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Abstract

In applied sport psychology psychologists are often required to provide their services outside of the framework of tradi-
tional clinical practice, which has its advantages and limitations. Practitioners often face specific dilemmas and cannot
find guidelines in the ethics code. Education in the field of ethics has been empirically proven as a powerful factor in the
prevention of ethics violations. This issue becomes more important as there has been a growing number of psychologists
in this field in recent years. That is why the focus of this paper is describing the specificity of ethics in applied sport psy-
chology. Based on the review of the relevant literature, three most common issues have been identified: setting bound-
aries, confidentiality and competence. In the second, lesser, empirical part of the paper, the results of a pilot study on
ethical beliefs related to the behavior of sports psychologists are presented. Data were collected on a sample of students
of psychology (N = 92), some of which might become sport psychologists. Some of the behaviors that are necessary for
effective practice but are atypical for traditional clinical practice (for example, the presence of psychologists in competi-
tions) are seen as unethical by almost half of the respondents. Most of the respondents have similar beliefs regarding the
disclosure of confidential information to trainers. Recommendations which refer to the need to develop specific training
programs in applied sport psychology ethics are also presented.
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INTRODUCTION

Sport psychology is a relatively young discipline
that left the broader frames of psychology, sport
sciences and medicine during 1960s (Stapleton,
Hanks, Hayes & Parham, 2010). Two sub-disciplines
differentiated themselves within sport psychology
(Wylleman, Harwood, Elbe, & Caluwé, 2009): aca-
demic sport psychology and applied sport psycholo-
gy (ASP). Sport psychology intertwines with clinical
psychology within ASP. Besides the practice of pro-
viding clinical services (e.g. work with athletes that
have mood disorder and eating disorders), the inter-
ventions that are, by their nature, educational, also
apply within ASP, including training of mental skills
required for top sport achievements (skills of relaxa-
tion, setting of goals, imagination, and other), learn-
ing communication skills with co-players and trainer
and many others (Stapleton, et al., 2010; Weinberg,
& Gould, 2011). In accordance with the specificities

of ASP appear characteristic ethical questions and
possible ethical dilemmas that the practitioners meet.
Beside the ones characteristic for clinical psychology,
they include the ones characteristic for sport psychol-
ogy and sport culture in general (Brown, & Cogan,
1994; Moore, 2003). ASP belongs to the interdisci-
plinary areas where ethical questions are extremely
important (Petitpas, Brewer, Rivera, & Van Raalte,
1994).

ETHICAL CODE AND ETHICS
EDUCATION

With a view to regulating the practice of this ap-
plied discipline, various professional associations
have developed ethical codes, establishing the rules
of (un)desired behaviour and acting in certain situ-
ations. Thus, for example, the National Association
for Sport and Physical Education published “Ethical
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standards in providing services of NASPE members*.
The Association for the Advancement of Applied
Sport Psychology accepted, in principle, the guide-
lines of the Ethical Code published by the American
Psychological Association. In our environment, eth-
ics of psychologists has been regulated by the ethi-
cal code of the Serbian Association of Psychologists
(DPS, 2000), within which the specificities of ethics
of sport psychologists have not been explicitly pro-
vided. Often and unfortunately, sport psychologists
meet various ethical dilemmas for which there are
not prescribed clear rules of behaviour (Lavallee,
Kremer, Moran, & Williams, 2004; Weinberg, &
Gould, 2011). This is precisely why the education of
students and experts in ethics represent the strong-
est weapon in fighting against the violation of ethi-
cal rules (Vasquez, 1992). Its basic goal is adoption
of a certain way of thinking in meeting with ethical
dilemmas in practice and their solving (Pack-Brown
& Williams, 2003). The Association of Applied Sport
Psychology (AASP) has prescribed minimal stand-
ards for obtaining the sport psychologist certificate.
According to these standards, which are the only
ones recognised by the American Olympic Com-
mittee, the post-graduate studies of sport psychol-
ogy should also contain the ethics module (Wylle-
man, Harwood, Elbe, & Caluwé, 2009). Adoption
and respect of professional ethics is connected to
the professional identity of the practitioners in this
area (Haberl, & Peterson, 2006). It is determined by
education, training, and qualifications (Wylleman,
& Lavallee, 2004). Most practitioners are graduat-
ed students of psychology specialised in sport psy-
chology through additional trainings. On the oth-
er hand, many modern educational programmes
in sport sciences include counselling and trainings
in clinical psychology. Their different professional
identity leads to their not abiding by the same ethi-
cal code (Brown, & Cogan, 1994). The ability of rec-
ognising and development of special sensitivity for
ethical questions and possible ethical dilemmas is
crucial for ethical behaviour that influences compe-
tency (Brown, & Cogan, 1994).

The subject of this paper are ethical beliefs and be-
haviours of sport psychologists. The paper presents
some ethical questions which are most frequently
mentioned as characteristic for ASP in the literature
by foreign authors (Brown, & Cogan, 1994; Huang,
& Hung, 2008; Moore, 2003; Stapleton et al., 2010;):
setting of boundaries, confidentiality and compe-
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tency. As sensitivity for these questions is consid-
ered to be crucial for the efficient sport psycholo-
gist practice, and there are no published papers with
this topic in our environment, the first objective of
the paper is their presentation. In the recent years,
more and more our local psychologists have dealt
with ASP, and only three out of seven accredited
faculties of psychology have subjects that are relat-
ed to some area of professional ethics (non-specific,
for psychology in general). In addition, the courses
regarding professional ethics are an exception, rath-
er than a rule (Petrovi¢, 2016). The research shows
that the beliefs are important because the psycholo-
gists’ behaviour is mostly in accordance with beliefs
(Pope, Tabachnik, & Keith-Spiegel, 1987; Rubin &
Dror, 1996) and because they can largely influence
the psychologists to respect or violate professional
ethics (Petrovié, 2016). In our environment, in most
cases, the practitioners of ASP are psychologists,
often without an additional formal education and
training. The second objective hereof is to present
the results of the explorative research - a pilot study
- in which we have examined the beliefs of psycholo-
gy students (future psychologists) regarding behav-
ioural ethics of sport psychologists.

MOST COMMON ETHICAL
QUESTIONS IN APPLIED SPORT
PSYCHOLOGY

Setting of boundaries. Clear boundaries are set
within the counselling and psychotherapeutic rela-
tionship with a goal to define the roles of each side
in the relationship and to protect clients’ welfare
(Speight, 2012). In the last two decades, the litera-
ture has considered that not every crossing of the
boundaries represents their violation and is not nec-
essarily detrimental to the client (Barnett, Lazarus,
Vasquez, Moorehead-Slaughter, & Johnson, 2007).
Consultations held by sport psychologists can, by
their nature, represent crossing of the boundaries
(Moles, Petrie, & Watkins, 2016). Actually, when
sport psychologists consider appropriateness of their
behaviour, they should see it through the prism of
the sport environment (Speight, 2012). Besides per-
forming their practice in traditional places, in con-
sulting rooms within the private practice or the uni-
versity, it is usual that the sport psychologist holds
the consultations with athletes and trainers outside
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the classical psychotherapeutic setting, for example,
in the room for preparations before the competition,
in the locker room, during a trip (on the bus, plane),
in the hotel (Andersen, Van Raatle, & Brewer, 2001;
Brown, & Cogan, 1994; Etzel & Watson 2007; Moore,
2003; Stapleton, et al., 2010; Haberl, & Peterson,
2006). This particularly regards the psychologists
that work with sport teams or within sport organisa-
tions (Moore, 2003). More often than not, the sched-
ules of the athletes are already planned in advance
and they keep the athlete occupied throughout the
day, and it does not leave room for the sessions to
last the usual 45-60 minutes, but there is time only
for short interventions that are sometimes per-
formed during meals (Stapleton, et al., 2010). Such
practice enables the psychologist to help the athlete
function as optimally as possible, in order to real-
ise his/her personal goals and the goal of the team
and/or sports organisation (Moore, 2003). Athletes
can feel more at ease when the psychologist is with
them and when they can have consultations when
they need them (for example, right after the compe-
tition, or upon defeat). The next advantage of such
manner of work is in existence of more possibilities
for the psychologist to know better both the trainer
and the athlete, as well as to see their reactions in
the critical situations. It is clear that in the described
environment the boundaries are less rigid than in
clinical practice. In addition, ethical dilemmas may
appear in those situations when there is more social
interaction (APA, 2002). For example, the psycholo-
gist can be invited to attend the celebration after the
team victory or the trainers can invite him/her to
have a drink in the bar. How should the psychologist
act if he/she gets in such situation? If he/she refuses
to come, it might create a distance in the relation-
ship (and closeness in the psychologist-athlete rela-
tionship is crucial). Usually it takes longer for the
psychologist to develop a good working alliance and
closeness with athletes and other officials (if he/she
works within a certain sports organisation), and to
still be respected and trustworthy person (Moore,
2003). On the other hand, one should not neglect
the second possible scenario: athletes that have
come to the psychologist to solve specific problems
and that have built a good working alliance with the
psychologist can seek help in the future after the
initial treatment is over. If the psychologist accepts
the invitation to such events, it is necessary to be
always aware of his/her professional boundaries, to

“beware” of close interactions, and to have superfi-
cial conversations. The literature mentions the ex-
perience of the psychologist that was often invited
to attend such social events. He imposed himself in
the role of driver in the situations when alcohol was
consumed, which enabled him to be involved in the
event, but also to keep a professional relationship
and to preserve the boundaries (Brown, & Cogan,
1994). Another characteristic situation that can be
ethically questionable regards the venue of holding
consultations with athletes during trips. Let us im-
agine a frequent situation when there is no availa-
ble separate room for holding consultations in the
hotel. Holding consultations with athletes in the
hotel lobby can lead to violation of the confidenti-
ality principle. Also, the psychologist can hold the
consultations with individual athletes or a group of
athletes in the hotel room (Moore, 2003) which may
open a question of potential sexual intentions (some
psychologists solve this situation by working with
the door open). Finally, the psychologist does not
have to avoid such situations at any cost, but repre-
sents him/herself in a professional manner in these
situations, making his/her role and manner of his/
her involvement clear for everybody (Moore, 2003).

Confidentiality. A good relationship between
a professional, whether he/she is a psychologist,
psychotherapist, consultant, supervisor, sport psy-
chologist, and a client (that can be an individual
athlete, sports team, a trainer and other club offi-
cials, parents of the athlete) represents a key com-
ponent for the successful outcome (Stapleton, et al.,
2010). Trust makes a basis of this relationship. Even
the slightest violation of the confidentiality principle
can reflect negatively on their relationship. Most of-
ten the third party - parents of the athlete, the train-
er or other club officials can direct the athlete to the
psychologist and realise the first contact with him/
her. It is not rare that the third party presumes that
he/she is automatically entitled to the information
regarding the sensitive data on the treatment and
progress (Moore 2003). The additional complication
can develop if the third party finances the treatment.
This is a frequent situation with the parents that are
highly involved in the sports activity of their chil-
dren. It might happen that the psychologist works in
parallel with the athlete and his/her parents. It is ex-
tremely important to develop a special sensitivity for
additional questions and for keeping confidentiali-
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ty. In such cases the confidentiality issues are much
more complex and require a special caution and bal-
ancing. One of the most delicate issues is to what ex-
tent every family member counts on confidentiality
within the family, which is especially emphasized if
the family members come individually as well. The
two-way errors are possible. If the psychologist gives
plenty of information (without violating a confiden-
tiality principle), it may look as if the confidential-
ity principle was violated. Contrary to that, if the
psychologist offers too few information, it can cre-
ate a suspicion regarding the process itself. In such
situations, the psychologist will act best if he/she
encourages the family members to exchange the in-
formation when they consider it appropriate. When
there is a doubt of such possibility, the psychologist
can ask each family member which part of the infor-
mation would be appropriate for sharing with other
family members.

