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Ancmpaxm. MoryhHocT yHanpeljuBama poanuTe/bCke MpaKce y OATajamy Jele je
BEOMa aKTyellHa TeMa y Hay4yHOj JUTEepPATypH y HOCIEABUX HEKOJIHKO JCHEHH]a.
doxyc je Ha oxrajamy Jele paHor y3pacra U mpo0ieM ce TeMarusyje JOMUHAHTHO
ca CTaHOBHIITA psy AUCKypca. Y THM OKBUPHMa KOHCTHUTYHIIE CE€ CaBpEMeHa KyJl-
Typa pOJUTEIHCTBA KOja PEIyKYje MOPOAMYHO BACIIUTAKC HA JUjaIHC HHTECPAKIIH]jC
poauTeIb—IIeTe BaH KOHTEKCTa JPYIITBEHUX CTPYKTYpa U BpenHocTH. L{uib pana je
KPUTHYKA aHAIIN3a MEAaronKuX UMILTHKAIMja CaBPEMEHE KYITYpe POIUTEIHCTBA,
[pH Y€MYy Ce pa3MaTpajy ABe KJbyuHe Kapakrepuctuke. [IpBa ce 0HOCH Ha KOHIIET-
TyaJln3alujy pOAUTESHCTBA KAO JIETIEPCOHATN30BAHE HHANBH1yaJIHE KOMIICTCHIH]E.
Onrajame Jiere ce cxBaTa Kao WHAMBH/yallHa BEIITHHA OCTBApHBabha yHAIpeE Je-
(uHMCAaHUX MCXO/a ACUHjer pa3Boja, YMMeE Ce 3aHEeMapyje CI0KEHOCT BaCUTamha U
Kao MeljyreHepauHchor ¥ Kao JIMYHOT oxHoca. pyra KapaKTepHCTHKA je cImjeH-
TH3allHja POJUTEIbCTBA Y CMUCIY TO3MBaba Ha OKA3¢ eMIUPH]CKUX HAYYHHX HC-
TpaKMBamba U OCamama Ha T3B. MOJEN POAMTESLCKOr neTepmuHu3Ma. Onrajame
Jele TOCTaje Hay4YHH MOAYXBaT, a POAMTEIHCTBO HajBakHHUja ,,podecuja” Koja
o0uKyje OynyhHOCT JeTeTa W APYINTBA. 3aHEMapHBambE JIPYIITBECHOUCTOPH]CKE
JMUMCH3HUje BacCIUTama y MOIJeNy CTPYKTYPHUX M €TUYKHX OKBHpPA, apTUKYJIUCA-
HHUX KOHTEKCTOM W I[UJbEM BACIHTaa, YHHH NCJATOMIKU IJIaC UPEJICBAaHTHUM Y
CaBPEMEHO] KYJITYPU POJUTEIHCTBA.
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YBOJ

Hauwnx Ha Koju ce y jaBHOM IHCKYpPCY TOBOPH O OATajarby JeIe U ITa JaHac
3HAYH ,,0NTH POIUTEJH ITOMHUHAHTHO j€ TIOA YTHUIIAjeM PETOPUKE KYyIType
ponuTesbcTBa. OBIE HUjE ped O APYyTadrjoj je3uIK0j] (GopMyIaIiju 3a Moj-
pydje Koje ce paHHje Ha3uBaJIO MOPOAUIHO BACIIHTALE WIIH OJITajarhe Nele.
Kynrypa pomurtesbcTBa O3HauaBa crenuduyaH CKyIN IMPaKCH U BEIITHHA
y TOCTaBJLCHUM OKBUPHUMA, KOJU MEHajy pa3yMeBambe TPaIUIHOHAIHOT
MoMMara OHOT'a IMTO OM POJUTEJh TPedalo J1a pa i, Kako ce OJJHOCH IpemMa
JeId W Kako BUOM cebe y pomurtesbckoj ynosu (Lee, Bristow, Faircloth &
Macvarish, 2014; Martin, 2016). Kana mojemnaagHe mpakce oArajama Jere
MOCTaHy JIeO OIIITET U 3ajeIHNYKOT HCKYCTBa, MOXe ce pehin Jia poauTesse-
TBO TIpepacTa y ,,KyITypy POAUTEIbCTBA .

[TocTamo je ommrenpuxBaheHO MUIIBEHE N1 j€ BACITHUTAE IEIE O
HajpaHHUjeT y3pacTa IPeBacXOqHO JEO jaBHE, a He IPUBAaTHE cepe KUBOTA.
PonuTescTBO ce cxBaTa Kao TeKakK W OATOBOPAH ,,I0ca0” KOjH ce HE MOXKe
yCTemHo 00aBybaTn 6€3 eKCIepTCKe MOAPIIKe, Koja ce ypehyje perymnamujama
Ip KaBHE BJIACTH HA MIEHTPAITHOM H/WUH JIoKatHOM HUBOY (Daly, 2013, 2015).
VY dokycy je KOMIETEHTHA POJIUTEIhCKA IMpaKca — JENepCOHATN30BaHA U
JMIEKOHTEKCTyalln30BaHa y GOPMHU CIIHjCHTU3AIHN]E U POTUTEIHCKOT TeTCPMH-
Hu3Ma. [lemepcoHanu3aija o3HaYaBa MPOIEC pa3aBajama mepdopmMaTuB-
HOCTH CaMoOT JeJIOBama Of JIMIHOCTH POAWTEIha Koju nmenyje. Harmacak je
HAa OHOME IIITa U KaKO Ce pajii, a He HA OHOME KO je HOCHJIAIl pajiibe. Y TOM
CMUCITY POJHUTEIHCKO TIOHAIIIAKE CE OMUCYje HEOJIOrM3MOM KOjH MPEICTaBIbha
JEe3WMYKy WHOBAIM]y HacTalry AeBemeceTux rognaa 20. BeKa — OHO INTO ce
TpaIWuIIMOHAIHO O3HAYaBajo WMEHHIIOM (parent, parenthood, parenting)
mpeTBapa ce y riarodi (to parent). Tematu3zaimjoM ponuTeHCTBA Kao ,,ITPOIIC-
JIypaTHOT HOpMAaTHBU3Ma ™, M30eTraBa ce HajBaKHH]E TIEAArOIIKO TUTAKE — a
TO je TNTame MIUJba BaCIIUTaka, HE caMo T0jeIMHAYHOT AeTeTa, Beh y menn-
HU — HOBHX I'eHepainmja Koje nonase. Illta Mu kao ogpaciiv Jbyin UMamo Jia
IMOHYIMMO HAITOj IelH, KOjeé BPEAHOCTH IOIITYjeMO, Ha IITa CMO ITOHOCHH,
YeMy ce HaJ[aMo U KOJIMKO CMO OJICOBOPHHU 32 CBET y KOjU IMOKYIIIaBaMo Jia UX
yYBEIIEMO — TO HHje TeMa jaBHOT JUCKypca. CaBpeMeHa KyJITypa pOIUTEIhCTBA
j€ Ham3Tiea BPEIHOCHO HEyTpallHa — ,,3aCHOBaHA Ha HAYUYHHM Tomaruma’,
Ipe cBera w3 Icuxojordje u HeypoHayka (Macvarish, 2016; Ramaekers &
Suissa, 2012a; Ramaekers & Suissa, 2012b).

JIeKoHTeKcTyanu3anmja KyJIType poauTesbcTBa y (opmu T3B. po-
JUTEJHCKOT JCTEPMHUHHU3MA 3allaxka ce y MpoyvaBamy peallHOHUX aclieKkaTa
POAMTEIb—JIETE HE3aBUCHO O]l CTPYKTYPHHUX KapaKTEPUCTUKA JIPYIITBA Y IIe-
JVWHY ¥ TOjeANHUX NPYIITBEHUX TpyIa U HHCTUTYIH]ja. [IpoMene y je3uky,
OTHOCHO HAYYHO] TEPMUHOJIOTHJH U TEOPHjCKOM yTeMEJheIby, TIOBE3aHe CY
ca TIOCTENEHOM MOJIUTH3AIN]OM POJUTEIHCTBA KPO3 areH1y HOBUX COIH]jall-
HUX TIOJIUTHKA HeoauOeparHe opujeHTanuje. /1o monmmTusamnuje poguTebc-
TBa HajIIpe J0JNa3u y 3eMJbaMa CHIJIECKOT TOBOPHOT MOAPYYja, & MOTOM H
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y KOHTHHEHTaJHOj EBpomnu koja je TpaJulMOHAJIHO HEroBajia NeIyKTUBHY
MearoliKy HayKy Bepyjyhu Ja mpuHIUIM]eTHH HOpMaTHBH3aM YBEK IpeT-
XOJIM MIPOLIETY PATHOM HOPMATHBU3MY.

WHTepHaMOHAIN3alMji KYJITYpe POAMTEHCTBA 3HAYAJHO CY JOMPH-
Hene melhyHapogHe opraHu3aigje. Y TOM CMHUCIY HYXKHO je TOMEHYTH
nBa mosuTHuka gokymeHTta. Hajope, [Ipenopyke Casera Epome u3 2006.
roguHe (Council of Europe, 2006) nox nHazuBoM ,,[lo3uTHBHO poauTeshC-
TBO y caBpemeHoj EBponiu” (Positive Parenting in Contemporary Europe).
[Tpenopyke 0BOT TOKYMEHTA JaJie Cy IPHOPUTET T3B. HO3UTHBHOM POIUTEIHC-
TBY Y BHJly MIOCTaBKe Jia POAUTEIHCKO MOHAIIAke Tpeba aAa rapantyje aa he
uHTepecu nerera OMTH ucnymwenu (Martin, 2016). [To3uTuBHO poaHTEshC-
TBO KOHIICNTYAJIM30BAHO j& KPO3 YSTUPH BPCTE POAMTEIHCKHX aKTHBHOCTH:
noapxkasajyha Opura, mocTaBbame jaCHUX TpaHUIA W CTaHjaapia Aedjer
MOHAIIaka, IPU3HABAE U NOIITOBAKE JACUjer HCKYCTBa H OCHAKUBAHE.

Jlpyru MOKYMEHT KOjU je 3HayajHO IONPHHEO IIUPEHY areHie po-
nutesbeTBa je M3memtaj EBponicke kommcuje nz 2012. rogune (European
Commission, 2012) mox HasuBoM ,lloxmpiika poauTesbuMa: TMOTUTHYKU
Haupt” (Parenting Support Policy Brief). IlocmarpaHo y lLenuHH, anenyje
ce Ha [Ipenopyke Casera EBpomne u3 2006. ronuse, ¢ TUM IITO C€ MHOTO €K-
CIUIMLMTHUjE TPa’KU MOJTUTUYKH 3a0KPET O COL[UjaIHE IpKaBe OarocTrama
Ka COIIMjaJTHO] AP)KAaBU HHBECTUPAA, y3 pedeprcame Ha paioBe U3 001acTH
TEOpHje JbYICKOT KaluTajia Koja POAUTEIbCKE BACIUTHE IPAKCEe UCTPaKyje
Kao UCILIaTHBY WHBECTULHjy (HIIp. panoBu ekoHommucTe Llemca Xekmana).
Kynrypa ponuresscTBa je qo0miia HEHTPAIHO MECTO Y COLMjaJIHO] TIOJIUTHU-
uu EBporicke yHHje, IITO je y carimacHOCTH ca MPOMOBHCAmeM Heoanbepall-
HEe MHIUBHIyaJIHE OJTOBOPHOCTH POIUTEJbA y MpakcaMa ,,3aCHOBAaHUM Ha
JIOKa3uMa”, IITO MPEJCTaB/ba JUCKYPC KOjH T€HEepaIHO ,,yKuaa norpedy 3a
pasmunbameM” (Furedi, 2008: 28) 1 YnHK CYBHIIHUM jaBHY pacrpaBy O
JPYIITBCHUM BPEIHOCTHMA Y O/rajarby JIelle.

C 003upoM Ha TO 12 IT1Jb pajia MpeacTaB/ba KPUTUYKaA aHAIHM3a TTe1aroll-
KUX HMILIMKAIMja CaBpEeMEHE KYJITYype POAUTEhCTBA, (OKYC je Ha pas-
MaTpamy POANTEHCTBA KAO WHAMBHyaTHE KOMIIETCHIINjE U HCHUX KJbYY-
HUX KapaKTEePUCTHKA.

POAUTEJBCTBO KAO MHAMBUAYAJIHA
KOMIIETEHIIMJA

bumu pooumes unu pooumewosamu

Ja Ou ce Harmacuo akTHUBaH U MEPJBUB ACIEKT, POAUTEIHCKO TOHAIIAKE Ce
y aHIIIO(OHCKOM je3WYKOM TOAPYYjy OIHKCYje HEOJIOTH3MOM HACTaJUM Jie-
BeaeceTux roxuHa 20. Beka — y ¢opmu rnarona (fo parent). Harnacax je Ha
JIeNIoBamby, MpoLeaypaMa U OCTBAapHUBamy HMCX0[a, AOK je Mame BaKHO KO
nenyje (Lee et al. 2014; Macvarish, 2016; Martin, 2016). [Ipema Tome, co-
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LHjaIHUM TIOJIUTUKAMa HEOJUOepalTHuX JIpyIITaBa Ouiia je moTpedHa HOBa
ped y hopmu riarona 1a 03Ha4M KOMIETEHIIH]Y POIUTEIbCTBA.

PonuTesbcko noHamame ce IeKOHTEKCTya Ii3yje M CBOIU Ha IIPOyYaBarbe
penanroHuX acrekaTa POIUTesb—IeTe HE3aBHCHO OJl COLMjalTHMX KapakKTe-
puctuka. TpaJuIMOHAIHO ,,0UTH POIUTEIL MOAPa3yMEBaJo je Mpey3uMame
yJlore Koja je BpeIHOBaHa Kao MOTEHILUjaTHO LEHTpaTHa Yy XUjepapXujH JIuy-
HUX HJICHTUTETa, y nopehemy ca npyrum ymorama. [lopen acrnekra JHYHOT
pasBoja, ,,0uTH POIUTEIL MOJAPA3yMEBAJIO je peneduHrcame npaBuia u oj-
HOCa Y MOPOJIUIIH, Pa3B0j KOPOJIUTEIFCKUX MHTEPAKIIMja ¥ TPYITHE TUHAMHKE
n3mely Opahe u cectapa ako y TopoauIy MMa BUIIE OJ1 JeAHOT JieTeTa. Majke
M OYCBH CY COLIMjAIM30BAHU 32 POAUTEIHCKY YIIOTY PA3IUYUTUM MEXaHH3-
MHUMa HeQOPMAITHOT yuekha, y KOHTEKCTY OPOAMILIE MOPEKIIa, TeHepalnjcKe
KYJIType U PEIaTUBHO CTAaOMIHMX €THYKHX OKBHPA 32 PEryJIMCame OJHOCA
ponutesb—nete. [Ipu ToMe, cBaka HOBa reHepalnuja poauTe/ba HCTOBPEMEHO
je mpHXxBaTaia M on0anuBalia BaCIUTHE HJIEje CBOjUX MPETXOAHUKA yHYTap
KOMIIJIEKCa MHTUMHHX MOpoauuHux penanuja (Macvarish, 2016; Macvarish
& Lee, 2019).

