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AMCTPAKT

[Ipumemyjyhu nmpucryn ycmepen Ha 0co6y, y 0BOM pajiy CMO HAcTOjasie ja yTBPAUMO Ipodu-
ne 6ynyhix HacTaBHMKa Ha OCHOBY HJIXOBe MOTHBallNje 3a H360p HacTaBHMUKe mpodecije 1
YIOpemMo UX uMajyhu y BUly BUXOBY NepLienujy faTe mpodecuje 1 3aJoBObCTBO U360POM
npodecuje. JlofaTHY Vb IPENCTABIBAIIO je NCIUTHUBAbe MOryhux pasinka usmebhy Mymxapa-
11a U 5KeHa, Kao 1 u3Mebhy Oynyhux HacraBHIMKa paspenHe 1 npefMeTHe Hactase. Ckany YnHu-
I KOj)1 YTHYy Ha u360p MoC/Ia HacTaBHUKA MOMyHMIO je 364 6ynyhux HacraBuuka us Cpouje.
Ananusom nmaTeHTHUX poduia usaBojuie cMo Tpu npoduia. HesannTepecoBanu Heratusu-
CTU Ce OIMKYjy CTaboM MOTMBALMjOM, HETATMBHMjOM IeplenuujoM npodecyje HacTaBHU-
Ka I HajHIDKIM CTETIeHOM 3aJJ0BO/bCTBA M360poM Tpodecije, Tako [ia ce 0Baj MPOdUT MOXKe
CMaTpaTy Ma/laJanTUBHIM. HeKpUTHYKM eHTy3HjacTy MMajy HajBUIIM CTENIeH MOTHBALVje 1
HajIIO3UTVMBHIjY TIepLeNIyjy JOOUTH O MOC/Ia HacTaBHMKA. [Ipodi Koju cMo HasBasu ay-
TOHOMHIM PealiCTIMA OJIINKYje Ce HajHIDKOM eKCTPUH3MYKOM M MOTUBAIMjOM KOja IOTIIe
Off COLMja/IHNX YTHIIaja. PerucrpoBate cy monte pasike u3Meby nmpodurta, anu He 1 pasimke
Koje ce T4y THUIA MHMLMjaTHOT o6pasoBama. [losHaBame mpoduia HACTABHMKA MOXe I10-
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Mohn y npefBuhamy pasnuunTiX KapujepHIX MyTamba I y OCMUII/baBalby MHTEPBEHIMja Koje
he 6uru mpumarohene norpebama cnennduynux noprpyna 6ygyhux Hacrasuuka y Cpouju.

Kmwyune peuu:

6ynyhn macraBuuiy, FIT-Choice, mpodecnja HacTaBHIMKA, MOTUBALIMja, AHA/IN3A JIa-
TEHTHMX Hpodua.

B yBOA4

CasHama 0 yTH1IAjy HACTaBHVKA Ha KBa/INTET HACTaBe, 3aMIHTEPECOBAHOCT U IIOCTUT -
Hyha yuenuxa (Baier et al., 2018; Hattie, 2009; Keller, Neumann & Fischer, 2016),
Kao 1 13a30BM Ca KOjJIMa Ce MHOTe 3eM/be CyO4yaBajy y Be3) Ca HUCKMM KBaUTETOM
HacTaBe, HUCKMM CTaTycoM Ipodecuje HaCTaBHMKA U BMOKOM CTOIIOM HaIyLITama
nocrna (Cooper & Alvarado, 2006; Watt & Richardson, 2008), noBenu cy o npomm-
dbepanuje crynuja koje ce 6aBe MOTMBAIjOM 3a OaB/berbe IOC/IOM HACTaBHMKA. Y
Cpbuju je cipoBefieHO HEKOIMKO MCTPaKMBamba 0 MOTHBaLMju Oyayhux u akryen-
HUX HacTaBHMKa (HIp: Marusi¢, 2014; Marusi¢ Jablanovi¢, 2016; Simi¢, 2014; Simi¢,
Marusi¢ Jablanovi¢ & Grbi¢, 2021). Mebhytum, y mrma je npuMemnUBaH IPUCTYII YC-
MepeH Ha Bapumjabje MM Cy ce AaTa MCTPaKMBalba 3aCHMBA/IA HA KBA/IMTATVBHUM
nopanyuma. Hacynpor npucryny ycMepeHOM Ha Bapujabiie KOju ce 3aCHMBA Ha IIpeT-
IIOCTAaBLIM J]a CBY HOjeINHIM YHYTAp y30pKa IIOTUYY U3 UCTe MOIy/Ianuje, IPUCTYII
ycMepeH Ha oco0y omoryhaBa 60/be HMjaHCHpalbe KpO3 IIpelo3HaBame, Ha IPBU
TIOIJIefl, TEIIKO YOWbMBUX XOMOT€HNX MOATpYyIa yHyTap nonynanuje. Kako 6ynyhu
HaCTaBHMIV IIPE/ICTaB/bajy XeTePOreHy IPYyIly IOje[jIHaLla KOj/ C€ OIINKYjy pas/u-
YUTUM KOMOMHaIMjaMa 0COOMHA IMYHOCTY U pasyiora 3a 6aB/berbe II0CTIOM HacTaB-
HuKa (Jansen in de Wal, den Brok, Hooijer, Martens, & van den Beemt, 2014; Van
den Berghe et al., 2013; 2014), y 0BOM papy je IpuMerbeH IPUCTYI YCMepeH Ha 0coby
y okBMpY Mogena YuHnuouu koju ymuuy Ha usbop nocna Hacmaeruxa (eHr. Factors
Influencing Teaching Choice, Hafawe, Mogen FIT-Choice, Watt & Richardson, 2007;
Watt & Richardson, 2008). YTBphuBame npoduna 6ynyhnx HacraBHUKa 06MjeHUX
Ha OCHOBY IJIXOBe MOTMBAIVje 3a M300p MOC/Ta HaCTaBHUKA MO>Ke IToMohn kpea-
TOpUMa 00pa30BHUX IOMUTHKA 1 0cobaMa Koje ce 6aBe 0OpasoBambeM HaCTaBHUKA
IpU Kpeupamwy MHTepBeHIuja Koje 6u 6une npunarohene norpebama cBakor mpo-
¢wna. [IpakTuyHe MMIUIMKaLMje Cy TOCeOHO 3HA4YajHe 3a CUCTeMe IOIYT OHOT y
Cpbuju, y KoMe IIOCTOj HeraTMBHA Ce/leKIyja IMpeMeTHNX HacTaBHMKa mpaheHa
HeJoCTaTKOM ofipeheHNx mpoduia HacCTaBHYUKA 1 JIOLIVM CTaTycOM OBe npodecuje
(European Commission/EACEA/Eurydice, 2018a; Kovacs-Cerovi¢, 2006; Nisevi¢ &
Coli¢, 2010; OECD, 2013).
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Momusayuja 3a usbop npogecuje Hacmasruxa — mooen FIT-Choice

OBaj paj; ce oCIama Ha MMO3HATH TEOPUjCKU OKBUP JuHuouu xoju ymuuy Ha uzéop
nocna nacmasnuka — FIT-choice (Watt et al., 2012), xoju o6yxBara fBaHaecT pakTo-
pa MoruBanyje. PakTopy Koju ce 06MYHO M3jeHAYABAjy ca eKCTPUHSMIKOM MOTH-
BALlMjOM CY: CUYPHOCI NOCNA, 8peme 3a NOPOOULY I NPEHOCUBOCH NOC/IA VI OHU CY
TpyIycaHn yHyTap (akTopa BUIIET pefia KOju ce HasuBa nuuHa kopucm. Pakropu
KOjU Ce OJHOCe Ha OHO IITO ce OOMYHO Ha3MBa ITPYUCTUYKA MOTHUBALVja Cy: 00/1U-
koearwe 6yoyhHocmu omnadume, noseharwe coyujante jedHakocmu, Opyuimeeru 0o-
NpuHoC n pao ca deyom/mnaduma i TPYIICaHu Cy yHyTap (pakTopa BUIIer pefia Koju
ce Ha3uBa Opyuimeena kopucm. Ilpeoctanu GaKTopy Cy: UHMPUHIUUKA BPEOHOCIH,
onasarbe n0ced08ara NOMpedHUx cnocobrHocmu (y ma/beM TeKCTY: CHOCOOHOCML),
npemxo0Ha UCKycmea yuerwa U nooyuasard, ymuudju opyeux u pedepeHa onyuja
(n360p moca HacTaBHUKA YCIIel HeycIexa Ja ce Tpaji Kapujepa y 06/1acTu IpBor
usbopa).

Mogpen takobe cagpyxu yetTupu pakTopa nepleniije HacTaBHNYKe mpodecuje:
eKkcnepmcka xapujepa v 6ucoku 3axmesu (OJHOCe ce Ha 3aXTeBe IIOC/A), NAama u
opywmeenu cmamyc (OZHOCe ce Ha JOOUTM Off TOC/IA), Kao 1 pakTop odspaharve
KOjU ce OIHOCK Ha JIpyIITBeHe yTUIjaje IPOTUB 1300pa HacTaBHMYKOT rocna (Watt
et al., 2012). 3adosomcmeo uzbopom npogdecije HaCTABHMUKA je IPEITOKEHO Kao 13-
Jla3Ha Bapujabia y oBoM Mozeny.'

Crynuje cipoBefieHe y pasIM4nTIM KOHTEKCTIIMA JJOKa3ajie Cy Ba/baHOCT 1 110-
yamaHoct FIT-Choice mopena u ynutHuka (aip. Glutsch & Konig, 2019; Jugovic,
Marusi¢, Pavin Ivanec & Vizek Vidovi¢, 2012; Kiling, Watt & Richardson, 2012).
JemuHO cy ce GaKTOPU NMPeHOCUBOCH NOCNA U pe3epeHA ONUuUja y HEKUM CTyAuja-
Ma ToKasamu HeafgekBaTHuM (Jugovic et al.,, 2012; Watt et al., 2012). Y cryauju y
K0joj je Bamuaypana FIT-Choice ckana y Cpouju motephena je ysaHaectopakTopcka
CTPYKTYpa IpejIoKeHa y M3BOPHOM MOJIeNy, Y3 ABe Majie MofuduKanuje: pakropu
CU2YPHOC NOCIA VI NPEHOCUBOC NOC/A CY CIIOjeHN Y jeiaH daKTop, JOK ce (ax-
TOp uU3beeasare 6ase3a (OHOCHO M300p IOC/IA HACTABHMKA KAO JIAKOT IIOC/IA KOju
0CTaB/ba MHOTO CJIOOOJJHOT BpeMeHa) 110jaB1o Kao nocebaH ¢axrop. CBe Impenoxe-
He Ieplieniyje 1 jraH GpakTop KOoju ce OHOCK Ha 3aJJ0BOJbCTBO 1M300poM mpodecuje
IIOKa3a/Ii Cy Ce PeIeBaHTHUM I Y CPIICKOM KOHTEKCTY, C TUM IITO Cy ayTOPU Ipef-
NoXMN fa pakTop excnepmcke kapujepe Oyzie YKIOWEH WIN MXK/BUBO IPUMEbEH,
360T merose HyCKe noysganocTy (Simi¢, Marusi¢ Jablanovi¢ & Grbi¢, 2021).

Jlok je cTpyKTypa MoOfena M MHCTPyMEHTa IIOTBphUBaHa, youeHe Cy pasiuke
Y CTEIleHy ¥ paHIMpaby MOTHBAIMje Y PasIMuuTuM 3eM/bama. Y HajBehem 6pojy
3aIlafiHNX 3eMajba, kKao 1 y XpBaTckoj u Cpbuju, HajBullle paHTUpaHy GaKTOPK Cy
OMM uHMpuUH3UUKa epedHocm M OpyuwmeeHa Kopucm, nok je y Kuam u Typckoj

! 3a Bullle MOjeTHOCTI O OBOM MOfe/Ty HOI/Iefatu, Ha nmpumep, Watt & Richardson, 2008;

Watt et al., 2012; nnu pag Cumuh u capagauka (Simié¢, Marusic¢ Jablanovi¢ & Grbi¢, 2021).



210 | HATAWA CUMWR, MUTULA MAPY LN R-JABNTAHOBUR M AHKA MYPUR

cueypHocm nocna umana npeuMyhcrBo Hap unmpunsuurom speonouhy (Fokkens-
Bruinsma & Canrinus, 2012; Glutsch & Konig, 2019; Goller, Ursin, Véihdsantanen,
Festner & Harteis, 2019; Kiling, Watt & Richardson, 2012; Lin, Shi, Wang, Zhang
& Hui, 2012; Marusi¢, Jugovi¢ & Pavin Ivanec, 2011; Simi¢, Marusi¢ Jablanovi¢ &
Grbi¢, 2021; Watt et al., 2012). Cryauje cnpoBesiere y 'auu n Ecronmju ykasyjy
Ha 3Ha4aj eKCTpMH3NMYKe MOTMBanyje Ko Oynyhmux HacraBHuka (Akyeampong &
Stephens, 2002; Taimalu, Luik & Téht, 2011).

Y nojenMHuM cTyAujama, Koje cy ce 3acHuBaie Ha mogeny FIT-Choice, uctiutu-
BaHe Cy pas/MKe y MOTUBaLuju Meby pasmmunTum rpynama HacraBHuKa. YTBpheHo je
fa cy 6yayhy HacTaBHMI[M MYLIKOT I10/Ia MMa/IM BUIIIE CKOPOBE Ha pe3epeHoj onuuju
U Ja je BJXOBA MOTMBAIMja BUIIE eKCTPUH3NYKA, IOK CY JKeHe BUIIEe alTPyUCTIY-
ku u yHTpuH3WYKM MoTtuBucane (Kiling, Watt & Richardson, 2012; Simi¢, Marusi¢
Jablanovi¢ & Grbi¢, 2021). Y Typckoj cy 6ynyhu HacTaBHMIM IIpegMeTa U3 06/1acTu
IPUPOJHMX HayKa MCKa3aIy HVDKY CTelleH MOTUBALMje Hero CTyIeHTH APYTUX JMC-
nuiimHa win 6ynyhm HacraBHmim paspenue Hacrase (Kiling, Watt & Richardson,
2012). Y cprickoM 1 HeMayKOM KOHTEKCTY je yTBpheHO fia Cy anfTpyMCTUIKI MOTUBY
uspaxeHnju Kox Oyayhnx HactaBHMKa paspefjHe HacTaBe Hero Koj Oyayhux mpen-
MetHUX HacraBHMKa (Glutsch & Konig, 2019; Simi¢, Marusi¢ Jablanovi¢ & Grbig,
2021). Be3 063upa Ha KOHTeKCT MCTpakuBaa, yrBpheno je ma 6yayhm nHacraBHMLIM
CXBaTajy HaCTaBHMUKY npodecnjy kao npodecujy uuju cy saxresu Behn ox joburu,
a/lu a YIPKOC TOMe II0Kasyjy 3amoBo/bcTBO u3bopom npodecuje (Kiling, Watt &
Richardson, 2012; Lin et al., 2012; Marusi¢, Jugovi¢ & Pavin Ivanec, 2011; Simi¢,
Marusic¢ Jablanovié¢ & Grbi¢, 2021; Watt et al.,, 2012).

IIpopunu 6yoyhux Hacmasnuxa

Y aycTpanmjckoj cTyamju, Koja ce 3acHuBana Ha mopeny FIT-Choice, ayropu cy Ha
OCHOBY MOTMBalje, Mepliellije I0c/Ia HaCTaBHUKA M IpodecuoHaTHUX acIupa-
nuja youwu tpu npoduia 6yayhux nacrabuuka (Watt & Richardson, 2008). Oxu
cy Te mpoduie Ha3BAIM 6UCOKO AH2ANO0BAHU NOC8eleHUUU, BUCOKO AH2AMOBAHU
‘npenemauu’ i HUCKO aHeaxoeanu degemucmu. Bucoko aneaxosanu noceeheHuuyu
Cy OCTBapWIM HajBUIle CKOPOBE Ha MHTPMH3MYKOj MOTMBALVj! M Ha JBa MOTUBA
opywmeene kopucmu (pad ca mnaduma u obnuxosare 0yoyhHocmu omnaoure), a
HajHIDKe Ha MOTUBY pe3epeéHa onyuja. Hucko amneaxcosanu dedpemucmu cy MMamm
HajHIDKe CKOpOBe Ha (aKTOpUMA UHMPUHIUUKA 6PEOHOCH I OPYULMBeHA KOPUCHI.
Bucoxo ameaxcosanu ‘npenemauu’ cy ce Hamaswa usMmely osa fBa ximacrepa, Oy-
nyhm na cy nBa MotuBa Opywmeere kopucmu (nosehare coyujante jedHaxocmu u
opywimeenu donpuroc) 61Ia NOfjefHAKO M3paXKeHa Kao KOJI 6UCOKO AH2AMO0BAHUX
noceehenuxa, a ja cy pesepeHy onyujy OLeHWIN MOAjeHAKO Ka0 HUCKO aH2AH06a-
Hu degpemucmu (Watt & Richardson, 2008). Bucoko aneaxcosaru noceehenuyu un
BUCOKO aHeaxosanu ‘npenemavu’ cy 6uay BeoMa rmocBehenn HacTaBy, jeAMHO LITO
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CY BUCOKO aHeax06aHu nocéeheHuyu NCKa3am HaMepy Ja OCTaHy Y HaCTaBHUYKO]
npodecuju, JOK Cy 6UCOKO AH2AN08AHU Npesiemayy’ pa3MaTpaIy U ApyTe OILuje.
Ha y3opky caunmenom oj 6ynyhux nacraBuuka y Cjegumanum AMepmakum [Ip-
»KaBaMa, VICTY ayTOPM Cy IIOTBPAWIN PEIeBAHTHOCT NPODIIIA 6UCOKO AH2AHOBAHUX
noceehenuxa u HUcKo axeaxcosanux degpemcma. Tpehu nsnBojenu mpodun HazBamu
Cy HACMABHUUU OpUjeHmucaHu Ha odemwerve. VIameby sucoko aneancosanux noceehe-
HUKA VI HACMABHUKA OPUjeHMUCAHUX HA 00e/betve HICY TIOCTOjajle PasjnKe y Be3n
ca MOTUBALIMjOM, /) je APYTHU KIacTep MMao Maimbe M3paKkeHe NMaepcKe aMbuinje
(Watt, Richardson & Wilkins, 2014).