When the sports psychologist works with profes-
sional sports organisations, he/she cannot assume
the same confidentiality boundaries as when he/she
works with an individual athlete (Gardner, 2001). In
that process one should bear in mind the objectives
of the athlete and the objectives of the sports organ-
isation if it has hired the psychologist (in such case
the organisation is a client as well). Trainers, club of-
ficials, even the media can consider themselves en-
titled to this privileged information. For example,
let us imagine that the sports club (the third party
in the relationship) hires the psychologist to evalu-
ate the characteristics of the athletes’ personalities
and that the psychologist’s task is to draft the reports
to the sports club. It is necessary to inform the ath-
letes thereof. That is why during the very first con-
tact with the third party the psychologist should set
clear boundaries of confidentiality of information in
the relationship with the athlete (Moore, 2003). If, for
example, the third party asks the psychologist for the
information on the athlete, he/she should direct it to
the athlete. As the relationship between the psycholo-
gist and the third party may influence the quality and
duration of the psychologist-athlete relationship, a
relationship of trust should be developed between
them. One of the first steps is to encourage the third
party to support the athlete’s treatment which implies
respecting of confidentiality. If the consultant is a
psychologist, he or she might happen to work with
the athlete on the issues that go beyond the sport pro-
gress, even with the ones in the field of clinical psy-
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chology (eating disorders, anxiety, depression, etc.).
In some cases the trainer can actively participate in
the treatment. In such case it is necessary to ask the
athlete for the written consent on the possibilities of
disclosure of the information (and to what extent it
can be given to the third party). More often than not,
the trainers informed on the confidentiality bound-
aries ask the consultant the questions regarding the
athlete’s progress. For example, if the athlete has made
a progress, the trainer wants to know the topics of the
psychologist’s conversation with the athlete, most
probably in order to know how to support the athlete
in future situations. These situations are more fre-
quent if the trainer and the psychologist know each
other personally. Then the psychologist can ask the
athlete what and how much information he/she can
disclose to the trainer. This situation is awkward for
all parties involved, and it can be prevented by setting
the agreement in advance, and the consultant’s com-
munication with the third party should be planned in
advance as well. The APA code envisages that the psy-
chologist can give the information to the third party,
but only such that directly regards the achieving of a
certain objective (professional or scientific) and only
to a certain person. Other information that is not di-
rectly connected to the goal of the treatment must not
be disclosed (APA, 2002).

Holding consultations in public places, during
the training or during the competition is anoth-
er important aspect of the practice for which the
psychologist should develop a special sensitivity
(Huang, & Hung, 2008). Athletes should pay atten-
tion to the people around them, but the psychologist
has to converse carefully on the confidential infor-
mation that other persons can overhear. Andersen
et al. (2001) give two suggestions regarding such
situations. One of them is that the psychologist and
the athlete try to find a sound proof room, and the
other is to schedule the consultation regarding the
sensitive matters for another time.

Competency. Sport psychology is a specialised
domain and it requires a specialised competency
(Brown, & Cogan, 1994). It is wrong to believe that
competency for sport psychology can be acquired by
developing a huge interest in sport psychology top-
ics, by reading the literature, or that former athletes
or trainers possess such competency. Psychologists
can be competent for counselling or psychotherapy,
but in order to become competent for sport psychol-
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ogy, it is necessary to acquire a specific knowledge
from sport sciences, as well as to continuously im-
prove themselves (Stapleton et al., 2010). It is also
important to possess certain competencies within the
sub-specialty. So, for example, practitioners notice
significant differences in working with the athletes of
different competitive ranking (Stapleton et al., 2010).
It is equally important to take into account specific
aspects when working with young athletes, with uni-
versity athletes, within sports organisations or with
professional and top athletes, as well as specificities
of each sports branch. Upon the completed formal
programmes which include sport psychology cours-
es, with a view to protecting the client’s welfare, it is
important for the psychologist to go to supervision,
that may vary from frequent to annual, to a super-
visor - field expert and to a peer supervisor (Barney,
Andersen, & Riggs, 1996). The relevant literature
(Brown, & Cogan, 1994; Moore, 2003; Stapleton et al.,
2010) shows a consensus that psychologists can cross
the borders of their competency in two manners. One
of them is that the psychologist is hired to work with
the athlete with a view to improving the competition
performance, and he/she discovers a psychopatho-
logical problem (e.g. eating disorder, mood disorder)
during work. If he/she is not trained for application
of the treatment of such problem, and if he/she fails
to refer the athlete to the colleague that is a special-
ist in this field, he/she performs the practice outside
his/her competency. The other reflects in that the
psychologist builds a counselling/psychotherapeutic
relationship with the athlete that wishes to improve
his/her competition performance, without being
competent for working on improvement of the sports
performance - has not mastered the mental training
for athletes. Also, the application od measuring in-
struments which the psychologist is not qualified for,
represents crossing of the competency boundaries
(Moore, 2003).

BELIEFS OF PSYCHOLOGY
STUDENTS REGARDING THE
BEHAVIOURAL ETHICS OF SPORT
PSYCHOLOGISTS

Sample and procedure

Psychology students of the Faculty of Philoso-
phy of the University of Belgrade took part in the
research (N=92), out of which 75 (81,52%) girls and

17 (18,48%) boys. The average age of the participants
is 22,08 years (SD=1,59). A majority of students is
on the third year of studies, 79 (85,87%), and the rest
is on the fourth year, 13 (14,13%). The percentage of
students that declined to participate in the research
was insignificant (10,6%) and non-systemic. The re-
search was anonymous, and the questionnaires were
applied via the platform SurveyMonkey.

Instrument

The questionnaire contains 9 items which de-
scribe hypothetical behaviours of sport psycholo-
gists, and the participants should estimate ethicality
of these behaviours on the five-point Likert scale
(from 1 = undoubtedly unethical to 5 = undoubted-
ly ethical), by indicating to what extent they agree
that certain actions are not ethical. The statements
in the items are in the third person, e.g. "Disclosing
confidential data on the athlete to the trainer®. The
author’s theoretical knowledge and practical experi-
ences served as the sources used for determining the
content of the test items.

RESULTS

Most items in the questionnaire describe com-
plex ethical issues. The results obtained (f and %) are
presented in Table 1. The psychologist’s behaviours
regarding accepting the invitations for going to the
match, to the celebration, romantic or sexual involve-
ment with the client, regard the principle of respect-
ing boundaries. The results of this research show that
two thirds of participants consider the romantic in-
volvement with a former client undoubtedly unethi-
cal, or ethical in rare situations. Even bigger level of
agreement exists (almost all participants) regarding
the sexual involvement with a current client, which
is strictly forbidden by the ethical code. This behav-
iour is estimated as undoubtedly unethical by the
students. However, some 70% of the students think
that attending the team celebration after the victory is
undoubtedly unethical or ethical in rare situations. If
one bears in mind that sport psychologists frequent-
ly hold their consultations in non-traditional places,
including competitions, the concerning data is that
almost half of the students (47%) considers accept-
ing the invitation to the competition to be unethical.
Only less than 10% of the participants opine that such
behaviour, characteristic for sport psychologists, is
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undoubtedly ethical. Interesting data were obtained
regarding the confidentiality principle — disclosure of
the data to the parents, trainer and owner of the club,
as well as including testimonials of athletes regarding
the psychologist's work as advertisement. More than
a half of the participants think that including of testi-
monials of athletes regarding the psychologist’s work
in advertisements is undoubtedly unethical. Approxi-
mately one fifth of the participants think that disclos-
ing the data on the underage client to their parents
is undoubtedly unethical. A significantly higher per-
centage of them, close to 60%, think that disclosing of

the data to the team owner is undoubtedly unethical,
and the biggest consensus (91%) was achieved re-
garding the belief that disclosing of the data on the
athlete to his/her trainer is undoubtedly unethical.
No participant opted for the answer that disclosing
of the data to the trainer is ethical in most situations
or undoubtedly ethical. When it comes to competen-
cy, a relatively high percentage of examined students
(85%) think that counselling related to the problem
which the psychologist is not competent for falls un-
der the category of unethical behaviour.

Table 1. Frequency and percentage of answers of the participants for each category of questions in the questionnaire

Undoubtedly  Ethical Behaviour Ethical  Undoubtedly
unethical behaviour that is behaviour ethical
Questionnaire items behaviour in rare sometimes in most behaviour
situations ethical situations
£(%) £(%) £(%) £(%) (%)
C.elebratlng with the team in the bar after the 35 (46,1) 18 (23.7) 13 (17.1) 709.2) 3(3.9)
victory
Acceptmg.tl'le client’s invitation to the match 15 (19,7) 21 (27.6) 16 21,1) 17 (22,4) 7(9.2)
or competition
Romantic involvement with the former client 38 (50,0) 14 (18,4) 14 (18,4) 4 (5,3) 6 (7,9)
Sexual involvement with the client 74 (97,4) 1(1,3) 1(1,3) / /
Including of athletes’ “testimonials® of the
successful work of a sport psychologist in 39 (51,3) 26 (34,2) 7(9,2) 4 (5,3) /
advertisement
Disclosing confidential data on the underage
client to his/her parents 16 (21,1) 33 (43,4) 15(19,7) 8(10,5) 4 (5,3)
D1sclo§1ng confidential data on the athlete to 69 (90.8) 5 (6.6) 2(26) / /
the trainer
Disclosing of the data on the progress in
working with the client to the team owner 45(59.2) 15(19.7) 10(13.2) 4(53) 2(20)
Counselling the client regarding the problem
which the psychologist is not competent to 34 (44,7) 31 (40,8) 7 (9,2) 2 (2,6) 2(2,6)
solve
DISCUSSION and able to respond to the clients’ changing needs.

For achieving professional objectives within ASP,
it is important for the psychologists to integrate into
the sports environment and to adapt their practice to
the requirements of sport culture. Such environment
requires the psychologist to be spontaneous, flexible
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They meet ethical dilemmas atypical for the stand-
ard psychotherapeutic practice, that most frequent-
ly regard the questions of preserving the boundaries
in the environment that is not considered traditional
for the psychologist’s practice, the questions of confi-
dentiality and the questions of competency (Brown,
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& Cogan, 1994; Moore, 2003). On the other hand, it
goes without saying that psychologists should abide
by the ethical code, and that they should acquire a
specific ethical knowledge that influences the manner
of their behaving with ethical challenges. The devel-
opment of a specific sensitivity for ethical questions is
especially important for the psychologists that work
within sports organisations Gardner 2001). Bearing
in mind that, in the recent years, there have been in-
creasingly more psychologists engaged in this field in
our environment, and that we do not have a formal
ethical education in this area nor the Serbian Asso-
ciation of Psychologists’ code emphasizes the specif-
icities of ethics of sport psychologists, the first objec-
tive hereof has been to present characteristic ethical
dilemmas and possible situations in which they may
be generated. The second objective has been to exam-
ine empirically how the psychology students — future
experts of which some may prefer working within
ASP - estimate ethicality of the sport psychologists’
behaviour in certain situations.