3a pas3nuKy O MEeNaromKor KOHIENTa MOPOAMYHOT BaCIHTama KOjH
nojipa3yMeBa YyCMEPEHOCT Ka [MJby 3aCHOBAHOM Ha JPYIITBEHUM BPEIHOC-
TUMa, Y OKBUPHMa MOPOAMYHOT (YHKIIMOHHCAHa JIMYHOCTH MOBE3aHUX
ONMCKUM HJIMOCHHKPATHYHUM OZHOCHMA, KYJTypa POIUTEIHCTBA PEAYKY]je
yJIor'y MajKe ¥ ola Ha ,,TpOU3BObYy” yHaIpes neUHIUCaHUX JeYjuX pPa3Boj-
Hux ucxoja. OArajame geTeTa CMEIITCHO j¢ Y OKBUPE JUjaHUX OIHOCA, jelaH
ponuTesb—jenHo Aete. [1aBHU 3a7aTak poauTesba je 1a 00e30e1u onTUMaHe
YCJIOBE 32 pacT ¥ pa3Boj ICTETa HE3aBUCHO O] TOT'a KaKaB je HeroB MOTJIe/ Ha
CBET, Y K0jOj CPEAMHU U KaKO KMBH, OJTHOCHO KOJUM PECypCHUMa PacIojiaxe.
Tu ycnoBu ce aedpuHuiry kao cnenuduyHa MUJbaHa MOHAIAKA KOja Ce yue
Ha (opMaTU30BaH HAYMH, CHCTEMOM 00e30eljuBama 00pa3oBHUX yCilyra.

Kuby4Ha ped 3a onucuBame POIUTEILCKE TPAKCE j& KoMnemenyuja, Tep-
MHH KOju je Beh Ouo omomahen He camo y mpodecuoHaiHoM cBety, Beh y
JPYWITBY Yy LEJIUHU U 00pa30Bamy YCMEPEHOM Ha 3alolIJbUBOCT. Y HajoI-
LITHjeM CMHCITY, KOMIETEHLHja ce MOXKE OMHUCATH Kao ,,CIOCOOHOCT Tep-
(dopmaHce ¥ crenupuyaH CKyI 3Hama, BEIITHHA U CTAaBOBA HYXHUX 32
oOaBsbame onpehenux 3amaraka” (Masschelein & Simons, 2013: 96). Kom-
METEHIM]je Ce y4e M MPEJCTaBJbajy OCHOBY 3a 00aBJbakhe HAjpa3TUUUTHJUX
3aj1ataka — Npo(eCHOHAIHUX, KYJITYPHUX WK conujaanux. OHe ce Baju-
IUpajy Kao kBainuuKaiyje, Kao 3ajeJHUYKa ,,BaiayTa’” KojoM rpal)anuH Kao
,,1IEJIOKUBOTHU YUCHUK  M3pakaBa CBOjy KBaJU(PUKOBAHOCT 3a ,,COLHjATHY
3aMomJbMBOCT” Yy ,,HAJTEKEM M HajBAKHH]EM MOCTY Ha CBETY” — POAHMTEIHC-
By (Hartas, 2014; Lee et al., 2014; Masschelein & Simons, 2013). ®okyc ce
rmoMepa ca BaclHTama Kao JAPyHITBeHEe (YHKIIHM]je U JAPYIITBEHOT CHUCTEMa
BpC€AHOCTHU HAa MHAWBUAYAJTHO YUYCHC, MHAWBUAYAJIHC BCUITUHC U UHAUBU-
nyanHy oxroBopHocT poautesba (Hodgson & Ramaekers, 2019). Poguressc-
TBO je KPOBHM TEPMHUH 3a CKYIl aKTUBHOCTH KOjMa C€ OCTBapyjy pa3BOjHH
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ucxonu. OcTanu acneKkTH PoauTesbCKe yiore ce urHopuiny. Kpuruuapu 3a-
naxkajy /ia y BehuHu JbyICKMX JIPYIITaBa HE MOCTOjJU TUCTUHKTHBHA aKTHB-
HOCT KOja C€ MOXKE IIOBE3aTH Ca POJIUTEIHCKUM MTOHAIIAKkEM KOj€ j& U3/IBOjCHO
OJ1 TIOPOJIMIIC Ka0 T'PYIIe, O]l TeHEePAIMjCKUX OJ{HOCA U TIOCTOjehuX IpyIITBE-
Hux BpenHoctu (Lee et al., 2014). Y ToMm cMUCIy KyJITypa POIUTEHCTBA j&
HCTOBPEMEHO COIHjaJIHa U je3UYKa NHOBAIIK]a.

3a pa3yiuKy OX OPOJMYHOT BaCMTamka, KyJITypa POAUTE/FCTBA HETUPA
JIPYLITBEHY YJIOTY 3ajeIHHIIC y OJirajarby HOBHX T'€Hepalluja, cBojehu yio-
Iy ponuTesba Ha MHAMBHIYyallHO ymehe ,,onTUMHU3Mpama Aedjer paszBoja’.
To ymehe ce yuu u TO He KpO3 MPOLEC CIIOHTAHOT CTUIAKka JKUBOTHOT UC-
KycTBa, Beh TokoM (hopMann30BaHOT MOy4aBama u odyke. Jlakie, HajBax-
HUja OATOBOPHOCT POIUTEIhA je OATOBOPHOCT 32 YUCHE ,,pOIUTEIh0BaKA”. Y
MOPOJIMYHOM BacCHUTamy Y (OKYCy je OMO ayTOPUTET, Yy TOM CMHUCIY Jia CY
POAMTEIbU PENPE3CHTOBANIN CBET OAPACIIHX Y LIEJTMHH U Ha TOj OCHOBH IIpey-
3MMaJId OJIrOBOPHOCT 3a KYATYPY y KOjy ce yBoau nete. Ta BpcTa onroBop-
HOCTU Y KYJITYpHU pOAUTECIBCTBA BUILIC HEC IMpUIlaga HU POAUTCIbUMA, HUTHU
TOPO/IHIIH.

Kputnuapu caBpeMeHe KyJIType pOAUTEIbCTBA BEOMA YECTO CE MO3UBajy
Ha unozodeke uaeje Xane Apent (Hannah Arendt) o yio3u aytopurera y
oOpazoBamwy (Furedi, 2002, 2009; Hodgson & Ramaekers, 2019; Lee ef al.,
2014; Macvarish, 2016; Ramaekers & Suissa, 2012a). Ona je cmarpana jaa je
3aHeMapuBame mpobieMa MehyreHepalujckux oHoca, Tj. yepeacpehupame
caMO Ha JIMjaJiHe pelialije POAUTEeIb—IeTe, Y3POK KpHu3a y o0pa3oBamwy. Y
CBOM YYBEHOM paJy O KpU3u oOpa3oBama HM3HENa je CTaB Ja je 3ampaBo
HelocTaTaK ayTOpUTeTa a He KBaln(pUKaluja OHO HITO je M3a3Balio KpU3y
oOpa3oBamwa me3aecetux roguna 20. Bexa y CjeaumeHnuM AMepruakum J{pxa-
Bama (Arent, 2016). Ako ce poauTebUMa OCIIOPU ayTOPUTET y MOCPEIOBAY
BPEIHOCTH Koje Tpeba ouyBaru 3a Oyayhe renepaiuje (kao mITo ¢y TO MpeT-
XOJIHE TeHEepaIlKje YUUHIIIC 32 HAC), a KOje CYy JAeTEeTY MOTPEOHE KA0 JbYICKOM
ouhy ,,y mocTajamy”’, OHJIa CE IOPHUE caMa HJigja BacCUTamba U 00pa3oBama.
PonuTtessn Hucy ,,I03Bann’” CBOjy J€IlY Y OBaj CBET CaMO YHH-EHUIIOM 3adcha
u pahama, Beh u yBohemem y cBeT KyATypHUX BpeaHocTH. Ha Taj HauuH
OHU MPEy3MMajy IBOCTPYKY OJATrOBOPHOCT: 3a OICTaHAK M Pa3Boj JAele, Kao
U 32 KOHTHHYHUTET CBETa KOju Tpebda 00e30eqUTH HOBUM TeHepalujama, a
KOjU Cce Yy MmoJpy4jy oOpa3oBawma MaHudectyje y popmu ayropurera. C Tum
y Be3u, APEHT HaIlOMUbE J1a ,,MaKO j& HEOMXOIHO J1a ay TOPUTET MMa U3BEC-
Hy kBanupukanujy, H1 HajBuma Moryha kBanudukanmja He MOKe U3POIUTH
ayropuret” (Arent, 2016: 188). Ponutesbu ka0 BacuTayu He MOTY O0AIIUTH
ayTOPUTET jep OM TO 3HAYWIIO Ja OJI0M]jajy MpEy3UMarhe OJrOBOPHOCTH 32
CBET Y KOJHU eJie Jla YBely HOBE reHepaliuje Aete.

W3 meparomkor yria rmocMaTpaHo, MOPOIUYHO BACIUTAHKE HHUjE CaMo
CTBap onpactama, Beh ,,onpacrama y oom ceety” (Pols & Berding, 2018). ¥
TOM CMHMCITY, TIOPOJAMYHO BACIUTAHE CE€ HE MOXKE CBECTH CaMO Ha MOCTYIIKEe
pOAMTEIba KOjU CYy YCMEPEHHU Ha MOCTH3amhe MOXKEJbHUX Pa3BOJHHX HCXO/a
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kox aeue. OHO je JaJieko BHUIIE O]l POJUTEIbCKE KOMIICTCHIIM]EC WJIU BEll-
THHE ,,pOJIUTEHOBaKA” — MPEACTaBIba YBOEHhe eTeTa y CBeT KYJIType Kpo3
CBaKOAHEBHE OOJHKE 3ajelHUYKOT KHBOTA Yy CIOKEHOM CKYIy OJHOCAa He
camo u3mel)y Bejy ocoba (poautesb—aere), Beh u usmely renepanuja (nena/
MJIaIM/0APACIIN) ¥ APYTHX COLMjaHUX M MaTepHjallHuX areHata oapeheHe
kynrype (Hodgson & Ramaekers, 2019).

llenepconanusayuja pooumenscmea

Jenepconanu3anyja O3HauaBa IMpOLEC paslBajamba MNepPOPMAaTUBHOCTH
caMor JIeJIoBama O IMYHOCTH POAUTEIba KOjH Jenyje. Harnacax je Ha oHOMe
LITa ¥ KaKO CE pajy, a He Ha OHOME KO je HOCHJIALl pajiibe. ,, 10 ITa poAuTeSbr
YuHe je BaxkHUje o1 oHora ko cy onun” (Hartas, 2014: 84). CaBpemena Kyii-
Typa pOAMTEIbCTBA JE3UUYKH CE M3pa)kaBa POJHO HEYTpPAaJTHUM TepMUHUMA
— podumess UIN podumesnu, a pehe kao omay u majrka. Poquresbcka ynora
neuHKCaHa je KOMIIETEHIIMJOM 33 IO3UTUBHO POIUTEIHCTBO, a HE O3HAKaMa
32 CPOJICTBO, TMYHH HICHTUTET, IOPOXUYHY YIOTY HIIH reHepalMjCKH OTHOC.
Poxutesbem ce cmarpa ocoba Koja je aHTaKoBaHa Y POIMTEIbCKHM aKTHBHOC-
THUMa ,,lIIJbAaHO YCMEPEHUM Ha IpoMoBHUcame aedje 1oopooutn” (Hoghughi,
2004: 6). 3a cBakor ko ce 0aBM HEKUM jejioM Opure o nenu W yHamnpehu-
BambeM JIeUjer pa3Boja y OMJIo KOM OKpYKery Moxke ce pehu na ce 0aBu po-
auTesbeTBOM. Tako, 6abe u aeAe U IAPYrd YJaHOBH MPOLIMPEHE MOPOAHMIIE,
MOPOAMYHHU TpHUjaTeJbl M CYCEICTBO, HACTABHUIM, COLMjATHH PaJHULH,
YakK ¥ JIeKapyu U MEJUIIMHCKE CECTpe, MOT'Y C€ CMaTpaTu AeJIOM Ipoleca po-
nutesberBa (Hoghughi, 1998). Jlakie, ponuresbem ce MOKE Ha3BaTH KJby4yHa
0co0a Koja KOMIIETEHTHO oAraja aete. To He Mopa OMTH OMOJIOIIKH POIUTEID,
HUTHU POIUTEIs MO 3aKOHY. 3ampaBo, yOIIITe He MOpa Aa je POAUTEIs y Tpa-
JUIMOHAIIHOM CMHCITY T€ PEUH.

PoxuTesbecTBO Kao KylTypa M Kao AUCKYPC JIeIepCOHAIN3Yje OAHOC PO-
IUTesb—eTe Ha BUlIe HauuHa. [IpBO, poAUTEIbU ce cXBaTajy MPEBACXOAHO
Kao Cy0jeKTH KOjU yue KOMIIETEHIIN]Y POAUTEIb0Baba — IPOLEy paliHy Belll-
TUHY OCTBapMBama yHaIpe, opeheHnx ucxoaa y [ujajHuM HHTEPaKIIHjaMa.
3a cBaky (OpMY MM CTHJI POJUTEIHCTBA MOTPEOHA je onpeleHa akTHBHOCT
(hopmasn30BaHOT yuewa (Hajuenihe o KapakTepucTiKaMa Jedjer pa3Boja) Kao
BpPCTa POAMUTEILCKOT MHITYyTa Y ,,IPOU3BOAGN JEUjUX MUCXO/a KA0 KPajHUuX
MepJbUBUX Tadaka (output). Pokyc ce momepa ca BaclUTama Y KOHTEKCTY
HCKYCTBa CBAKOJHEBHOT KMUBOTA, KOjU HE MOXKE Y OTITYHOCTH OUTH 0] KOH-
TPOJIOM TOjeAMHIIA, Ha Clie(PUYHY BPCTY TEXHOJIOLIKOT 3HAaa U BEILITHHA
(Gillies, 2012; Lee et al., 2014). Ha BacnuTHN NOTEHIIHMjaJl JIMYHUX, HEDOP-
MaJHHUX OHOCA U CIIOHTAHOT rpaljerma 3Hauema y cepu NopoanyHe IpruBaT-
HOCTHU Y CaBPEMEHOj KyJITypU pPOJUTEIbCTBA ce He padyHa. Ha mpuBaTHOCT
OIHOCA POIUTEIb—CTE BHILE CE IJIe/1a K0 Ha PU3UK (300T 3J710CTaBJbatba WK
3aHEeMapuBama), Hero Kao Ha MPOCTOpP €JI000/e 3a U3pakaBame JTHUYHOCTH,
IJie ce 4yBa OHO IITO je HajaparoleHuje Ja ce He OM OIITEeTHIIO MpeTepa-
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HUM H3J1arameM jaBHOCTH. Ha kpajy, Majo je BakHa cama JINYHOCT, OJTHOCHO
BPEJHOCTH U TOTJIE]] Ha CBET KOjH OHA PEIpPe3eHTYje. JeNMUHO MITO ce cMaTpa
BaXHUM Yy KYJITYPH POAMTEIbCTBA je ,,IITa OfipeheHa TUYHOCT YUHU U KO-
JUKO TO IITO YMHM BOAM yHamnpen npeasuhennm ucxomuma” (Hodgson &
Ramacekers, 2019: 15).