Y crypuju uunju cy ysopak umHwm 6ynyhn nacraBauim n3 CjenumeHnx Ame-
puukux [Ip)xaBa 1 y Kojoj je kopuinheH APyTy ceT MHCTPyMeHaTa fobujeHa Cy Tpu
npoduaa Koju Cy HasBaHM eHMY3Ujacmuyuku, KOHBEHUUOHATHU VI NPazMamuyHu
(Thomson & Palermo, 2014). Enmy3sujacmuuku ipodu ce OyINKOBA0 BIICOKOM VIH-
TPUH3MYKOM U QITPYUCTUYKOM MOTHUBALVjOM U BUCOKUM €HTY3Mja3MOM 3a 6aB/berbe
II0C/IOM HacTaBHMKa. HacTaBHMIM KOju Cy IpUIAfia/ KOH8EHUUOHATHOM TIPOGIITY
Takolbe Cy MMam BUCOK CTelleH MHTPYH3NYKE 11 a/ITPYUCTNYKe MOTHBAIINje, Il Cy UX
Mambe IPYUBJIAYN/IN eKCTPUH3NYKM pasnosu, 6ymyhn a cy 6umm cBecHUju HefocTaTa-
Ka HaCTaBHIYKOT Noca. [Ipasmamuuru mpoduii ce OFHOCKO Ha MCIIUTAHUKeE KOjI CY
YITTaBHOM MOTMBJCAHV eKCTPUH3MYKUM (HaKTOPUMa, KOjy MMajy HeraTUBHe eMolyje
IpeMa HaCTaBHMYKOj Ipodecuju 1 TeHAEHLIMjY a pasMaTpajy Apyre mpodecuje.

Y crypujn y Kojoj je Ha y3opky 6yayhux BacnmTaya u ydnTe/ba IpyMerbeH Apy-
I YIUTHMK O MOTMBaIMju 3a mocao HacrtaBHMKa (He FIT-Choice) yrBpheHo je na
IIOCTOje iBa K/IacTepa: kaacmep 3pesioe usbopa kapujepe u kanacmep Hespenoe usbopa
kapujepe (Marusi¢ Jablanovi¢, 2016). MoTuBaruja 3a us6op npodecuje y oBuM jBe-
Ma rpynaMa 611a je IpUIMYHO CIMYHA, Ca HEITO M3PXKEHNjOM ITPYUCTUYKOM U
€KCTPMH3MYKOM MOTMBALIVjOM M MOTMBALIMjOM KOja IIOTIUYE Off COLMjaTHUX YTULaja
meby npunagHuMa knacmepa 3penoz uzbopa xapujepe. Taxobe cy youeHne u pas-
JIMKe KOje ce TMYy IMYHUX BPEIHOCTH, IIPY YeMy je Kaacmep 3pesnoe usbopa kapujepe
BUIIIe BPEHOBAO JOOPOOUT IPYTUX JbYAU U CUTYPHOCT HOjeAMHIIA M APYIITBA.

Ocnamwajyhn ce Ha Teopujy camoperepmuHanuje (Ryan & Deci, 2000), y pas-
MMYUTUM CTYAMjaMa YCTAQHOB/bEH je pasnuunut Opoj mpodumia HACTaBHMKA, Ay
mocnenHo je yrBpheHo mocrojame aBe rpyme (Abos, Haerens, Sevil, Aelterman &
Garcia-Gonzalez, 2018; Collie & Martin, 2017; Watt & Richardson, 2008). Jegna
rpyma HactaBHMKa (06u4HO 40-45% ycnmTaHnKa) 611a je ayTOHOMHO MOTHBUCAHa,
nokasyjyhu ajantusaHs, 3apas o6pasal; MOTMBAL[Y]je IIOBE3aH Ca HEKOINKO ITO3UTUB-
HMX JCXOJa Kao WTO Cy Behy HMBO aHTa>)KOBAaHOCTY, HIDKYM HUBO CaropeBama Ha
IOC/Ty ¥ QaHKCMO3HOCTHU M ONTUMAIHMjM CTHUII Nofly4aBama. Hacynmpor Tome, gpyra
rpymna (uuju je 6poj Bapupao of jefiHe ceaMuHe 0 jenHe TpehnHe y30pKa, y 3aBUCHO-
CTU OfI CTY/i¥je), CacTojasa ce Off HACTAaBHYKA KOjU CM IMAJIU eKCTPUH3UYIKY MOTHBA-
LUjy, WIM U3Y3€THO HUCKY CBEYKYIIHY MOTMBALIjy, ¥ Ca IbYIMa II0OBe3aHe HeraTUBHe
npodecroHanHe u mnyHe rcxope. OBa pasnuka nsmelhy agantTuBHUX Ipodua, Koju
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omoryhaBajy IpeaHOCT, y)KIBatbe 1 aHTXX0Bambe Y IPOo(ecHOHaTHO]j Y103/ U Ma-
NaJalTUBHUX IpoduIa, TOBE3aHNX ca He3aMHTepecoBaHOUNY WM caropeBambeM Ha
nocny, motBphena je u y apyrum crygujama (Hp. Bruinsma & Jansen, 2010, Sinclair,
Dowson & McInerney, 2006).

IIpeomem u yum ucmpaxusarea

YIpKoC TeopMjcKoj ¥ MPAKTUYHOj BPEJHOCTU IPUCTYIA YCMEPEHOr Ha 0coly, /10
cajia je 06jaB/beHO CBera HEeKOIMKO CTYAMja y KOjuMa je IPUMEeHheH OBaj MPUCTYII
y obmactu MoTuBanuje 6yayhux HacTaBHMKA U Y KOjUMa je MCTOBPEMEHO 6110 KO-
puirtheH HeKy OIIITe ITO3HAT ¥ BaIUAMPAH TEOPUjCKM U IICUXOMETPUjCKU MOJEN
(Bupery Hip. Watt & Richardson, 2008; Watt, Richardson & Wilkins, 2014). Y oBoj
CTYAMjU CMO HACTOjajIe fla Taj HeOCTATAK y CTPYYHOj INTePaTypy YMAmbIUMO YTBphu-
BameM Tunosoruje 6yayhux HactaBHMKa Koja ce 3aCHMBA Ha CTPYKTYPH IIXOBE MO-
TUBalLMje ja ce 6aBe IIOCTIOM HaCTaBHIUKA, Kako je gedunuie mopen FIT-choice.

Ila 61cMo 607be pasymernte poduse, OCUM pasinKa y MOTUBALIMjI, HACTOjajie
CMO J1a MCIIUTAMO U pas/Ke y JOMeHY BIUXO0Be Ieplemniuje npodecuje 1 3a0BOJb-
crBa 1360poM npodecuje, Kako je sedHNCAHO faTUM MofienioM. Ha ocHOBY pesyii-
Tara JoOMjeHNX y IpeTxogHuM cryaujama (Hip. Abos et al., 2018; Collie & Martin,
2017; Thompson & Palermo, 2014; Watt & Richardson, 2008; Watt, Richardson &
Wilkins, 2014) ouexuBasne cMmo fa hemo n3aBojuTu aBa fo net npoduia, ox kojux he
HajMame jeflaH OMTH ,afjaliTMBaH ¥ HajMambe jefjaH ,MalaJalTuBaH .

JMako TO Huje 610 HAlI [TTABHU LW/b, IPBI KOPAK IIpe NCTpaKuBamba mpoduia
IpefCcTaB/balio je yrBphrBame [eCKPUITUBHIUX II0OKa3aTe/ba 3a Bapujabie MOTHBA-
vje, epleniiuje 1 3al0BO/bCTBa n3bopoM npodecnuje 6yayhux HacraBHmka y Cp-
6ujn. [Toper Tora UITO HECKPUNITUBHM CTaTUCTUIM oMoryhaBajy ja CTeKHEMO jacHy
npefcTaBy o ofkama 6ynyhnx HactaBHuka y Cp6uju, 1mb oBe aHanmuse 610 je 1 fa
IOTIpMHEeCeMO JVCKyCrjaMa Kojece 6aBe yropehusameM pasmmanTix KyaTypa.

Hajsaz, mogaTHy, eCKIIOPaTUBHY LWb CTYAMje OFHOCKO Ce Ha VICHUTUBAMbEe
pasmuka n3Meby npoduia y ogHOCY Ha IO 1 MHMUIMjaTHO obpasoBamwe (Oymyhu
HACTAaBHMIM pa3peHe HACTaBe Y OJHOCY Ha IpeJMeTHe HaCTaBHMKE — KOjI ce IPu-
IpeMajy 3a HaCTaBy MaTeMaTyKe, IPUPOJHNUX ¥ TEXHUIKO-TEXHOMOIIKIAX HayKa U
3a HACTaBy APYLITBEHUX M XYMaHUCTUYKMX HayKa). Ocmamajyhn ce Ha mperxonHe
crypuje (Glutsch & Konig, 2019; Kiling, Watt & Richardson, 2012; Simi¢, Marusi¢
Jablanovi¢ & Grbi¢, 2021), xunoresa je 6una ga he HacTaBHUIY XEHCKOT 11071a U 6y-
nyhy HacTaBHMIM paspefHe HacTaBe OUTY 3aCTYIUbEHM)U Y jeFHOM IPOPUITY WK Y
BIIIIE FUX Ca MICTAKHYTOM a/ITPYUCTIIKOM U MHTPUH3MIKOM MOTHBALIjOM, JOK he
HACTAaBHMI[M MYLIKOT [O/1a ¥ HACTABHMIM IpeMeTHe HacTaBe JJOMUHUPATH Y jefi-
HOM TpoduTy WK y BuIle TpoduIa ca MICTAKHYTOM eKCTPUH3NYKOM MOTHBALIVjOM.
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B METOOOJIONMIA

I/[cnumaﬂuuu u nocmynax

Kako 61 6mma o6esbehena mro Beha pasHoBpcHOCT y30pKa Koja 6u omoryhma re-
Hepa/nm3alyjy Hajaasa, MICOUTaHM Cy CTyIeHTH ca 14 dakynTeTa ca 4eTupm gpKaBHa
yHuBepsurera y Cpbuju Ha Kojuma ce mkoinyje Hajsehu 6poj 6ymyhnx HacraBHMKa
Ha pas3/IMyyTe HauMHe 1 'y pasmmanTuM obmactuma.” [IpBo6uTHO je 475 cnmraHmka
HOITYHWIO YIIMTHMKE KOjJ Cy IM IIOfie/beHU TOKOM pefjoBHe HacTase (71%) 1 oHmajH
(29%).

C 0631poM Ha TO 1a ce CTy/AMja OHOCK Ha MOTHBalujy 6ynyhnx HacTaBHMKA 32
1300p HaCTaBHMYKe Kapyjepe, UCIIUTAHNIIN Ca MICKYCTBOM Y HACTaBY Y>KUM Off 240
faHa (1ITO je AyXKe off BpeMeHa IpeABuieHor 3a MPUIPaBHUIITBO KaHANAATA KOju
MOy Ap>aBHNU ncruT, N = 30) eIMMMHUCAHM Cy 13 y30pKa. JIpyry rpymy Koja je
UCK/bydeHa U3 CTy/J}je CaulibaBa/y Cy MCIUTAHNILIM KOjU Cy HaBe/IM Jja YOIIIITE HICY
MOTMBMCAHM fia pafie kao HactaBHMIM (N = 81). Vimajyhu y Buny na o6pasosHe 1y-
Tambe VICIMTAHMKA KOjU Cy Y4eCTBOBA/IM Y OBOM MICTPaKMBalby Hyfe MoryhHocTy 3a
3aII0I/baBalbEe M I3BAH HACTaBe, ONIPEJe/INIe CMO Ce 33 MCIIUMTAHMKE KOjU Cy U3Pa3u-
TIM MaKap yMePeHY JKeJby Jia pajie Kao HaCTaBHUIIN, IITO HaM C€ YMHMTIO Kao Pellerbhe
KOje HyZiU HajroyszaHmje nHpopmanuje o 6yayhnum HacTaBHMIIMMA.

Konauas y3opak obyxsaruo je 364 6ynyha HacraBHmka’ (74% >xeHckor u1 26%
MYILIKOT II0J1a), ITpocevyHe ctapoctu 22 ropuHe (SD = 2, omncer ox 19 no 34 roause)
M ca IpOCeYHOM olieHoM 8,16. Y3opak je obyxBatuo 6yayhe HacTaBHMKe Koju cy
Ce HaJla3M/IM Ha 3aBPIIHMM TOAMHAMa OCHOBHMX CTY/Uja MM HA MAacTep CTyiujama
(Tabema 1).

3aKoH 0 ocHOBaMa cucrema obpasoBara 1 Bacnurarma 13 2009. rofuue npormucyje a 6y-
nyhn HacraBHUIM paspenHe HacTaBe (KOju pajie ca feloM CTapocTu of 7 go 11 roguHa) u
HAaCTAaBHNIIM IIpeiMeTHe HacTaBe (KOju pajie ca fletioM crapocTu of 12 mo 18 ropmua) mMo-
pajy nMary 3Bame Macrepa n HajMame 36 ECII 6070Ba ocTBapeHUX y 06/1acTit ICHUXOTIO-
ruje, Iefjlaroruje ¥ MeTOAMKE M IIKOJICKe IpaKce. YIycoM Ha gakynTeT, Oynyhu HacTaBHU-
LM paspefiHe HAaCTaBe OINPeJie/byjy Ce 3a I0CA0 HACTABHUKA, Y3 MHTEIPUCAHY IPUIIPEMY 32
papn y HacraBy M 3a nmpesmere. MehyTum, mocToju Benmka pasHOBPCHOCT TUIIOBA CTyAMja
Ha KOjuMa ce CTY[ieHT! Mory oOyumru 3a 6ynyhe HacraBHuKe npenMeTHe HacraBe. Hekn
CTYJIeHTU YIIUCYjy T3B. HACTABHMYKE CMEPOBe/0ficeKe 1 IPUIIPEMajy Ce 3a I0CA0 Y HaCTaBU
Beh op npBe roguHe cTyauja. Ipyru ctudy obpasoBame y CBOjUM HayYHUM AUCLMAIUIMHAMA/
obnactuMa ¥ Crenujanusyjy ce 3a paj y HacraBu ctunameM 36 ECII 6op0Ba y mcuxomomnt-
Ko-rmefaromko-merogakuM (IIIIM) mpegmMeTriMa Kpo3 OCHOBHE M/IN MAacTep CTYANje, WIn
CTUIIAFbeM IUIITIOME Ha CIIeliMjai30BaHOM MacTep IPOrpaMy 3a HaCTaBHUKE.

OBaj y30opak ce ZeTMMMYHO IIpEK/Iamna ca y30pKoM 13 Banupanyuone cryauje 3a FIT-Choice
ckany (Simi¢, Marusi¢ Jablanovi¢ & Grbi¢, 2021).
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HMncmpymenm

Crana Qunuoya xoju ymuuy na usbop nacmasnuuke xapujepe (FIT-choice ckana,
Watt & Richardson, 2007)* cacroju ce of 62 cTaBKe cBpcTaHe y Tpu LienHe: Momu-
eauuja 3a HacmasHu4ky kapujepy (42 cTaBke Koje ce ofHOCe Ha 12 mojicKasa IpBor
pena), Ilepuyenyuje nocna nacmasHuka (14 craBku Koje ce ofgHoce Ha Odspaharve n
3adosomcmeo usbopom npogecuje). OAroBOpM Ha CBe CTaBKe JATH Cy Ha CeMOCTe-
neHoj J/Inkeprosoj ckamu (Bupern Jopartak 1).

Cae cymckaze Koje Cy ce OJHOCUIe Ha MOMU8Aayujy Cy IOKasuBane A0Opy
VHTEpPHY KOH3MCTEHTHOCT y PaslINuuTHUM y30pLiuMa, Ipu demy cy Kponbaxosu a
koedpuuujeHTn o npaswty 6w usHag 0,80 (Jugovic¢ et al., 2012; Kiling, Watt &
Richardson, 2012; Watt & Richardson, 2007; Watt et al., 2012). Jeguun usyserax
YMHY CYIICKaJIa pe3epeHe onyuje, Ko Koje je Kpon6axos anda koepuunjeHT Bapu-
pao ox 0,57 mo 0,67 (Watt et al, 2012). IToxasano ce ga cymckane gpyre u tpehe
Iie/lMHe UMajy OOPY MHTepHY KOH3UCTEHTHOCT. Je[HO CYIICKaJle eKcnepmcka Ka-
pujepa, 3axmesu nocna u oospaharve uMajy Hyxe BpegHocT KpoH6axoBux o Koe-
duijeHaTa y HeKMM KOHTeKCTUMA. 3a006807/6cme0 u3bopom npogecuje je mokaszano
BIUICOKY MHTEPHY KOH3UCTHOCT (BpemHOCTM KpoH6axoBux o KoeduumjeHara cy us-
Hap 0,87) 6e3 063upa Ha KOHTEKCT Y KOjeM je CIpOBeleHO UCTpaxknBambe (Jugovic et
al., 2012; Kiling, Watt & Richardson, 2012; Lin et al., 2012; Watt et al., 2012). Y 0Boj
cTyauju noyspanoctu Mepene Kponb6ax anda xoepunujenrom Bapuparne cy ox 0,634
10 0,901 (Tabena 2), ocuM 3a GpakTOp ekcnepmcka Kapujepa KOju je U3y3eT U3 Aa/bux
aHanM3a 360T HMCKe MOY3JaHOCT.