In the context of performing ASP, the boundaries
are less rigid comparing with the classical psycho-
therapeutic practice (Andersen et al., 2001; Brown, &
Cogan, 1994; Etzel & Watson 2007; Haberl, & Peter-
son, 2006; Moore, 2003; Stapleton et al., 2010). Unlike
numerous researches related to the boundaries in the
psychotherapeutic and counselling relationship, there
is almost no research dedicated to the same questions
in the sport psychologist/athlete relationship with
which we can compare the results of our research.
Almost half the participants thinks that going of the
psychologist to the sports competition is unethical,
and even more of them, some 70%, shares the opin-
ion on attending social events by the psychologist.
Our results are endorsed by the research of Petitpas et
al. (1994), according to which more than 40% of the
participants - ASP practitioners registered with the
AAASP in USA considers attending social events to
be undoubtedly unethical, and slightly less than 25%
considers it to be ethical in rare situations. However,
the results of the research of Moles et al. (2016) do
not endorse the results of our research. According to
the results of that research, over 90% of the partic-
ipants thinks that attending competitions and spe-
cial events and small social gatherings belong to the
category of behaviours that are mostly professional.
When we compare the differences in the results ob-
tained, we should bear in mind that the participants
in our research were students of final years of stud-

ies, and that they have not attended specific courses
in sport psychology ethics, while in the research of
Moles et al. the participants were certified ASP prac-
titioners (including psychologists or experts in sports
sciences). Actually, these behaviours can be necessary
for efficient and professional performing of sport psy-
chologists’ practice (Haberl, & Peterson, 2006) and it
is obvious that the beliefs of American psychologists
have changed over time. The participants in this re-
search think that sexual involvement with the former
client is undoubtedly unethical, which corresponds to
the results of Petitpas et al. (1994). These researchers
reported that more than 92.7% participants does not
consider this behaviour to be ethical in any situation.

Confidentiality in the psychologist-athlete rela-
tionship is deemed a foundation stone of the efficient
practice (Moore, 2003). Usually it takes longer for
the psychologist to realise a good working alliance,
closeness and trust relationship with the clients. This
is precisely why it is recommended to the psycholo-
gist to accept to perform a part of his/her practice “in
the field, when the athletes need it most. The litera-
ture emphasises that attending various social events
does not have to be detrimental to the client’s pro-
gress or to their relationship. In such circumstances
it is essential that the psychologist is aware of his/
her behaviour at all times and to preserve profession-
al boundaries in the relationship (Brown, & Cogan,
1994). In fulfilling the needs of the team, as of the in-
dividual athletes in the team, the psychologists faces
the requirements related to respecting the confidenti-
ality principle (Stapleton et al., 2010). If the psycholo-
gist works with underage athletes whose parents are
interested in the details of the progress and course
of the treatment, the psychologist has to protect the
entrusted information. One of the key steps in this
process is for the psychologist to support the third
party in the relationship (parent, trainer, club official)
to respect the confidentiality principle and to inform
them thereof during the very first contact (Moore
2003). Somewhat unexpected results were obtained
in our research. Namely, there is a relatively high
consensus of the participants regarding that disclos-
ing the confidential data on the athlete to the third
party is an unethical behaviour. The answers obtained
are in accordance with the code which envisages that
the psychologist may disclose to the third party only
the information regarding the achieving of a certain
professional goal (APA, 2002; DPS, 2000). However,
while almost 80% of the participants estimates that
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disclosing the data to the athletes’ parents is some-
times ethical and around 40% believes the same about
disclosing information to the team owner, it repre-
sents a paradox that less than 10% of respondents
thinks that disclosing the data to the trainer (who is
the only one in the role of instructor, mentor, demon-
strator, professional adviser) falls under the category
of ethical behaviour in certain situations. In the lack
of empirical data for the interpretation of the results
obtained, we can express the assumption that precise-
ly the specific role and responsibility of the trainer is
something that causes our participants to doubt and
fear the possible unintentional abuse of the data.

Working with the problems which the psycholo-
gist is not qualified for is opposite to the principle
of competency. Achieving of competency within
ASP requires possession of specialised knowledge
and skills (Brown, & Cogan, 1994) that represent
an integration of various fields of psychology, sport
medicine and sport sciences. For the efficient prac-
tice, it is necessary that the psychologist knows the
specificities of each sports branch, level of competi-
tion and characteristics of each athlete. The variety
of questions and issues which the practitioners meet
has led to the development of certain sub-specialties
(Stapleton, Hanks, Hayes & Parham, 2010). Upon the
completion of the formal education, a continuous im-
provement and various form of supervision can sig-
nificantly contribute to the further development and
maintaining the competency (Barney et al., 1996). In
our research, some 85% of the participants estimated
that counselling the clients for the problem which the
psychologist is not competent for falls under the cat-
egories of unethical behaviour (undoubtedly and in
rare situations). The corresponding research findings
were obtained in the research of Petitpas et al. (1994)
according to which some 87% of the participants
considered working with the problems for which the
psychologist does not have a formal training to be
unethical behaviour, and at the same time some 73%
of the participants considered counselling the athlete
without the training in the area of counselling and/or
psychotherapy to be unethical (or in rare situations
ethical) behaviour.

In practice, sports coaches, whether they are more
or less actively involved with a sports psychologist,
may influence the frequency of ethical dilemmas by
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engaging them and with their demands to athletes
and psychologists. Viewed from that angle, it would
be important to examine the views of physical edu-
cation and sport students about how much the be-
haviour of sports psychologists is ethical or unethical.
The obtained results would be the starting point for
creating ethical education programs for future sports
coaches (and not just psychologists), and the results
of this research would gain more ecological validity.

CONCLUSION

For professional and efficient performing of the
complex ASP practice, it is necessary that the psy-
chologist fully understands his/her professional role
and that he/she assimilates his/her practice in the
sport culture in accordance with specific require-
ments and needs of a unique clientele. In parallel
with the ever growing interest and the increasing
popularity of this interdisciplinary field, appear nu-
merous questions related to the manner of providing
the best services possible, respecting ethics. One of
the newest is working with athletes via internet (e.g.
through Skype), because they often travel abroad and
psychologists can’t always travel with them. As in our
environment ASP is still gaining its reputation, it may
happen that the inefficient practice discredits not only
the psychologist, but the profession as well. Besides,
this first empirical data on ethical beliefs regarding
behaviours of sport psychologists indicates the need
for development of specific training programmes in
ASP ethics in our environment. The starting point
and the role model for developing such programmes
can be training programmes and experiences of the
sport psychologists from the countries in which such
programmes have already been developed.

Notes: The study was supported by the Ministry of
Education, Science and Technological Development
of Republic of Serbia (I1147015; No 47008).



Veskovi¢ A. V, & Petrovi¢ N. M., Ethics education..., PHYSICAL CULTURE 2017; 71 (2): 127-136

REFERENCES

. Anderesen, M. B., Van Raatle, J. L., & Brewer, B. W.

(2001). Sport Psychology Service Delivery: Staying
Ethical While Keeping Loose. Professional Psychol-
ogy: Research and Practice, 32, 12-18.

. American Psychological Association. (2002). Ethi-

cal principles of psychologists and code of conduct.
American Psychologist, 57, 1060-1073.

. Barnett, J. E., Lazarus, A. A, Vasquez, M. J. T,

Moorehead-Slaughter, O., & Johnson, W. B. (2007).
Boundary issues and multiple relationships: Fanta-
sy and reality. Professional Psychology: Research and
Practice, 38, 401-410.

.Barney, S. T., Andersen, M. B., & Riggs, C. A.

(1996). Supervision in sport psychology: Some
recommendations for practicum training. Journal
of applied sport psychology, 8, 200-217.

. Brown, J. L., & Cogan, K. D. (2006). Ethical clinical

practice and sport psychology: When two worlds
collide. Ethics & behavior, 16, 15-23.

. Drustvo psihologa Srbije (2000). Kodeks etike psi-

hologa Srbije. [Code of Ethics of Psychologists of
Serbia, In Serbian] Beograd: Drustvo psihologa Sr-
bije.

. Etzel, E., & Watson, J. (2007) Ethical challenges

for psychological consultations in intercollegiate
athletics. Journal of Clinical Sport Psychology, 1,
304-317.

. Gardner, E L. (2001). Applied sport psychology in

professional sports: The team psychologist. Profes-
sional Psychology: Research and Practice, 32, 34-39.

. Lavallee, D., Kremer, J., Moran, A.P., & Williams,

M. (2004). Sport Psychology: Contemporary Themes.
New York: Palgrave Macmmillan.

10. Haberl, P, & Peterson, K. (2006). Olympic-size

11.

ethical dilemas: Issues and challenges for sport
psychology consultants on the road and Olympic
Games. Ethics ¢ Behavior, 16, 25-40.

Huang, C. J., & Hung, T. M. (2008). Ethical issues
in sport psychology services: Dual relationships,
confidentiality, and competence boundaries. Bul-
letin of Sport and Exercise Psychology of Taiwan,
13, 53-69.

12. Moles, T. A., Petrie, T. A., & Watkins, C. E. (2016).

Sex and Sport: Attractions and Boundary Cross-
ings Between Sport Psychology Consultants and
Their Client-Athletes. Professional Psychology: Re-
search and Practice, 47, 93-101.

13. Moore, Z.E. (2003). Ethical Dilemmas in Sport

14.

15.

16.

17.

18.

19.

20.

21.

22.

Psychology: Discussion and Recommendations
for Practice. Professional Psychology: Research and
Practice, 34, 601-610.

Petitpas, A. J., Brewer, B. W,, Rivera, P. M., & Van
Raalte, J. L. (1994). Ethical beliefs and behaviors
in applied sport psychology: The AAASP ethics
survey. Journal of Applied Sport Psychology, 6,
135-151.

Pack-Brown, S. P,, & Williams, C. B. (2003). Ethics
in a multicultural context. London: Sage Publica-
tions, Inc.

Petrovi¢, M.N. (2016). Efekat eticke pozicije i
edukacije na eticka uverenja psihologa koji se bave
psihoterapijom u Srbiji. Primenjena psihologija, 9,
261-272.

Pope, K. S., Tabachnick, B. G., & Keith-Spiegel,
P. (1987). Ethics of practice: The beliefs and be-
haviours of psychologists as therapists. American
Psychologist, 42, 993-1006.

Rubin, S., & Dror, O. (1996). Professional ethics of
psychologists and physicians: Mortality, confiden-
tiality, and sexuality in Israel. Ethics and Behavior,
6,213-238.

Speight, S. (2012). An exploration of boundaries
and solidarity in counseling relationships. The
Counseling Psychologist, 40, 133-157.

Stapleton, A., Hanks, D., Hayes, K., & Parham, W.
(2010). Ethical dilemmas in sport psychology: A
dialogue on the unique aspects impacting prac-
tice. Professional Psychology: Research and Prac-
tice, 41, 143-152.

Wylleman, P., Harwood, C. G., Elbe, A.-M., & de
Caluwé, D. (2009). A perspective on education
and professional development in applied sport
psychology. Psychology of Sport and Exercise, 10,
435-446.

Weinberg, R., & Gould, D. (2011). Foundations
of Sport and Exercise Psychology (5h Ed.). Cham-
paign, Illinois: Human Kinetics.