Jlpyru HauuH JenepcoHanu3alje oHoca poauTeSb—IeTe MaHupecryje
ce y JiBa O0JIMKA — KPO3 PEAyKOBamke Clelu(PUIHOCTH JIUjaJIHOT OJJHOCA PO-
JUTEJb—JIeTe Ha eKCIePTCKH MPENOPyUeHY CTaHAapAH30BaHy MPaKCy U Kpo3
MPOILIEC TUCTAHIMPakha POIUTEIbA Ol COIICTBEHOT IeTeTa. Y MPBOM CIIy4ajy,
ped je 0 ToMe Ja JI0JIa3u JI0 PeyKOBama CHeU(PUIHOCTH AUjaJHOT OJHOCA
Koju onpeheHn poauTesb Tpaau ca CBOjUM JAETETOM (OJHOC KOjH ja MMaM ca
c8ojum NIETETOM) Ha EKCIIEPTCKU MPENOpPYuYCHY CTaHAapAH30BaHY MPaKCy
3aCHOBaHYy Ha OCTBapUBamy T3B. Haj0OOJbUX MHTEpeca jgereta (Ramaekers &
Suissa, 2012a). Poquresbcka onroBopHocT aedunucana je apocrpyko. C jenu-
HE CTpaHe, BeoMa IHUPOKO, y CMHCITY o0e30ehiBama ONTUMaNIHHUX yCiIoBa
3a pacT W pasBoj jgerera, 0e3 003upa Ha pacnosiokube pecypce. C apyre
CTpaHe, BeOMa YCKO, jep CE€ OJTOBOPHOCT MPOIICHYje y OJHOCY Ha moTpede
JIeTeTa KOje ,,0unTaBajy” KBATU(PUKOBAHHU eKCIepTH U3 001acT oapeheHux
HAayYHUX ITUCLUIIIINHA, HA OCHOBY €MIIMPH]CKHX HCTpaXKHBarba IHjaJHUX
HWHTEpaKIja POIUTEb—IeTe.

Ca 0OBOT CTaHOBHILITA MOCMATPAHO, MEJATOUIKH PECIIOH3UBAH POJIUTEIh
Ce Ha IPBOM MECTy OpHHE O JieujeM MPaBUIHOM Pa3BOjy M CIIpEeMaH je aa
YUYHMHH CBE ILITO je HEOMXOAHO, YKJbYyuyjyhu 1 ydeme HEONXOJHUX 3Hamba U
BEIITHHA, J]a Ou 00e30e110 ONTUMAJIaH Pa3Boj CBOT JieTeTa (BEeroBe MOTCH-
uujaie, norpede u ci.). He camo na ce o ponurtesba o4eKyje 1a HaydH U yuu-
HHU OHO IITO je noTpeOHO y oapeheHoj pa3BojHoj dasu aereta, Beh u na pas-
BHUje HeKy BpcTy ocehaja cTanne OyAHOCTH M MPEIOCTPOKHOCTH 3a Moryhe
pusuke u nponycre. CBakM HOBU JIaH WJIM TPEHYTaK JOHOCH HOBE M3a30BE
3a pa3BojHe MOTYNHOCTH, O KOjUX Cy HEKE TEIIKO HaJOKHAIWBE YKOIUKO
Ce MPOIyCTe Yy KPUTHYHOM eproay. Tako ce poanuTesby MO3UIUOHUPAjY Kao
rmocMarpaui cBoje corncrBene cutyaiuje (Ramaekers & Suissa, 2012a). [la 6u
0CTao ,,cTalHO Oy/aH” U jaCHH]je BUEO CBEe MOryhe MpHIIMKE, PU3HMKE U OTac-
HOCTH 32 pa3Boj JIeTeTa, POAUTEIb MOpPa Jla C€ HAa HEKU HAaYMH JAMCTAHIHPA
OJ1 TOT OJIHOCA, 714 CE TIOCTAaBU Ka0 CIOJbAlIBHU [T0CMATPaY, a He Kao JIMYHOCT
KOja je ypomeHa y OJTHOC ca CBOjUM JeTeToM. Ha Taj HauuH, ,,pOuTesb BHILE
HHUje Yy CONCTBEHO] CUTyallMju Y KOjoj mpoHana3u cebe. O mwera ce BUIIe
HE OYeKyje J]a UMa COTNICTBEHO CTAHOBHILTE Kao POIUTEb, Beh 1a mpuxsatu
excriepTcko rnenumre” (Ramaekers & Suissa, 2012a: 31). JIpyrum peunma,
ponuTesbu Ou Tpebasio Jia mpey3My nepcrekTuBy ,,rpeher nuia”, a To je riac
eKcIiepaTa, yMecTO Jia Kao WHCajIepu FOBOPE U3 MEPCICKTUBE ,,[IPBOT JIHIa”
— rmacoM ponutesba (Ramaekers & Suissa, 2012a). C TuM y Be3u, Mo3HLIHja
JUCTaHLMpama OTBapa MOryhHoct na ,,orpeba 3a eKCepTH30M y TOJ-
py4jy onrajama Aele poauTesbe YUHMHH CIICIHUM 32 C60jy CONCTBEHY neny”
(Ramaekers & Suissa, 2012a: 31). ¥ KOHTEKCTY OBOT' JUCKypca, MPEAMET
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CBAKOJIHEBHE POJIUTEJbCKE OpUTe HHjE COMCTBEHO JieTe, Beh deme unu exc-
nepmcka cauxa o dememy. YIpaBo 300T Tora poJiuTeSbu MOCTajy ,,clienu’ 3a
COTICTBEHY JIelly, jep Ha HhHX He IVIelajy CBOjUM ouuMa, Beh Kpo3 ekcnepT-
CKO COUMBO, pe cBera psy nuckypca (De Vos, 2013; Hodgson & Ramacekers,
2019; Ramacekers & Suissa, 2012a).

W3 meparomike mepcrneKTHBEe MOCMAaTPaHO, IPAAMTH OJHOC Ca CBOJHUM
JIETETOM Ka0 POIUTEsb, OCHM OCETJHMBOCTH 3a pa3BOjHE MOTpede, 3axTeBa
noceOHy BpPCTY JIMYHE aHTa)XOBAHOCTH, KOja je Yy KYJITYpH POIAUTEIhC-
TBA 3aHEMapeHa — a Y OCHOBH j€ €THYKE MPUPOJE U H3pa3 je YHYTpPALIbEr
omnpenesbemha. OICYCTBO €THUKE AUMEH3HUje TNYHOCTH POAUTEIbA U ETHUKOT
OJIHOCA TIpeMa JICTETY Y KYJITYpHU POJIIUTEIbCTBA He u3HeHalhyje ¢ 003upom Ha
MPETIOCTABKY O MPEABHIJbUBO] OyAYNHOCTH JieTeTa Koja je y BEIHKOj MepH
JeTepMUHICaHA TPUMEHOM ,,HAyYHHUX pe3yliTaTa’ y OArajamy AeTeTa.

CHHUIJEHTU3ALIMIJA POOAUTEJbCTBA
Pooumencmeo kao nayunu nooyxeam

CaBpemMeHa KyJATypa pOAUTeIbCTBA j€ HaU3IJIe BPeIHOCHO Hey TpaiHa —,,3ac-
HOBaHa Ha Hay4YHUM nopaunma’. [lopognyHO BacIUTame KOje je yTEMEIbEHO
Ha MelyJbyJICKUM OZHOCHMa y MPUMAapHOj APYIITBEHO] I'PyNH ,,TpaHcop-
Mulle ce y mnpakcy opujeHtucany Ha nocturnyhe” (Gillies, 2012: 21). Ilo-
3UTHBHO MJIM A00PO POAMTEILCTBO onpelyje ce Ha OCHOBY aKyMyJIMPaHUX
JI0Ka3a O HEMOCPenHOj yJIo3u odpa3ana poJUTEIbCKOr MOHAIlaka Ha JeYjH
COLIMjaJTHH, EMOLIMOHAIHA U MHTEJIEKTYaIHU pa3Boj. PexoHuenrtyanuszamnuja
MOPOAMYHOT BaCIUTaka KA0 POAUTEIHCTBA Yy BEJIMKOM CTEHEHY je IeTepPMU-
HHUCaHa ca3HamuMa Koja 00e30el)yjy ucrpakupama U3 JOMEHa IICUXOJIOTHje
(pa3BojHE 1 OMXejBUOpAIIHE), a OJICKOPa U T3B. HEYpOHAyKa M IMOKpeTa MOo3u-
tuHe nicuxonoruje (Gillies, 2012; Macvarish, 2016; Ramaekers & Suissa,
2012a; Ramaekers & Suissa, 2012b; Hodgson & Ramaekers 2019).

VY caBpeMeHOM JApYIITBY y LEIWHU EBHUJCHTHA je HOpMalM3aluja
IICUXOJIOIIKOI je3UKa Ha TakaB HayMH Ja OH IOCTaje KJby4aH M MoApa-
3yMeBajyhn y KOHTEKCTY CBAKOJHEBHOI JKMBOTA — LITO YMHH NPOLEC KOjU
ce y JuTepaTypu HasuBa ,ncuxonorusauuja’ (De Vos, 2013; Madsen &
Brinkmann, 2010; Ramaekers & Suissa, 2012b). Tepmun ncuxonocuzayuja
MoApa3yMeBa HaYMH Ha KOjU ce OAHOCHMO IIpeMa ceOu U JpyTruMa, pa3yMeMo
U peacTaBibaMo cede, 1pyre u cBeT y kome xxuBuMo (Hodgson & Ramaekers
2019), a koju je oppeheH ,,lICHXOJIOUIKUM BOKaOyJIapoM M MCUXOJIOIIKHM €K-
crutaHaropHuM mwemama’” (De Vos, 2012: 1). Psy auckypcu IOCTajy CBE BHILE
XEreMOHHUCTHYKH jep 00e30elyjy sbyncka Ouha oapeheHum o3HauMTebUMA
U JUCKYP3UBHUM oOpaciuma. Yrnorpeda MCHXOJOMIKE TEPMUHOJIOTH]E U eK-
CIUIMLUTHO pedepucame Ha ICUXOJIOUIKA CTama (HIp. JOOpOOUT, MEHTAI-
HO 3ApaBJb€, €MOLMOHAJIHA WHTEIMUIEHIIN]a, CaMOIIOy3Aame) MpeIcTaBiba
OKBHUD HCTpakKMBamba MHTEpaKLuja ponutesb—aere. [lcuxonornsanuja 4uHu
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COITMOEKOHOMCKE U MOJMTHYKE acrekTe >KuBoTa HeBHAbUBHM (Madsen &
Brinkmann, 2010). YnpaBo 30or Tora, kao ¥ 300r moTeHIMjajda Aa JAOIpe
JI0 IpUBAaTHE cdepe )KUBOTA, psy MEePCIEKTHBA MMOCTaje JOMHUHAHTHA y HEO-
aubepaHUM MOJTUTHKAaMa KOje IPETIIOCTaBIbajy J1a Ce ONTUMAITHO MTOHAIIAHEe
Haj00Jbe MOCTHKE MOACTULIAEM TOjeInHALA 1A YIIPAaBJba]y CBOjHM KUBOTOM
U IIpey3My yHY OATOBOPHOCT 32 CBOj€ KMBOTHE n300pe.

HenaBHo ycBajame je3nka HEypoHayKa M MPUMEHA pe3yJTara Heypoll-
CHXOJIOIIKMX UCTPAXKHBama y MOAPYYjy POAUTEIbCTBA (neuroparenting) 3a-
MOCTaBJba NOTPEOY J1a ce MOCTABH MUTAE IITA CY LINJbEBH BACIIUTAha U /1A CE
0 BbUMa BOJIM jaBHA pactpaBa. ExcriepTu HeypoHayKa eKCIUTHIIMTHO TPEHOCE
MOPYKY Ja ,,MU cajia 3HaMo” (we now know) epekTe poUTEIbCKOT TIOHAIIIAkA
Ha Je4ju MO3aK, NITO 00jallkaBa 3a1To ce JeTe MOoHaMa Ha oapel)eHn HaurH.
OnroBop je jeAHOCTaBaH — Ped je O MPaKCu poAuTesbcTBa. OKBUP MCHXOJIO-
TU3alMje OJrajara Jiele UMIUIUIMPa PeIyKOBamhe CBEYKYITHOCTH JbYACKOT
JIeJIoBama M OIHOCA Ha MOHAIIAkhEe M Ha MOJISIT Kay3aJTHOT o0jammema. Kaga
ce [IPH TOME yIIOTPeOr TEPMUH MO3aK WIH CUHance Tiojadasa ce ocehaj 1a BUILe
HEeMa HUKaKBE CyMIbE J1a OHO ILITO POJMTEIbU YHHE WK HE YMHE MMa JUPEKTHE
MaTeijanHe Y BUJIJBMBE TIOCJINIUIIE Ha Jiedju pa3Boj (Macvarish, 2016).

JlBa Haj3Ha4ajHMja MPOMOTEPA MOKPETa T3B. ,,HEYPOPOLHTE/LCTBA” CY
aMepu4KHu Tpodecop HCIII/I_]anI/I_]e Llex Hlonkod (Jack Shonkoff), nupexTop
XapBapy 1ieHTpa 3a panu pas3eoj (Harvard Center on the Developing Child)
U KOayTop TJ00allHO YTHLAjHE KIUTe y oBoj obnactu (From Neurons to
Neighbourhoods: The Science of Early Child Development), kao u amepud-
ku Heyporcuxujatap bpyc Ilepu (Bruce Perry), unje cy nomysiapHe Kiure
Takohe nMalie BeJMKU TJI00ajHU MyOJIMIIUTET, a jeJiHa je MPEBe/IeHa U Ha
CPIICKH je3UK IOJ] HA3UBOM ,,Jleuak KOjU je orajaH Kao mac u Jpyre mpu-
ye u3 Oenexxnuue aeyjer ncuxujarpa’ (Peri 1 Salavic, 2013). Caumak mosra
JIBa TPOTOMHUIIIA JACTETa KOjU C€ BUAJBUBO PA3JIMKYjy MO BEIUYMHHU (T3B.
Perry image) noctaje ONILITE MECTO y 3aroBapamy COLHUjaJIHE MOJUTHKE U
paHuX UHTEPBEHIIMja y MHOTHM 3eMJbaMa, a moceOHo y Bennkoj bputanuju.
Jenan je cum0bon onrosapajyhe poaurtesbcke Opure M paHUX WHTEPBEHIHja
(3a koje Tpeba U3IBOjUTH OyIIeTCKA CPEICTBA), & IPYTHU CE BE3Yyje 32 EKCTPEM-
HY 3aHEMapeHOCT JeUjer pa3Boja U CBE ILITO CE Ca THM IOBE3yje Y HEYypOopo-
JUTEJHCKOM THCKYpCy (Hu3ak 0Opa3oBHM HHMBO, HEyClemHH Melysbynacku
OJIHOCH, 3JIOyIoTpeba Jpora u ajikoxoJjia, TUHEjIepcKa TpyaHoha, Hacube
Y KpUMUHAaJ, Kpah¥ )KUBOTHU BEK U JIONIMje MEHTAIHO 3/ipaBibe). Jluckypc
ca peUKCOM Heypo POAMTEIbCKY YJIOrY carjeiaBa Kao ,,lipBe y4uTesbe”
,»TIpBE TepareyTe” MTO 3HAYH JIa POAUTEIbU UMajy 3aaTaK Jia [IUJbaHO YHTa]y,
pasroBapajy, NeBajy, Moay4aBajy U MoAp)kKaBajy ey ox 3adeha ma Hajasbe
nmajyhu y Buay passoj muxosor Mosra (Gillies, 2012; Macvarish, 2016).