I[Topen monaTaka nobujennx momohy FIT-Choice ckane, TpUKYIUbEHM CY U T10-
AL O coLyofieMorpadcKuM KapaKkTepyucTuKaMa ucnutanmka. [logamnm o cTapocHoj
[0OM M IMPOCEYHO] OLleHN KOpUIIheHM Cy caMo 3a OINC Y30pKa, JOK Cy HMOfAIM O
TIOJTy ¥ TUITy MHUIIUja/THOT 06pa3oBamby (06/1acT cTynuja) KopuimheHn u 3a HaKHaJ-
He CTaTUCTIYKe aHajm3e. [[Ba muTama Koja Cy ce OHOCIIA Ha IIPETXONHO UCKYCTBO
y Ap>Kamy HacTaBe U CBEyKYIIHYy MOTMBAIIN)y 3a O6aB/berbe IOC/IOM HAaCTaBHUKA CITy-
XXWIa Cy Jla U3 y30pKa Oy/y M3y3eTu VICHUTAHUIY KOji Cy UMaIN IpeBUIlIe PaJHOT
VICKYCTBa Jia 611 ce cMaTpanu 6ymyhum HacTaBHUIMMA, VIV Cy OM/IM CyBUIIIE JeMO-
TUBMCAHY fia OU ce MOI/IM CMAaTpaTH IPaBMUM KaHJMIATIIMA 32 [I0CA0 HACTABHMUKA.

Ananuza nodamaxa
ITpBo cMO M3pavyHase apUTMETHYKe CpefiyiHe 1 CTaHJap/iHe JieByjalyje Bapujabd-

N ¥ CIIPOBeJIe {-TeCTOBe pajiu yrnopehusamwa BpeHOCTY nepuenyuja yrBphernx Ha
y3opky y Cpbuju ca onrMa 13 MehyHapogHMX CTyuja.”> 3aTUM CMO aHaIM3Mpaste Jla-

*  3axBaspajyeMo ce ayTOpMMa MHCTPYMEHTA Ha JO3BOJIM 32 yIOTpeOy.

*  Ocnamaje cMO ce Ha IIPOCeYHe BPEJHOCTH, CTAaHJAp/iHE [ieBUjalllije U BeIMYIHe Y30paKa

IpUKasaHe y IPeTXOAHNUM CTyAMjaMa y KojuMa je kopuinhem mogen FIT-choice.
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tenTHe npodurne (Latent Profile Analysis, LPA) kako 6mcM0 U3[{BOji/Ie TOTeHLIMjaI-
HO pasnnuute npoduie 6yayhux HacTaBHMKA Ha OCHOBY IbJMXOBEe MOTHUBaAlMje 3a
nocao HacTaBHMKa. [Tpoduie cMo IIaHuparie 1a MpoLeHNMMO ITOJ; TAKO3BaHMM ,,Mo-
mermoM 17, KOju IIpeTIOCTaB/ba jefHaKe Bapujance Mehy npodummma u KoBapujaHce
¢dukcupaHe Ha HYJY, Te Jja UICIIMTaMO CIOKeHje MOJiesie y Cy4ajy ia y OKBupy Mo-
mena 1 He mpoHaheMo ajiekBaTHO perneme. VicnuTane cMO pellierma Of ABa IO IET
npodua, y CKIafy ca pe3yliTaTuMa IMpeTXofHux cryauja (Hmp. Abos et al., 2018;
Thompson & Palermo, 2014; Watt, Richardson & Wilkins, 2014). Hixe BpegHOCTI
Axanke n Bejsujanckor nnpopmarmonor kpurepujyma (eurn. Akaike Information
Criterion — AIC, Bayesian Information Criterion — BIC) u BuIlla eHTpoOIMja yKasyjy
Ha J06po pelllerbe, A/ ce TAPCUMOHWYHOCT, MHTEPIPETaOMITHOCT pelieha 1 6poj
UCIIUTaHMKa 110 poduty Takohe y3aumajy y 063up npunmnkom oxpebuama 6poja
npoduna (McCutcheon, 2002; Pastor, Barron, Miller & Davis, 2007).

CumynaiyoHe cTyauje cyrepuiny aa je BIC npenysHuju y yrBphusamy npasor
6poja npoduna u ox AIC u o enrpomnuje (Tein, Coxe & Cham, 2013), Te cMo ce,
Yy OKBUPY CTaTMCTMYKMX MHJeKca, HajBuile ocnamane Ha BIC. [Ipodumn cy 6umm
3aCHOBaHM Ha IleT (paKTOpa MOTMBAIVje IIPBOT pefa (UHMPUH3UUKA 6PeOHOCH, CHO-
COOHOCMU, NPemX00HA UCKYCMBA y4etva U no0y4asaread, ymuuaju 0pyeux i pe3epeHa
onyuja) v Ha gBa PakTopa MOTUBALMje BUIIET pefia (nuuHa Kopucm u opyuimeena
Kopucm), Koju 00yXBaTajy BapMjaHCy AUMeH3Mja HIDKET pefia Ha KOXepeHTaH HauyH.
[Tpodwnu cy norBphenn nomohy Husa ananusa Bapujance (ANOVA) ca cenam dak-
TOpa MOTHBalMje, Ka0 3aBUCHMUM Bapujabiama, ¥ ca IpumagHouhy npopuiy Kao
He3aBMCHOM BapujabnmoMm. Ja 61cMo poaybusie pasymeBarbe Ipoduia MOTUBaLMje
U fa 61ICMO UX Ba/lujypae, yIopeauie CMO UX Ha OCHOBY Iepliellija HaCTaBHIY-
Ke npodecuje 1 3a0Bo/bCTBA 1360poM npodecuje momohy ANOVA. YV cnydajy na
JleBeHOB TeCT IOKa)Ke HejeJHaKe BapUjaHce IPyIla, IUIAHMPAJe CMO Jja KOPUCTVIMO
BemuoBy (Welch) pobycrny ananmnsy Bapujance ANOVA nonymeny I'ejmc-Xayerno-
BuM (Games-Howell) post hoc TectoBuMma.

Ha kpajy, ynopennie cMo u3piBojeHe poduiie 1o moJjIy ¥ MHULMjaTHOM 0bpa-
3oBamy nomohy xu-kBagpaT Tecta. CBe aHa/mM3e Cy u3BplueHe y copTepy R, Bep-
3uja 4.1.1. (R Core Team, 2020). LPA ananusa je nsspiueHa nomohy tidyLPA nmakera
y coptBepy R (Rosenberg et al., 2019).
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B PE3YNTATHU

Heckpunmuena ananusa u nopeherve ca Opyzum 3emmpama

Meby 6yayhum nacraBHnnmma y Cp6uju HajBuile olieeH GaKTOpy MOTHUBAIVje
OMnu Ccy uHmpuHuuka epedHocm, obnuxosare 6yoyhnocmu omnaoute, cnocob6Ho-
cmu n pao ca mnaouma (Tabena 2). Hajcnabuje ouemen ¢dakrop 6una je pesepsra
onyuja. VICMATaHUIIM Cy 3aXTeBe MOC/A OLEHIIN Kao BICOKe, a JOOUTHU Off IOC/a
Kao PeJIaTMBHO HICKe. 3a/J0BO/BCTBO M300pOM Ipodecuje OUIIO je pelaTUBHO BU-
coxo. Ocnamajyhn ce Ha IpenopyKy fja BpeHOCTH CKjyHICa M KypTosuca Tpeba aa
Oyny y okBupy +2 (George & Mallery, 2003), nuctpubyiuje cBux Bapujabmu ce Mory
OLICHUTY Kao NIPUOIVDKHO HOPMaJIHe, ca U3y3eTKOM (haKTopa pesepsHe onije Koju
je ¥Mao JIENTOKYPTUYHY AUCTPpUOYLHUjy 1 6110 (y M3BECHOj MepH) je IO3UTUBHO ach-
MeTpUYaH.

Ta6ena 2: [leckpunTuBHa cTaTUCTUKA 3a pakTope FIT-Choice cxarne
(MoTHBanUja 1 TepLenLja)

®akropu/ Ilogdakropn M SD Sk Ku a
Morusanuje
VHTpMH3MYKA BPEIHOCT 6,12 1,00 -1,06 0,26 ,746
Jluuna kopucm 4,14 1,39 -0,26 -0,56 ,869
Bpeme 3a mopoauiy 5,00 1,73 -0,67 -0,53 ,889
Vs6eraBame obaBesa 3,45 1,86 0,34 -0,99 816
CurypHOCT 11 IPEHOCHBOCT MOCTA 3,97 1,42 -0,20 -0,67 ,811
Jpywimeena kopucm 5,32 1,11 -0,78 0,24 ,880
JpylTBeHM JOIPUHOC 5,07 1,45 -0,71 0,06 ,782
O6nukoBamwe 6ygyhHoCcTN OMTaguHe 5,70 1,30 -1,09 0,89 777
ITosehame counjante jerHAKOCTI 5,16 1,48 -0,81 0,06 ,833
Pap ca mmaguma 5,39 1,49 -0,96 0,23 ,872
IIpemxoona uckycmea yuetroa u 5.18 1.84 0,80 0,52 927
noyuasaroa
Yrunaju gpyrux 2,95 1,83 0,58 -0,90 ,886
CrniocobHOCTU 5,40 1,11 -0,72 0,65 ,786

PesepBHa onuuja 1,78 1,13 1,77 2,73 ,658
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Ilepuenuuje

EkcnepTcka xapujepa’ 6,06 0,98 -1,10 0,68 421
[Tnara 2,43 1,41 0,82 -0,23 ,901
JpymrBenu cTaryc 3,98 1,31 -0,14 -0,56 ,876
Bucoku 3axTeBn 5,55 0,99 -0,82 1,31 ,634
Opnspahame 3,66 1,96 0,19 -1,17 ,869
3agoBosbCTBO N360poM npodecuje 5,45 1,43 -0,83 -0,02 ,868

Ila 61cMoO oATrOBOpIIE HA IOZATHM LMk OBE CTyAUje, YIIOPeayIe CMO Hallle pesyIi-
TaTe ca pedy/nTaTuMa gooujeHnM y MehyHnapoguuM cryaujama. IIpso cmo ynopenn-
e paHrupame dakropa MoTuBanyje. Hamasn o npeosnabyjyhoj nurpnnsnykoj n
QITPYMCTUYKOj MOTUBALIM)H, KA0 U Meplieliiija CONCTBEHe BICOKe KOMIIETeHIIlje
3a [10Ca0 HACTaBHMKA Y CKJIAAY Cy ca pesynTatuma fobujenum y CjenumeHum Ame-
puukuM [Ip>xaBama, Aycrpannju, Hemaukoj, Hopsemxoj n XpBarckoj (Glutsch &
Koenig, 2019; Marusi¢, Jugovi¢ & Pavin Ivanec, 2011; Watt et al., 2012), a y cy-
IpoTHOCTH Cy ca ouuMa y Kunn, Typckoj, Ecronuju n T'ann, y Kojuma ekcTpuH-
3MYKa MOTUBAIMja — MOCEOHO CUeypHOCM nocsa, Ma BakHy ynory (Akyeampong
& Stephens, 2002; Kiling, Watt & Richardson, 2012; Lin et al., 2012; Taimalu, Luik
& Tiht, 2011).

3a ynopebuBame nepiemniyja o IMOCIy HaCTaBHMKA U3padyHa/e CMO {-TeCTO-
Be Ha OCHOBY JIOCTYIIHMX IIOfIaTaKa (Be/lM4YMHA y30pKa, apUTMETHYKe CpPefuHe U
CTaHZIapfiHe JieBMjaluje) U3 pe/leBaHTHUX MyO/mmKanuja o meprenmujama 6ymyhux
HacTaBHMKa. [lepIiemniija 3aHMMamba Kao BMCOKO 3aXTEBHOT, Y3 CKPOMaH COLMjas-
HII CTATYC, Y CK/IAAY je ca MPeTXOAHUM cTyanjama. Mebhytum, mnata HacTaBHMKa ce
JO>KMB/baBa Ka0 MHOTO Mabe ITOBO/bHA HETO Y MHOTMIM JPYTUM 3eM/baMa Y KOjiuMa
je npumemen mopen FIT-Choice. ITopeheme apurmMeTnukux cpefgyna 3a GakTop naa-
mMa TI0Ka3aso je ja He IOCTOje CTATUCTUYKY 3HaYajHe pasyuke nsMeby, Ha mpumep,
y3opaka y Cp6uju u I'anu (ua ocHosy Salifu, Alagbela & Ofori, 2018) - ¢ (716) =
-1,772, p = 0,077, anu cy ce 3HavajHe pas3nuke’ mojaBuie usmeby ysopaxa y Cpbuju n
Typckoj (Ha ocnoBy Kiling, Watt & Richardson, 2012 - # (1939) = 9,711), y3opaka y
Cp6uju 1 Punckoj (1a ocuoy Goller et al., 2019 -t (565) = 9,417) n y3opaka y Cp-
6uju u Kunn (Ha ocHoBy Lin et al., 2012 - ¢ (904) = 12,066). 3adosowcmeo usbopom
npogecuje 6uno je Behe Hero ono y Typckoj (1a ocrosy Kiling, Watt & Richardson,
2012 - £(1939) =-3,317) u Kunu (ua ocHoBy Lin et al., 2012 - £ (904) = -8,178), maga
Mame Hero y XpBaTcKoj (Ha ocHOBY Jugovic et al., 2012 - t (736) = 9,677) u Cjegume-
HuM AmepuuknM JIp>xaBama (Ha ocHoBy Watt ef al,, 2012 - £ (619) = 6,313).

¢ 360r BeoMa HIUCKe II0Y3[JAHOCTH, OBa IIOCKaa Huje kopuirheHa y a/buM aHaIM3aMa.

7 ITlpmxasaHe Cy caMo pa3nuKe Koje Cy 3HadajHe Ha HuBoy p < 0,000.
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MomusayuoHu npodunu u wuxoea noeesaHocm ca nepuenyujama
npogecuje HaCMABHUKA U 3a0060/bCMBOM U3O0pOM npopeciije

[Tokasarepu ¢uta O6UmM €y penaTuBHO cyyHM 3a cBe npodue (Tabena 3). BIC je
($aBopu30Bao pelllerma ca TPU WIN ca IeT NpoduIa, C TUM IITO je pellerme ca IeT
npodumia cafpskano jegaH mpodua ca MamuMm 6pojem ncnmtanuka (N = 31). Ysu-
Majyhu y 0631p BpefHOCTI CBVX MHJIeKca, 6poj MCIMTAHNKa 110 K/IaCTepy U MHTep-
IpeTabWIHOCT pelllera, pelleme ca Tpy Ipoduia je ofabpaHo Kao OHO Koje Haj-
60/pe OfiroBapa mojanuma.

Ta6ena 3: VIHekcu ¢uTa 3a pasIMInTa pelierna ca mpopuanMa

y LPA ananusmn
IIpouenar st
Bpoj AIC* BIC* EnTponnja Mcm/f'ralmxa MCOUTAHUKA y
npoduia Y HajMameM Ty
npoduny
2 6945,84 7031,57 0,88 0,21 0,79
3 6830,99 6947,90 0,82 0,20 0,46
4 6809,50 6957,59 0,75 0,18 0,34
5 6757,88 6937,15 0,77 0,07 0,32

*3a cTaHJapAN30BaHe Bapujabie

Csa Tpu npoduia cy ce pasnumkoBaia 1o csuM Motusuma (Tabena 4), ocum dakro-
pa UHMPUH3UUKe 8PeOHOCIU VI pe3ep6He Onljiije KOju Cy OMIM MCTOT MHTEH3NUTeTa Y
npodummma 2 u 3. IIpogun 1 je MOKasMBao, YOILITEHO IIOCMATPAHO, HAjHIKY MO-
TUBaLYjy 32 Kapujepy HaCTaBHMKA a HajBUIIM CKOP 3a pe3epeHy Oniujy, Te CMO Ia
Ha3Ba/lU He3auHmepecosaru Hezamusucmu. IIpogun 2 je uMao HajuspakeHuje cBe
acIeKTe MOTHBAIVje, Teé CMO OBaj MpoduI, 360r 6e3yCIOBHOT eHTY3Mja3Ma, Ha3Ba-
m Hekpumuuku enmysujacmu. IIpogun 3 je y Hadeny MMao yMepeHy MOTMBALUjy
U Mambe M3PAKEHO BpeJHOBaIbe (PAKTOpa NUUHe KOPUCU N YMULUaja 0py2ux HETro
Apyra fBa IpoduIa, MTO HAC je TOACTAK/IO /ja 0Baj PO HA30BEMO AYMOHOMHU
peanucmu.
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AHanuse 3a nepuenyuje nocia HACMABHUKA Cy NOJATHO Balujupaje pese-
BaHTHOCT fjobujeHa Tpu npodmna. Kako cmo u odekmBane, 6ynyhm HacraBHMLIM
KOjy IPUIIAZIajy TPYIU He3auHmepecosanux He2amusucma cy HaCTaBHMYKY I10CA0
IO>KMB/bAaBa/IM Ha HETATVMBHMUjU HAYMH HETo APYTH Ipodun, nocebHo npodun He-
KpUmMu4Kux eHmysujacma, 1 IIOKasuBalIu Cy Mambe 3a/J0BO/bCTBO M360opoM mpode-
chje U Ofi HeKpUMUUKUX eHmysujacma u of, aymonomHux peanucma (Tabema 5).
Hexpumuuxu enmy3sujacmu Cy IUIaTy ¥ COLMjaTHY CTATyC HACTaBHUYKe Ipodeciuje
OLIEHIIN NTOBOJbHMje Hero pyru npodummm. Y CKIaly ca yMepeHUM MOTHBALMjaMa,
Koj pouna aymoHomHux peanucma nobujeHa je peanncTUIHMja MepLieliuja mo-
C/1a HaCTaBHUKA.