135



Veskovic¢ A. V, & Petrovi¢ N. M., Ethics education..., PHYSICAL CULTURE 2017; 71 (2): 127-136

ETHISCHE BILDUNG IN ANGEWANDTER SPORTPSYCHOLOGIE

Zusammenfassung

In der angewandten Sportpsychologie wird von Psychologen oft erwartet, ihre Arbeit auflerhalb des Rahmnes der traditionellen klinischen
Praxis zu machen, was Vorteile, aber auch Begrenzungen hat. Praktiker sind oft mit spezifischen Dilemmas konfrontiert und kénnen nicht
alle Antworten im Ethikkodex finden. Empirisch wurde dokumentiert, dass ethische Bildung ein wichtiges Instrument im Kampf gegen
den Bruch von ethischen Prinzipien darstellt. Sie bekommt an Kraft, unter anderem auch wegen der Tatsache, dass in den letzten Jahren
die Anzahl von Psychologen in diesem Bereich angestiegen ist. Aus diesem Grunde befindet sich der Schwerpunkt dieser Arbeit auf dem
ersten Ziel — der Beschreibung des Spezifikums der Ethik in der angewandten Sportpsychologie. Auf Grund einer Revision von relevanter
Literatur wurden die drei hdufigsten Fragen ausgesondert: die Festlegung von Grenzen, Vetraulichkeit und Kompetenz. Im zweiten, kleine-
ren empirischen Teil wurden Ergebnisse einer Pilotstudie iiber ethische Uberzeugungen in Bezug auf das Verhalten von Sportpsychologen
vorgestellt. Die Informationen wurden an einem Muster von Psychologiestudenten (N=92) gesichert, von denen manche vielleicht den
Beruf des Sportpsychologen aussuchen werden. Manche der Verhaltensweisen, die fiir effiziente praktische Arbeit unumganglich, aber
untypisch fiir die traditionelle klinische Praxis sind (z.B. Anwesenheit eines Psychologen bei einem Wettbewerb) wurden fast von der
Hilfte der Priiflinge als unethisch eingeschitzt. Die grofite Ubereinstimmung der Priiflinge wurde bei der Frage tiber die Enthiillung von
vetraulichen Informationen dem Trainer gegeniiber erzielt. Auf Grund dieser Arbeit wurde eine Empfehlung formuliert, die sich auf das
Bediirfnis nach Entwicklung von spezifischen Trainingsprogramms fiir Ethik in angewandter Sportpsychologie bezieht.

Schliisselworter: KLINISCHE SPORTPSYCHOLOGIE / ETHISCHE DILEMMAS / GRENZEN / VETRAULICHKEIT / KOMPETENZ
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ETNMYKO OBPA3OBAIBLE Y IIPUMEILEHO]
IICXOJIOI'NJN CITOPTA
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Caxerak:

Y mpuMerbeHoj ncuxonoruju cropta (IIIIC), of mcuxosora ce 4eCTo 3aXTeBa, ja CBOje CIyTe IPy)Kajy U3BaH OKBUpa
TpaJMIVIOHATHe KIVHIYKe IIpaKce, IITO MMa U MPeJHOCTY U orpaHMdersa. [IpakTidapn ce yecTo cycpehy ca creru-
¢buyHMM IuTeMaMa, a He MOTy Hahu cBe OAroBope y KOfieKCy eTuke. EMImMpujcku je JOKyMEHTOBAHO Jia je eflyKalja
U3 eTUKe 3HaYajHO OpyKje y Sopdu IpOTUB Kpllema eTHIKKX Hadena. OHa od1ja Ha CHa3y, yBaXkaBajyhu unmeHuIy
Jia je TOC/IeIbUX TOJMHA TOPAcTao dpoj MCUXO/IOTa y 0BOj 0OacTi. YIIPaBO 3aTO je TEXMIITe OBOTa pajia Ha IIPBOM
Wby - onucuBamy creunduynocty etuke y IIIIC. Ha ocHOBY nperyena pe/ieBaHTHE JIMTEPaType, U3BOjeHa Cy TPU
Hajuemrha IMTama: MOCTaB/bakbe IPAHNUIIA, IOBEP/BMBOCT 1 KOMIETEHTHOCT. Y APYIOM, MambeM, eMIMPUjCKOM [ery
MIPMKA3aHU Cy PESYATATH MMJIOT CTY/AMj€ O ETMYKIM YBEPEerIMa y BE3U Ca IIOHAIIamheM CIIOPTCKUX ncyxonora. ITomamm
Cy IIpUKYI/beHN Ha y30pKY CTyAeHara ncuxonoryuje (N=92), ox xojux he Heky MOXk/a IOCTaTy CHOPTCKI TICUXOTIO3M.
Hexa off moHamama, Koja Cy HeOIXOfHA 3a epUKACHO 00aB/babe IIPaKce, a aTUIIMYHA CY 38 TPAJULIVIOHATHY KIIMHIIKY
Ipakcy (Ha mpuMep, IPUCYCTBOBambe IICHXO/IOTa TAKMUYEHbIMA), TOTOBO MOJIOBVMHA MCHMTAHMKA IPOIIEHNIA je Kao
HeeTnyHa. Hajseha carmacHoOCT ncnranmka IOCTUTHYTA Kajia je IMTaby OTKpUBakbe IIOBEP/bYBIX HOfjaTaKa TPEHEpY.
Ha ocHoBy oBor paza ¢bopMy/ucaHa je Ipernopyka Koja ce OfHOCH Ha IoTpedy pasBoja creluduyHuX Iporpama Tpe-
HuHra us etuke y IIIC.

Kbyune peun: KIMHMYKA CIIOPTCKA IICUXOJIOTUJA / ETUYKE OJUJIEME / TPAHUIE / IIOBEP/bIU-

BOCT / KOMIIETEHTHOCT

VBOJI

IIcuxonormja cropTa je penaTuBHO MIaja AVCLM-
IIIVHA Koja ce 60-MX Tofj/iHa IPOILJIOT BeKa U3JBOjI-
Jla U3 IMPUX OKBUPA IICUXOJIOTHje, HayKa O CIOPTY
un mepunuHe (Stapleton, Hanks, Hayes & Parham,
2010). Y okBMpY IICUXOJIOTHje CIOPTa U3JBOjUIE CY
ce aBe cydpuctummHe (Wylleman, Harwood, Elbe,
& Caluwé, 2009): akageMcKa ICUXOJIOTHja CIIOPTA U
npuMemeHa ncuxonoruja cnopra (IIIIC). Y oksupy
III1C yxpiuTajy ce IcMX0I0TMja CIOpTa ¥ KIMHAYKA
ncuxonoruja. Ilopen mpakce npykama KIMHUYIKAX
ycnyra (HIp. paj ca CIOPTUCTMMA KOjM MMajy IO-
pemehaj pacrionoxkema mmn nopemehaje ncxpase), y
okBupy I1I1C npumemyjy ce 1 MHTepBeHLIKje Koje Cy

0 TIPUPOAM efyKaTUBHE, a YK/bY4yjy TPEHVHT MeH-
TaJIHMX BELITVHA NOTPedHMX 3a BPXyHCKa CIIOPTCKa
mocturayha (BelITMHe peakcalyje, IOCTaB/baiba
IVbeBa, MMArMHALVjy, U Ap.), y4erme BeIITHHaMa
KOMYHMKaIjije ca caurpaduma X TPEHEPOM U MHO-
re npyre (Stapleton, et al., 2010; Weinberg, & Gould,
2011). Y cxmapy ca cnenudmunHoctuma IIIIC moja-
BJ/bYjy Ce KapaKTepYCTUYHA eTYKa IITama 1 Moryhe
eTU4Ke JyIeMe ca KojuMa ce IpakTudapy cycpehy.
[Topeyn oHMX OMTHUX 3a KIVMHNYKY IICUXOIOTH]Y, OHA
YK/bY4yjy X OHE KapaKTepUCTUYHE 3a IICUXOJIOTU)Y
criopra 1 3a CIOPTCKY KyaTypy yommre (Brown, &
Cogan, 1994; Moore, 2003). I1I1C npunana nuTepau-
CUMIUVIMHAPHUM 0d/1acTMMa y KOjMa Cy eTHYKa M-
Tama U3y3eTHoO 3HavyajHa (Petitpas, Brewer, Rivera, &
Van Raalte, 1994).

Kopecnonpmenumja ca: Ana B.Beckosuh, e-mail: ana.veskovic@fsfv.bg.ac.rs. Hukoma M. Ilerposuh, 127

e-mail: nikola.petrovic@f.bg.ac.rs



Beckosuh A. B, n Ilerposuh H. M., ETuuko o6pasoBame

oy OVIBVYKA KYJITYPA 2017; 71 (2): 127-136

ETNMYKUN KOJEKC 1 OBPA3OBAIbE
N3 ETUKE

Y nuby perynucama Ipakce oBe IpUMebeHe -
CUMIUIVHE, Pa3IN4INTa CTPYKOBHA YA pYy>Kema IICUXO0-
JIoTa pasBUIA Cy U IIPUMERYjy eTIYKe KofieKce Y KO-
juma cy yTBphena npaBua (He)mo)Xe/bHOT ITOHAIIIA-
Ba I IocTynama y oppehennm curyanujama. Tako
je Ha mpuMep, HarmoHanmHo yapyskeme 3a CIOPT 1
TerleCHO odpasoBame 0djaBmno ,Etnuke crangappe
y npyxamy ycryra HACITA uwnanoBa® Vipyxeme
3a yHampebuBame NpuMemeHe IICUXOIOTHje Y Hade-
Iy je mpUXBaTUIO cMepHuIe ETiakor xopekca koju
je odjaBmma Amepuuka IICUXOJIOIIKA acolyjaluja.
Y Hamoj cpepyHM, €TUKA IICUXOJIOTA je perylucaHa
eTMYKMM KogekcoM [lpymrsa ncuxonmora Cpduje
(OIIC, 2000), y okBMpY KOTa HMUCY €KCIUIMIMpaHe
CrIenMpUIHOCTM eTUKe CIOPTCKUX Icuxonora. He
PETKO ¥ HaXKasloCT, CHOPTCKM IICMXOJIO3M Ce Cycpe-
hy ca ermukum pureMaMa 3a Koje HMCY ITPOIMCAaHA
jacHa npaswia noHaurama (Lavallee, Kremer, Moran,
& Williams, 2004; Weinberg, & Gould, 2011). Ynpa-
BO 3aTO efyKallija CTYJeHTa I CTPy4maKa 13 eTIHKe,
IpefiCTaB/ba Hajjade opyxKje y Sopdu mpoTus Kpire-
Ba eT4knx npasmna (Vasquez, 1992). Iben ocHos-
HY LIWb je yCBajambe ofpeheHOr HauMHa pasMuIlba-
Ba Y CyCpeTamy ca eTMYKUM AuaeMaMa y IpaKcu
n wuxosBor pemaBama (Pack-Brown & Williams,
2003). Yopyxeme IpuMemeHe ICHUXOJIOTHje CIOop-
ta (AACII) mponmcano je MUHMMalHe CTaHAApfe
3a podujame cepTudUKaTa CHOPTCKUX IICUXOJIOTA.
IIpeMa oBMM cTaHHapAuMa, KOjU Cy jefiMHO IIpU-
3HaTM Off CTpaHe AMEPMYKOr ONVMIINjCKOT KOMMU-
TeTa, HOCIEAUITIOMCKE CTyAMje IICUXOIOruje CIIop-
Ta Tpeda ca cagpxe u moxyn u3 ertuke (Wylleman,
Harwood, Elbe, & Caluwé, 2009). YcBajame u momrro-
Bame NpodecroHaHe eTuKe y Be3n je ca mpodecu-
OHAJIHVMM MJICHTUTETOM IIpaKTI4Yapa 13 OBe 0d/1acTn
(Haberl, & Peterson, 2006). OH je je ogpeben odpa-
30BameM, 00YKOM (TpeHMHIOM) U KBanudukalyjama
(Wylleman, & Lavallee, 2004). Behuna npakrudapa
CY BUIIOMUPAHU CTYAEHTU IICUXOJIOTUje KOjI Cy ce
KpO3 JI0flaTHE TPEHMHTe CIIelMjaIn30BasIy 3a ICUXO-
norujy cnoprta. Ca gpyre cTpaHe, MHOTY CaBpeMeHI
IporpaMm efykauuje U3 HayKa O CIOPTY YK/bY4yjy
CaBeTOBaIbe VM TPEHUHTe U3 KIMHUYKe IICUXOJIOTHje.
HbuxoB pasnmuunt npodecruoHaTHN UAEHTUTET BOAN
TOMe JIa C€ OHM He JIp>Ke MJCeHTUYHOT eTUYKOT KOfIeK-
ca (Brown, & Cogan, 1994). 3a eTn4Ko IOHAIIakbeE,
KoOje yT1ue Ha KOMIIETeHTHOCT, Off CYIUITMHCKOT 3Ha-
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Jaja je CIocOOHOCT IpeIl03HaBama 1 pasBoja moced-
He 0CeT/bUBOCTM 33 €TIYKA MUTamba 1 Moryhe eTmyke
nuneMe (Brown, & Cogan, 1994).