KpuTuke OBOr CTaHOBHILITA HAcTalle Cy HCTOBPEMEHO Ca HacTaH-
KOM TOKpeTa HeypoHayka. CyIITHHA KPUTHKE je y Tpa)kewy apryMeHaTa
3a COIMjaJIHy MOJHMTHKY Y OHOJIOIIKMM CTPYKTypama M (yHKIHUjama, Moj
IJIAIITOM BpeIHOCHE HeyTpaiHoctu. dwmio3od nHayke [lon bpyep (John
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Bruer) y cB0joj K3 ,,MUT O pBe TPH FOAMHE: HOBO pa3yMeBambe PaHOT
pa3Boja Mo3ra W HeJ0XUBOTHO yuewe” (Bruer, 1999) TBpau na je dokycu-
pame COLUjaIHUX MOJUTHKA Ha MPBE TPH FOAMHE JeYjer KUBOTA BUILE TIO-
JUTHYKU U UICOJIONIKHY TTOPXKAHO, HEr0 HayYHUM JIoKa3umMa. Yak u kaja cy
Hay4HH, I0Ka3u BUILIE J0JIa3e U3 TOApYYja IICUXUjaTpHje U ICUXOJIOTHje HETO
13 OUOJIOIIKE ,,HayKe 0 Mo3ry”. CaM HaYyuH M3pakaBamka HHje YOOHYajeH 3a
HayKy. Hajuenrhe nmonaBsbana TBpIma ,,MH cajia 3HaMo” je y OCHOBH HEHayU-
Ha TBpAKa. HayuHo 3Hame yBek caapku ogpeheHy BpCTy CyMmbe U moTpede
3a MPEUCTIUTHBAKEM U HE TIOBJIAYH Ce TaKO YBpCTa rpaHuia u3mely 3Hama
Y He3Hamwa. TBpIme 0 MO3Ty Omiie Cy MoTpeOHe Kao MaTepUjaliHU JJOKA3H Jia
CY POAMTEIbCKA JbyOaB M OpHra BUJbMBH Yy OMOJIOIIKUM CTPYKTypama Mo3ra.
[Ipu Tome ce Ta BpcTa MOBE3MBama OIlCHYje Kao MOKyIaj rpalema Mocta
n3mely cysuiie yaasbeHux tadaka (Bruer, 1997). ¥V c¢Bojoj ugeosnomikoj op-
MU TIOKpPET HEYpOPOAUTEIbCTBA je 3alpaBO HAYMH MOJIUTHYKOT ypehuBama
JIpyLITBa KpO3 yHanpehuBame poauTesbCTBA.

CnuuHy KpUTHKY Y TPHOIMKHO UCTO Bpeme yryhyje u THOHUp pa3BojHe
ncuxojoruje, npodecop emeputyc ca Xapsapaa — Llepom Karan (Jerome
Kagan). On cmaTpa aa je pokycupame Ha ,,M03aK’’ MPEICTABIhAI0 HAYUH U3-
OeraBama pa3MaTpama eTHYKUX NUTamba POAUTEIHCKOT MoHamama. C 003u-
POM Ha TO J1a je TEIIKO UMaTH COLIMjalIHi KOHCEH3YC O TOME IITa je MOpaTHO
HCIPABHO, a IIITa je MOPAJIHO MOI'PEUTHO Y MOHANIAKY POANUTEIhA, TIOPOIUIIE
Uy yJIO3M JIpKaBe, HyJe ce MEHallepcKa pellerma 3a colujaiiHe mpolieme
KpO3 MaHHUITYJIMCakhe POAUTEIHCKUM TMOHamameM. [IpobieM pa3inuunTux
JeYjUX UCXOAA Yy PAa3IMYUTUM COLUjaTHUM KOHTEKCTUMA Ae(UHUIIE ce Kao
Hea/IeKBaTHO 3Hame (BEHITHHA) KOje TPakh eKCIIEPTHU3y, a HE Ka0 MOPAIHO
HCIPABHO ¥ MOpAJIHO MpobieMaTnyHO noHamame (Kagan, 1998).

3aHemMapuBame €THYKE IUMEH3HMje Olrajama Jele €BHACHTHO je U Y
MOKpETy T3B. MO3UTHBHE mcuxoinoruje. ,,CpehHo nere” je mcxon wid orl-
TUMaJHa Kpajiba TadyKa POIUTEJbCKE IPaKce 3acHOBaHE Ha ITO3UTHBHO]
ncuxoioruju. OHO je HeKa BpCTa pOAUTEIHCKOT MOCTUTHYha Koje ce MOoxKe
00jeKTHUBHO MPOLEHUTH, HE3aBUCHO OJ] APYIITBEHUX BpeaHocTH. [IpehyTHo
ce MpeTNocTaBjba Jja MU CBU 3HaMO 1ITa je cpeha u ja ce ciaxeMo ca noapa-
3yMEeBaHMM 3HadewuMa 0e3 003upa Ha pa3IMuuTe KUBOTE KOj€ >KHBHMO
(Hodgson & Ramaekers, 2019). Ilopen Tora, y Hajy THIIajHUjUM EMITAPH]CKIM
HCTpaXKMUBamkUMa 3aJ10BOJBCTBO KUBOTOM M ocehaj sinune cpehe KoHIen-
TyaJln3yje ce Kao jeIMHCTBEHH KBAJIUTET KOJU CE€ MOKE TPOLICHUBATH CaMO Y
Tpajamy WIu HHTeH3UuTeTy . O HICTUTaHUKA Ce OYeKYje J1a 00jeIMHN UCKYC-
TBa Pa3IMYKUTE BPCTE Y JeUHCTBEHY IICJIMHY, O0e3 003upa Ha KBaJTUTATHBHE
pasnuke — 3aJJ0BOJBCTBO 3/IpaBJbeM, MOCIOM, MpHjaTesbuMa, (GUHACHjaMa U
CBE OCTaJIO IITO YMHU JIeo HamuX xkuBota (Nussbaum, 2012; Suissa, 2008).

Awmepuuku icuxonor Maptun Cenuymer (Martin Seligman), ponqonayern-
HUK TO3MTHBHE TMCHUXOJIOTHjE cMarpa Ja Cy JbYAM MPEBHIIC aHKCHO3HU H
HecpehHH U TpejIake jaBHy TIOJIMTUKY Koja Ou Ouiia oKycupaHa Ha MOACTHU-
name cpehe kao KopekTuBa. Y TOM CMHCITY, POAUTEIBH CY 3a1yKSHH 32 Pa3Boj
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MO3UTHBHUX eMolHja — cpehe, paJocTH, pa3aparaHoCTH, 3aHHTEPECOBAHOC-
1 (Selidzmen, 2012). Ilegaronike MMIUIHKAIMje OBUX CXBaTamba HHUCY 3a-
HeMapJerBe. Hajrpe, nopuiame 3Ha4yaja HEraTUBHUX €MOI[HMja MPEACTaBIba
OCHpPOMAIIICHE JBYJICKOT )KUBOTA. M30eraBaTu HeraTMBHE €MOLIMje 3HAYH HE
JKEJIETH YBH]l y €THUKY CTBapHOCT, KAaKO TO UCTHYE aMepuyka mpodecopka
¢unoszoduje Mapra Hycbaym (Martha Nussbaum), ananusupajyhu 3Hauaj
HEraTMBHUX WJIM OOJHUX €MOIlMja Y eTHYKOM pasmuliibamy (Nussbaum,
2009, 2012). Hema HaumHa aa u30€rHEMO TYTY M CTpax ako HEKOTa BOJHMMO
Y [ICHUMO, aKO PaJIMMO WJIM C€ TOJIMTHUYKU aHTaxyjemo. OHa UCTHYE Ja CY
TO JIparoleHe eMoIlUje jep cBaka eMOIl1ja MPEICTaBJba BPEAHOCHY IPOICHY
Y MO3UB Ha akiujy. EMoIuje Hac BeoMa Nmperu3Ho HHPOPMHUIILY O CTBApUMa
KOje Cy 3HayajHe ca eTHYKOT CTAaHOBHILTA, Y CBETY KOjU HHje Y NOTIYHOCTH
MOJT KOHTPOJIOM pazyma. Y ToMm cmuciy, HycOaym mocraBsba MoAcTHUIajHA
nuTama: ,,MoxeTe Jiu J1a 3aMuciuTe 0opOy 3a mpaBay Koja HHje MOJCTaK-
HyTa onpaBIaHUM rHeBoM? MoxeTe JiM ]a 3aMHCIIUTE TPUCTOJHO JIPYIITBO
Koje ce JpkH 3ajeiHo Oe3 caocehama 3a marwy? Moxere Jid 1a 3aMUCITHUTE
Jby0aB Koja He peTrnocTaBiba pusuk Tyre?” (Nussbaum, 2012: 346). Emomuje
HY’KHO caJipke KOMIIOHEHTY €THYKE MPOILICHE U OHa je, C TIeAarolKor CTaHO-
BUIIITA TIOCMATPaHO, KJbyuHa. AKO BEpYjeMO Jia Cy Jby I CAMHU KPHBH 32 CBOjY
HEBOJbY, J1a Cy HIIp. HE3alOCICHH U CHPOMAIIHH jep HUCY yJarajiu y CBOj
JbyJICKU KanuTaj, onja hemo Buie caocehatu ca Bozaunma y caobpahajHoj
I'y’KBH HETO ca IJlaJiHuMa U CHpOMaIllHUMa — KOju camo miahajy eHy cBojux
,TTOTPEIIHNX n300pa”.

I[HCTaHuMpajth Ce OJl HEraTUBHUX €MOI[1ja, MU CE YyAasbaBaMo oJ1 Jby/i1
KO_]I/I cTpazaajy 30or cTBapH KOje HHCY MOTJIH JIa KOHTPOJIHILY, IITO je orucaHo
jOII y aHTHYKHUM Tpareujama u Jeo je JbyJACKOT )KUBOTA KO_]I/I CE TELIKO MOXeE

OCHOpUTH. Y TOM CMHUCIYy Opura MO3MUTHBHE ICHXOJIOrHje 3a J00po pac-
MOJIOXKEHHE JbYIH UTHOpUCAakeM Tyhe U CONCTBEHE MmaTikhe HeMa 00pa3oBHH
noteHuujan. Ilemaromku riienaHo, nutame cpehe u g00por KMBOTa UMa
cMHucia kao Gpuio3odcko, a He Kao UCKIBY YMBO EMIUPUjCKO MHTamke. Dypenu
yKa3yje Ha TO Jia Cy TepaIlMjCKu MPOjeKTH 3aCHOBAHU HA OOJMKOBAKY €MO-
[[{ja ¥ YHYTpaIlber )KMUBOTA YOBEKa CYBHIIIC MHTPY3UBHH JIa OU MOCEI0BAH
00pa30BHY BpEeIHOCT. 3arpaBo, HajBKHHjU TIOKpeTay MpojeKTa n3deraBama
HEraTMBHUX €MOIIMja je MopaliHa Ae30pHjeHTanuja y ApymTsy. Crora, mo-
JydaBaTH JIelly WU oapaciie aa Oyay cpehHu Moke OUTH €THYKU CYMEHUBO
(Furedi, 2009). Kako ce mu ocehamo U HOCHMO ca CBOjUM eMollijaMa, He Ou
Tpebaso aa Oyje €0 jaBHE TOJIUTUKE CBE JOK THME HE YrpoKaBaMo ApPYyre
Jbyzie. BaxHO je cXBaTUTH Jja T3B. MHCTUTYIIHOHaMHM3aIuja cpehe Kpo3 mo-
Jy4yaBame He MOpa OMTH TMENaromikyu MPHUXBaTJbUBA, MOCEOHO aKO MOTEH-
LMjaTHO TIaCUBU3Hpa U ,,[IOTKONaBa KPUTHUKK aHraxxman muaaux’”’ (Furedi,
2009: 192). Jow je KaHT ricTuLIa0 Aa HUje UCTO YUYMHUTH YOBeKa cpehHUM
U YYMHHUTH YoBeKa no0puM. McTopuja HaMm je cBeloK Aa mpo0ap KMBOT HUje
yBek cpehan. Jbyu cy 4ecTo onmpaBIaHO He3aJ0BOJBHU OKOJHOCTHMA U YC-
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JOBMMa y KojuMa xuBe. He3a10BoJbCTBO je HaBOIMIIO Jby/Ie [Ia Ce cyoue ca
THUM Tpenpekama u ga ux npesasuly (Furedi, 2009).

Axo cpeha unu 61arocrame 3Haue HeUITO ONYT ,,)KUBETH KUBOT BpeIaH
JKUBJbCHA UIIU ,,)KUBOT JIOCTOjaH YOBEKA”, OHJIa CE IMOCTaBJba MUTAE IIITA
JKUBOT YMHH BPEIHHUM, KOje BPEAHOCTH HEeKo Heryje u 3amTo (Nusbaum,
2012). 3a Te cBpxe O OoJbe MOCTyKKJIAa HACTaBa KILMIKEBHOCTH M UCTOpH]jeE
HETO ,,HayKa o0 cpehu”, mTO je y MCTOpHjH Menaromke Muciu Beh ogaBHO
nosHaro. [Ipema ToMe, Beoma je mpoOIEMAaTHYHO HM3BOIUTH HOPMATHBHE
3aKJbYUYKe Yy MOAPYYjy 00pa3oBama U3 UCTPAXKMBakha MO3UTUBHE MCUXOJIO-
ruje jep, Kako To ucrtuue Opurancka npodecopka ¢punozoduje oopasoBama
[lynut Cywuca (Judith Suissa), cymTuHcku cy ,,00pa30BHU POrpaMu WHCITHU-
pHCaHU IUCKYPCOM MO3UTUBHE IICHXoJoruje antTuodpazouu” (Suissa, 2008:
587). U3 eTnuke nepcrnekTuBe, MpeMa lheHOM MULIbERY, oAyUYaBame cpehu
je MOrpelIHo U CYBHUIIHO. Y IEMOKPATCKUM 3eMJbaMa Iy TeBHU Tpaxkera cpehe
cy npuBaTHa cTBap. Huje mocao 3a ekcriepTe, MUHUCTPE 00pa3oBama MU
HACTaBHHKE Ja OAJIy4Yjy O TOME KOjUu IyTeBH Boje 1o cpehe, Beh na no3Boie
1IKoJiaMa M MopojiuiiaMa ja Oyay MpOCTOpU y KOjuMa ce OTBapajy MUTama
u jenu aajy opyha nma cama Tpaxke oarorope (Suissa, 2008). ¥V cynpoTHOM,
XOMOT'€HE EKCIIEPTCKE TPYIIe y CTakby CY J1a UCKJbyde APYTe aKTepe U3 jaBHOT
MPOCTOpa U Apyre 00NuKe 3HaWka, Kao ,,HeKBaTu(ruKkoBaHe”.