Pasnuxe ¢ 063upom HA NOM U UHUUJATTHO
obpasosarve

Ypeo cryjeHata MyIIKOT ¥ >KEHCKOT IIOJIa Ce Pas3MKoBao o mpodmwmma, x2(2) =
13,05, p =0,001 (I'pa¢ukon 1). Kako 6mcmo yrBpamie koje hemmje cy morpunerne
3HaYajHOM OMHMOYC TecTy, Iperiefane CMO CTaHAApAN30BaHe pe3niyase CBUX he-
nmja nparehu okBUpPHO IpaBWIO #a pesupyamyu Behm of ABa ykasyjy Ha 3HadajHa
OZICTyIalba Off OUeKMBAHVX BpegHOCTH Y faToj hemuju (Sharpe, 2015). Yuyrap mpo-
buna HesauHmepecosarux Hezamusucma OO je HeCpasMepHO BMIIIE MCIMTAHUKA
¥ HeCpasMepHO Mabe VICHUTaHMIA (CTaHJapA30BaHN Pe3NUyaIy Cy USHOCWUIN, pe-
oM, 3,31 n -3,31), mox je Meby AYMOHOMHUM Peanucmuma 6m1o HeCpa3MepHO Marbe
UCIINTAHNKA, a HeCpa3MepHO BMIIIe MCINMTAHNIA (CTaHAAPAN30BAHN Pe3UAyany Cy
6unu, pegom, -2,80 u 2,80).
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Ipaduxon 1: [Iponopunja ncnuTaHymKa MyLIKOT ¥ KEHCKOT II071a
y OKBUpY Ipoduia

IIponopuuja

0.2
b .
0
HesaunrepecoBanu HekpuTndnu eHTy3MjacTd  AyTOHOMHH PEaICTH

HETaTHBUCTH

EMymkn ™ KeHckn

IIITo ce T4e pas/iuKa y MHALMjATHOM 00pa3oBamby, MaKo y IpOPUIy aymoHoM-
Hux peanucma vMa Buile 6yayhnx HacraBHmka [IX mpepgmera, a Mambe HaCTaBHUKA
paspeqHe HacTaBe, a y IPOPWITY Hepeanucmu4Hux enmysujacma Mame 6ynyhux Ha-
craBHMKa [IX mpeamera (ca craHgapAu3oBaHuM pesupyanuma o 2,00, -2,09 n -2,27,
pemoM), YOIIIITeHO MOCMAaTPaHO HMje IIOCTOojala moBe3aHocT usMeby obmactu obpa-
30Bama I IpunagHocty npoduny y2(4) = 7,54, p = 0,110 (I'paduxon 2).

Ipadukon 2: [Iponopumja 6ynyhux HacTaBHUKa paspeiHe HacTaBe,
STEM npenmera u JIX npeaMera y oKBUpy npoduia

[Iponopuuja
0.6

0.4

0.3

0.2
) I
0

He3anHTepecoBaHN HEraTHBHCTH HekpuTH4HN CHTU3H]aCTH AYTOHOMHH PEAIHCTH

W HacTtasHMUM paspegHe HacTase B STEM HacTaBHUUM X HacTaBHULM
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B JOUCKYCHUIA

Y oBOM pafly Hajpe cMO M3BpIUNIIE YBUJ, Y M3Pa>KeHOCT MoTuBaluje Oyayhnx Ha-
craBHMKa y Cpbuju 3a npodecnjy HacTaBHIKA, HUXOBe Neplienuyuje npodecuje un
IJIXOBO 33/J0BO/BCTBO M360poM npodecuje. To Ham je omoryhmno na pesynrare jo-
6ujene y Cpouju cTaBMMO y KOHTEKCT Mel)yHapOHUX CTyzuja U aMO CBOj JOLIPU-
HOC fucKycujama 3acHoBaHuM Ha FIT-Choice okBupy. Mehyrtum, nientpanuu nnm
OBe cTyAmje 6o je xa ucTpaxumo npodue Oynyhnux HacTaBHUKA Ha OCHOBY HBUXO-
Be MOTMBalyje a ce 6aBe OC/IOM HacTaBHMKA. [lopey Tora, HacTojate CMO Jja Bajn-
nupamo npodue nopenehn nx y ogHocy Ha nepieniuje npodecuje 1 3aJ0B0/bCTBO
usbopom npodecuje. Ha kpajy, ynopepune cmMo Oynyhe HacTaBHMKe pasinumuTOr
I0/Ia Y VIHUIVjAJTHOT 00pa3oBamba, KaKo OMCMO YTBpAUIe €BEHTYaTHO IIOCTOjarbe
»CIIO/BAIIIBYX (aKTope Koju 61 Moriy O6uTK noBesanu ca npunagHourhy oxpebe-
HOM npo¢uy.

Momusauuja, nepuenyuje u 3a0080bcmeo uzbopom npogecuje 6yoyhux
Hacmasenuka y Cpouju

Y cxmapy ca paHmMjuM cTyamjama, yKbydyjyhu u cprcky Bamupanmjy FIT-Choice
Mopena 1 ckase (Simi¢, Marusi¢ Jablanovi¢ & Grbi¢, 2021), MoTHBY uHmpuH3uuka
epedHOCM, onaxcarbe Noced08ara NOMpPedHUX CHOCOOHOCU I OPYUINEEHA KOPUCT
II0Ka3aJ/Ii Cy ce Kao HajyTULAjHUjI, JOK 32 IbJIMa C/Ie[ii MOTUB NPemxo0Ha UCKYCMa-
6a yuera U nodyuasarba. MoTUB ymuuyaju opyeux je uspakxeH Mame OJf TeOPUjCKOT
IpOCeKa 3a 0Baj MOZIEN, JOK MOTUB pe3epéHa Onyiiaja iMa roToBo OesHadajHy yIory.
OBo ykasyje Ha IOBO/baH obpasar n3bopa npodecuje, Koju je Buie HaIMK obpac-
mMa youeHuM y XpBarckoj u sanagauM sembaMa (Glutsch & Konig, 2019; Marusi,
Jugovi¢ & Pavin Ivanec, 2011; Watt et al. 2012), a Mmame Hamuk onuma y Kunn u
Typckoj (Kiling,Watt & Richardson, 2012; Liu & Qi, 2006), mTo Moxxe 6uty no-
Be3aHO ca HacTojamuma Cpbuje ga mocrane feo EBporicke yHmje v mpubmmxm ce
BpeJHOCTVMA KOje OHa IpoMoBuiie. Hyku cTeleH 3aj0BO/bCTBA 3apajioM ce MOXKe
TyMauuTy 00jeKTMBHO HIDKMM IUIaTaMa HaCTaBHMKA KOja je, Y BpeMe UCTpaKuBamba,
Omma HIDKa Off IpocedHe IlaTe Ha HUBOY Apykase (EBporcka xomucuja/EACEA/
Eurydice, 2018b, OECD, 2016). be3 063upa Ha T0, 3a/;0BO/BCTBO M360poM mpode-
cuje je Behe Hero y Typckoj u KuHuy, mTo ce MoXKe IIpOTyMa4nTy pasjvKaMa y Ka-
paKTepUCTMKaMa MHULMjaTHOT 00pa3oBarma U CUCTEeMa perpyToBama CTyfleHaTa 3a
npodecujy HacTaBHMKA, Kao 11 IPYTUM KOHTeKCTyarHuM crenuduanoctnma (Kiling,
Watt & Richardson, 2012; Liu & Qi, 2006).
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IIpogpunu 6yoyhux nacmasHuka

Y 0BOj cTyamju n3BojeHa cy Tpy mpoduia Koji ce pasjuKyjy He caMo IIpeMa us-
paXeHOCTH MOTMBaIMje ¥ obpacuyma MOTuBauuja, Beh u mpema mepremnnyjama
npodpecuje HacTaBHUKA ¥ 3a[JOBO/BCTBY M300poM fate mpodecuje. Hesaunmepe-
COBAHU He2AMUBUCMU, KOjU UMAJy HAUENHO cnaby momuseayujy, yBubajy Mamo mo-
6uTn; of 6aB/berba IOCIOM HACTABHIKA, T€ CY HAMIMK €100 aH2axn06aHum oegemu-
cmuma 'y Cjenumennm AmepnukuM JIp>xkaBama n Aycrpamuju (Watt & Richardson,
2008; Watt, Richardson & Wilkins, 2014). IIponeHar ncnuraHuka 3acTyIUbEHUX Y
oBoM npoduny je 20% ¥ crmmdyaH je oHOM Koju je yrBphen y Aycrpamujnu (Watt &
Richardson, 2008). Hesaunmepecosanu Hezamusucmu Cy Takohe cnm4uu npazma-
muunom npoguny (Thompson & Palermo, 2014) u HeMOTUBMCAaHUM HpoduUINMa
(Abos et al., 2018; Collie & Martin, 2017). 3xajyhu na cy MHTpUH3MYKA ¥ aNTPYH-
CTMYKA MOTMBAIMja OBe3aHe ca IIOBO/BHMU)JMM OTHOCOM IpeMa IIOCTy M CabujoM
TEeXXIOM Ka Hamymramwy nocia (Marusic, 2014), mehy nesaunmepecosanum neeamu-
sucmuma MOXKeMO odeKuBaTy Behy creneH ocumama 1 cmabujy mocseheHocT KOH-
TVHYMPAHOM IIPOGECHOHATTHOM Pa3Bojy.

Hpyru yrephenn npodwn, Hekpumuuku enmysujacmu, OIINKYyje MO3UTUBAH
opHOC Tpema 6ynyhem mocnmy (1oBoJ/bHUje Olielwyjy mobuty of mpodecuje Hero
Apyra fiBa npo¢ua) u BICOKA MOTUBALINja, BEIUKUM Je/IOM ,,000jeHa” yTUIajuMa
3HAYajHMX [IpyruX. 3axBabyjyhu MosuTMBHMM eMoIMjaMa U TIO3UTUBHOj MepIien-
1vju podecuje HaCTaBHMKA, OBAj IPODWT HAUKYje eHmy3ujacmu4kom npodumy
(Thompson & Palermo, 2014) kao u, Y U3BECHO] MEPU, BUCOKOAH2ANO0BAHUM NO-
ceehenuyuma (Watt & Richardson, 2008), a y y30pKy je 3aCTyIUbeH Y CIMYHOM CTe-
neny. bynyhu pa oBy rpymy 6yayhux HacTaBHMKa KapaKTepuIle jOII BAIIN CTeIIeH
MOTHUBaIHje Y OTHOCY Ha cimyHe npodue us mehynapoguux cryamja (amp. Watt et
al., 2012), MO>keMO TIPETIIOCTABUTH Jla OHY MMAjy MJeann30BaHy IIPefiCTaBy O Mpo-
dbecnju, mTo je penomen koju je Beh mpenosHar kox 6yayhux HacraBHmKa y Cp-
6uju (Simi¢, 2014; Simi¢, Joki¢ i Vuceli¢, 2017). Crora ce off BYMX MOXe 04eKMBATH
Jla MCKa)Ky BMCOKO aHTa)KoBame 1 mocBeheHoCT mocny, anu takohe, Kajja MOYHy fia
pazie, Mory 6uTH 1 1mog; BehyM pusuKoM off APYIITBEHNX IpUTHCaKa (HIIp. Off CTpaHe
ponuTe/ba U Kojiera), ,,ioka peanHoctn” (Veenman, 1984) u cuuppoma caropeBasmba.

Tpehu npodun, aymonomuu peanucmu, nako HadenHoO cnabuje MOTUBYCAH Y
nopehemwy ca HekpumuuKum eHmy3ujacmuma, oKasyje BUCOK HUBO MHTPUH3NYKE 1
anTpyncTuuke MoTuBanuje. Koy mux ce youaBa HajHVDKM CTelleH eKCTPUH3NYKE MO-
THBAIMje ¥ YTUIIaja COLMjaTHOT OKPY>Kemwa Ha 1360p npodecnje HactaBHMKa. OBM
VICOMTAHWIM CMATPajy Jia je IJIaTa HaCTaBHMKA HIUCKA, CTATYC YMEPEHO MO3UTVBAH
a 3aXTeBM IT0C/Ia BUCOKM. YTIPKOC TOMe, 33/J0BOJbHM Cy CBOjUM 1360poM mpodecuje.
Crora, ocobe Koje IpHIIafajy 0BOM NPOQIITy MMajy peaTncTI4Hy, 6alaHCHpaHy
npeficTaBy o mpodecyju, ayTeHTIYHY 3aTHTEPECOBAHOCT 3a MIaJie I PaJiHe 3aJjaTKe
HACTAaBHIIKA, I HA BJX He yTUYy TOIMKO COIMjaTHa O4eKyBama. Vako oBaj mpodum
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MO>XKe JINMYUTU Ha BUCOKO AH2AN06AaHe npesemaye, IO CTAOUM yTHUILIAjUIMa APYTUX
(Watt & Richardson, 2008), nimu Ha KoHB8eHUUOHAIHE HACTABHIIKE 110 BMOKOM CTe-
neHy nHTpuH3ndke morusanuje (Thompson & Palermo, 2014), oH ce MHXepeHTHO
pasnuKyje o cBUX nmpoduia n3aBOjeHNX y paHujuM cryaujama. Kaga pasmunusajy o
CBOjUM KapHjepHUM IyTambaMa, aymoHOMHU Peanucmiu II0Ka3yjy Mamb eHTy31ja3zaM
3a [10CA0 HACTaBHUKA, a TMMe M IOTeHI[Uja/IHO Behy CKIIOHOCT Ka MpOMeHM I10C/Ia
300r TIOCTOjamba CBECTY O M3a30BMMa Koje OH moppasymena. Mehyrum, ox mux ce
MO>Ke OYeKMBATH fia OyAy KaTajmsaTOpy IIPOMeHa y IIKO/IaMa, Koju cy mocsehe-
HY jadamy COLMjalTHe jeflHAKOCTM M yHampehuBamwy ayTOHOMHOT 1M KpeaTHMBHOT
MMIUbEHA.

Vimajyhm y Buny ma cmaba MoTmBalyja 3a ocao HaCTaBHUKA BOJAM HEraTVB-
HUM npodecronananm ucxopuma (Hp. Abos et al., 2018; Bruinsma & Jansen, 2010;
Collie & Martin, 2017; Sinclair, Dowson & McInerney, 2006), npodun He3aunme-
Dpecosaru Hezamusucmuy MOXXeMO CMaTpaTy MalaganTuBHUM npodwiom. Crora je
3a OBy rpymy Oyayhux HacTaBHUMKA M3y3eTHO BaKHO Ja Ce, IIpe HalaXkema I10C/Ia
y LIKOMY, MOACTUYY Ha pedieKCHjy U MOHOBHY IPOLEHY CBOT IPOQeCcrOHATHOT
upgeHTUTeTa. IbUXO0BM eyKaTopy M KapujepHM caBeTHMIM Tpeba Ja VM IOMOTHY
ma npoHaby anTepHaTUBHE KapujepHe IyTame y KojuMa 61 OMIu aHTa)KOBaHUU U
3aJI0BO/BHMjI. AKO Ce 3aIloc/Ie Y IIKOJIV, MEHTOPM 1 ipyTe Kojiere Tpeba jja X Hof-
CTaKHY Ha Y>K/Bambe y IPeHOLIebY 3Hawa apyruma (6yayhu na je MHTpUH3MYKA MO-
TUBALVja KOJ IbJIX M3Pa)KeHMja HeTro PYTU TUIIOBY MOTMBAIIMje) U [ja VX IOfCTUYY
Ka [IPOHA/IKey MHCIMpaLje Y eKCIePUMEHTICAbY Ca pa3HOBPCHMM HAaCTaBHUM
MeTofaMa. [Ipyra aBa mpoduiaa MOTy ce cMaTpaTu aganTuBHuM. Mehyrum, Hexpu-
muuky eHmysujacmu Mory 6uty mnoj, BehuM pusMKoM of JOXKMB/baBaka HETaTUB-
HJX JIMYHUX MCXOJA jeTHOM KaJja ce Cyode ca CBaKOJZHEBHMM 3axTeBMMa mocna. Ja
He 611 6p30 JOIIO J10 peonTepeheHOCTN U UCIPIUBEHOCTH, IPUIIAIHUIIMA OBOT
npodua je morpedaH OpVKaH MEHTOP 1 IIOCTENIEHO YK/byUlBabe Y pajiHe 3ajiaTKe
y LIKOJIN.

Pasnuke y 00HOCY HA O U UHUYUjANTHO 00pa308atve

OBa cTynuja je mokasana jja Cy MCOHMTaHMIY MYIIKOT II0JIa OV HeCpa3MepHO 3a-
CTYIUBEHMjU Y TPYIIU He3auHmepeco8aHux Hezarmuéuctna Hero y APYIMM J[iBeMa
rpynama. OBa pasjuka ykasyje Ha Behy BepoBaTHOhy fla cnmranuny, y nopebemwy
ca UCIUTaHMIAMa, ITOKAXY Marmby 3aMHTEPecOBAaHOCT 3a I10CA0 HACTaBHMKA U Jia
IpuXBaTe 110CA0 y MIKOIM caMo ako He mpoHaby Hmiura gpyro. C mpyre crpaHe, y
ayTEeHTUYHO VI ayTOHOMHO MOTMBJCAHOj TPyIy OO je HecpasMepHo Buie 6yayhux
HacraBHMIA. OBM Ha/asy Cy y CKIaJly ca paHUjUM CTyAyjaMa Koje Cy IIpUMeb1Bae
IPUCTYII yCMepeH Ha Bapujabiie, Koje Cy IOKasajie Ja je KOj HacTaBHMKA MYIIKOT
I0/1a U3paXKeHMja eKCTPUH3NYKA, a cabyje M3pakeHa aITPyUCTYKa MOTMBAIMja
(Glutsch & Konig, 2019; Kiling, Watt & Richardson, 2012). Onu cy y usBecHoj mepu
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y CKIafy ca cryamjom crposeneHoM y Cpbuju, e cy ce pasnuke nsmely mymika-
pala 1 »KeHa I110jaBuie caMo Ha GakTopy paod ca mMaaouma, Ha KoMe Cy UCTIUTaHNIe
uMae Buie ckopose (Simi¢, Marusi¢ Jablanovi¢ & Grbi¢, 2021).* Ha ocHoBYy 0oBux
Ha/la3a MOXKEMO OYeKMBATH Pa3lInuuTe KapyjepHe IyTame U IPOdeCHOHATHO 110-
Hallame MeDy HacTaBHMIIMMA MYIIKOT U KEHCKOT 10713, Y3 Behy BepoBaTHOhy fia he
HACTaBHVLM MYIIKOT I10J1a OMTM HEaHTQ)KOBAHM, MECHMICTUYHY 1 Hee(UKACHN 1
Y3 IPeTIIOCTaBKYy fia he HacTaBHMIIM >KeHCKOT Ioj1a 61ty nocBehenuju u copeMHumju
Ha Ccyo4aBame ca 13a3oBuMa. OBO ce MOXKe 00jaCHUTI MHTepPaKLMjoM OYeKUBarba
Off MyIIKapalja 1 >KeHa y IaTpyjapXaqHyuM APYIITBMMA U HIUCKe [JIaTe HaCTaBHMKA
(EBpormicka xomucuja/EACEA/Eurydice, 2018b, Petrovi¢ & Radoman, 2019; OECD,
2016). ITopen 3anarama ga ce moseha 3apaga u yHanpey onuTy cratyc npodecnuje
HAaCTaBHIUKA, KaKo Ou ce oBa mpodecuja yunHuIa MpyujeMInBIjoM 3a cBe (a moce6-
HO 3a MyIIKapile), IPernopydyjeMo fa ce OCBeTH [OAATHA MaKikha HaCTaBHUIIMMA
MOYETHMIIMIMA MYIIKOT 110713, Kao ¥ fla MM Ce IIPY>KV MOApIIKa y usrpahusamy com-
CTBEHOT NPOQeCHOHATHOT UeHTUTeTa 3aCHOBAHOI, Ha IIpMMep, Ha MHOBATUBHO]
HACTaBH, MICTPAKMBABIIMA 1 yMPEeXKaBamby.