IIpenmeT oBOT pajia Cy eTHYKa yBepema U MOHa-
Iama CIOPTCKUX IICUXO7Iora. Y pajy Cy NMpuKas3aHa
HeKa eTMYKa NuTama Kapakrepuctuyna 3a [IT1C koja
ce y nmuTepaTypu cTpaHux ayropa (Brown, & Cogan,
1994; Huang, & Hung, 2008; Moore, 2003; Stapleton
et al., 2010) Hajuemrthe HaBOJe KaoO KapaKTepUCTUY-
Ha 3a [IIIC: mocraBpame TpaHuUIA, IOBEPHBUBOCT
M KOMIIeTeHTHOCT. bynyhm ma ce ocermuBocT 3a
OBa INTamba CMaTpa K/bYYHOM 3a e(UKACHY IIPaKcy
CIIOPTCKOT IICMXOJIOTa, Te fla Y HAaIlIOj CPeIMHY HeMa
nyOIMKOBAHUX PajioBa Ha OBY TeMY, IIPBY LIWJb pajia
je BUXOBO IpefcTaBbame. [locnenmux rogyHa, cse
Behn dpoj mcuxonora y Hamioj cpepuum, daBu ce
[IIIC, a Ha camo TpM Off CelaM aKpefUTOBaHMX (a-
Ky/ITeTa IICUXO/IOTHje MIMajy IpefiMeTe Koju ce TUIy
Heke odnmactu mnpodecuoHanHe eTuke (Hecreny-
¢uuHo, 3a cuxonorujy yomure). [lofaTHo, KypceBu
KOjy ce T4y IpodecroHaNHe eTUKe U3y3eTaK CY, a
He npaswio (Ilerposuh, 2016). VicTrpaxxnBama 1o-
Ka3yjy la Cy yBeperma BayKHa 3aTO LITO je TIOHAIlambe
TIICMXOJIOTA YIJIABHOM Y CK/Iazny ca yBepemnma (Pope,
Tabachnik, & Keith-Spiegel, 1987; Rubin & Dror,
1996) u 3aTo mWTO MOTy fila yTUYY HA IICMXOJ/IOTe Jia
HOIITYjy WIn ja Kpule npodecnonanny etuky (Ile-
tpoBuh, 2016). Y Hamioj cpepnuy, y Hajsehem dpojy
cny4ajeBa, npaktuyapu IIIIC cy ncuxonosu, Hajue-
mwhe de3 mopatHe GopmanHe egyKalyje U TPEHMHTA.
Ipyru nwpb OBOT pajia je IpUKasuBambe pesyiaraTra
eKCIJIOPATUBHOT MCTPAXMBamba (IIM/IOT CTyAMje) - y
KOMe CMO JICTIMTA/I YBepemba CTyeHaTa IICUXO/IOT -
je (dymyhmx mcmxosora) o eTmIy MOHaLIaka CIOPT-
CKMX TICHXOJIOTa.

HAJYEITRA ETUUYKA IIUTAIBA'Y
ITPYUMEILEHO] IICXOJIOI'NJN
CIIOPTA

ITocraBmpame rpanmma. Y OKBMPY CaBeTOJaB-
HOT U IICMXOTEPaIMjCKOI OIHOCA ITOCTAB/bajy Ce ja-
CHe I'paHMIIe ca Ln/beM fedUHICamba YIoTe CBaKe Off
CTpaHa y OIHOCY M fia Ce 3aIUTUTU JOOPOdUT KiM-
jenara (Speight, 2012). Y mocnenme aBe feueHwuje,
y AUTEpaTypyu Ce IojaBjbyje CTaB Jla CBaKu IIpena-
3aK I'paHUIA He NIPe[CTaB/ba BIXOBO KpLIeme I He
Mopa Outu mretaH no kamjerrta (Barnett, Lazarus,
Vasquez, Moorehead-Slaughter, & Johnson, 2007).
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KoncynTanuje koje 0daB/bajy CIOPTCKM ICUXONTO3M
TI0 CBOjOj IPMPOAM MOTY fia TIPEfICTaB/bajy Ipena3ak
rpanuiia (Moles, Petrie, & Watkins, 2016). 3ampaso,
Kajla CIOPTCKM IICMXO/IO3M pasMaTpajy IpyuMepe-
HOCT CBOTA IIOHAIlalba Tpeda Ja ra cariefajy Kpos
IpU3My CIIOPTCKOT OKpyxema (Speight, 2012). ITo-
pen odaB/bama Ipakce Ha TPAAUIMOHATHUM MeCTHU-
Ma y CaBeTOBAIMIITMA y OKBUPY IIpUBATHE IpaK-
Ce WIN YHMBEP3UTETa, yOOMYajeHo je Jja CHOPTCKM
IICUXOJIOT 0daB/ba KOHCY/ITaLlMje ca CIOPTUCTUMA I
ca TpeHepyMa M M3BaH KJIACUYHOI IICUXOTEpamuj-
CKOT CeTVHTA, HIIP. Y IPOCTOPUjI 32 IPUIIPEMY IIpeT
TAKMMYAPCKM HACTYI, CBIAYMOHMIM, TOKOM IIy-
ToBama (y ayTodycy, aBuoHy), y xoreny (Andersen,
Van Raatle, & Brewer, 2001; Brown, & Cogan, 1994;
Etzel & Watson 2007; Moore, 2003; Stapleton, et al.,
2010; Haberl, & Peterson, 2006). OBo ce mocedHo
OJIHOCH Ha OHe IICHXOJIOTe KOjy pajie ca CIIOPTCKUM
TYMOBVIMA VIV Y OKBUPY CHOPTCKUX OpraHM3aLyja
(Moore, 2003). HepeTko, pacriopesy CiopTicTta Koju
Cy YHampep UCIUVIAHMPAaHU ¥ OKYIMPajy CHOPTUCTY
YUTABOT JlaHA, He oMoryhaBajy #a ceaHce Tpajy Kako
je yoduuajeno 45-60 muHyTa, Beh nma BpemeHa camo
3a KpaTKe MHTepBeHIMje Koje ce HeKajja 0daB/bajy U
TOKOM odemoBama (Stapleton, et al., 2010). OBakBa
npakca oMoryhaBa j1a IICMXOJIOT TOMOTHE CIIOPTUCTH
7ia GYHKIMOHMIIIE IITO je Moryhe onTHMaHmje, KaKo
du ocTBapMo CBOje TMYHe IV/beBe U L/beBe TUMa 1/
W croprcke opranmsanuje (Moore, 2003). Crop-
TUCTY MOTY fia ce ocehajy marogauje kaza je mcmuxo-
JIOT ca IYIMa U Kajja KOHCY/ITalllje MOTy fia ce OfBU-
jajy xaga cy UM norpedHe (Ha mpuMep, HEIIOCPELHO
IpeJ; TAKMIYapCKy HACTYII, HAKOH mopasa). Crepeha
IIPEHOCT OBAKBOT HaYlMHA Pajja je y IOCTOjarby BUIIe
MoryhHOCTHM fla TIcuXO7IOT dOJbe YIIO3HA U TPeHepa I
CIIOPTUCTY, Kao U JIa IPUCYCTBYje IBUXOBUM PeaKIy-
jamMa y KpM3HMM CUTYyaljijaMa. JacHO je la Cy y OIu-
CaHOM OKpY’)KelY, 'PaHUIle Mame PUTUHE HEero y
KIMHUYKOj Ipakch. JlogaTHo, eTudKe AujieMe MOry
la ce MojaBe y OHMM CUTyalyjamMa y KOjuMa je BULIe
conujanae uHTepakuuje (APA, 2002). Ha npumep,
IICUXOJIOTA MOTY II03BaTy Jja IIPUCYCTBYje MPOC/IaBI
HAKOH II0deJle TMMa MM Ta TPeHepy MOTY IO3BaTH
na onujy nuhe y dapy. Kako ncuxornor Tpeda na mo-
cTymu axo ce Habe y TakBoj cutyanuju? Ako onduje
ma nobe, To MO>Ke HAIIPAaBNUTH AVICTAHILY Y OZHOCY (a
OMMCKOCT Y OFHOCY IICUXOJIOT-CIIOPTIICTA UM KJbyd-
HM 3Ha4aj). OdMYHO je MoTpedaH My>KM BPEMEeHCKU
Hepuof fia IICUXOJIOT Ca CIHOPTUCTMMA M Ca OCTa-
MM 3BaHMYHUIMMA (aKO pajyl y OKBUPY onpehene