Pooumecxu oemepmunuzam

Kputuky pacta T3B. pOOAUTEIHCKOT JeTEPMUHU3MA Y KYIATYPH POIUTEIHCTBA
nHunupao je couuonor ®pank @ypenu (Frank Furedi), nanac mpodecop
emeputyc Ha OputanckoM Kent ynusepsurety (University of Kent), y cBom
BEOMa YTHIIQjHOM JIeJly YWju je Ha3uB ,,[lapaHOMIHO POOUTEIHCTBO: 3aILTO
Ou UTHOpHCame eKkcrepaTa Moxkaa Onito Hajoosbe 3a Bame aere” (Paranoid
Parenting: Why i ignoring the experts may be best for your child). Poqutesbscku
JeTepMUHHI3aM je BEpoBame Ja u3Mely poauTesbCKuX TMPAKCH H TOHAIIAkbA
Ha HUBOY MOPOAMIIEC M PU3NYHHUX (DaKTOpa Ha HHUBOY AEYjer pa3Boja U 4ak
pasBoja ApyuTBa (HOp. JPYLITBEHA HEjEIHAKOCT M CHPOMAILITBO) MOCTOjE
JUPEKTHH Kay3aJHU ofHOcH. OBE y3pOUHO-MIOCIEANYHE TOBE3aHOCTH HUCY
MOJ YyTULAjeM COLMjalHuX (PakTopa, NONYyT BPIIbAUKe KYJIType, MEIUjCKe
W3JI0KEHOCTH HACHJbY MJIM HE3aMHTepecoBaHOr cycencTBa. Oypenu Harmo-
MUHbE /12 3arOBOPHUIM POJUTEIHCKOT JACTEPMHUHMU3MA HEMPEKUHO MPOILIH-
pPYjy JHCTY 3aJaTaka HAMEHCHUX MajKaMa M OUYeBHMa M OYEKYjy O BUX Ja
KOHTHHYHUPAHO MpoIekyjy edeKTe CBOT JelioBama Ha aedju pa3oj (Furedi,
2002). lanac je poauTeIbCTBO ,,TpaHC(HOPMUCAHO Y MYJITUCBPXOBUTY He3a-
BUCHY Bapujabiy Koja Moxke Ja o0jacHM LeNoKymnaH aedju pa3Boj” (Furedi,
2002: 59). PonutesscTBO OOjammaBa cBe mpobieMe Aedjer pa3Boja: PU3HMK
3]I0CTaBJbaba, YICHUIKY aHKCHO3HOCT, HEYCIIeX Y IKOJIU, IeIPEcH]y, HU3aK
1Q, nacunHo nonamame, nopemehaj ucxpane, nopemehaj naxxmwe u np. Hena
ce BHJie Kao nacuBHa Ouha, Koja ce 00JIMKY]jy T0OpHUM U JIOLTUM POJUTEIHCKIM
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mpakcama M Koja He YTy 3Ha4ajHO Ha HHTEpPaKIUje ca CBOjJUM POIUTEIbUMA.
PonuTesbcku qeTepMUHU3aM KOPUCTH ,,pU3UK” KA0 KJbYYHH KOHIICHT 3a pa-
3yMeBame OBAKBOT CXBaTamba POJUTEIbCKE yiore. PoquTessy Kao mojeinHay-
HU OJIPaciiv JbyJIA CE MO3UIMOHUPAJy KaO ,,OMHUIIOTCHTHH 3allITUTHHIIH
JICIIe U UCTOBPEMEHO Kao KPajibl Y3POUHHIIM CBUX EUXOBUX CAJANIBUX U
oynyhux npobnema (Hartas, 2014; Lee et al., 2014; Macvarish & Lee, 2019).

[Tpucranuiie poaUTEIbCKOT ISTEPMHUHU3MA K0 KJbYYHE areH1e KyJIType
POIUTEILCTBA HAIILIE CY IOOPE CABE3HHKE Y JABHUM MOJMTHKaMa HeoJnoepal-
HUX apymrasa. [lojeanHu ayTopu €KCIUTMIIMTHO UCTUYY J1a je BEPOBAmbE Y
POAMTEIbCKH JETEPMUHU3AaM IIOBE3aHO Ca HJCOJIOTHjOM HeoiubepannzMa
(Lee et al., 2014). TlonuTu4yapu oBe OpHjeHTAIIMje BPJIO OP30 Cy YCBOjHIIH
UJCOJIOTH]Y POJUTEJHCKOT JCTCPMHHHM3MA Yy TOM CMHUCIY Ja ,,pOAMTEIbH
netepmunuiny noHamame nene’” (Furedi, 2002: 190). Yecto ce cBe dopme
AQHTHCOLMjaJTHOT TIOHAIIaka MOBE3y]jy ca poauTesbcTBOM. [Ipu Tome ce muc-
JIM Ha TOjeIMHAYHE POJAMTEIbE, IbUX0BE 300pe U MpaKce, a He Ha POAUTEIbEe
Kao mpumnaaHuke oapeheHe reHepaimje, Kjace Ui Bpiamadke rpyne. C Tum
y Be3u, Dypean Harnamasa Jia je IoJIMTUYKKA MHOTO JIaKIIe TIepCOHaIH30Ba-
TH MOpaJIHE MpoOJieMe IPYLITBA HETO Pa3yMETH POIUTEIHCKY HECUTYPHOCT
HacTajy yciea epo3uje IPYIITBEHOT CHCTeMa BPEAHOCTH. ,,OKPUBUTH PO-
JIMTEJbE 32 CaJalllhe CTakhe MOPAHEe KPU3e 3HAYH MPOIIACHTH CUMIITOM 32
y3pok” (Furedi, 2002: 192). BpenHoctu Koje pOAMTEIbH HACTOjE J1a MPEHECY
CBOjOj JA€LU HUCY HBUXOBO UCKJbYYMBO MIPUBATHO BIACHHUILITBO, Beh cy neo u
CBaKOAHEBHOT JKMBOTA Y APYIITBY. POMUTE/LCTBO HUjE caMO TIOJIMTU30BaHO,
Beh je TpanchopMuUCcaHO y KynTypHO ocTUrHyhe. OHO MOJKe /1a OLITETH JIETe
WM JIa YHANIPEIH HEroBe )KUBOTHE HIAHCE KPO3 MPAKTUKOBAHE CBAKOIHEB-
HUX IMPaKCH Kao IITO Cy noapkapajyha Hera W JuCHMILTMHOBamke. CIMYHO
€KOHOMCKOM WJIM OMOJIOIIKOM JETEPMUHU3MY y HPOIIJIOCTH, POJUTEIHCKH
JeTepMUHU3aM UMa (GOKyC He camo Ha jieTe, Beh U Ha APYIITBO Kao LEJIH-
Hy. Hame 3ajeHudko ,,cyTpa’” 3aBUCH O]l pOJIMTEJbCTBA. BacnuTame HOBUX
reHepariyja jere oonukyje oyayhHoct ApyniTBa u 300r Tora je poauTesbuMa
notpebdHa HeKa BpCTa IPYIITBEHO peryiucane ekcreprcke moapiuke (Lee et
al, 2014; Macvarish & Lee, 2019).

Jyra je ucropuja uzeje aa je ponutespbuMa noTpedaH BOAUY Y MPOLECy
onrajama HoBuX TeHepanuja (Hartas, 2014; Macvarish, 2016; Martin, 2012,
2013). V naHammeM CBeTy HeONHOepadTHUX BPEIHOCTH, POJUTEIbH CE CMaT-
Pajy UCKJbYYHBO OJITOBOPHUM 3a Jieur]jy j100poout. [lpurom ce 3aHemapyje
yJora Jp)kaBHE BJIACTH Kao penpe3eHTa JAPYLITBA, Koja jeanHa uma moh na
ajonupa jaBHe pecypce. MeljyTum, nako ce pouTespbuMa MPUITUCYje MOTITYHa
OJICOBOPHOCT 3a MOAM3ak¢ HOBUX T'eHepalirja Jele, HCTOBPEMEHO Ce J0BOIU
y MUTambe BUXOBAa KOMIIETEHTHOCT 3a U3BpIIeHke oBor 3anatka (Macvarish,
2016). OnyBexk ce 3HaJO Jia HeKy POAUTEIbH HEMa]y J0BOJbaH BACIIUTHHU Karia-
LUTET, aJIi OJINTUYKA areH/1a POAUTEIHCKE MOPIIKE je YHHUBEP3aTHA — COUM
ponuTesbuMa je norpedHa 00yka na Ou genu Ouiie o0e30eheHe jeqHake Ku-
BoTHe mance (Daly, 2013, 2015).



buwana boopowku Cnapuocy v Mupjana Cenuh Pyscuh 20

Kputnuapu kyatype poauTesbCTBa UCTHUYY J1a MAKO POJUTEIbU MOTY
3HA4ajHO Jla JONPUHECY MPUIIPEMH Jele Aa NocTany aodpu rpahanu, cama
npuMeHa onrosapajyhux BacOUTHUX TEXHHKAa MOXE Majo Jla YYUHH 3a
NIPEBA3UIIAKEHE ONIITE HECUIYPHOCTH IAPYILITBA y IOINIEAY MOpPaIHHUX
opujeHTHpa. ExcriepTu 3a poauTe/sCTBO U JICUjH pa3BOj YECTO Ce Kaje ,,J1a
je onrajame jaeue jeauHa npodecrja Koja He 3aXTeBa PUTOPO3HY O0YKY HIIU
kBanmupukannjy” (Furedi, 2002: 17). On kaza je MOPOAMYHO BAaCIUTAHE
TpaHCc(HOPMHUCAHO O] HAUMHA )KMBOTA Y BEIITHHY KOja YKIJbY4yje CTPY4HOCT,
yJiora ekcriepara je noouia nmoceban 3uaqaj. [Ipodecuonanna nHTEpBEHIIH]ja
y KOHTEKCTY jaBHE TIOJIMTUKE 3aCHUBA CE Ha OUPOKPATCKOM yBepemy Ja 300r
TOr'a IITO C€ POAUTEIHCTBO YUH, MOPAJIO OU U J1a Ce ToyyaBa U TO Ha OCHOBY
pe3yniTara HayYHUX UCTpaKHBama. Biaje nojeIMHUX HAllMOHAIHUX JIPKaBa
3a00paBJbajy Jia je POAUTEIhCKA YJIora CTapHja U OJi CABPEMECHHX JIp)KaBa U
o] MocTojehnX HaydyHUX NUCHUILIMHA. POIUTEIHCTBO CE€ OyBEK YUHIIO, Y
KOHTEKCTY ofpel)eHOr IpyLITBEHOT CUCTeMa BPEIHOCTH, HAYMHA KUBOTA U
CTHIIakha CBAKOJHEBHOI MCKYCTBa, Ka0 HEKa BPCTAa MHTYMTHUBHE YKMBOTHE
MYJZIPOCTH, Ha KOjy HeMa MOHOIIOJ HHjeAHa BpcTa ekcriepTuse. OTBOpeHa mo-
JUTH3ALU]a OJJHOCA POIUTEIba IPeMa JCIU KPOo3 HOpMATU3allH]y HayYHO 3aC-
HOBAHOT TMO/y4aBama MpPeCTaBba, mpema OypeanjeBoM cXBaTamwy, ,,JoKa3
MOpaJTHe HeMMCMEHOCTH TMOJUTHYKE KJIace KOja YMECTO Jla Ce CyOuH ca BeJu-
kuM Temkohama, Oupa aa poguresbe nogydasa semrtunama” (Furedi, 2002:
192). MHoro je Texe U CKyIlJbe YHAIPEIUTH €KOHOMCKHU PacT, KBaJUTETaH
3I[PaBCTBEHU U 00PA30BHH CUCTEM, OATOBapajyhy colnujagHy 3aiTUTY, HETO
MOJICTHLIATH POIUTEIbE J1a BUILIC BPEMEHA MPOBOJIE Ca CBOjOM JICILIOM y aKTHB-
HOM CITyIIamwy, IpHYamy 1 yhTamy. Hema cymme 1a To nMa 3HavajHe edekTe
Ha 00pOOUT AeTeTa, ajli Jajieko Mame y nopehemwy ca edekTrMa pa3BHjeHOr
CHCTeMa jaBHE Opure O JIIM U MIIaJMMa Y KOHTEKCTY u3rpahenor ocehaja 3a
3aje/IHUILTBO KOje MPEICTaBba HAjOOJbH U3BOp MHIUBHIYyaIHE cUrypHOCTH. C
THM y Be3u, Dypesn 3akibydyje —,,Ko FOJI /Ia je U3MHUCIIHO Ped parenting HUje TO
YYMHHO U3 IPUMapHEe 3anHTepecoBaHoCTH 3a xuBoT aete” (Furedi, 2002: 197).

VY KOHTEKCTY CaBpeMeHe KYJITYPE POAUTEIbCTBA CTHLIAHE POAUTEIHCKIX
BEILITHHA TIOCMAaTpa ce Kao MPOIeC CTBapama T3B. POIUTEIHCKOT KalmuTaa.
Ponuresscka Opura u JeyOaB je TpaHchopmucana y HEKy BPCTY KamuTaa,
KOjU JOHOCH MPHHOC Y 6y)1thOCT1/I unn 0ap cmamyje JIPKaBHE TPOUIKOBE
00e30ehyjyhu na mena JGI[HOFa JlaHa HE TOCTaHy COIUjaTHU np06neMH u
€BEHTYaJIHO Tpakuouu comujanne nomohu (Macvarish, 2016). Ha Taj Hauun,
poauTesbuMa Kao MojeAMHIIMMA MPEMYIITSHO je Ja PelliaBajy MIupe Colujal-
He npo0JieMe 3a Koje APYIITBO HeMa OJIr0BOP, MOCEOHO Y yCIOBUMA epo3Hje
JPYLITBEHUX BPETHOCTU. AKO JAPYIITBO y IIEJTUHHU HHUje CIIOCOOHO aa 00e3-
Oenu coljanu3alujy Miajie reHepaluje, jep He 3Ha Ui HeMa KOHCEH3YC O
TOME IITa je TO 3HAYajHO MITO OM oxpaciu Tpebaso Ja MpeHecy MJiajauma,
OHJIa TO HUje MpoOJIeM BacluTama U 00pa3oBama, Beh mpodieM ApyITBa.