Jaxko je nsHeTa xumoresa aa he ce HaCTaBHUIM pa3pefHe HACTaBe U JBe IpyIe
IpefIMETHIX HACTABHVKA PAa3/IMKOBATH 10 CBOjIM MOTMBALIIOHNM TIpodunma (Ha
ocHoBy Glutsch & Konig, 2019; Kiling, Watt & Richardson, 2012, Simi¢, Marusi¢
Jablanovi¢ & Grbi¢, 2021), youeHo je cBera HeKONIMKO TPEH/I0BA, A/ He Y 3HAYAjHUX
pasnmuka. OBo ce MOXe 00jaCHUTHU YMBEHNI[OM JIa CY BeJIMKY Jieo Oyayhux mpegmer-
HJX HAaCTaBHMKA YVMHWIN CTY[AEHTH ,HACTABHUYKUX CMEpOBa, Te [a Cy Ommu cmd-
HJI HACTABHMIIMMA pa3pefjHe HaCTaBe 10 IPBOOUTHIM IIPO(eCHOHATHNIM TeXbaMa.

Ocpanuuerva u 0awa UCMPANKUBAHA

JemHO off orpaHMYea OBe CTyAuje IIOTUYe Off CTPYKType y3opka. CTyaeHTU pasiu-
YUTUX 00/1ACTY CHeLVja/In3alije M pa3IMIuTOr CTeIleHa CTy/Uja HICY OV Iofjef -
HAKO 3aCTYIUbeHM Y y30pKy. MehyTum, oBakBa CTpyKTypa y BeIMKOj Mepy Ofpaska-
Ba noctojehe pasinke y 06pa3oBHUM IIyTamaMa CTyIleHaTa KOju ce IpUIIpeMajy 3a
npodecujy HacraBHuk y Cpouju. Cimano ToMe, npeosabyjy ncmTaHuIy )eHCKOT
II0/Ia 4Mja je MpOCeYHa OlleHa PeIaTMBHO BIUCOKA, a/lii CMaTpaMo Ja TO OfjpakaBa
KapaKTepUCTHUKe MOIy/Ialluje CTy/ieHaTa Koju moxabajy 3aBpliIHe rofiuHe CTYAVjCKIX
IporpaMa HaMemweHuX Oyfyhum HacTaBHMKMMA.

Ila 6u ce omoryhmno ny6/be pasymeBame Tpujy npoguia, IpeiaskeMo Ipu-
KyIUbalbhe KBAINTATUBHMX IIOfjaTaka y GOpMM MHTEPBjya MM MUCAHUX HapaTHBa.
Hexke pasnuke, oce6HO OHe KOje ce OIHOCe Ha Ieplieliyje JOOUTY Off I0C/Ia, MOTY

8 Ilorpe6HO je HAIOMEHYTH Ja je Y OBOj CTY[UjU IPUIMKO TyMadera pasiayKa y OJHOCY Ha

non kopuitheHa bordepoHujeBa Kopek1ja, LITO je JOBEJIO [0 TOTa fia Ce Marbu OPOj pasyu-
Ka CMaTpa CTaTUCTUYKY 3HAYAjHIM.
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HOTUIIATY Of] COLMOEKOHOMCKOT craTyca Oymyhux HacTaBHUKaA, Te OM OBy IIpoO-
MeH/bUBY Tpebasio y3etu y 063up y 6yayhum mucrpaxmpamuma. Vimajyhu na ymy
youeHe pasJiuKe y IIOJIHOj CTPYKTYpH BoOujeHnx npodua, HoTpeOHO je IpoBepuTn
VMIUIMKaLMje Koje CMO M3Be/IM Ha OCHOBY Hajlasa OBe CTy[Mje, a KOje ce OJHOCEe Ha
KapujepHe myTtame (Oynyhux) HacraBHuka y Cpouju.

ITopen Tora, 6ynyhe cTynuje 6u Moryie na ce GOKycupajy Ha IMYHOCT U INIHE
BPESHOCTHM Kao Ha IIOTEHLIMja/IHO Pe/IeBaHTHE KOpelnaTe MOTUBalija U IepLenyuja
nocna HacraBHMKa. [lltaBuie, TOHTUTYAMHAIHA CTyAKja KOja Ou mpaTmia mpena-
3aK CTyJeHaTa y cBeT pajia oMoryhwia 61 HaM IOy3[aHuje IojaTKe O M3a30BMMa
ca KojiMa ce cBaky mpodu cycpehe TOKOM cBoje Kapujepe, Kao 11 O aHTa>KOBambYy Y
YIMOHUIIV Y IIKOJIM M IIe/IOKYITHOj epMKACHOCTM Ha MOCTTY.

B 3AKJ/bYYAK

OsBa cryauja je morBpauna ga kopuurheme mopena FIT-Choice y OKBUpY IIpUCTyIa
ycMepeHOT Ha 0co0y MO>Ke IaTi HOBe M KOPUCHe yBuje o MoTuBanyju Oygyhux Ha-
craBHUKa. Tpu u3aBOjeHa mpodua ce 3HaYajHO PA3/IUKYjy Y Be3U ca TOTOBO CBUM
BIUIOBUMA MOTMBAIVje 1 IepLeNnyja HaCTaBHNIKe Ipodecije, IITO MOXe VIMATH
3HauajHe MMIUIMKAIMje Ha IBIXOBe OJJIyKe Koje ce OJHOCe Ha Kapujepy U mpode-
CHOHAJTHO IIOHAIlIabe aKo ce 3amocine y mkomu. lllraBumte, crynnja je moxasama fa
VICOATAHUIM ¥ MCIIMTaHUIIE HUCY TOJjeJHAKO 3aCTYII/bEHY HU Y je[THOM Of, TPU IIPO-
buma, mpy yeMy Cy MyLIKapIy CKIOHUjM MaTalaliTUBHMM MOTMBAIIMOHMM obpac-
nuMa. Crora, unHM ce npukinagauM xopuctutu FIT-Choice ckamy 1 ocnamaTi ce
Ha OBa TpM Ipoduia y HOCTYIKY IpodecruoHaIHe ceNleKlinje, KapyjepHor Bohemwa u
caBeTOBama OymIyhMx 1 akTyelTHUX HaCTaBHMKA.
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Ta6ena Al: [IpeBox Ha CPIICKY je3uK ajTeMa 3a paKTOpe MOTHMBALIM]je
o6yxsahene nuncrpymentom FIT-Choice (Simi¢, Marusi¢ Jablanovi¢ & Grbi¢, 2021)

VHcTpyKkija Ha eHIIecKoM
jesuky

VIncTpyKnyja Ha cpricKoM
jesuky

I chose to become a teacher
because...
(I-not at all important, 7 -
extremely important)

V3a6pao/na 6ux/cam fa Gynem
HACTaBHIK 3aTO IITO...

(1 - HMMasIo BaXkaH pasyor, 7 —
BeoMa Ba)kaH passior)

YUnHnnalg

Cnioco6HOCTU

Murpunsudka
BpPEJHOCT

PesepBHa
onuuja

Curypaoct
nocna

Item
code

B5

B19

B43

B1

B7*>¢

B12

B11

B35

B48

B14

B27

B38

CraBKa Ha €HITIECKOM je3UKY

I have the qualities of a good
teacher.

I have good teaching skills.

Teaching is a career suited to
my abilities.

I am interested in teaching.

I have always wanted to be a
teacher.

I like teaching.
I was unsure of what career I

wanted.

I was not accepted into my
first-choice career.

I choose teaching as a last-re-
sort career.

Teaching will offer a steady
career path.

Teaching will provide a reliable
income.

Teaching will be a secure job.

CraBKa Ha CpPIICKOM je3VKY

MMaM KBa/uTeTe MoTpebHe 3a
BoOpor HaCTaBHMKA.

nMaM n06pe BEIITMHE ITOAYy4a-
Bama.

I0CA0 HACTABHMKA OfrOBapa
MOj¥M CIIOCOOHOCTHMA.

caM 3aMHTepPecoBaH/a 3a
Hofiy4aBame APyTux.

caM OfyBeK >Kereo/na a 6yzeMm
HACTaBHMK.

BOJIVIM Jla IIPEHOCKM 3Hame
Apyruma.

HycaM 61o/na curypan/a
YIMe JKeIUM fia ce 6aBUM.

HICaM yCIleo//a fia YIuIIeM OHO
IITO MM je 610 mpBuU U360p.

MM je TI0Ca0 HaCTaBHMKa
6110 TOCIIEN A OMIIINja.

110Ca0 HaCTaBHUKA HYIU
CTabMIHY Kapujepy.

he Mu mocao HacTaBHUKA
06e36ennTI peoBHA
[pUMaba.

he mocao HacTaBHUKa OGUTH
CHUTYpaH [0Cao.
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Bpeme 3a
opoguiry

Vs6eraBame
obaBesa

IIpenocuBocr
mocna

O6nuKoBambe
6ynyhnoctn
nele/oma-
nvHe

Ilosehame
couujanHe
jelHaKoCTH

B2*

Bl6

B29**

B4

B18

BS**

B22

B45

B9

B23

B53**

B36

B49

B54

Part-time teaching could allow
more family time

Teaching hours will fit with
the responsibility of having a
family.

School holidays will fit in with
family commitments.

As a teacher I will have lengthy
holidays.

As a teacher I will have a short
working day.

Teaching will be a useful job for
me to have when travelling.

A teaching qualification is
recognised everywhere.

A teaching job will allow me to
choose where I want to live.

Teaching will allow me to shape
child/adolescent values.

Teaching will allow me to influ-
ence the next generation.

Teaching will allow me to have
an impact on
children/adolescents.

Teaching will allow me to raise
the ambitions of under-privi-
leged youth.

Teaching will allow me to bene-
fit the socially
disadvantaged.

Teaching will allow me to work
against social
disadvantage.

ce pajJiHO BpeMe HaCTaBHUKA
MO>Ke J0OPO YCKITaIUTH ca 110-
pormuHuM obaBesama

MM [I0CA0 HaCTaBHMKa oMoryha-
Ba Jla MMaM JJOBO/bHO BpeMeHa 1
3a IOPOJVILY.

he ce mxoncku pacrrycti
YKIOINTA Y MOj HOPOJMYHNA
JKIBOT.

hy xao HacraBHuK hy umaru
Jiyre pacrycre.

hy xao HacTaBHMK MMaTK
KPATKO PajIHO BpeMe.

MM 3aHMMalbe HaCTaBHMKA MOXKE
omoryhuty ma myryjem.

cy KBamuduKanmje HaCTaBHUKA
IIperosHaTe CByfia y CBETY.

MM [10Ca0 HACTaBHMKA
I03BOJ/baBa fia ofabepem
71 JKEJIUM JIa SKUBVIM.

kao nastavnik mogu oblikovati
sistem vrednosti mladih.

he mMu mocao HacTaBHUKa
omoryhnTy fa yrdem
Ha 6ynyhe rexeparje.

he Mm mopyyaBame omoryhutu
Jla TIO3UTUBHO yTHYEM Ha JieIly
u Mage.

he Mu mocao HacTaBHMKa OMO-
ryhntu fa mopcrakHeM am6u-
Lyje Jelle Koja Cy y HEIOBOJb-
HMjeM JPYIUTBEHOM II0/I0XKajy.

he My mocao HacTaBHMKa
oMoryhuTy na momMorsem pennu
KOja OfIpacTajy y HeIIOBO/bHUM
YCIIOBMMA.

he M1t mocao HacTaBHNMKA OMO-
ryhuTu 1a ZOIpUHeceM CMatberby
IpyLITBEHE HEelpaByie.
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JpymrBenn
JOTIPUHOC

Pan ca mma-
isZevel

IIperxonHa
JICKYCTBa
ydema U HOofy-
YaBama

Yruuaju
IpyIux

B6

B20

B31

B13

B26

B37

B17

B30

B39**

B3

B24

B40*

Teaching will allow me to pro-
vide a service to society.

Teachers make a worthwhile
social contribution.

Teaching enables me to give
back to society.

I want a job that involves
working with
children/adolescents.

I want to work in a child-
centred environment.

I like working with children/
adolescents.

I have had inspirational teach-
ers.

I have had good teachers as a
role models.

I have had positive learning
experiences.

My friends think I should
become a teacher.

My family thinks I should
become a teacher.

People I have worked with
think I should become a
teacher.

he My mocao HacTaBHMKa
omoryhutnu na 6yznem on
KOPI/ICTI/I I[pyHITBy

HAaCTAaBHMIM JIajy BpefiaH
TONIPUHOC JPYLITBY.

KPO3 0Baj II0Ca0 MOTY fia ce
ONly>KVMM APYILITBY.

JKEJIVIM T10Ca0 KOju
ofipasymena pajj
ca M/IaJiMa.

JKEJTUM JIa PAJINM Y OKPY >Keby
KOj€ je yCMepEeHO Ha JIely.

BOJIVIM JIa PAJINM Ca JIeL[OM 1
MJIAZ{IMa.

caM Kao y4eHMK/Ia MMao/ma
HacTaBHMKE KOjI Cy M€
VHCIIVPYUCATIN.

caM y IIKO/IM MMao HaCTaBHUKe
KOjy Cy MM OUIIN Y30PIL.

CY MI HCKYCTBa Be3aHa
3a IIKOJTY U yueme Ouma
IIO3UTUBHA.

MOjy IIpujaTeby MUCTIE
Ia 6u Tpebaso a mocTaHeM
HaCTaBHMK.

MOja opojuLa cMarpa ia 6u
Tpebano fa 6yneM HacTaBHUK.

JBYIM U3 MOT OKPY>Ketba MIUCIIE
ma 6u Tpebaino na 6ymeM HacTaB-
HIK.

*CraBKa je mpuarof)eHa cpIICKOM je3nKy
**CraBKa je yK/IOmbeHa pajiu moBeharma oysganocT cynckane u Gput nHueKca KoHGMpMaTopHe
daxTOpCcKe aHaMM3eE.
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Ta6ena A2: [IpeBoy; Ha CPIICKY je3UK ajTeMa 3a paKTOpe mepLeniuja
obyxBahene nuncrpymentom FIT-Choice (Simi¢, Marusi¢ Jablanovi¢ & Grbi¢, 2021)

Factor Item code CraBKa Ha eHITIECKOM CraBka Ha CPIICKOM
Do you think teaching Jla i cMaTpal ja HaCTaBHULIN
C10%* requires high levels of Tpeba na O6yny cTpydmarni 3a 06-
expert knowledge? JIaCT KOjy Ipepajy?
Do you think teachers Jla i cMaTpali fja I0cao HacTaB-
Excneprcka . .
. Cl4** need high levels of HJIKa 3aXTeBa BP/IO pasByjeHa
Kapujepa .
technical knowledge? MeTOMYKa 3Hamba?
Do you think teachers Jla mut cmMaTpan ga HaCTaBHUIN
C15** need highly specialised Tpeba 1a MMajy pasBujeHa YCKO
knowledge? CTpy4YHa 3Hama?
C Do you think teachers Jla 7 cMaTpall ja HACTaBHUIIN
have a heavy workload? MIMajy MHOTO IT0C/a?
Do you think teaching is a JIM CMATpall Jia je I0Cao Ha-
3axTeBy IOC/IA Cc7 y. .g . part Aa)
emotionally demanding?  craBHUKa eMOLMOHA/IHO 3aXTeBaH?
ci Do you think teaching is ~ Jla i cmarpai fia je mocao Ha-
hard work? CTaBHMKa TEXaK?
Do you believe teachers Ja M MUCTINII A JbYAY JOKUBIbA-
C4 are perceived as Bajy HACTaBHMKE Ka0 CTPY4HE
professionals? ocobe?
Do you believe teaching ~ Jla nu Mucimin aa ce mocao
C8 is perceived as a high- HACTaBHMKa CMaTpa MOC/IOM KOjit
status occupation? JMa BUCOK CTaTyC y ApyLITBY?
Do you believe teaching .
. Jla 1y MUCIIMIN 2 je IT0CAa0 HACTaB-
C12 is a well-respected )
Cowtjamn career? HIKa BICOKO IIeHeH?
craryc
Cs Do you think teachers Jla 7 cMaTpall ja HaCTaBHULIN
have high morale? MIMajy BUCOK HIBO €HTY3Hja3Ma?
. a /M MUCIIMII [a Ce CaMM Ha-
Do you think teachers A H.
C9 . craBHUIU ocehajy memeHnM y
feel valued by society?
IpYLITBY?
Do you think teachers Jla vy MUCTINII I CaMy HACTaBHU-
C13 feel their occupation has  1m ocehajy na mwuxoBo 3aHUMabe

high social status?