CIIOPTCKe OpraHm3anyje) passuje Jodap pajHiu cae3
U ocTBapu ONMCKOCT, Te /ja ¥ Ha Ja/be dyfe MOLITO-
BaHa, lieleHa 1 ocoda off nmoBepewa (Moore, 2003).
Ca fipyre cTpaHe, He Tpeda 3aHEMAPUTH U IPYTY MO-
ryhm cueHapmo: CopTUCTM KOju CY [IONA3UIN KOJ
IICMXOJIOTA y IW/bY pellaBamba KOHKPETHUX IIPO-
dmeMa 1 Koju Cy ca IICHXOJIOrOM M3Tpajuiu godap
pajgHM caBe3 IOC/Ie 3aBpLIeTKAa TpeTMaHa 3aTpake
nomoh y dyayhHocTn. Ako Tcmxonor mpuxBaTu Aa
IPIUCYCTBYje TaKBUM Jorabajuma, HEONXOIHO je fa
cBe BpeMe dyjie cBeCcTaH Ipo¢eCNOHATHIX IPAaHNIIA,
Ia ce ,4yBa“ of ONMMCKMX MHTEpaKlMja, Te Ja BOAU
HOBpIIHE pasroBope. Y JIMUTepaTypu ce HaBOJY MC-
KyCTBO IICMXOJIOTa KOji je 4ecTo 01O IO3MBaH Ja
IPUCYCTBYje TAKBUM conyjanauM porabajuma. O ce
HAMETHYO y Y031 BO3a4ya y CUTyalMjaMa y Kojuma
ce KOH3yMMpPAo a/IKOXOJI, IITO My je omoryhuso ja
dyne ykpyueH y gorabaj, anu u ja sagp>xu npodecu-
OHa/IM OJfHOC 1 Jja ouyBa rpauuue (Brown, & Cogan,
1994). Jour jemHa KapaKTepMCTUYHA CUTYaIuja, Koja
MO)Ke OMTV eTHYKM YIMUTHA, TIYe ce MecTa 00aBba-
1ha KOHCY/ITaIlMja ca CIOPTUCTMA TOKOM ITyTOBaba.
3aMMCINMO 4eCcTy CUTyallMjy Aa y XOTelny Huje Ho-
CTyIIHa TOCedHa MPOCTOpuja 3a 00aB/barbe KOHCYII-
tanyja. OdaB/barbe KOHCY/ITaIMja ca CIIOPTUCTUMA Y
nodujy xoTenma MOXe [ja HoBefle 4O KpILIemha Hadena
MOBEP/BUBOCTU. VICTO Tako, ICUXOIOT MOXe ca I0je-
AVHAYHYM CIOPTUCTVIMA VY Ca TPYIIOM CIIOPTUCTA
Ia odaB/ba KOHCYITaLMje y XoTenckoj codu (Moore,
2003) mTO MOXKE 12 OTBOPY MUTaMe NOTEHIMjaTHIX
CeKCya/HNX HaMepa (HeKM IICMXO/IO3M paspeliaBajy
OBy CUTyanmjy ,pasiehu ca oTBOpeHMM BpaTmma“).
3aK/by4YHO, TICMXOJIOT He MOpa IO CBaKy IIeHY Jia 13-
derapa oBakBe cuTyanuje, Beh fa y Tum cutyanujama
cede mpepcraB/ba Ha MpOdECHOHATHN HAaYMH M Ja
cBMMa OyJie jacHa IWeroBa yjiora ¥ Ha4uMH Ha KOju je
oH ykbydeH (Moore, 2003).

IToBeppuBocT. [lodap ogHOC M3Mehy npodecn-
OHa/IIla, SM/IO fla je OH IICUXOJIOL, ICHMXOTepareyT,
KOHCY/ITAHT, CYIEPBU30p, CIOPTCKU IICMXONOT MU
KMjeHTa (TO MO)XKe OUTM MHAMBUAYATHU CIIOPTU-
CTa, CIIOPTCKYU TUM, TPEHEep 1M OCTAIV 3BAHUYHUIIN
KIyda, pOAUTE/bY CIIOPTUCTE) NpeACcTaB/ba K/bYIHY
KOMIIOHEHTy 3a ycremraH ucxop (Stapleton, et al,
2010). OcHOBY OBOT OfIHOCA YMHY HOBepeme. Jak u
HajMame Kplllemhe Hauela IOBep/bUBOCTU MOXKe He-
raTMBHO JIa Ce Ofipasy Ha WBUXOB ofHoc. Hajyemhe
Tpeha cTpaHa - popuTe/BY CHOPTUCTE, TPEHEP WIN
APYTY 3BaHUYHMIM KIyda MOTY YIIYTUTY CIIOPTUCTY
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KOJI IICIXOJIOTA U Ca IbJIMe OCTBAPUTH IIPBY KOHTAKT.
Huje petxo ma Tpeha cTpaHa mpeTmnocrasiba fa ayTo-
MAaTCKI IO7IaKe TpaBo Ha MHQOpMaluje o 0ceT/bu-
BIM IOfIallIMa Be3aHUM 32 TPETMaH 1 HallpefloBabe
(Moore, 2003). [TogaTHa KOMIUIMKAIIja MOYXKe Jja Ha-
cTaHe yKoimmMko Tpeha cTpana ¢puHaHCHMpa TpeTMaH.
OBo je decTa cuTyanuja ca pofUTe/bUMa KOjU Cy Y
BUICOKOM CTeIIeHY YK/by4eHU Y CHOPTCKY aKTVBHOCT
cBoje ferte. Moxke ce OTOUTH fla TICMXOJIOT ITapares-
HO Pajii ¥ ca CIIOPTUCTOM U Ca HeTOBUM POJUTE/bY-
Ma. Beoma je BaykKHO [ja pa3Buje T0CedHY OCeT/BUBOCT
3a oflaTHA IMTama 1 3a OffpyKaBarbe IOBEeP/bIBOCTIL.
Y TakBMM C/Iy4ajeBMMa INUTamba IOBEP/BUBOCTY CY
3HATHO CTIOKEHUja U 3aXTeBajy HOJATHY ONPE3HOCT U
danaHcuparme. JeHO O] HajoCceT/bUBUjUX NNATAMA je-
CTe y KOM CTeIlleHY CBaK! YIaH IOPOJNIle padyyHa Ha
HOBEP/BMBOCT Y OKBMPY HOPOANIIE, IITO je HOCedHO
M3paKeHO aKO YIaHOBY MOPOJMIIe Oa3e I II0jefy-
HayHo. Moryhe cy rperike y aBa cMepa. AKO IICHXO-
J10T faje odmbe MHpOpMaluja (py yeMy He Mopa fia
KPIIJ Haye/Io ITOBEP/bBUBOCTY) MOXKE U3IJIEHATH Kao
7la je HauesI0 MOBep/bUBOCTU HapymeHo. CyIpoTHO
TOMe, aKO IICHXOJIOT TIPy»Ka MICYBMIIIe Majlo MHGOp-
Malyja MOXe Jja CTBOPU CYMIbY Y Be3U Ca CaMUM
mporecoM. Y TakKBUM CHUTYaljaMa ICuxoror he Haj-
dorbe TIOCTYIUTI aKO 0Xpadpyje YIaHOBE TOPOAMIIE
fia pasMemyjy nHbopmanmje Kajja cMaTpajy aa je To
npuknagHo. Kaga mocroju cymma y Ty MoryhHocr,
IICUXOJIOT MOXKe Jla YINMTA CBAKOT WIAHA HOPOAMUILE
Koju Ou feo mHGpoOpMaluja S1I0 MPUKIALHO A II0-
JIeV ca OCTA/IMM YWIAHOBMMA TIOPOAMIIE.

Kapga cnoprckm ncmxonor papm ca mpodecuo-
HaJHUM CIIOPTCKMM OpTaHM3alMjaMa, He MOXe Jja
IPeTHOCTaBY MCTe TPAaHUIle IHOBEP/BUBOCTHU, KAO
Kafla paju ca nojenrHavyHuM cnoptuctoM (Gardner,
2001). Y Tom mmporecy Tpeda MMaTy y BUALY U LiU/beBe
CIIOPTHCTE U IIW/bEBE CIIOPTCKe OpraHu3anyje, ako je
OHa aHTa)XOBaJja Icuxosora (y TOM cIydajy u opra-
HM3auuja je kiujeHr). TpeHepy, 3SBAHMYHUIIN KTyda,
I1a YaK ¥ MeIXju MOTy CMaTpaTy Ja IoCefyjy IpaBo
Ha oBe IpuBmIerosane nHpopmanuje. Ha nmpumep,
3aMUCINMO Jja crioptcku Kinyd (Tpeha crpana y op-
HOCY) aHTaXyje IICMXO0JIOTa Jja IPOIleHN KapaKTepy-
CTMKe TMYHOCTU CHOPTUCTA U A je 3afaTaK ICUXO-
JIoTa fla CIOPTCKOM KITydy caumHM usBemTaje. Heorm-
XOJHO je /1a CIIOPTHCTa O ToMe Oyne MH(POPMICaH.
3ato Beh y ToKy IpBOT KOHTaKTa ca Tpehom cTrpaHoM
IICHXOJIOT Tpeda fla MOCTAaBM jacHe TPaHuUIle TIOBEp-
JBUBOCTY MHGpOpMaIMja y OFHOCY Ca CIIOPTUCTOM
(Moore, 2003). Ykonuko, Ha mpumep, Tpeha crpana
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Off IICMXOJIOTa 3aTpaXkKy MH(POpMaIyje 0 CIOPTUCTH,
oH du Tpedano ma je ynytu Ha cnoprucry. bygyhn
ma ognoc n3Meby ncuxomora un Tpehe crpane Moxe
fla yTude Ha KB/JIMTET U TPpajarbe OFHOCA ICUXOJIOT -
CIIOPTHUCTA, 3aT0 U n3Mely mUX Tpeda fa ce paspuje
OJIHOC TIOBepema. JefjaH off IPBMX KOPaKa je IOACTH-
name Tpehe cTpaHe 1a MOAPXKY TPETMaH CIIOPTHCTE,
IITO NOpa3yMeBa IOIITOBAbEe TOBEP/bUBOCTI. YKO-
JIMKO je KOHCY/ITAHT 110 CBOM 0dpa30Balby IICHUXOJIOT,
MO>Ke Ce JIECUTH Jla Ca CIIOPTUCTOM Pajiyl ¥ Ha Ipo-
dmeMuMa Koju mpeBasnIase CIOPTCKO HAIIPeIOBabe,
Ia 4akK ¥ paj ca npodneMyuMa 13 od1acTy KIMHIYKe
ncuxonoruje (mopemehaju mcxpaHe, aHKCHO3HOCT,
mempecuja UTA.). Y HEKUM CITy4ajeBIMa TpeHep MOoXKe
MMaTI aKTMBHO ydelrhe y TpeTMaHy. Y TOM CrIydajy
HEOITXO/IHO je Off CIIOPTYCTe TPAXUTY MICAHY Cara-
CHOCT 0 MOryhHOCTMMa OTKpuBamwa MHQOpMaInuja
(1 y xoM cremneny ce oHe Mory paTtu Tpehoj crpann).
YecTo TpeHepu KOju €y MHPOPMMCAHN O IpaHMIIA-
Ma IOBep/bUBOCTH, KOHCYITAHTY IIOCTaB/bajy IMNUTa-
ha 0 HaIlpefioBamy cropTucte. Ha mpumep, ako je
CIIOPTUCTA HANIPEI0BA0O TPEHep >KeMM fla 3Ha O 4eMy
je crmopTHCcTa pasroBapao ca IICHXOJIOrOM, HajBepo-
BaTHMje KaKo OM M caM 3HaO KaKo MOXKe J1a IOfpPKI
copructy y dynyhum curyanujama. OBe cutyaunnje
Cy y4ecTanuje YKOINKO Ce ICUXOJIOT U TpeHep Jnd-
HO 1103Hajy. Tajja ICMX0I0T MOXKe f1a MUTa CHOPTUCTY
0 YeMy M KO/MmKo MH}opMaluja MoXe Jja CaOIIITH
TpeHepy. OBa cuTyanmja, HeJlarogHa 3a CBe yK/byde-
He CTpaHe, MOXe ce IpefyIpeauTy Tako mro he ce
0Baj IOTOBOP IIOCTAaBUTH YHAIIpel, a KOMYHMKAIMja
KOHCY/ITaHTa ca TpehoM CTpaHOM YHampen JCIIa-
Hupatu. Kopmekcom AMepuuke IICMXOJIOIIKE aco-
nujanyje je npenBubheHo a CUXOIOT MOXKe Jia naje
uHdopmaruje Tpehoj cTpanu, am caMo oHe, Koje ce
AVMPEKTHO THYy HocTu3ama oppehenor muma (mpo-
(decroHaHOT MM Hay4HOT) 1 camo ofipeheHoj oco-
du. Ocrane mHbOpMaLyje, KOje HICY JUPEKTHO I10-
Be3aHe Ca IM/beM TPEeTMaHa, He CMejy ce OTKPMBATH
(APA, 2002).