[MTapamokc je ma y3 mopacT ApyIITBEHHX OYEKHBama Ol 00pa3oBamba,
ornajga BPpE€AHOBALE HETOBEC MHTPUH3UYHE BPEAHOCTHU. C tum Y BE3U, MOXKC
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ce 3aKJbYUHUTH JIa HUje Y KpU3U MHCTPYMEHTanu3anuja oopazoBama y cBpxe
pelaBamba eKOHOMCKHX U COIIMjalIHUX MpooOsema, Beh H3BOPHO BpEIHOBAE
oOpa3oBama Kao BpeIHOCTH. M3 meaaromkor yria nocMarpano, 00pa3oBame
n00po (DyHKIIMOHUIIIE Kaja ce cMaTpa 3HauajHUM 300T COICTBEHE CBPXE U
KaJia ce Jiena 1moay4aBajy Ja BpeaHyjy oopa3oBamme 300T caMor 00pa3oBama.
[MotpedHo je cauyBatu 00pa3oBame O OHUX KOjU XKeJie Jla Ta IPeTBOpe y
CPEZICTBO 32 CBE CBPXE, HA IITETY OCTBApHBakha COTICTBEHE jep ,,Ka/ia 00pa30Barbe
MIOCTaHe ¢6e, OHO TpecTaje Aa Oyae oopazorame” (Furedi, 2009: 6).

Wsrnena na Hukana Huje OWi0 Texe adpupMUcCaTH MHTPUH3UYHY Bpel-
HOCT 00pa3oBama, HEro y CaBpeMeHoOM Opyumay 3narba. OTya ce IocTaBiba
MUTalke CaMor cTaryca oopa3oBama: Jla i oHO ,,Tpeba 1a ocTaHe criopeHa
AKTHUBHOCT y CIIYOH ycrenHe eKOHOMUje HId Tpeba ja TOCTaHe HellTo IITO
MPOKMMa YUTABO JPYLITBO U oMoryhyje My na niuanupa cBojy Oyayhnoct?”
(Meirieu, 2016: 66).

3AKJBYUAK

POIIHTEJLCTBO CBC BULIC ITpUBJIAYN Ha)KH)yjaBHOCTI/I 0 YEeMYy CBE€AO0YH BCIINKHU
Opoj KbHTa, IPUPYIHHUKA O POIUTEIHCTBY U 332 POIUTEIbE, KypCeBa U IIKOJA,
Kao W TOJIMTUYKUX WHUIMjaTHBA y OPTraHU30BAHO] TOAPIIIH POIUTEIHC-
TBy. CaBpeMeHa KynTypa pOAUTEIHCTBA je PeyKIIMOHUCTHYKA Y OJTHOCY Ha
TpaJHUIMOHATHY 0jaM TMOPOJJUYHOT BaclHUTama. be3 yremesbema Ha IUIBY
BacIHUTama Kao peepeHTHOM OKBHPY Yy peryiucamy MehyreHepamujckux
(ompacau—miaaun), TPYIMHUX (TOPOAUIIA—ICTE) U YHYTAPTIOPOIUIHIX JTHjaI-
HUX penanuja (Majka—aeTe; oTal—IeTe), POAUTEJHCTBO Ce OrpaHHYaBa Ha
CKyIl B€IITUHA WU KOMHCTCHHI/Ija YCMEPECHUX Ha MOCTU3AKEC NPEABUIATBU-
BHX Pa3BOJHHUX MCXOAA JICTIE.

[penopyke 3a TOXKEJPHY HMJIM ONTHMAalIHy Tpakcy 0a3upajy ce Ha pe-
3yJATaTUMa EMITMPHJCKUX HAyYHUX HMCTpPaXMBama YTJIaBHOM Yy oO0JacTH
NICHXOJIOTHje U HeypoHayKa. [lo3uBameM Ha CIUjEHTH3AIN]Y POJUTEILCTBA,
00e30ehyje ce kpuTepujym mpolieHe e(eKTUBHOCTH CTaHIAPAN30BAHUX PO-
JAUTECIJBCKUX IMPaKCHh U JICTUTUMHOCTHU MOJIUTUYKUX I/IHTepBeHHI/Ija, Yy oacyc-
TBY jaCHO apTHKYJIHMCAaHHUX JAPYIITBEHUX BpeaHocTH. CorujaaHa MOTUTHKA
yTeMeJheHa Ha XEreMOHHUJU psy IUCKypca OTBapa HE caMO MUTAmE jJaBHUX
HHTEpeca y 00pa3oBamy, Beh 1 came TeMaru3aimje 00pa3oBama y KOHTEKCTY
TICUXOJIONIKUX, & HE TICNAaromKUX OKBUpa 3a AehuHHUCamE pobdiaemMa U Tpa-
KEHE pelierha.

KipyuHa neparomka KpUTHKA KYJITYpe POAMTEIHCTBA OJHOCU CE€ Ha
npehyTHY uJejy 0 BPEIHOCHO HEYyTPaTHOM Kay3aJTHOM MOJIEITY O0jallbemha
1 00jeKTHBHO] HAYYHO] 3aCHOBAHOCTH OJIrajarka JIele. 3aHeMapyjy ce pasJin-
YUTHU ITPaBOU U HIKOJIC MUIJBEHA O BACIIUTAKY, Ka0 U €CTUYKa YTEMEIJBbEHOCT
KOja YKJBY4yje OCETJBUBOCT Ha COIHjalIHe, EKOHOMCKE, KyJITYpPHE, TTOJTUTHY-
Ke U pojiHe pa3iuke. HujenHa nemaromka npuia ce He MOKe UCTIPUYATH ,,Kao0
IITO jecTe”, a 1a Ce U30CTaBH JIE0 O TOME ,,Kako 6u Tpedaso aa Oyme”. Crora,
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MpeIUKIINje BACTUTHE CTBAPHOCTH HUKa[a HUCY Ouiie y poKycy meaaromKkmnx
ucTpakuBama. [lenaroruja je jenHa o peTKUX IPYIITBEHUX HAayKa Koja ce Off
CaMor KOHCTHTYHUCama JOCIEeHO JISKJIapHIle Ka0 HOpMaTUBHA ACAYKTHBHA
HayKa, ca eTHKOM Kao MOTIOpHUM cTyOoM. tben dhokyc HuKana Huje Ouo Ha
jAcHOM JIleMapKalllOHOM KPUTEpUjyMy y OfHOCy Ha (uino3odujy, UCTOPHjY
WJIY ,,HEHayKy”’ y MO3UTHBHCTUYKOM cMuciy. [lenaromka HayyHa 3ajeHuLA
MOHUKJIA Ha Ty KOHTHHEHTallHe EBpone y epu mpocBeTUTEhCTBA U JIaHAC
je ocTaia JiojajHa BPeJHOCHOM yTeMeJbEerby U CXBaTamwy J1a c€ Jby U HE MOTY
MpOyyYaBaTH Kao CTBApH, Kao IITO CE CTBAPH HE MOTY MPOyUYaBaTH Kao JbyIH.
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Abstract. The possibility of improving parenting practice in raising children became
a very popular topic in the scientific literature during the last few decades. The focus
is on raising children at an early age and the problem is thematised primarily from
the psy discourse point of view. Within this framework, a modern parenting culture
is established, which reduces family upbringing to dyadic parent-child interactions
outside the context of social structures and values. The aim of this paper is a critical
analysis of the pedagogical implications of contemporary parenting culture, consid-
ering two key characteristics. The first refers to the conceptualisation of parenting
as a depersonalised individual competence. Raising children is understood as an in-
dividual competence of achieving predefined outcomes of child development, which
neglects the complexity of education both as an intergenerational and as a personal
relationship. Another characteristic is the scientification of parenting in the sense of
referring to the evidence of empirical scientific research and relying on the so-called
parental determinism model. Raising children is becoming a scientific endeavour,
and parenting is the most important “profession” that shapes the future of the child
and society. Neglecting the socio-historical dimension of education in terms of struc-
tural and ethical frameworks, articulated by the context and the goal of upbringing,
makes the pedagogical voice irrelevant in the contemporary culture of parenting.
Keywords: parenting culture, parental competence, depersonalisation of parenting,
scientification of parenting, parental determinism.

INTRODUCTION

How public discourse talks about raising children and what it means to “be
a parent” is today predominantly influenced by the rhetoric of parenting cul-
ture. This is not a different language formulation for the scope that was previ-
ously called family upbringing or raising children. Parenting culture signi-
fies a specific set of practices and skills within given frameworks, which
change the meaning of the traditional understanding of what parents should
do, how they treat children and how they see themselves in the parental role
(Lee, Bristow, Faircloth & Macvarish, 2014; Martin, 2016). When individual
parenting practices become part of general and shared experience, it can be
said that parenting grows into a “parenting culture”.

* Note. This paper was created within the project of the Institute of Pedagogy and Andrag-
ogy, Faculty of Philosophy University of Belgrade Models of evaluation and strategies for
improvement of education quality in Serbia (179060), financed by the Ministry of Education,
Science and Technological Development of the Republic of Serbia.
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It has become a generally accepted opinion that the upbringing of children
from the earliest age is primarily a part of the public, not the private area of
life. Parenting is understood as a difficult and responsible “job” that cannot be
successfully performed without the expert support, which is regulated by state
government regulations at the central and/or local level (Daly, 2013, 2015). The
focus is on competent parenting practice — depersonalised and decontextual-
ised in the form of scientification and parental determinism. Depersonalisa-
tion represents the process of separating the performativity of the action itself
from the personality of the acting parent. The emphasis is on what and how it
is done, and not on the person who is taking the action. In this sense, parental
behaviour is described by a neologism that represents a linguistic innovation
that emerged in the 1990s — what was traditionally denoted by a noun (parent,
parenthood, parenting) turns into a verb (fo parent). By thematising parenting
as “procedural normativism”, the most important pedagogical issue is avoided
— and that is the question of the goal of upbringing, not only of the individual
child but as a whole — of the new generations to come. What we as adults have
to offer our children, what values we respect, what we are proud of, what we
hope for, and how responsible we are for the world we are trying to introduce
them to — that is not the topic of the public discourse. Contemporary parenting
culture is seemingly value-neutral — “based on scientific data”, primarily in the
field of psychology and neuroscience (Macvarish, 2016; Ramaekers & Suissa,
2012a; Ramacekers & Suissa, 2012b).

Decontextualisation of parenting culture in the form of so-called parental
determinism is observed in the study of parent-child relational aspects, inde-
pendently of the structural characteristics of society as a whole and individual
social groups and institutions. The turn in language, scientific terminology,
and the theoretical foundation is connected with the gradual politicisation of
parenting through the agenda of new social policies of neoliberal orientation.
The politicisation of parenting first occurred in English-speaking countries,
and then in continental Europe, which has traditionally nurtured deductive
pedagogical science, believing that the principled normativism always pre-
cedes the procedural one.

International organisations have significantly contributed to the interna-
tionalisation of parenting culture. In that sense, it is necessary to mention two
political documents. First, the Recommendations of the Council of Europe
from 2006, entitled Positive Parenting in Contemporary Europe. The recom-
mendations of this document gave priority to the so-called positive parenting
in the form of the premise that parental behaviour should guarantee that the
interests of the child will be fulfilled (Martin, 2016). Positive parenting is
conceptualised through four types of parenting activities: supportive care,
setting clear boundaries and standards of child behaviour, recognising and
respecting the child’s experience, and empowering.

Another document that has significantly contributed to the spread of
the parenting agenda is the European Commission’s 2012 Report (European



25 Contemporary Culture of Parenting: Pedagogical Implications

Commission, 2012) entitled Parenting Support: Policy Brief. Principally, it
appeals to the 2006 Council of Europe Recommendations, much more explic-
itly seeking a political shift from social welfare state to the social investment
state, with reference to the works in the field of the human capital theory
that explores parenting practices as a worthwhile investment (e.g. the works
of economist James Heckman). The culture of parenting has gained a cen-
tral place in the European Union social policy, which is in accordance with
the promotion of neoliberal individual responsibility of parents in “evidence-
based” practices, which in itself is a discourse that generally “eliminates the
need to think” (Furedi, 2008: 28) and makes it superfluous to have a public
debate on social values in raising children.

Given that the aim of this paper is a critical analysis of the pedagogical
implications of contemporary parenting culture, the focus is on considering
parenting as an individual competence as well as its key characteristics.

PARENTING AS AN INDIVIDUAL COMPETENCE
1o be a parent or to parent

To emphasise the active and measurable aspect, parental behaviour in the
Anglophone language area is described by a neologism created in the 1990s
— in the form of a verb (fo parent). The emphasis is on actions, procedures,
and outcomes, while “who” acts is less important (Lee ef al., 2014; Macvar-
ish, 2016; Martin, 2016). Therefore, the social policies of neoliberal societies
needed a new word in the form of a verb to denote parenting competence.

Parental behaviour is decontextualised and reduced to the study of par-
ent-child relational aspects independently of social characteristics. Tradition-
ally, “being a parent” meant taking on a role that was valued as potentially
central to the hierarchy of personal identities, compared to other roles. In ad-
dition to the aspect of personal development, “being a parent” meant redefin-
ing the rules and relationships in the family, developing co-parental interac-
tions and group dynamics between siblings if there is more than one child in
the family. Mothers and fathers are socialised for the parental role by various
mechanisms of non-formal learning, in the context of family background,
generational culture, and relatively stable ethical frameworks for regulating
the parent-child relationship. At the same time, each new generation of par-
ents simultaneously accepted and rejected the educational ideas of their pred-
ecessors within the complex of intimate family relations (Macvarish, 2016;
Macvarish & Lee, 2019).

Unlike the pedagogical concept of family upbringing, which implies a
focus on a goal based on social values, within the family functioning of per-
sons connected by close idiosyncratic relationships, the culture of parenting
reduces the role of a mother and father to “produce” predefined child devel-
opmental outcomes. The upbringing of a child is placed within the framework
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of dyad relations, one parent — one child. The parents’ main task is to provide
optimal conditions for the growth and child development, regardless of what
their view of the world is, in what environment and how they live, or what
resources they have at their disposal. These conditions are defined as specific
targeted behaviours that are learned in a formalised way, by the system of
providing educational services.

The keyword for describing parenting practice is “competence”, a term
that has already been adopted not only in the professional world but in society
as a whole and employment-oriented education. In the most general sense,
competence can be described as “the ability to perform and the specific set of
knowledge, skills, and attitudes necessary to the performance of certain tasks”
(Masschelein & Simons, 2013: 96). Competences are learnt and represent the
basis for performing various tasks — professional, cultural, or social. They
are validated as qualifications, as a common “currency” by which a citizen
as a “lifelong learner” expresses their qualification for “social employability”
in the “hardest and most important job in the world” — parenting (Hartas,
2014; Lee et al., 2014; Masschelein & Simons, 2013). The focus shifts from an
upbringing as a social function and social value system to individual learning, in-
dividual skills, and individual responsibility of a parent (Hodgson & Ramacekers,
2019). Parenting is the umbrella term for a set of activities that achieve develop-
ment outcomes. Other aspects of the parental role are ignored. Critics note that in
most human societies there is no distinctive activity that can be associated with
parental behaviour that is separated from the family as a group, from generational
relationships, and existing social values (Lee et al., 2014). In this sense, parenting
culture is both a social and a linguistic innovation.