VIMa BUCOK COLMja/THM CTaTyc?
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Cl1
IImara

C3

D2

Opnspahame*** D4

D6

D1
3aI0BO/BCTBO
usbopom D3
npodecuje ***

D5

Do you think teaching is
well paid?

Do you think teachers
earn a good salary?

Were you encouraged
to pursue careers other
than teaching?

Did others tell you
teaching was not a good
career choice?

Did others influence you
to consider careers other
than teaching?

How carefully have you
thought about becoming
a teacher?

How satisfied are you
with your choice of
becoming a teacher?

How happy are you with
your decision to become
a teacher?

Jla 1y MUCININ fa je IT0Cao HaCTaB-
HMKa 106po mwrahen?

Jla mu cMarpa fja HaCTaBHULN
no6po 3apabyjy?

Hpyru cy Me HaBOAM/IN Ha TO A
ofrabepeM HeKM IPYTM MOCAO, @ He
MI0Ca0 HACTABHUKA.

JIpyru cy Mu roBOpMIn Aia Iocao
HaCTaBHMKa Huje fo6ap 1360p.

JIpyru cy Me HaBOZM/IN Jla pas-
MIC/IVIM O U300pYy HEKOT Ipyror
3aHNMarba.

[Ma>x/pMBO caM MpoMMC/INO/Ma Kajja
caM JIOHOCIO//1a OfIITyKy O TOMe Jia
[IOCTaHEeM HAaCTaBHUK.

Jlparo mu je mTO caM OfTy4no/ma
Ia IOCTaHeM HaCTaBHUK.

3a/j0BO/baH/HA CaM CBOjUM 1360-
POM Jia TIOCTaHEeM HAaCTaBHMK.

*CraBKa je mpuaaroheHa CpIICKOM je3UKy
**CraBKa je yK/IOmbeHa pajiu moBeharma oysgaHocT cyckane u Gput nHueKca KoHGUpMaTopHe

(dakTopcke aHanM3e

***3a meo D ynuTHUKA KOju Cafip>Ku CyTICKaste 008pahite M1 3a008076cmeo usbopom npogdecuje,
u3MemeHa je popMyannja OpurnHaaIHe Bepuje — YMeCTO Y YIUTHOM OOJIMKY, CTaBKe Cy AaTe y
U3jaBHOM O0/MKY. 3Haderbe CTaBKMU Hije IPOMe
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MOTUBAIVA BYIYIIIVX IPEIIOTABATEJIEN ITPU BBIBOPE
MPEIIOJABATETBCKOVI TIPO®ECCUN -
IMYHOCTHO-OPUEHTMPOBAHHBIN ITOAXO/T

Hamawa Cumuu
Benrpapckmit yuusepcutet, Cepbus, punosodcknit paxynprer,
MHCcTUTYT IICUXO0IOrMN

Munuya Mapywuy 6nanosuu
VHCTUTYT IefarornyecKux uccmegosamit, berrpan, Cepbust

Hanka Ilypuu
Benrpapcxmit yuusepcutet, Cepbus, punosodcknit paxynprer,
OTpneneHnne IICUXOTOTUN
u JIabopaTopys 1 USyYeHUA MHUBYUYaTbHBIX Pas/Iyyuil

Annomayus. IIpyMeHAA TMYHOCTHO-OPVMEHTHPOBAHHbI NOMXOJ], B JAHHOI CTaThe MBI IIO-
IIBITAIUCh OIIpefe/UTh IpodII OyAYLIVX IIpenofaBaTesiell Ha OCHOBE MX MOTMBALIUM K BbI-
60py IpernofaBaTe/IbCKOil IPOpeccy, a TAKXKe COIOCTABUTD UX C aCIIeKTa BOCIIPUATIA STON
npodeccuu U yEOBIeTBOPEHHOCTY BBIOOPOM Ipodeccynt. JOIOTHUTEIBHOI 1Le/bIO SAB/LAIOCH
U3y4eHJe BO3MOXKHBIX pa3/idmil MeXXy MY>KYMHaMY 1 KeHIIVMHAMIY, a TakkKe MeXHy Oyny-
IVIMV Y9UTESIMI B HAYQIbHBIX U CTApIINX Ki1accax. [lIkany momusauuu 0ns 6vi60pa pabomut
npenooasamens 3aIIOTHWIO 364 Oynymyx npernopasaterelt u3 CepOun. AHamM3MUpys JIaTeHT-
Hble Tpodum, MBI BbIgemwI Tpu. Hesaunmepecosantvle Hezarmuucmol XapaKTepU3yIOTCsI
cmaboit MoTyBalelt, 6ojiee HeraTYBHBIM BOCIPYATHEM IIPOQeccuy MpeIofaBaTe/Is U caMoi
HI3KOJI CTEIIeHBIO YIOBIeTBOPEHHOCTI BHIOOPOM Ipodeccuit, TO3TOMY TOT IPOGUIb MOXK-
HO CYMTATb MaJIOA[JANITUBHBIM. Hekpumuueckue sHmMy3uacmol OTIINYAIOTCA CaMbIM BBICOKVM
YPOBHEM MOTMBALMY U HayboJIee IO3UTUBHBIM BOCIIPUATIIEM IIPEUMYIIECTB U BBITOJ, OT pa-
60tbI npenofaBarers. IIpodib, Ha3BaHHBI HAMU ABMOHOMHbIE PeAnuctbl XapaKTepyu3yeT-
Cs1 CaMOI1 HU3KOW BHEITHEM MOTUBAIMEN, a TaK)Ke MOTUBalIMe, ICXOMAIEN U3 COLMaIbHbIX
BJIMAHWIL. BbUIN 3aperucTpypoBaHbl TeHJepHbIe Pa3ndia MeXIy NpoGIUIAMY, HO He BbIAB-
JICHO Pas/IMuyil B OTHOLIEHM! TUIIA Ha4YaJIbHOIO 00pa3oBaHyA. 3HaHUe Npouid Ipenosa-
BaTeJIsl MOXKeT OBITH IOJIE3HBIM IIPJ IIPOTHO3MPOBAHNM PA3HBIX ITyTell pa3BUTUA Kapbepbl U
IIpyu pa3paboTKe MepOIPYATHUIL U AeICTBIUIL, KOTOpbIe OYAYT IPUCIIOCOO/ICHBI ITIOTPeOHOCTAM
KOHKPETHBIX CHeIMPIIecKVX MOATPYI Oy AyIyx npenogasareneii B Cepounr.

Kniouesvie cnosa: 6ypymue yautend, FIT-Choice, npodeccus npenopasaresss, MOTHBAIVI,
aHa/IN3 JTATEHTHBIX IIPOdIIIeIt.
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ABSTRACT

Adopting a person-centred perspective, this study sought to determine preservice teachers’
profiles based on their motivation for a teaching profession and compare them in terms of
perceptions of the profession and satisfaction with career choice. An additional goal was to
investigate potential differences between males and females, as well as prospective class and
subject teachers. FIT-Choice scale was administered to 364 Serbian preservice teachers.
A latent profile analysis identified three profiles. Disengaged negativists are distinguished
by weak motivations, more negative perceptions of the teaching profession and the lowest
satisfaction with the career choice, so this profile could be considered maladaptive. Uncritical
Enthusiasts have the highest level of motivations and the most positive perceptions of task
return. The profile named Autonomous realists is characterised by the lowest extrinsic and
social influence motivation. The profiles differ with respect to gender, but no differences were
observed between profiles in terms of educational background. Knowing about profiles can help
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in creating predictions about career paths and designing interventions that would be tailored to
the needs of specific subgroups of Serbian preservice teachers.

Key words:
preservice teachers, Factor Influencing Teaching-Choice (FIT-Choice), teaching, motivation,
latent profile analysis.

@ INTRODUCTION

The increased awareness of teachers’ impact on instructional quality, students’
interest and achievement (Baier et al., 2018; Hattie, 2009; Keller, Neumann &
Fischer, 2017, accompanied with challenges that many countries faced regarding
the quality of teaching, teacher status, teacher shortages and turnover (Cooper &
Alvarado, 2006; Watt & Richardson, 2008), have led to the proliferation of studies
addressing motivation for the teaching profession. In the Serbian context there were
several studies dealing with preservice and in-service teachers’ motivation (e.g.,
Marusié, 2014; Marusi¢ Jablanovi¢, 2016; Simi¢, 2014; Simié¢, Marus$i¢ Jablanovi¢ &
Grbi¢, 2021), however all of them applied variable-centred approaches or relied on
qualitative data. In contrast to a variable-centred approach which tends to assume
that all individuals in the sample are from the same population, the person-centred
approach tends to enable better nuancing by identifying unobserved homogeneous
subgroups within the population. Knowing that prospective teachers represent a
heterogeneous group of individuals who combine various personal characteristics
and multiple reasons for pursuing a teaching career (Jansen in de Wal et al., 2014;
Van den Berghe et al., 2013, 2014), this study opted for a person-centred approach
within the FIT-Choice framework (Watt & Richardson, 2007; Watt & Richardson,
2008). Identifying preservice teachers’ profiles based on their motivation for
choosing a teaching profession can help policy makers and teachers’ educators
create interventions that would be tailored to the needs of each profile. Practical
implications are of particular relevance to the systems such as Serbian, in which
there is a negative selection of subject teachers, accompanied with a shortage of
teachers of certain profiles and poor status of the teaching profession (European
Commission/EACEA/Eurydice, 2018a; Kovacs-Cerovi¢, 2006; Nisevi¢ & Colic,
2010; OECD, 2013).
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Motivations for choosing a teaching profession -
The FIT-Choice framework

This study relies on a well-known theoretical framework, the FIT-choice (Watt
et al., 2012), which encompasses twelve factors of motivation. Factors that are
typically equated with extrinsic motivation are: Job safety, Time for family and Job
transferability, subsumed under the higher-order factor named Personal utility value.
Factors referring to what is usually called altruistic motivation are: Shaping future of
youth, Enhancing social equity, Make social contribution, and Work with children,
which are subsumed under the higher-order factor named Social utility value. The
remaining factors are: Intrinsic value, Perceived teaching abilities, Prior teaching and
learning experiences, Social influences, and a Fallback career (choosing teaching due
to the failure to pursue the first-choice career).

The model also includes four perceptions of a teaching career: Expert career
and High demand (both referring to job demands), Salary and Social status (both
referring to job returns), as well as Social dissuasion, referring to social influences
against the teaching career choice (Watt et al., 2012). Satisfaction with choice of a
teaching career is proposed as an outcome variable in this model'.

Studies conducted in different contexts proved the validity and the reliability
of the FIT-Choice model and scale (e.g. Glutsch & Konig, 2019; Jugovi¢, Marusi¢,
Pavin Ivanec & Vizek Vidovi¢, 2012; Kiling, Watt & Richardson, 2012). Only in
some studies the factors Job transferability and Fallback career turned out to be
inadequate (Jugovic et al., 2012; Watt et al., 2012). In a validation study conducted in
Serbia, the 12-factor structure proposed by the original model was confirmed, with
two slight modifications: factors Job Security and Transferability merged into one
factor, while Bludging (choosing teaching because it is an easy option that provides
a lot of free time) appeared as a separate factor. The proposed perceptions and one
factor referring to the satisfaction with the career choice proved to be relevant in the
Serbian context, as well; only the authors suggested removing or cautiously applying
the Expert career scale due to its low reliability (Simi¢, Marusi¢ Jablanovi¢ & Grbi¢,
2021).

However, while the structure of the model and the instrument was typically
confirmed, differences in the levels and rankings of motivations across countries
were observed. In most Western countries, as well as in Croatia and Serbia, the
highest ranked factors among teachers were Intrinsic value and Social utility value,
while in China and Turkey Job security has prevalence over Intrinsic value (Fokkens-
Bruinsma & Canrinus, 2012; Glutsch & Konig, 2019; Goller, Ursin, Vihésantanen,
Festner & Harteis, 2019; Kiling, Watt & Richardson, 2012; Lin, Shi, Wang, Zhang
& Hui, 2012; Marusi¢, Jugovi¢ & Pavin Ivanec, 2011; Simi¢, Marusi¢ Jablanovi¢ &

! For details about the model, see e.g., Watt & Richardson, 2008; Watt et al., 2012; or Simi¢,
Marusi¢ Jablanovié¢ & Grbié, 2021.



210 | NATASA SIMIC, MILICA MARUSIC-JABLANOVIC AND DANKA PURIC

Grbi¢, 2021; Watt et al., 2012). Studies conducted in Ghana and Estonia point to
the relevance of extrinsic motivations among preservice teachers (Akyeampong &
Stephens, 2002; Taimalu, Luik & Téht, 2017).

Some studies that relied on the FIT-Choice model inspected for differences in
motivation among different groups of teachers. It was determined that male preservice
teachers tended to be higher on the Fallback career and to be more extrinsically
motivated, while females tended to be more altruistically and intrinsically motivated
(Kiling, Watt & Richardson, 2012; Simi¢, Marusi¢ Jablanovi¢ & Grbi¢, 2021). In the
Turkish context, science-related preservice teachers reported significantly lower
motivations than students of other disciplines or prospective class teachers (Kiling,
Watt & Richardson, 2012). In the Serbian and German contexts, it was determined
that prospective class teachers were more motivated by altruistic motives than
prospective subject teachers (Glutsch & Konig, 2019; Simi¢, Marusi¢ Jablanovi¢ &
Grbi¢, 2021). Regardless of the context, preservice teachers perceive the teaching
career as having higher demands than returns; yet they demonstrate satisfaction
with their career choice (Kiling, Watt & Richardson, 2012; Lin et al., 2012; Marusi¢,
Jugovi¢ & Pavin Ivanec, 2011; Simi¢, Marusi¢ Jablanovi¢ & Grbi¢, 2021; Watt et al.,
2012).

Preservice teachers’ profiles

In a study with Australian preservice teachers that relied on the FIT-Choice model,
authors identified three profiles on the bases of motivations, perceptions of the
teaching profession and professional aspirations (Watt & Richardson, 2008). They
named them Highly engaged persisters, Highly engaged switchers and Lower engaged
desisters. Highly engaged persisters had the highest scores for intrinsic and two Social
utility motives (Work with children and Shape future of children) and the lowest
score for Fallback career. Lower engaged desisters had the lowest rating of Intrinsic
value and Social utility value. Highly engaged switchers were in between the two
clusters, having equally high rating two Social utility motives (Enhance social equity
and Social contribution) like Highly engaged persisters and equal rating of Fallback
career as Lower engaged desisters (Watt & Richardson, 2008). Highly engaged
persisters and Highly engaged switchers were highly devoted to teaching, only Highly
engaged persisters aspired to stay in the teaching profession, while Highly engaged
switchers considered other careers as well. On a sample of USA preservice teachers,
the same authors confirmed the relevance of Highly engaged persisters and Lower
engaged desisters profiles. The third one was named Classroom engaged careerists.
In terms of motivation, there were no differences between Highly engaged persisters
and Classroom engaged careerists, only the last one demonstrated lower leadership
ambitions (Watt, Richardson & Wilkins, 2014).
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A study with preservice teachers in the USA that applied another set of
instruments yielded three profiles that were named Enthusiastic, Conventional and
Pragmatic (Thomson & Palermo, 2014). Enthusiastic profile was distinguished by
high intrinsic and altruistic motivation, and high enthusiasm about teaching career.
Conventional profile teachers also had strong intrinsic and altruistic motivation,
but were less attracted by extrinsic reasons, being aware of more disadvantages of
the profession. The Pragmatic profile contained participants mostly motivated by
extrinsic factors, having negative emotions about the profession, with tendency to
fluctuate.

In the Serbian context, a study that applied a different motivation questionnaire
on a sample of prospective preschool and elementary school teachers, found two
clusters - the cluster of mature career choice and the cluster of immature career choice
(Marusic Jablanovi¢, 2016). Motivation of career choice of the two groups was rather
similar, with somewhat stronger altruistic, extrinsic and social influences motivation
among the members of the cluster of mature career choice. Differences in personal
values were also observed, with the cluster of mature career choice valuing other
people’s wellbeing and security of the individual the society more.

Relying on the self-determination theory (Ryan & Deci, 2000), various studies
identified a different number of teacher profiles, but two groups have consistently
been found (Abos, Haerens, Sevil, Aelterman & Garcia-Gonzalez, 2018; Collie
& Martin, 2017; Watt & Richardson, 2008). One group of teachers (usually 40-
45% of participants) was autonomously motivated, thus displaying an adaptive,
healthy pattern of motivation, related to several positive outcomes such as higher
engagement, lower levels of burnout and anxiety or a more optimal teaching style.
Conversely, the other group (ranging from one seventh to one third of the sample,
depending on the study) consisted of teachers with extrinsic motivation, or lack of
motivation, related to negative teaching and wellbeing outcomes. This distinction
between adaptive profiles - facilitating devotion, enjoyment and engagement in the
professional role, and maladaptive profiles — related to disengagement or burnout,
was supported by other studies, as well (e.g. Bruinsma & Jansen, 2010, Sinclair,
Dowson & McInerney, 2006).

Rationale

Despite the theoretical and practical advantages of the person-centred approach,
there were only a few studies that applied a person-centred approach in the field
of preservice teachers’ motivation and that were at the same time grounded in a
well-established theoretical and psychometric model (see e.g. Watt & Richardson,
2008; Watt, Richardson & Wilkins, 2014). In the present study we sought to fill
this gap by determining a typology of preservice teachers based on the structure
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of their motivation for the teaching profession, as defined by the FIT-choice
model.

To better understand the profiles, apart from differences in motivations, we
aimed to investigate differences with respect to their perceptions of teaching and
satisfaction with the career choice, as defined in the FIT-Choice model. Based on
previous studies (e.g. Abos et al., 2018; Collie & Martin, 2017; Thompson & Palermo,
2014; Watt & Richardson, 2008; Watt, Richardson & Wilkins, 2014), we expected
to determine two to five profiles, with at least one being “adaptive” and at least one
“maladaptive”.