OdaB/pame KOHCYIATAlMja HAa jaBHMM MeECTMMa,
TOKOM TPEHUHIA VIM TOKOM TaKMUYema, je joIl je-
IaH BaKaH aCIIeKT IIpaKce 3a KOji IICHUXOJIOT Tpeda
ma pasBuje mocedny ocerpuBoct (Huang, & Hung,
2008). Cioptucty He MOpajy Aa odpare MakKiby Ha TO
KO Ce Hajlasy y SMM3uHMY, amy ICUXOJIOT je y)KaH Ja
OIIPe3HO pas3roBapa o IoBep/bMBMUM MH(OpMaLujama
Koje apyre ocode MOry fia 4yjy. AHfiepceH U capaj-
Hyny (2001) fajy mBe cyrecTmje y Be3an ca OBAaKBUM
CUTyallMjama. JefHa je fa IICMXOJIOT M CHOPTHCTa
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MOKYIIajy fa MpoHal)y HeKo 3BYYHO M30/10BaHy IpO-
CTOPHU]Y, a ipyra je fja KOHCYNTalyjy O IOBEP/bUBUM
MUTaBUMA 3aKaXKY Y IPYTO BpeMe.

KomnerenTHoCT. IIcuxornoruja criopra je crenn-
jamM3oBaH MOMEH U 3aXTeBa CIELVjalN30BaHy KOM-
neteHTHOCT (Brown, & Cogan, 1994). Ilorpenrso je
BepoBame Jla Ce KOMIIETeHTHOCT 3a ICUXONOTHjy
criopta Mo)ke crehy BeIMKMM MHTepecoBameM 3a
TeMe 13 TICUXOJ/IOTHje CIIOpPTa, YNTamheM JINTepaType
VUIN TIaK f1a OVMBIIN YCIIEIIHY CIIOPTUCTY WU TPeHe-
pu mocenyjy oBy KOMIIETEHTHOCT. Ilcuxonosmu mory
OUTM KOMIIETEHTHM 33 CaBETOBaIbe W/IM IICHXOTepa-
nvjy, amu ia Oy Smim KOMITETEHTHY 3 0d/1acT IICHXO-
JIoTMje CIIOpTa, HEOIIXO/IHO je A CTeKHY crerduyHa
3Hamba U3 CIOPTCKUX HayKa U U3 MeMIIMHE CIOPTA,
Kao U Jja ce KOHTMHYMPaHO ycaBpiuaBajy (Stapleton
et al,, 2010). Taxobe je BaxxHO fja ocenyjy onpehene
KOMIIETEHIIe Y OKBUPY Cyd-crenyjanmHocTu. Tako Ha
npuMep, IpaKTHYapy yodaBajy 3Ha4ajHe pasmKe y
pajy ca CIOPTUCTUMA KOjy Cy pasIN4UTOr TaKMU-
vyapckor panra (Stapleton et al, 2010). JegHako je
3HAYajHO Jja yBaXKe CrennduyHe acleKTe Kajja paje
Ca MIaiuM CIIOPTUCTVMMA, Ca YHUBEP3UTETCKUM
CIIOPTUCTUMA, y OKBMPY CIIOPTCKMX OpraHM3anuja
WIN ca IPOQeCHOHATHNM VM BPXYHCKMM CIIOPTUCTH-
Ma, Kao 11 0COOEHOCTH CBaKe cIIopTcke rpaHe. Hakon
3aBplIeHNX (opMaTHMX Iporpama Koju odyxBarajy
3Hama 13 IICUXOJIOTHje CIOPTA, a Y IM/by 3aIUTHUTe
1oOpodNTH KIMjeHTa, 3HAYajHO je Ja IICUXOJIOT uje
Ha CyIIepBU3Hjy KOja MO>Ke [la Bapypa off ydecTare 10
TOIMINbe, KO CYIIepBI30pa — eKCIepTa 3a 00/1acT u
KOJl BpIIIAa4Kor cynepBusopa (Barney, Andersen, &
Riggs, 1996). ¥V penepanTHOj muteparypu (Brown, &
Cogan, 1994; Moore, 2003; Stapleton et al., 2010) je
MOCTUTHYTA CArTIACHOCT fIa TICMXO/IO3Y MOTY Jia TIpe-
KOpadye IpaHuIle CBOje KOMIIETETHOCTH Ha IBa HAuM-
Ha. JefaH je KaJ je IICUXOJIOT aHra)KOBaH 3a paji ca
CIIOPTUCTOM Y LWbY yHampebuBama TakMM4apcKor
nsBobema, a TOKOM pajia OTKpHje IIOCTOjambe ICH-
XoIaTosomKor npodnema (Hmp. mopemehaj mcxpa-
He, mopeMehaj pacronoxkema). AKo Hije 0dydeH 3a
IpUMeHYy TPeTMaHa TaKBOT IIpodIeMa, M YKOIMKO He
YIYTU CIIOPTUCTY KOJ, KOJIETe KOjU je CIIeLMjalIncTa
y TOj odmactu, odaBiba IMpaKCy Koja je M3BaH Herope
KOMIIETEHTHOCTH. JIpyTu ce orzefa y Tome Aa IICH-
XOJIOT Ca CIIOPTHCTOM KOji YKe/u Jla YHAIpenyu CBO-
je TakMm4yapcko usBobheme M3rpaju caBeTOZABHU /
IICUXOTEPANNjCKI OJHOC, a Ia HiUje KOMIIeTEHTaH 3a
pan Ha yHampebuBamwy cnopTckor usBobema, Tj. ga

HIfje OB/Iafjla0 MEHTATHNM TPEHVHIOM 32 CIIOPTHCTE.
Takobe, mpumeHa MepHUX MHCTpyMeHara 3a Koje
IICUXOJIOT HUje KBa/IM(UKOBaH, pefCTaB/ba IpeBa-
3WIaKere rpaHuiia kommeteHtHocty (Moore, 2003).

YBEPEIbA CTYJEHATA IICUXO-
JIOTUJE O ETUIIN IIOHAIITAIBA
CIIOPTCKUMX IICUXOJIOTA

Y30pak U HOCTyNaK Mepema

Y mcTpaxmBamy je y4ecTBOBano 92 cTyneHaTa
ncuxonoruje, Punosodcekor pakynrera YHUBEp3u-
teta y beorpany, of gera je 75 (81,52%) >KeHCKOT, a
17 (18,48%) myuixor nona. IIpoceyna crapoct ucnu-
taHuKa je 22,08 roguua (SD=1,59) Behnna crynena-
Ta je Ha Tpehoj roguum crynuja 79 (85,87%), a Mamwu
dpoj Ha geTBpTOj 13 (14,13%). IIpoumeHar ondujama
y4ecTBOBama y UCTPAXMBaIWBY OMO je 3aHeMap/bUB
(10,6%) m Hecucremarcku. JVcnuruBame je dwio
AaHOHMMHO, a YOUTHUIU CY IPUMEHUBAHU IPEKO
iardopme SurveyMonkey.

Vucrpyment

YIUTHMK cafijp>ku 9 CTaBKM KOjuMa ce OINCY]jy
XUIIOTeTNYKA IIOHAIalkha CIIOPTCKOTI IICUXOJIOra, a
UCIIMTAaHNIM Tpeda fa MpOolleHe eTUYHOCT TUX IIO-
CTyIlaKa Ha IEeTOCTENEHO] cKanu JIMKepTOBOr THIIa
(om 1 = amcomyTHO HEeTHYHO 10 5 = eTUYHO de3
CyMIbe) TaKO IITO OV HaBeIM y KOjoj Mepy ce CIIaXy
Ia je ogpeheHo mocrymame eTyHO. TBpAE Y CTaB-
KamMa cpodeHe cy y Tpehem mmiy, Hip. ,,OTkpuBa-
e MOBep/bVBNX IIOJATaKa O CIIOPTUCTU TpeHepy.”
Kao usBopu xopumthenn 3a oppehusame cappkaja
CTaBKM YIUTHUKA ITOCTY>KIIA Cy TeOPMjCKa 3HAA I
IpaKTUYHA UCKYCTBA ayTOpa.

PE3VYIITATU

Behuna cTaBkM y yNIUTHUKY ONNCYje KOMIUIEKCHA
eTnuKa murama. JJodujenn pesynratu (fu %) cy npu-
kaszaHy y Tadenmm 1. Ilonamrama mcmxorsora Koja ce
OfIHOCE Ha IIPMXBaTambe M03MBa IICHXOJIOTa 3a OfjIa-
3aK Ha yTaKMUILy, Ha IPOC/IaBY, YIIyLITabe y CEKCYy-
aJTHM MM POMAHTUYHY OfJHOC Ca K/IMjeHTOM, OJJHOCE
ce Ha HayesIo MOIITOBama IrpaHmIa. Pesynraru osor
MICTPXMBamba MOKa3yjy fa ABe TpehnHe ncnmranm-
Ka CMaTpa Jia je ynylTame Y POMaHTUYHNU OFHOC Ca
OMBIIVM KIMjeHTOM Oe3 CyMIbe HeeTUYHO, OFHOCHO
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eTIYHO Y peTKMM CUTyanujama. Jom eha carmacHocT
HOCTOju (TOTOBO CBY MCIIMTAHMIIN) OKO YIYLITamba ¥
CeKCya/IHM OJJHOC Ca CaflallilbUM K/IMjeHTOM, Koje je
eTUYKMM KOJEeKCOM CTPUKTHO 3adpameHo. OBo 110-
Halllale CTYIeHT! IpolemYjy Kao 0e3 cyMmmbe Hee-
TyHO. MehyTum, oko 70% cTymeHaTa cMarpa fa je
IPUCYCTBOBame IIPOC/IABY TUMa HAaKOH modefne de3
CyMIbe HEeTUYHO ¥ €TUYHO y PeTKUM CUTyalMjama.
YKonmko ce uMa y BUIY fia CIIOPTCKM IICMXOJIO3M He
PeTKO KOHCy/ITalje 0daB/bajy Ha HeTpafuIIOHA -
HVUM MeCTUMa, YK/by4yjyhy U TakMuderma, ofaTak
Koju 3a0pumbaBa jecTe ja CKOpPO IIOJIOBIHA CTy/IeHaTa
(47%) cMaTpa fia je mpuxBaTame IO3MBa 33 OJJIa3aK
Ha TaKMMU4Yere HeeTUYHO. Tek HelTo Mame on 10%
VICIIMTAHMKA CMaTpa Jja je OBO IIOHAIlIAmbe, KOje je Ka-
PaKTepUCTUYHO 3a CIIOPTCKe IICUXOJIOTe, 0e3 CyMmbe
eTIYHO. 3aHMM/BUBI MOJAIY CY JOOMjeHN O Hadeny
MIOBEP/BMBOCTY — OTKPMBaIby IOfaTaKa POIUTEBU-
Ma, TpPeHepy M BIACHMKY K/Iyda, Kao ¥ O IO3UTUB-