Unlike family upbringing, the culture of parenting denies the social role
of the community in the upbringing of new generations, thus reducing the
role of parents to the individual skill of “optimising child development”. This
skill is learned, not through the process of spontaneous acquisition of life ex-
perience but during formalised teaching and training. In this sense, the most
important responsibility of parents is the responsibility to learn “to parent”.
Although the focus in family upbringing was on authority, in the sense that
parents represented the world of adults as a whole, and on that basis, they
took responsibility for the culture in which the child is introduced, that kind
of responsibility no longer belongs to parents or family.

Critics of contemporary parenting culture very often refer to the philo-
sophical ideas of Hannah Arendt on the role of authority in education (Fure-
di, 2002, 2009; Hodgson & Ramaekers, 2019; Lee et al., 2014; Macvarish,
2016; Ramaekers & Suissa, 2012a). She believed that neglecting the problem
of intergenerational relations and focusing only on dyad relations between
the individual parent and the child, is the cause of the crisis in education. In
her famous work on the education crisis, she expressed the view that it is the
lack of authority, not qualifications, what caused the education crisis in the
1960s in the United States (Arent, 2016). If parents are denied the authority
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to mediate values that should be preserved for future generations (as previous
generations did for us), and which the child needs as a human being “in the
making”, then the very idea of upbringing and education is denied. Parents
“invited” their children into this world not only by the fact of conception and
birth, but also by introducing them into the world of cultural values. In this
way, they take on a double responsibility: for the survival and development
of children, as well as for the continuity of the world to be provided for new
generations, which is in the field of education manifested in the form of au-
thority. In this regard, Arendt notes that “although a measure of qualification
is indispensable for authority, the highest possible qualification can never by
itself beget authority” (Arent, 2016: 188). Parents as educators cannot reject
authority because that would mean that they refuse to take responsibility for
the world in which they want to introduce new generations of children.

From a pedagogical point of view, family upbringing is not just a matter
of growing up, but “growing up in this world” (Pols & Berding, 2018). In that
sense, it cannot be reduced only to the actions of parents to achieve the de-
sired child developmental outcomes. It is far more than parental competence
or the skill of “parenting” — it represents the introduction of a child into the
world of culture through everyday forms of living together in a complex set
of relationships not only between two people (parent-child) but also between
generations (children/youth/adults) and other social and material agents of a
particular culture (Hodgson & Ramacekers, 2019).

Depersonalisation of parenting

Depersonalisation means the process of separating the performativity of the
action itself from the personality of the acting parent. The emphasis is on what
and how it is done, and not on who the holder of the action is. “What parents
do is more important than who they are” (Hartas, 2014: 84). The modern cul-
ture of parenting is linguistically expressed in gender-neutral terms — parent
or parents, and less often as father and mother. The parental role is defined by
the competence for positive parenting, and not by the labels for kinship, per-
sonal identity, family role, or generational relationship. A parent is considered
to be a person who is engaged in parenting activities “aimed at promoting
children’s welfare” (Hoghughi, 2004: 6). Anyone who deals with some part
of childcare and the promotion of child development in any environment can
be said to be involved in parenting. Thus, grandparents and other extended
family members, family friends and neighbours, teachers, social workers, and
even doctors and nurses may be considered part of the parenting process (Ho-
ghughi, 1998). Thus, a parent can be called a key person who competently
raises a child. It does not have to be a biological parent, nor a parent by law, in
fact, it does not have to be a parent in the traditional sense of the word.
Parenting as a culture and as a discourse, depersonalises the parent-child
relationship in many ways. First, parents are understood primarily as subjects
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who learn parenting competence — the procedural skill of achieving predeter-
mined outcomes in dyad interactions. Each form or style of parenting requires
a certain activity of formalised learning (usually about the characteristics of
child development) as a type of parental input in the “production” of child
developmental outcomes as end measurable points (output). The focus shifts
from an upbringing in the context of the experience of everyday life, which
cannot be completely under the control of an individual, to a specific type of
technological knowledge and skills (Gillies, 2012; Lee et al., 2014). The edu-
cational potential of personal, informal relationships and spontaneous build-
ing of meaning in the area of family privacy does not count in the modern
culture of parenting. The privacy of the parent-child relationship is seen more
as a risk (e.g. abuse or neglect) than as a space for freedom of personality
expression, where what is most precious is kept so as not to be harmed by ex-
cessive public exposure. After all, the person themself is of little importance,
that is, what values and viewpoints they represent. The only thing that is con-
sidered important in the culture of parenting is “what she [a certain person]
does and how what she does leads to the pre-envisioned outcomes” (Hodgson
& Ramaekers, 2019: 15).

Another way of depersonalising the parent-child relationship is manifest-
ed in two forms — through reducing the specificity of the dyad parent-child
relationship to expertly recommended standardised practice and through the
process of distancing the parent from their child. In the first case, it is about
reducing the specificity of the dyad relationship that a certain parent builds
with their child (the relationship that [ have with my child) to an expertly rec-
ommended standardised practice based on the realisation of the so-called best
interests of the child (Ramaekers & Suissa, 2012a). Parental responsibility is
defined in two ways. On the one hand, very broadly, in terms of providing
optimal conditions for the growth and development of the child, regardless
of the available resources. On the other hand, very narrowly, because the re-
sponsibility is assessed concerning the needs of the child, which are “read” by
qualified experts in the field of certain scientific disciplines, based on empiri-
cal research of dyad parent-child interactions.

From this point of view, pedagogically responsive parents primarily care
about the proper child development and are ready to do everything necessary,
including learning the necessary knowledge and skills, to ensure the optimal
development of their child (their potentials, needs, etc.). It is expected from
parents not only to learn and do what is necessary at a certain developmental
stage of the child, but also to develop a kind of sense of constant vigilance and
precaution for possible risks and omissions. Each new day or moment brings
new challenges for development opportunities, some of which are difficult to
make up for if missed in a critical period. Thus, parents position themselves
as observers of their own situation (Ramaekers & Suissa, 2012a). To remain
“constantly awake” and see more clearly all possible opportunities, risks, and
dangers for the child development, parents must in some way distance them-
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selves from that relationship, position themselves as outside observers, and
not as persons immersed in a relationship with their own child. In this way,
“parents are no longer ... in the situation in which they find themselves. They
are no longer expected to take their own point of view as parents, but the
point of view of experts” (Ramaekers & Suissa, 2012a: 31). In other words,
parents should take the “third-person” perspective, which is the voice of ex-
perts, instead of speaking as insiders from a “first-person” perspective — the
voice of the parents (Ramaekers & Suissa, 2012a). In this regard, the posi-
tion of distancing opens up the possibility that “the need for expertise in the
area of childrearing makes parents blind to their own children” (Ramaekers
& Suissa, 2012a: 31). In the context of this discourse, the object of everyday
parental care is not one’s own child, but the child or an expert image of the
child. That is why parents become “blind” to their own children because they
do not look at them with their own eyes, but through an expert lens, primarily
psy discourse (De Vos, 2013; Hodgson & Ramackers, 2019; Ramackers &
Suissa, 2012a).

From a pedagogical perspective, building a relationship with your child
as a parent, in addition to being sensitive to developmental needs, requires a
special kind of personal involvement, which is neglected in parenting culture
—and is fundamentally ethical and an expression of inner determination. The
absence of the ethical dimension of the parents’ personality and ethical at-
titude towards the child in the parenting culture is not surprising given the
assumption about the child’s predictable future, which is largely determined
by the application of “scientific results” in raising a child.

SCIENTIFICATION OF PARENTING
Parenting as a scientific endeavour

Contemporary parenting culture is seemingly value-neutral — “based on sci-
entific data”. Family upbringing established on interpersonal relationships in
the primary social group is “transmogrified from a relationship- to a goal-
oriented practice” (Gillies, 2012: 21). Positive or good parenting is determined
based on accumulated evidence of the direct role of patterns of parental be-
haviour in children’s social, emotional, and intellectual development. The
reconceptualisation of family upbringing as parenting is largely determined
by the knowledge provided by research in the field of psychology (develop-
mental and behavioural), and recently by the so-called neuroscience and the
positive psychology movement (Gillies, 2012; Macvarish, 2016; Ramaekers &
Suissa, 2012a; Ramaekers & Suissa, 2012b; Hodgson & Ramaekers 2019).
Inmodern society as a whole, the normalisation of psychological language
is evident in such a way that it becomes crucial and implicit in the context of
everyday life — a process called “psychologisation” in the literature (De Vos,
2013; Madsen & Brinkmann, 2010; Ramaekers & Suissa, 2012b). The term
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psychologisation implies the ways we relate to, understand, and present our-
selves, others, and the world we live in (Hodgson & Ramacekers 2019), which
is determined by “psychological vocabulary and psychological explanatory
schemes” (De Vos, 2012: 1). Psy discourses are becoming increasingly hege-
monic because they provide human beings with certain signifiers and discur-
sive patterns. The use of psychological terminology and explicit reference to
psychological states (e.g. well-being, mental health, emotional intelligence,
self-confidence) is the framework for researching parent-child interactions.
Psychologisation makes the socio-economic and political aspects (of life) in-
visible (Madsen & Brinkmann, 2010). Precisely because of this, as well as
because of its potential to reach the private sphere of life, the psy perspective
becomes dominant in neoliberal policies that assume that optimal behaviour
is best achieved by encouraging individuals to manage their lives and take
full responsibility for their life choices.

The recent adoption of the language of neuroscience and the applica-
tion of the neuropsychological research results in the field of parenting (neu-
roparenting) neglects the need to ask what the goals of upbringing are and to
have a public debate about them. Neuroscience experts explicitly convey the
message that “we now know” the effects of parental behaviour on a child’s
brain, which explains why a child behaves in a certain way. The answer is
simple — it’s about parenting practice. The framework of psychologisation of
childrearing implies a reduction in the totality of human action and attitudes
to behaviour and the model of causal explanation. When the term “brain” or
“synapse” is used, the feeling increases that there is no longer any doubt that
what parents do or do not has direct material and visible consequences on
child development (Macvarish, 2016).

The two most important promoters of the so-called “neuroparenting”
movement are American professor of paediatrics Jack Shonkoff, the director
of the Centre on the Developing Child at Harvard University and co-author of
the globally influential book in this field (From Neurons to Neighbourhoods:
The Science of Early Childhood Development) and American neuropsychia-
trist Bruce Perry, whose popular books also had great global publicity, one of
which was translated into Serbian under the title Decak koji je odgajan kao
pas i druge price iz beleznice decjeg psihijatra — The Boy Who Was Raised
as a Dog and Other Stories from a Child Psychiatrist’s Notebook (Perry &
Salavic, 2013). The brain image of two three-year-old children that are visibly
different in size (the so-called Perry image) is becoming commonplace in ad-
vocacy for social policy and early intervention in many countries, especially
in the UK. One is a symbol of appropriate parental care and early interven-
tions (for which budget funds should be allocated), and the other is related to
extreme neglect of child development and everything related to it in neuro-pa-
rental discourse (low educational level, unsuccessful interpersonal relation-
ships, drug and alcohol abuse, teenage pregnancy, violence and crime, shorter
life expectancy and poor mental health). Discourse with a neuro prefix sees
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the parental role as “first teachers” and “first therapists” which means that
parents have the task of reading, talking, singing, teaching and supporting
children from the conception onwards, keeping in mind their brain develop-
ment (Gillies, 2012; Macvarish, 2016).

Criticisms of this view arose at the same time as the emergence of the
neuroscience movement. The essence of the critique is in the search for argu-
ments for social policy in biological structures and functions, under the cloak
of value neutrality. Philosopher of Science John Bruer, in his book The Myth
of the First Three Years: A New Understanding of Early Brain Development
and Lifelong Learning (Bruer, 1999), argues that social policies focusing on
the first three years of a child’s life are more politically and ideologically
supported, rather than by scientific evidence. Even when it is scientific, the
evidence comes more from the fields of psychiatry and psychology than from
the biological “science of the brain”. That very way of expression is not com-
mon for science. The most commonly repeated claim “we now know” is basi-
cally an unscientific claim. Scientific knowledge always contains a certain
kind of doubt and the need for re-examination, and such a firm line between
knowledge and ignorance is not drawn. Claims about the brain were needed
as material evidence that parental love and care are visible in the biological
structures of the brain. At the same time, this type of connection is assessed
as an attempt to build a bridge between very distant points (Bruer, 1997). In
its ideological form, the neuro-parenting movement is actually a way of the
political organisation of society through the promotion of parenting.

Similar criticism was made at about the same time by the pioneer of de-
velopmental psychology, Professor Emeritus from Harvard University — Jer-
ome Kagan. He believes that focusing on the “brain” was a way to avoid con-
sidering ethical issues of parental behaviour. Given that it is difficult to have
a social consensus on what is morally right and what is morally wrong in the
behaviour of parents, family, and the role of the state, management solutions
to social problems are offered through manipulating parental behaviour. The
problem of different child development outcomes in different social contexts
is defined as inadequate knowledge/skills that require expertise, and not as
morally correct and morally problematic behaviour (Kagan, 1998).

Neglecting the ethical dimension of raising children is evident in the
so-called positive psychology movement. “Happy child” is the outcome or
optimal endpoint of parenting practice based on positive psychology. It is a
kind of parental achievement that can be objectively assessed, regardless of
social values. It is tacitly assumed that we all know what happiness is and
that we agree with the default meanings regardless of the different lives we
live (Hodgson & Ramacekers, 2019). Also, in the most influential empirical
research, life satisfaction, or a sense of personal happiness is conceptual-
ised as a unique quality that can only be assessed in duration or intensity.
Respondents are expected to combine experiences of different kinds into a
single whole, regardless of qualitative differences — satisfaction with health,
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work, friends, finances, and everything else that is a part of our lives (Nuss-
baum, 2012; Suissa, 2008).

American psychologist Martin Seligman, the founder of positive psy-
chology, believes that people are too anxious and unhappy and suggests a
public policy that would focus on encouraging happiness as a corrective. In
this sense, parents are responsible for the development of positive emotions
— happiness, joy, excitement, interest (Seligman, 2012). The pedagogical im-
plications of these understandings are not negligible. First, the denial of the
importance of negative emotions is the impoverishment of human life. Avoid-
ing negative emotions means not wanting an insight into ethical reality, as
American philosophy professor Martha Nussbaum points out by analysing
the importance of negative or painful emotions in ethical thinking (Nuss-
baum, 2009, 2012). There is no way to avoid sadness and fear if we love and
appreciate someone, or if we work or engage politically. She points out that
these are precious emotions because each represents a value assessment and
a call to action. Emotions inform us very precisely about things of ethical
significance, in a world that is not completely under the control of reason.
In that sense, Nusbaum asks the stimulating question “Can one imagine a
struggle for justice that was not fuelled by justified anger?” Can one imagine
a decent society that is not held together by compassion for suffering? Can
one imagine love that does not assume the risk of grief?” (Nussbaum, 2012:
346). Emotions in themselves necessarily contain a component of ethical as-
sessment and it is, from the pedagogical point of view, crucial. If we believe
that people are to blame for their own trouble, that they are for example un-
employed and poor because they did not invest in their human capital, then we
will sympathise more with drivers in traffic jams than with the hungry and
the poor — who only pay the price of their “wrong choices”.