Although not our central goal, the first step before the exploration of the profiles
was to determine the descriptive values of motivations, perceptions and of satisfaction
with the career choice of preservice Serbian teachers. Besides providing an overview
for the Serbian sample, this could contribute to cross-cultural comparisons.

Finally, an additional, exploratory goal of the study was to investigate if
there were gender related differences and differences based on the educational
paths (prospective class teachers vs. subject teachers — those educated in Science
and technology-related (STEM) disciplines and those educated in Social science
and Humanities - SS&H disciplines) between the profiles. Relying on previous
studies (Glutsch & Konig, 2019; Kiling, Watt & Richardson, 2012; Simi¢, Marusi¢
Jablanovi¢ & Grbi¢, 2021) we hypothesised that females and prospective class
teachers would be more represented in the profile(s) characterised by prominent
altruistic and intrinsic motivation, while males and those educated for subject
teachers would predominate in the profile(s) distinguished by prominent extrinsic
motives.

B METHODOLOGY

Participants and procedure

Aiming for a diverse sample that would enable generalisations, we recruited
participants from 14 faculties from four Serbian state universities that educate the
majority of prospective Serbian teachers through various educational paths and
specialisations®. Initially, 475 participants completed the questionnaires which

2 Serbian Law on Foundations of the Education system from 2009 requires both prospective
class teachers (working with children aged 7-11) and subject teachers (working with
children aged 12-18) to have a Master’s degree and at least 36 ECTS of psychological,
pedagogical and subject didactical courses (PPM) and school practice. When enrolled in
the faculty, prospective class teachers choose a teaching career, and they are integrally
prepared for both teaching and the subjects. However, there is a variety of educational
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were administered in person, during regular classes (71%), and online (29% of
participants). Since the study refers to preservice teachers’ motivation of career
choice, participants with teaching experience greater than 240 days (longer than an
internship time requested for candidates who wish to take the state exam, N = 30)
were removed from the initial sample. Another excluded group were the participants
who declared not to be motivated to work as teachers (N = 81). Having in mind
that the considered educational trajectories also offer employment possibilities other
than teaching, including the participants who actually expressed at least moderate
intention to work as teachers offered the most reliable information about prospective
teachers.

The final sample consisted of 364 preservice teachers® (74% females and 26%
males), with an average age of 22 years (SD = 2, range 19-34), and an average GPA
of 8.16/10. The sample comprised preservice teachers attending either final years of
Bachelor studies or Master studies (see Table 1).

paths prospective subject teachers can undergo. Some students enrol in so-called
“teaching” departments and get prepared for a teaching profession from the first study
year. Others are educated in their disciplines and get specialised for teaching either by
collecting 36 ECTS of PPM courses through their Bachelor or Master studies or through
graduating from a specialised “teaching” Master programme.

3 This sample partially overlaps with the sample from the study in which the FIT-Choice
scale was validated (Simié, Marusi¢ Jablanovié¢ & Grbié, 2021).
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Instrument

The Factors Influencing Choice of a Teaching career scale (FIT-choice scale, Watt
& Richardson, 2007) consists of 62 items classified into three sections: Motivation
for the teaching career (42 items relating to 12 first-order subscales), Perceptions of
teaching (14 items relating to Social dissuasion and Satisfaction with choice. Responses
to all items are given on a 7-point Likert scale (see Appendix 1).

All Motivations subscales displayed good internal consistencies across diverse
samples, with Cronbach’s a coefficients typically being above .80 (Jugovi¢ et al,
2012; Kiling, Watt & Richardson, 2012; Watt & Richardson, 2007; Watt et al., 2012).
The only exception is Fallback career scale (Cronbach’s alpha ranging from .57 to
.67) (Watt et al., 2012). The subscales belonging to the second and the third sections
proved to have good internal consistency, with the subscales Expert career, High
demand and Social dissuasion tending to have lower Cronbach’s a coefficients in
some contexts. Satisfaction with choice showed high internal consistency (Cronbach’s
a coefficients over .87) regardless of the research context (Jugovi¢ et al., 2012; Kiling,
Watt & Richardson, 2012; Lin et al., 2012; Watt et al., 2012). In the present study,
Cronbach’s alpha reliabilities ranged from .634 to .901 (see Table 2), except for
Expert career, which was excluded from further analyses due to its low reliability.

In addition to the FIT-Choice scale, data on participants’ socio-demographics
was collected. Information about age and average grade - GPA was only used for
sample description, while the information about gender and educational path
(discipline and type of specialisation) was used for subsequent statistical analyses, as
well. There were two questions related to prior teaching experience and the overall
motivation to pursue a teaching career that served to exclude those participants who
were either too experienced to be considered preservice teachers or too demotivated
to be considered real candidates for a teaching profession.

Data analyses

Firstly, the variable means and standard deviations were calculated, and t-tests
were performed to compare the values of Perceptions determined on the Serbian
sample with those from international studies’. Then, we proceeded with a latent
profile analysis (LPA) to extract potentially different profiles of prospective teachers
based on their motivation for the teaching profession. We sought to estimate the
profiles under the so-called “Model 17, which assumes equal variances in profiles
and covariances set to zero, and test for more complex models in case a satisfactory
solution under Model 1 could not be identified. We tested a range of solutions,

* Werelied on the mean values, standard deviations and sample sizes for perceptions presented

in previous studies using the FIT-Choice scale.
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from two to five profiles, as this corresponds to what has previously been reported
(e.g. Abos et al., 2018; Thompson & Palermo, 2014; Watt, Richardson & Wilkins,
2014). Lower Akaike Information Criterion (AIC), Bayesian Information Criterion
(BIC) values, and higher entropy are indicative of a good solution, but parsimony,
interpretability of the solution and the number of participants per profile are also
taken into account (McCutcheon, 2002; Pastor, Barron, Miller & Davis, 2007).

Simulation studies suggest that BIC is more accurate in detecting the true
number of profiles than either AIC or entropy (Tein, Coxe & Cham, 2013), so
out of the statistical indexes, we predominantly relied on BIC. The profiles were
based on the five first-order (Intrinsic value, Perceived teaching ability, Prior Te L
experience, Social influences and Fallback career) and two higher-order (Personal and
Social utility value) factors of motivation, that subsume the variance of lower-order
dimensions in a coherent way. The profiles were confirmed using a series of ANOV As
with seven motivation factors as dependent variables and profile membership
as the independent. To further our understanding of motivation profiles and to
validate them, we compared them in terms of perceptions of teaching as well as the
satisfaction with career choice using ANOV As. In case that Levene’s test of equality
of variances were to be significant, we planned to use ANOVAs with Welch’s robust
test of equality of means, complemented with the Games-Howell post-hoc tests.

Finally, the identified profiles were compared according to gender and
educational backgrounds using a chi-square test. All analyses were done in R, version
4.1.1. (R Core Team, 2020). The LPA was performed using the tidy LPA package in
R (Rosenberg et al., 2019).

B RESULTS

Descriptive analyses and cross-country comparison

The highest rated motivations among Serbian preservice teachers were Intrinsic value,
Shape future of children, Perceived ability and Work with children (see Table 2). The
lowest rated motivation was Fallback career. Participants perceived job demands as
high, while they perceived job returns as relatively low. Satisfaction with choice was
relatively high. All variables were approximately normally distributed, according to
the rule of thumb that Sk and Ku should be within +2 (George & Mallery, 2003), with
the exception of Fallback career which was leptokurtic and (somewhat) positively
asymmetric.
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Table 2: Descriptive statistics for the FIT-Choice scale factors
(Motivations and Perceptions)

Factors/Subscales M SD Sk Ku a
Motivations
Intrinsic value 6.12 1.00 -1.06 .26 .746
Personal utility value 4.14 1.39 -.26 -.56 .869
Time for family 5.00 1.73 -.67 -53 .889
Bludging 3.45 1.86 34 .99 816
Job security & transferability 3.97 1.42 -.20 -.67 811
Social utility value 5.32 1.11 -78 .24 .880
Make social contribution 5.07 1.45 -71 .06 .782
Shape future of children 5.70 1.30 -1.09 .89 777
Enhance social equity 5.16 1.48 -81 .06 .833
Work with children 5.39 1.49 -.96 23 .872
Prior T&L experience 5.18 1.84 -.80 -.52 927
Social influences 2.95 1.83 .58 -.90 .886
Perceived teaching ability 5.40 1.11 =72 .65 .786
Fallback career 1.78 1.13 1.77 2.73 .658
Perceptions
Expert career ° 6.06 .98 -1.10 .68 421
Salary 2.43 1.41 .82 -.23 901
Social status 3.98 1.31 -0.14 -.56 .876
High demand 5.55 .99 -.82 1.31 .634
Social dissuasion 3.66 1.96 .19 -1.17 .869
Satisfaction with choice 5.45 1.43 -.83 -.02 .868

To answer the additional goal of this study, we compared the results of the Serbian
sample with the results obtained in international studies. First, we looked at the
rankings of the motivations. Findings on predominant intrinsic and altruistic
motivation, as well as perception of own high competence for teaching are in line with

> Due to its very low reliability, this subscale was not used in further analyses.
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the results obtained in the USA, Australia, Germany, Norway and Croatia (Glutsch
& Koenig, 2019; Marusi¢, Jugovi¢ & Pavin Ivanec, 2011; Watt et al, 2012), and
contrary to those in China, Turkey, Estonia and Ghana, where an extrinsic motive —
Job security, plays an important role (Akyeampong & Stephens, 2002; Kiling, Watt &
Richardson, 2012; Lin et al., 2012; Taimalu, Luik & Taht, 2017).

To compare the perceptions of a teaching profession, t-tests were computed
based on data available in relevant publications on preservice teachers’ perceptions
(the sample size, mean values and standard deviations). Perception of the profession
as highly demanding, with moderate social status is in line with previous studies;
however, teachers’ salary is perceived as much less favourable than in many other
countries where the FIT-Choice was applied. The comparison of mean values for the
factor Salary showed that there were no statistically significant differences between,
for example, the Serbian and the Ghanaian samples (based on Salifu, Alagbela &
Ofori, 2018) - t (716) = -1.772, p = .077, while significant differences® appeared
between the Serbian and the Turkish samples (based on Kiling, Watt & Richardson,
2012 - ¢ (1939) = 9.711), the Serbian and the Finnish samples (based on Goller et
al., 2019 - t (565) = 9.417), and the Serbian and the Chinese samples (based on Lin
et al., 2012 — t (904) = 12.066). Satisfaction with choice was greater than those from
Turkey (based on Kiling, Watt & Richardson, 2012 - ¢ (1939) = -3.317) and China
(based on Lin et al,, 2012 - t (904) = -8.178), though lower than those from Croatia
(based on Jugovi¢ et al., 2012 - t (736) = 9.677) and the USA (based on Watt et al.,
2012 - £ (619) = 6.313).

Motivation profiles and their relation to perceptions of teaching
and satisfaction with the career choice

The fit of all profiles was relatively similar (Table 3). BIC favoured either the three- or
the five-profile solution, though the five-profile solution included one profile with
a small number of participants (N = 31). Considering the values of all indices, the
number of participants per cluster and interpretability of the solutions, the three-
profile solution was selected as the one that fit the data best.

¢ Only differences that are significant at the level of p <.000 are presented.
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Table 3: Fit indices for different profile solutions in LPA

. . Proportion of
Number of AICH BIC* T Proportion of cases in cases in the
profiles the smallest profile
largest profile
2 6945.84 7031.57 .88 21 .79
3 6830.99 6947.90 .82 .20 46
4 6809.50 6957.59 .75 18 .34
5 6757.88 6937.15 77 .07 32

*for standardised variables

All three profiles differed on all motives (Table 4), except for Intrinsic value and
Fallback career, which were of same intensity in both Profiles 2 and 3. Profile 1 had
overall lowest motivation for the teaching career and the highest Fallback career,
so we named it Disengaged negativists. Profile 2 had the highest of all aspects of
motivation and due to this unconditioned enthusiasm, we named this profile
Uncritical enthusiast. Profile 3 was generally moderately motivated, except regarding
Personal utility value and Social influences which were significantly lower than in the
other two profiles, which led to naming this profile Autonomous realists.
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Analyses of the Perceptions of teaching additionally validated the relevance of the
three profiles. As expected, preservice teachers belonging to Disengaged negativists
perceived the teaching profession in a more negative way than other profiles,
particularly the profile Uncritical enthusiast, and were less satisfied with a choice of
career than either Uncritical enthusiast or Autonomous realists (Table 5). Uncritical
enthusiasts perceive the income and social status of the profession in a more
favourable way than other profiles. In line with moderate motivations, the profile
Autonomous realist reported more realistic perceptions of the profession.

Differences between genders and participants of different
educational backgrounds

The proportion of male and female students differed among profiles, y2(2) = 13.05,
p =.001 (Graph 1). To determine which cells contributed to the significant omnibus
test, we inspected the standardised residuals for each cell, following the rule of thumb
that residuals larger than 2 are indicative of a lack of fit for that cell (Sharpe, 2015).
There were disproportionately more males and fewer females among the Disengaged
negativists (standardised residuals of 3.31 and -3.31, respectively), while there were
disproportionately fewer males and more females among Autonomous realists
(standardised residuals of -2.80 and 2.80, respectively).

Graph 1: The percentage of male and female participants per profile
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Concerning educational background, even though there appeared to be more SS&H
preservice teachers and fewer class teachers in the Autonomous realists profile
and fewer SS&H preservice teachers in Unrealistic enthusiasts (with standardised
residuals of 2.00, -2.09 and -2.27, respectively), overall there was no association
between educational background and profile membership y2(4) = 7.54, p = .110
(Graph 2).

Graph 2: The proportion of prospective class, STEM and SS&H teachers

per profile
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0.6
0.5
0.4
0.3
0.2
0
Disengaged negativists Uncritical enthusiasts Autonomous realists

B Class teachers M STEM teachers SS&H teachers

B DISCUSSION

Serbian preservice teachers’ motivations for a teaching profession, perceptions of the
profession and satisfaction with the career choice were firstly analysed. This enabled
us to put results obtained in Serbia in the context of international studies and to
contribute to the discussions grounded in the FIT-Choice framework. However, the
central goal of this study was to investigate profiles of preservice teachers based on
their motivations for a teaching profession. In addition, we strove to validate profiles
by comparing them in terms of perceptions of the profession and satisfaction with
the career choice. Finally, comparison between prospective teachers of different
gender and of different educational backgrounds aimed at potentially revealing some
“external” factors that might be related to profile membership.
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Motivations, perceptions and satisfaction with the career choice
of Serbian preservice teachers

In line with previous studies, including the study that validated the FIT-Choice
scale in the Serbian context (Simié, Marusi¢ Jablanovi¢ & Grbié, 2021), Intrinsic
value, Perceived teaching abilities and Social utility motives proved to be the most
influential, followed by Prior teaching and learning experiences. Social influences
are below the scale average, and Fallback career plays an almost insignificant role
in career choice. This points to a favourable pattern of a career choice, more like
patterns observed in Croatia and Western countries (Glutsch & Koenig, 2019;
Marusi¢, Jugovi¢ & Pavin Ivanec, 2011; Watt et al., 2012), than those from Turkey
or China (Kiling, Watt & Richardson, 2012; Liu & Qi, 2006), which can be related
to Serbia’s inclinations towards the European Union and values the EU promotes.
Lower levels of satisfaction with salary can be interpreted by objectively low teachers’
salaries — below the state average at the time of the research (European Commission/
EACEA/Eurydice, 2018b, OECD, 2016). Nevertheless, satisfaction with career choice
is greater than in Turkey and China, which can be interpreted by different systems
of recruitment of students and other contextual factors (Kilinc, Watt & Richardson,
2012; Liu & Qi, 2006).

Preservice teachers’ profiles

This study yielded three preservice teacher profiles that differ not only in the strength
of the overall motivation, but also in perceptions of the teaching profession and
satisfaction with career choice. The Disengaged negativists, being generally poorly
motivated perceive the profession as having poor returns, so they resemble the
Lower engaged desisters from USA and Australia (Watt & Richardson, 2008; Watt,
Richardson & Wilkins, 2014). The percentage of participants represented in this
profile is 20%, similar to what was determined in Australia (Watt & Richardson,
2008). Disengaged negativists also resemble the Pragmatic profile (Thompson &
Palermo, 2014) and amotivated profiles (Abos et al., 2018; Collie & Martin, 2017).
Knowing that intrinsic and altruistic motivations are related to a more favourable
job attitude and smaller attrition intentions (Marusi¢, 2014), we can expect a higher
level of intended attrition and less devotion to professional development among
Disengaged negativists.

The second profile, Uncritical enthusiasts, is highly motivated and positive about
the future job and is under prominent social influences. They perceive teaching as
having better job returns in comparison to the other two groups. Due to positive
emotions and perceptions of the teaching profession, this profile resembles the
Enthusiastic profile (Thompson & Palermo, 2014), and to a certain degree the Highly
engaged persisters (Watt & Richardson, 2008) and is represented in the entire sample
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to a similar degree. Given that this group of prospective teachers is characterised by
even higher levels of motivation than similar profiles from international studies (e.g.
Watt et al., 2012), we might assume that they have an idealised view of the profession,
a phenomenon already recognised among Serbian preservice teachers (Simi¢, 2014;
Simi¢, Joki¢ i Vuceli¢, 2017). Therefore, they could be expected to demonstrate high
engagement and devotion but might be at a higher risk of social pressures (e.g., by
parents and colleagues), “reality shock” (Veenman, 1984), and burnout, once they
start working.

The third profile, Autonomous realists, although generally less motivated than
Uncritical enthusiasts, shows high intrinsic and altruistic motivation. They report
the lowest extrinsic motivation and influence of the social surroundings to choose
a teaching career. These participants consider teachers’ salary to be low, status
moderately positive and job demands high; still, they are satisfied with their career
choice. Thus, persons belonging to this profile have a realistic, balanced view of the
profession and an authentic interest in children and teaching, uninfluenced by social
expectations. Although this profile might resemble Highly engaged switchers in low
importance of social influences (Watt & Richardson, 2008) or Conventional teachers
in high intrinsic motivation (Thompson & Palermo, 2014), it is inherently different
from any of the profiles determined in previous studies. When reflecting on their
career paths, Autonomous realists do show a lower enthusiasm for the profession
and thus a potentially higher inclination to change jobs due to the awareness of
challenges that the teaching profession implies. However, one might also expect
them to be agents of change in their schools, devoted to enhancing social equalities
and improving autonomous and creative thinking.

Knowing about the relationship between low motivation for a teaching
profession and several negative professional outcomes (e.g. Abos et al, 2018;
Bruinsma & Jansen, 2010; Collie & Martin, 2017; Sinclair, Dowson & Mclnerney,
2006), we can consider Disengaged negativists a clear case of a maladaptive profile.
It is therefore crucial for this group of preservice teachers to reflect and reassess
their professional identity before they find a job in school. Their educators or career
counsellors should help them find alternative career paths in which they would be
more engaged and satisfied. If they get employed in school, their mentors and other
colleagues should build on their enjoyment in teaching (as their most prominent
motive among others) and encourage them to find inspiration in experimenting with
diverse teaching methods. Both other profiles can be considered adaptive, however,
Uncritical enthusiasts might be at a higher risk of experiencing negative personal
outcomes once they get confronted with the everyday job demands. To prevent them
from getting quickly overwhelmed and exhausted, members of this profile need a
caring mentor and a gradual involvement in school tasks.
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Differences between genders and participants
of different educational backgrounds

Considering gender differences, this study showed that male participants were
disproportionately more represented in the group of Disengaged negativists than in
the other two groups. This difference points to greater likeliness of male prospective
teachers, compared to females, to be uninterested in a teaching career and to accept
the job in school only if nothing else is offered. The authentically and autonomously
motivated group, however, included disproportionately more female preservice
teachers. These findings are in line with previous studies applying a variable-centred
approach, which showed that male teachers tend to have higher extrinsic motivations
and lower altruistic motivations (Glutsch & Konig, 2019; Kiling, Watt & Richardson,
2012). They are somewhat in line with the study done in the Serbian context, where
differences between males and females appeared only for Working with children
factor, with females reporting higher scores (Simi¢, Marusi¢ Jablanovi¢ & Grbig,
20217). Based on these findings, we can expect different career paths and professional
behaviour of male and female teachers, with a greater likelihood of male teachers
to be disengaged, pessimistic and ineffective, and a greater likelihood of female
teachers to be devoted and ready to tackle challenges in a resilient manner. This can
be explained by the interplay of the expectations of males and females typical for
the patriarchal societies and low teachers’ salaries (European Commission/EACEA/
Eurydice, 2018b, Petrovi¢ i Radoman, 2019; OECD, 2016). Besides advocating for
increasing the salaries and overall status of the profession, for the sake of making this
profession more attractive to all (and particularly males) it is recommended to pay
additional attention to male novices and support them in building their professional
identity around innovative teaching, inquiries and networking.

Although it was hypothesised that class and two groups of subject teachers
would differ in their motivational profiles (based on Glutsch & Konig, 2019;
Kiling, Watt & Richardson, 2012 Kiling, Watt & Richardson, 2012, Simi¢, Marusi¢
Jablanovi¢ & Grbi¢, 2021) only a few trends were observed. This can be explained
by the fact that a large proportion of prospective subject teachers were students of
“teaching” departments, and thus similar in their initial professional intentions and
expectations as class teachers.

7 It should be noted that this study employed a Bonferroni correction when interpreting

gender differences, which led to a smaller number of differences being considered statistically
significant.
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Limitations and further research

One of the limitations of this study stems from the sample structure. Students of
different specialisation paths and educational levels were not equally represented
in three groups of participants that were compared in terms of profile belonging.
Nonetheless, this structure reflects to a large extent the existing differences in
educational trajectories offered to students of STEM and SS&H faculties in Serbia.
Similarly, females with relatively high GPAs predominated, but we believe this
reflects characteristics of the population of students who are in the final years of
programmes for prospective teachers.

To obtain a deeper understanding of three profiles, we suggest collecting
qualitative data through the interviews or written narratives. Some differences,
especially those in the perception of job returns might be influenced by socioeconomic
status of preservice teachers, so this variable should be taken into account in some
future studies. Having in mind the observed differences in gender structure of
the obtained profiles, the implications considering career paths derived from our
findings of this study should be inspected.

Besides that, future studies might focus on personality and personal values
as potentially relevant correlates of motivations and perceptions of the teaching
profession. Moreover, a longitudinal study that would monitor the students’
transition to the world of work would provide us with more reliable data about the
challenges each profile experiences in their career paths, their engagement within the
classroom and the school and the overall job efficacy.

B CONCLUSION

This study confirmed that employing the FIT-Choice model in a person-centred
approach can provide novel and useful insights regarding preservice teachers’
motivation. The three profiles that were identified differ significantly in almost
all motivations and perceptions of a teaching career, which may have notable
implications for their career decisions and professional behaviour if employed
in school. Moreover, this study showed that males and females were not equally
represented in all three profiles, with males being more prone to maladaptive
motivational patterns. Therefore, it seems appropriate to use the FIT-Choice scale
and to rely on three profiles in the process of professional selection, career guidance
and professional coaching of pre- and in-service teachers.
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B APPENDIX

Table Al: Serbian translation of the items for the FIT-Choice motivations factors (Simi¢,
Marusi¢ Jablanovi¢ & Grbi¢, 2021)

Instruction in English

Instruction in Serbian

I chose to become a teacher
because...
(I-not at all important,
7 - extremely important)

Izabrao/la bih/sam da budem
nastavnik zato $to...
(1 - nimalo vazan razlog,
7 - veoma vazan razlog)

Item

Factor Item in English Item in Serbian
code
B5 I have the qualities of a good imam kvalitete potrebne za
teacher. dobrog nastavnika.
Perceived . dob i
imam dobre vestine
teaching B19 I have good teaching skills. . .
o poducavanja.
abilities
B43 Teaching is a career suited to my posao nastavnika odgovara
abilities. mojim sposobnostima.
sam zainteresovan/a za
Bl I am interested in teaching. . . .
poducavanje drugih.
Intrinsic
I have always wanted to be a sam oduvek Zeleo/la da budem
career B7** .
teacher. nastavnik.
value
volim da prenosim znanje
B12 I like teaching. . P !
drugima.
B11 I was unsure of what career I nisam bio/la siguran/a ¢ime
wanted. zelim da se bavim.
Fallback B35 I was not accepted into my first- nisam uspeo/la da upi$em ono
career choice career. $to mi je bio prvi izbor.
B4S I choose teaching as a last-resort mi je posao nastavnika bio
career. poslednja opcija.
B14 Teaching will offer a steady career ~ posao nastavnika nudi stabilnu
path. karijeru.
. Teaching will provide a reliable ¢e mi posao nastavnika obez-
Job security B27 . s S
income. bediti redovna primanja.
¢e posao nastavnika biti
B38 Teaching will be a secure job. P

siguran posao.
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Ti
1m.e for B2t
family
B16
B29**
B4
Bludging
B18
BSX‘X’
Job B22
transferability
B45
B9
Shape future
of B23
children/
adolescents
B53**

Part-time teaching could allow
more family time

Teaching hours will fit with the
responsibility of having a family.

School holidays will fit in with
family commitments.

As a teacher I will have lengthy
holidays.

As a teacher I will have a short
working day.

Teaching will be a useful job for
me to have when travelling.

A teaching qualification is
recognised everywhere.

A teaching job will allow me to
choose where I want to live.

Teaching will allow me to shape
child/adolescent values.

Teaching will allow me to
influence the next generation.

Teaching will allow me to have an

impact on
children/adolescents.

se radno vreme nastavnika
moze dobro uskladiti sa
porodi¢nim obavezama

mi posao nastavnika
omogucava da imam dovoljno
vremena i za porodicu.

¢e se Skolski raspusti uklopiti u
moj porodi¢ni  Zzivot.

¢u kao nastavnik ¢u imati duge
raspuste.

¢u kao nastavnik imati kratko
radno vreme.

mi zanimanje nastavnika moze
omoguciti da putujem.

su kvalifikacije nastavnika
prepoznate svuda u svetu..

mi posao nastavnika
dozvoljava da odaberem gde
zelim da zivim.

kao nastavnik mogu oblikovati
sistem vrednosti mladih.

¢e mi posao nastavnika
omoguciti da uti¢em na
buduce generacije.

¢e mi poducavanje omoguciti
da pozitivno uti¢em na decu i
mlade..
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Enhance
social

equity

Make social
contribution

Work with
children

Prior teaching
and learning
experiences

B36

B49

B54

B6

B20

B31

B13

B26

B37

B17

B30

B39**

Teaching will allow me to raise
the ambitions of under-privileged
youth.

Teaching will allow me to benefit
the socially
disadvantaged.

Teaching will allow me to work
against social
disadvantage.

Teaching will allow me to provide
a service to society.

Teachers make a worthwhile social
contribution.

Teaching enables me to give back
to society.

I want a job that involves working
with
children/adolescents.

I want to work in a child-centred
environment.

I like working with children/
adolescents.

I have had inspirational teachers.

I have had good teachers as a role
models.

I have had positive learning
experiences.

¢e mi posao nastavnika
omoguciti da podstaknem
ambicije dece koja su u
nepovoljnijem drustvenom
polozaju.

¢e mi posao nastavnika
omoguciti da pomognem deci
koja odrastaju u nepovoljnim
uslovima.

¢e mi posao nastavnika
omoguciti da doprinesem
smanjenju drustvene
nepravde.

¢e mi posao nastavnika
omoguciti da budem od koristi
drustvu.

nastavnici daju vredan dopri-
nos drustvu.

kroz ovaj posao mogu da se
oduzim drustvu.

zelim posao koji podrazumeva
rad sa mladima.

zelim da radim u okruzenju
koje je usmereno na decu.

volim da radim sa decom i
mladima..

sam kao ucenik/ca imao/

la nastavnike koji su me
inspirisali.

sam u $koli imao nastavnike
koji su mi bili uzori..

su mi iskustva vezana za $kolu
i uéenje bila pozitivna.
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B3 My friends think I should become  moji prijatelji misle da bi tre-

a teacher. balo da postanem nastavnik.
Social B4 My family thinks I should become  moja porodica smatra da 1?1
. a teacher. trebalo da budem nastavnik..
influences
Peovle I h rked with think I ljudi iz mog okruzenja misle
B40* eop'e ' have worked wi da bi trebalo da budem na-

should become a teacher. )
stavnik.

*Serbian adaptation of item
*Ttems deleted to enhance subscale reliabilities and CFA fit indices.
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Table A2: Serbian translation of the items for the FIT-Choice perceptions factors (Simié¢,
Marusi¢ Jablanovi¢ & Grbi¢, 2021)

Factor Item code Item in English Item in Serbian
Do you think teaching Da li smatra$ da nastavnici treba
C10** requires high levels of da budu stru¢njaci za oblast koju
expert knowledge? predaju?
Do you think teachers Da li smatra$ da posao nastavnika
Expert career C14** need high levels of zahteva vrlo razvijena metodicka
technical knowledge? znanja?
Do you think teachers Da li smatra$ da nastavnici treba
C15** need highly specialised da imaju razvijena usko stru¢na
knowledge? znanja?
Ca Do you think teachers Da li smatra$ da nastavnici imaju
have a heavy workload? mnogo posla?
Do you think teaching is Da li smatra$ da je posao nastavni-
High demand C7 v .g . ep
emotionally demanding? ka emocionalno zahtevan?
i1 Do you think teaching is Da li smatra$ da je posao nastavni-
hard work? ka tezak?
Do you believe teachers
Y . Da li misli§ da ljudi dozivljavaju
C4 are perceived as . .
. nastavnike kao stru¢ne osobe?
professionals?
Do you believe teachingis ~ Da li misli§ da se posao nastavnika
C8 perceived as a high-status smatra poslom koji ima visok
occupation? status u drustvu?
ci2 Do you believe teachingis ~ Dali misli$ da je posao nastavnika
Social status a well-respected career? visoko cenjen?
Cs Do you think teachers Da li smatra$ da nastavnici imaju
have high morale? visok nivo entuzijazma?
co Do you think teachers feel ~ Dali misli§ da se sami nastavnici
valued by society? osecaju cenjenim u drustvu?
Do you think teachers feel ~ Da li misli§ da sami nastavnici
C13 their occupation has high osecaju da njihovo zanimanje ima

social status?

visok socijalni status?
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Cl1
Salary

C3

D2
Social

D4
dissuasion***

D6

D1
Satisfaction
with D3
choice***

D5

Do you think teaching is
well paid?

Do you think teachers
earn a good salary?

Were you encouraged to
pursue careers other than
teaching?

Did others tell you
teaching was not a good
career choice?

Did others influence you
to consider careers other
than teaching?

How carefully have you
thought about becoming a
teacher?

How satisfied are you with
your choice of becoming a
teacher?

How happy are you with
your decision to become a
teacher?

Da li misli§ da je posao nastavnika
dobro placen?

Da li smatra$ da nastavnici dobro
zaraduju?

Drugi su me navodili na to da
odaberem neki drugi posao, a ne
posao nastavnika.

Drugi su mi govorili da posao
nastavnika nije dobar izbor.

Drugi su me navodili da razmislim
o izboru nekog drugog zanimanja.

Pazljivo sam promislio/la kada
sam donosio/la odluku o tome da
postanem nastavnik..

Drago mi je $to sam odlucio/la da
postanem nastavnik.

Zadovoljan/na sam svojim izbo-
rom da postanem nastavnik.

*Serbian adaptation of item

**Ttems deleted to enhance subscale reliabilities and CFA fit indices
***For part D of the questionnaire that entails subscales Social dissuasion and Satisfaction with choice,
the formulation of the original items was changed - instead of questions, the items were defined in the

form of statements. Meaning of the items remained unaltered.
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MOTUBAIVA BYIYIIIVX IPEIIOTABATEJIEN ITPU BBIBOPE
MPEIIOJABATETBCKOVI TIPO®ECCUN -
IMYHOCTHO-OPUEHTMPOBAHHBIN ITOAXO/T

Hamawa Cumuy
Benrpanckmit ynusepcuret, Cepbus, punozodcknii pakynpreT, VIHCTUTYT ICUXONTOTUA

Munuya Mapywuy 6nanosuy
VIHCTUTYT Ieparornyeckux uccnefnosanuii, benrpan, Cepous

Hanxa Ilypuu
Benrpapckmit yausepcutet, Cep6ous, ¢punosodcknit pakynprer, OTeneHNe ICUXOIOTUY 1
JlabopaTopyis 1A U3y4eHUA UHUBYAYaIbHBIX Pa3/Iyyyil

AnHomayus. ITpyuMeHAS TMYHOCTHO-OPMEHTUPOBAHHBIN NIOIXO, B IAHHON CTaTbe Mbl I10-
IIBITAIICH OTIpefeNnTh mpoduin OYAyILUX [IperofaBareell Ha OCHOBE MX MOTMBAL[UM K
BBIOOPY IIPEIIOaBaTeIbCKOI POdeccnn, a TAKKe COMOCTABUTD UX C ACIeKTa BOCIIPIUSTIS
3TOII Tpodeccuy U yHOBIETBOPEHHOCTH BBIOOPOM Ipodeccuit. JOIOMTHUTEIbHOI Lie/bio
SABJIAZIOCH M3YY€HNE BO3MOJKHBIX pa3m/mm71 MEXIY MY>XYNMHaAMI U JKEHIIVHaMM, a TaKXe
MeX[y OYAyILMMN YIUTe/SIMU B HAYAIbHBIX M CTAPIINX Kiaaccax. [Ixany momusayuu 0ns
svibopa pabomul npenodasamerns 3anonHWIO 364 6yaymux npernopasaresneit u3 CepOu.
AHanmm3upys maTeHTHBIe IPOQVIIN, MBI BBIeTUIN Tpyu. HesaunmepecosanHvle Hezamusu-
CMbL XapaKTePU3YIOTCsI C1aboit MOTUBALVEl, 60/Iee HETAaTUBHBIM BOCIIPUATIIEM IIPOQeccrn
IIpeIofiaBaTe/Is U CAaMOJT HIM3KO CTEIIeHbIO YIOBIETBOPEHHOCTH BEIOOPOM IIpodeccut, mo-
3TOMY 3TOT TPOQIIH MOKHO CINTATD MaTOAIAITBHEIM. Hexpumuueckue sHmy3uacmot oT-
JINMYAI0TCA CaMbIM BBICOKMM YPOBHEM MOTUBALINN 1 HaI/I6OIIee IIO3UTMBHBIM BOCIIPUATNEM
[IPEVMYIIECTB U BBITOJ OT paboTsI mpenogasarers. [Ipoduib, Ha3BaHHbI HAMI AGHIOHOM-
Hble peanucmol XapaKTePU3yeTCs CaMOIl HU3KOM BHELIHEN MOTUBALIMEN, a TAK)KE MOTUBaL-
ell, MCXOJ ALl U3 COLUMAIbHBIX BIMAHNIA. bblM 3aperucrpupoBaHbl reHiepHble pasindus
MEXny HpO(l)I/UIHMI/I, HO HE€ BBIABJICHO pasnw{m?[ B OTHOIICHNMM TUIIA HAYA/IbBHOTO 06p330-
BaHUs. 3HaHIE HpO(I)I/IHF[ IIperofaBaTensa MOXET OBITH I0JIE3HBIM IIpy IPOTHO3MPOBAHNN
Pas3HBIX ITyTell pa3BUTHA Kapbepbl M NIPK pa3pabOTKe MEpONIPUATUI U JeliCTBUIL, KOTOpbIe
OyAyT mpuUCIoco6IeHbl HOTPEOHOCTSIM KOHKPETHBIX CHEeI(UYecKUX MOATPYII OyAyImx
mpenogasarereit B Cepbun.

Kniouesvie cnosa: 6ypymue yautend, FIT-Choice, npodeccus npenopasartess, MOTHBALVI,
aHa/IN3 JTATEHTHBIX IIPOdIIIeIL.