By distancing ourselves from negative emotions, we distance ourselves
from people who suffer because of things they could not control, which is de-
scribed in ancient tragedies and is a part of human life that is difficult to dis-
pute. In that sense, the concern of positive psychology for the good mood of
people by ignoring other people’s and their own suffering has no educational
potential. Pedagogically speaking, the question of happiness and the good life
makes sense as a philosophical rather than an exclusively empirical question.
Furedi points out that therapeutic projects based on shaping emotions and the
inner life of a person are too intrusive to possess educational value. In fact, the
most important initiator of the project of avoiding negative emotions is moral
disorientation in society. Therefore, teaching children or adults to be happy
can be ethically questionable (Furedi, 2009). How we feel and deal with our
emotions should not be part of public policy, as long as we do not endanger
other people. It is important to understand that the so-called institutionali-
sation of happiness through teaching may not be pedagogically acceptable,
especially if it potentially passivates and “undermines young people’s critical
engagement” (Furedi, 2009: 192). Kant also pointed out that it is not the same
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to make a person happy and to make a person good. History is our witness
that a good life is not always happy. People are often justifiably dissatisfied
with the circumstances and conditions in which they live. Dissatisfaction led
people to face these obstacles and overcome them (Furedi, 2009).

If happiness or well-being means something like “living a life worth liv-
ing” or “a life worthy of a man”, then the question arises as to what makes life
valuable, what values one nurtures, and why (Nusbaum, 2012). The teaching
of literature and history would serve better for these purposes than the “sci-
ence of happiness”, which has long been known in the history of pedagogical
thought. Therefore, it is very problematic to draw normative conclusions in
the field of education from the research of positive psychology because, as
pointed out by the British professor of philosophy of education Judith Suissa,
“educational programmes inspired by the discourse of positive psychology
are anti-educational” (Suissa, 2008: 587). From an ethical perspective, in her
opinion, teaching happiness is wrong and superfluous. In democracies, ways
to seek happiness are a private matter. It is not the job of experts, ministers of
education, or teachers to decide which paths lead to happiness, but to allow
schools and families to be spaces where questions are opened and children
are given the tools to seek answers on their own (Suissa, 2008). Otherwise,
homogeneous expert groups can exclude other actors from public space and
other forms of knowledge, as “unqualified”.

Parental determinism

Criticism of the growth of the so-called parental determinism in parenting
culture was initiated by sociologist Frank Furedi, now a Professor Emeritus
at the University of Kent, in his highly influential work entitled Paranoid
Parenting: Why ignoring the experts may be best for your child. Parental
determinism is the belief that there are direct causal relationships between
parental practices and behaviours at the family level and risk factors at the
level of child development and even the development of society (e.g. social
inequality and poverty). These cause-and-effect relationships are not influ-
enced by social factors, such as peer culture, media exposure to violence, or
disinterested neighbourhoods. Furedi notes that advocates of parental deter-
minism are constantly expanding the list of tasks intended for mothers and
fathers and expect them to continuously assess the effects of their actions on
child development (Furedi, 2002). Today, parenting has been “transformed
into an all-purpose independent variable that seems to explain everything
about an infant’s development” (Furedi, 2002: 59). Parenting explains all the
problems of child development: the risk of abuse, student anxiety, school fail-
ure, depression, low 1Q, violent behaviour, eating disorder, attention deficit
disorder, etc. Children are seen as passive beings, who are shaped by good
and bad parenting practices and who do not significantly affect interactions
with their parents. Parental determinism uses “risk™ as a key concept for un-
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derstanding this conception of the parental role. Parents as individual adults
position themselves as “omnipotent” protectors of children and at the same
time as the ultimate agents of all their present and future problems (Hartas,
2014; Lee et al., 2014; Macvarish & Lee, 2019).

Proponents of parental determinism as a key agenda of parenting culture
have found good allies in the public policies of neoliberal societies. Some
authors explicitly point out that the belief in parental determinism is related
to the ideology of neoliberalism (Lee et al., 2014). Politicians of this orienta-
tion very quickly adopted the ideology of parental determinism in the sense
that “parenting determines the behaviour of children” (Furedi, 2002: 190).
Often, all forms of antisocial behaviour are associated with parenting. This
refers to individual parents, their choices and practices, and not to parents as
members of a particular generation, class, or peer group. In this regard, Furedi
emphasises that it is politically much easier to personalise the moral problems
of society than to understand parental insecurity caused by the erosion of
the social value system. “But to blame parents for the present state of moral
malaise is to confuse the symptom with the cause” (Furedi, 2002: 192). The
values that parents try to pass on to their children are not exclusively their
private property but are also a part of everyday life in society. Parenting is
not only politicised but transformed into a cultural achievement. It can harm
a child or improve his or her life chances through daily practices such as sup-
portive care and discipline. Similar to economic or biological determinism in
the past, parental determinism has a focus not only on the child but on society
as a whole. Our common “tomorrow” depends on parenting. The upbring-
ing of new generations of children shapes the future of society, which is why
parents need some kind of socially regulated expert support (Lee et al., 2014;
Macvarish & Lee, 2019).

There is a long history of the idea that parents need a guide in the proc-
ess of raising new generations (Hartas, 2014; Macvarish, 2016; Martin, 2012,
2013). In today’s world of neoliberal values, individual parents are considered
solely responsible for their children’s well-being. At the same time, the role
of the state government as a representative of the society, which is the only
one that has the power to allocate public resources, is neglected. However,
although parents are given full responsibility for raising new generations of
children, at the same time their competence to perform this task is questioned
(Macvarish, 2016). It has always been known that some parents do not have
sufficient educational capacity, but the political agenda of parental support is
universal —all parents need the training to ensure equal opportunities for their
children (Daly, 2013, 2015).

Critics of parenting culture point out that although parents can make a
significant contribution to preparing children to become good citizens, the
application of appropriate educational techniques alone can do little to over-
come society’s general insecurity about moral guidelines. Experts in parent-
ing and child development often complain that “childrearing is the only pro-
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fession that does not require rigorous training or qualification” (Furedi, 2002:
17). Ever since family upbringing was transformed from a way of life into
a skill that includes expertise, the role of experts has gained special signifi-
cance. Professional intervention in the context of public policy is based on the
bureaucratic belief that because parenting is learned, it should be taught based
on the results of scientific research. The governments of some nation-states
forget that the parental role is older than both modern states and existing sci-
entific disciplines. Parenting has always been taught, in the context of a cer-
tain social system of values, way of life and gaining everyday experience, as a
kind of intuitive life wisdom, to which there is no monopoly or any kind of ex-
pertise. According to Furedi, open politicisation of parents’ attitudes towards
children through the normalisation of science-based teaching is “testimony
of the moral illiteracy of the political class that instead of confronting the big
question, they prefer to give lectures on parenting skills” (Furedi, 2002: 192).
It is much more difficult and expensive to promote economic growth, a qual-
ity health and education system, adequate social protection, than to encourage
individual parents to spend more time with their children in active listening,
talking, and reading. There is no doubt that this has significant effects on the
well-being of the child, but far less compared to the effects of a developed
system of public care for children and youth in the context of a built-in sense
of community that is the best source of individual security. In this regard,
Furedi concludes — “whoever invented the word parenting was not primarily
interested in the lives of children” (Furedi, 2002: 197).

In the context of modern parenting culture, the acquisition of parenting
skills is seen as a process of creating the so-called parental capital. Parental
care and love have been transformed into a kind of capital, which brings a
benefit in the future or at least reduces the state costs by ensuring that chil-
dren do not one day become social problems and eventually seekers of social
assistance (Macvarish, 2016). In that way, parents as individuals are left to
solve wider social problems for which society has no answer, especially in
the conditions of erosion of social values. If society as a whole is not able to
ensure the socialisation of the young generation because it does not know or
does not have a consensus on what is important that adults should pass on
to young people, then it is not a problem of upbringing and education, but a
problem of society.

The paradox is that with the growth of social expectations from educa-
tion, the evaluation of its intrinsic value decreases. In that sense, it can be
concluded that it is not the instrumentalisation of education for the purpose
of solving economic and social problems that is in crisis, but the original
evaluation of education as a value in itself. From a pedagogical point of view,
education works well when it is considered important for its own purpose and
when children are taught to value education for the sake of education itself. It
is necessary to preserve education from those who want to turn it into a means
for all purposes to the detriment of achieving its own, because “when educa-
tion becomes everything, it ceases to be education” (Furedi, 2009: 6).
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It seems that it has never been harder to affirm the intrinsic value of edu-
cation than in the modern knowledge society. Hence the question of the status
of education itself — “should it remain a secondary activity in the service of a
successful economy or should it become something that permeates the entire
society and allows it to plan its future?” (Meirieu, 2016: 66).

CONCLUSION

Parenting is increasingly attracting public attention, as evidenced by a large
number of books, manuals on parenting for parents, courses, and schools, as
well as political initiatives in organised support for parenting. The modern
culture of parenting is reductionist concerning the traditional notion of fam-
ily upbringing. Without being based on the goal of upbringing as a reference
framework in regulating intergenerational (adult-youth), group (family-child),
and intra-family dyad relations (mother-child; father-child), parenting is lim-
ited to a set of skills or competencies aimed at achieving predictable child
developmental outcomes.

Recommendations for desirable or optimal practice are based on the re-
sults of empirical scientific research mainly in the field of psychology and
neuroscience. The call for the scientification of parenting provides a criterion
for assessing the effectiveness of standardised parenting practices and the le-
gitimacy of political interventions, in the absence of clearly articulated social
values. Social policy based on the hegemony of psy discourse opens not only
the question of public interests in education, but also the very thematisation of
education in the context of psychological rather than pedagogical frameworks
for defining problems and seeking solutions.

The key pedagogical critique of parenting culture refers to the tacit idea
of a value-neutral causal model of explanation and the objective scientific
basis of raising children. The different opinions and schools of thought about
upbringing are neglected, as well as the ethical grounding that includes sen-
sitivity to social, economic, cultural, political, and gender differences. No
pedagogical story can be told “as it is” without omitting the part about “how
it should be”. Therefore, predictions of educational reality have never been
the focus of pedagogical research. Pedagogy is one of the few social sciences
that has been consistently declared as a normative deductive science since its
constitution, with ethics as a supporting pillar. Its focus has never been on a
clear demarcation criterion regarding philosophy, history, or “unscience” in
a positivist sense. The pedagogical scientific community originated in the
continental Europe in the Enlightenment era, and today it remains loyal to the
value foundation and understanding that people cannot be studied as things,
just as things cannot be studied as people. The value of each pedagogical
practice is proven by its compliance with upbringing (ethical) goals, and not
the other way around.
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COBPEMEHHA A KVJIBTYPA POJIUTEJIBCTBA:
HNEAATOI'MYECKUE UMITJIMKALIMN

bunsana boopowrxu Cnapuocy u Mupesina Cenuu Pyosicuy
Odunocodekuii pakynprer YHUBepcuTeTa B beorpane, Cepous

AnHomayus

Bo03MOXKHOCTb yCOBEPLIEHCTBOBAHUS POAUTENBCKOM IIPAKTUKU B BOCIIUTAHUM JIE-
Tell SBJIIETCS BeChbMa aKTyaJbHOW TEMOW B HAayYHOH JINTEpaType Ha MPOTSHKCHHE
ToceHNX AecATHiIeTHil. POoKyc CTaBUTCS Ha BOCHHUTAHHE JICTEH paHHEro BO3-
pacra, ¥ npobJieMa TeMaTH3UPYETCsl IPEUMYIIIECTBEHHO C aClieKTa psy qUcKypca. B
JaHHBIX pPaMKaX KOHCTHTYHPYETCS COBPEMEHHAs KyJITbypa POIUTENbCTBA, PeIyLIH-
pyrolias ceMeifHoe BOCIUTAHKUE Ha JIMaJHbIe B3aMMOJICHCTBUSI POAUTEIb—PEOCHOK
BHE KOHTEKCTa OOIIECTBEHHBIX CTPYKTYp M LeHHocTel. Llens paboTsl - mpoBecTn
KPUTHUYECKNH aHaJN3 MEAarornuecKuX UMIUTMKAINA COBPEMEHHHON KYJIBTYPBI pO-
JUTENBCTBA, IPUUEM PAcCMAaTPUBAIOTCS JABE KIJIOUYEBBIX XapaKTepuCTHKHU. [lepBas
OTHOCHTCS K KOHIIENTYaIH3allui POAUTEILCTBA KaK JIeIePCOHaIN30BaHHON HHIH-
BUAyaJIHOM KoMIeTeHIHU. Bocnutanue aereil IoHNMMaeTcs Kak HHAWBUAYaJIBHOE
YMEHUE TOCTHIKCHUSA 3apaHeC ONMPEACICHHBIX UTOI'OB PAa3BUTUA }IeTeﬁ, a TaKUM 00-
pazoM HEJOOLEHUBACTCS CJIOKHOCTh BOCITUTAHMS U KAK MEXKIIOKOJIEHYECKOT0 M KaK
JMYHOTO OTHOIIEHNUs. Bropas XapakTepucTnka — 3TO CHIUCHTH3AIHSI POJAUTEIbCTBA
B CMBICJIE CCBIJIOK Ha JIOKA3aTENbCTBA SMIUPUYECKUX HAYUHBIX HCCICAOBAHUHA M
OIIOPBI Ha T. H. MOJIEIIb POAMTEIBCKOIO IeTepMUHU3Ma. Bocnuranue nereit craHo-
BHUTCSA HAyYHBIM HAUMHAHHUEM, a POJUTEIHCTBO BaXKHEHIIEH ,,ipodeccueir”’, KoTo-
pas npenonpeaenser oOyayiee peoeHka u obriectsa. HemooreHuBanue o0IecTBeH-
HO-MCTOPHUYECKOT0 aCleKTa BOCIIMUTAHUS B €0 CTPYKTYPHBIX M THUECKUX PAMKaXx,
apTUKYJIMPOBAHHBIX KOHTEKCTOM M ILIEJIBIO BOCIIMTAHUS, JEIAET TOJI0C Me1aroroB
WPEJICBAaHTHBIM B COBPEMEHHOI KyJIbTyPe POAUTEIBCTBA.

Knioueevie cnosa: Kynprypa pPOIJUTENBCTBA, POXUTENBCKAs KOMICTCHIIHS,
JeTIepCOHATM3alNs POAUTENbCTBA, CIMEHTU3AUS POAUTEIBCTBA, POAUTEIBCKUIT
JACTCPMUHHN3M.
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