HJM CBeJloYeb)Ma CIIOPTICTA O Pajiy IICUX0IOra Kao
By pekaame. Hewrto Buite off mMomoByHe MCINATA-
HJKa CMaTpa Ja je peK/aMypare IyTeM 03U TUBHIX
CBefloYerba CIIOPTICTA O PAfy IICHXOIOTa HEeTIIHO
de3 cymme. OKo HeTHHe MCIMTAHMKA CMATpa Jia je
OTKpMBambe IOfIaTaka O MAa/IO/IeTHOM K/IMjeHTY Hbe-
TOBUM pPOAUTe/bUMA Oe3 CyMibe HeeTHIHO. 3HATHO
Behu npornenar, (dnmusy 60%) cmarpa fa je OTKpuBa-
e II0JaTaKa BIACHUKY TVMa 0e3 CyMibe HeeTUYHO,
a HajBehm xoHceHsyc (91%) MOCTUTHYT je OKO TOTa
la je OTKpUBame IOJATaKa O CIOPTUCTHU HEroBOM
TpeHepy de3 cyMibe HeeTnyHO. HujenaH McImMTaHmK
HJije ce OIIpefieIiio 3a OfTOBOP fia je OTKpUBalbe I10-
flaTaka TpeHepy eTM4HO y Behmum curyanmja n de3
CyMibe eTMYHO MoHamamwe. Kazxa je y mmuramy KoM-
IIETEHTHOCT, PeJIATMBHO BJCOK IIPOIEHAT MCINTA-
HUX cTyfeHara (85%) cMaTpa [ja caBeTOBambe Y B3N
ca IpodIeMoM, 3a KOjJ IICUXOJIOT Huje KOMIIeTeHTaH,
IpUIajia KaTeTOPYjy HeeTUIHOT TIOHAIIAKA.

Tadena 1. dpexBeHlie ¥ IPOLIEHTHU OiTOBOPA MCIIMTAHMKA 33 CBAKY KaTeTOPHjy IMNTaba y YIUTHUKY

bes cymme Erirano Ilonamame Ernuno bes cymme
HEeTMYHO  MOHAIIambe Koje je MOHAIabe eTHYHO
CrTaBKe U3 yIMTHIKA MNOHAIIakhe Y PeTKUM MOHeKa/| yBehunn  moHamame
cutyanujaMa = €TMYHO cuTyanuja
(%) £(%) £(%) (%) £(%)
Crnap/beme ca TUMOM y KadaHU IoCe 35 (46,1) 18 (23,7) 13 (17,1) 7(9.2) 3(3.9)
nobegne
ITpuxBaTare O3UBA Of K/IMjeHTa 32 15 (19,7) 21 (27,6) 16 (21,1) 17 (22,4) 7(9,2)
TaKMIYebe NN YTAKMUILLY
Yny;nTaH>e y POMaHTUYHY OHOC Ca OMBIINM 38 (50,0) 14 (18,4) 14 (18,4) 4(53) 6 (7,9)
K/INjeHTOM
Yroyurtame y ceKCyaTHU OFHOC ca KnujeHtoM 74 (97,4) 1(1,3) 1(1,3) / /
YK/byduBarbe MO3UTHBHIX ,,CBEOYEha
CIIOPTICTA O YCIIeXy pafia IICUXO/IOra y 39 (51,3) 26 (34,2) 7 (9,2) 4 (5,3) /
pexmamy
OTKpyuBame II0BEP/BYBYX MOfjaTaKa
0 MaJIOJIeTHOM K/IMjeHTY HBeTOBUM 16 (21,1) 33 (43,4) 15 (19,7) 8 (10,5) 4 (5,3)
ponuTebuMa
OTK.pI/IBaH:e HOBEP/bUBIX IIOfIATaKa O 69 (90,8) 5 (6,6) 2 (2,6) / /
K/IMjeHTy TpeHepy
OTKPI/IBaH)e.HOJIaTaKa 0 HaIlpefiOBamby y 45 (59,2) 15 (19,7) 10 (13,2) 4(5,3) 2 (2,6)
pazny ca K/IMjeHTOM BIIACHUKY TUMa
CaBeToBame KIUjeHTa y Be3) ca IpobreMoM
3a KOjU IICUXOJIOT Hje KOMIIETEHTaH Ja 34 (44,7) 31 (40,8) 7(9,2) 2 (2,6) 2 (2,6)

perrasa
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IUCKYCUJA

3a ocTBapuBame NPOQPECHOHATHUX LW/beBA Y
okBupy I1I1C 3Ha4ajHO je Aa ce MCUXOI03U MHTETPU-
Iy Y CHOPTCKY CPeiMHY 1 Jia CBOjy IIPAKCY IIpUIaro-
Jie 3aXTeBMMa CIIOPTCKe KY/IType. Y TaKBOM OKpYJKe-
Y Off TICUXOJIOTA Ce€ 3aXTeBa CIIOHTAHOCT, (IIeKCH-
SumHOCT 1 MOTYRHOCT 12 OrOBOPM Ha IIPOMEH/bYIBE
norpede kmmjenata. OHu ce cycpehy ca eTmukum
AuaeMaMa Koje Cy aTUIIMYHe 33 CTaHJApAHY IICUXO-
TepaINjCcKy IIpaKcy, a Hajuelrhe ce ofHOCe Ha NTa-
Iha OYyBama IPaHNUIA y CPEJVHM KOja Ce 3a MPAKCy
IICUXO0JIOTa He CMaTpa TPaAUIIMOHA/THOM, Ha IIMTamka
HOBEP/BMBOCTH U NNTaba KoMueTeHTHOCTH (Brown,
& Cogan, 1994; Moore, 2003). Ca gpyre cTpaHe, I0j-
pasyMeBa ce Jia ce IICMXO0JI031 IPUPKABajy e TUYKOT
KOJIEKCa, Te Jja je HEOIIXOJHO Jja CTEKHY CIel(pUIHO
eTM4Ko 00pa3oBame Koje yTude Ha TO Kako he oHM
MIOCTYIIaTU ca €TMYKMM M3a30BUMa. PasBoj cnenu-
(buyHe 0CeT/BUBOCTY 3a €TUYKA MNUTamba je MoCcedHO
3Ha4yajHa 3a IICUXOJIOre KOjU pajie Y OKBUPY CIOPT-
cknx opraamsanyja (Gardner 2001). Mimajyhn y Bumy
7ia je MOCTIeBbYX TOAMHA Y HAILIOj CpefHM cBe Behn
dpoj mcuxosora Koju ce aHTaXyjy y OBOM IOJbY, Te
fla Ko, Hac HeMa (OPMa/HOT eTUYKOr 00pa3oBama
3a oBy odmact Hut; cy kogekcom JII1IC-a ncraknyre
criennpUIHOCTYU eTUKe CHOPTCKMX IICHXOJIOTa, IIPBU
IV/b OBOTA pajja OMo je Ja ce mpeficTaBe KapaKTepu-
CTUYHE eTI4Ke AnjieMe 1 Moryhe cutyanuje y kojuma
OHe MOTy fa HacTaHy. JIpyru 1iusb d1o je a ce eMmn-
PUjCKM VICIIUTA KaKO CTYAEHTH IICUXOJIoruje — dyny-
hu crpyumann ox kojux he ce Hekn Mok onpepe-
muTy 3a paj y oksupy IIIIC - nponemyjy eTu4HOCT
HOHAIlIaka CIOPTCKUX Icuxosora y ofpeheHnM cu-
TyalujaMa.

Y KkoHTeKkcTy y Kome ce odasma IITIC, rpanume
Cy Mame purugHe y nopebhemy ca rpaHmiama Kma-
cuyHe Tcuxorepanmjcke mpakce (Andersen et al.,
2001; Brown, & Cogan, 1994; Etzel & Watson 2007;
Haberl, & Peterson, 2006; Moore, 2003; Stapleton et
al., 2010). 3a pas3nuky of dpOjHUX MCTpaXUBamba Y
Be3M Ca IpaHuIjaMa y ITICUXOTEPaNMjCKOM M CaBe-
TOJLABHOM OJIHOCY, TOTOBO J1a HEMa MCTPaKMBarba
nocseheHNX MCTUM NMUTaBMMa y OFHOCY CHOPTCKM
IICUXOJIOT - CIIOPTUCTA Ca KOj/IMa MOXKEMO Jia yIope-
MO pe3y/iTaTe Halllel MCTPaKuBama. CKOpO MoyIo-
BJHA MCOUTAHMKA CMATpa JIa jeé O[Ia3aK ICUXOJIora
Ha CIIOPTCKO TaKMIYere HeeTUYHO 1 jouI Behu npo-
neHar (oko 70%) [ienu MUIJberbe O IPUCYCTBOBAY
Icuxojora couyjamauM porabajuma. Hamm pesyn-

TaTy MIMajy NMOJPUIKY y UcTpaxkusamy Ilernrnaca un
capagHuka (1994), npema kojuma npexo 40% ycnu-
TaHUKa - npaktuyapa IIIIC perncrpoBanux y Yupy-
XKemwy 3a yHanpehuBame IpuMemeHe IICUXONIOTje
cnopra y CAJl cMaTpa fa je IpUCYCTBOBambe COLM-
jamHuM porabajuMa de3 cyMme HeeTHYHO, a HEIITO
Mame off 25% cmarpa Jia je eTUYHO y PeTKUM CUTYa-
nujama. Mehytum, pesynratu ucrpaxnsamwa More-
ca u capagumka (2016) HuCy y CKIamy ca pesynra-
THMa Halller UCTpakuBama. [Ipema pesynraruma Tor
VICTPpXXMBambha, 9aK 1peko 90% ucnuraHuKa cMarpa
la TIPUCYCTBOBalbe TaKMUYEHUMa U IOCeOHUM JI0-
rahajuma u MaM IPyLITBEHNM OKYI/bambUMa, TIPK-
Iajla KaTeropyju IOHalllamba Koja Cy y HajBeheMm cre-
neHy npodecnonanta. Kaga ynopebyjemo pasnuke y
modujeHnM pesynratuma Tpeda ia UIMaMo Yy BUAY fia
CY MCIMUTAHVIM Y HAIIeM UCTPaKMUBABY OWIM CTY-
TEHTY 3aBPUIHMX TOAMHA CTYAUja, T€ Ja OHU HMUCY
noxabanu cnenudnyHe KypceBe U3 eTUKe CIOPTCKe
IICUXOJIOTHje, MOK CY y UCTpaKuBawy Moneca 1 cap.
ucnmtaHny cepruduxoBanu mpaxkrtudapu IIIIC
(yxpydyjyhu 1 ncuxomnore nnmm cTpy4make U3 Hayka
0 CIOPTY). 3ampaBo, OBa IIOHAIIAba MOTY OUTHU He-
OIIXOZIHA 3a epMKACHO ¥ IpodecuoHaNTHO 00aB/batbe
npakce crioprckux ncuxonora (Haberl, & Peterson,
2006) n oYMITIE[IHO je [a ce M CTaB aMepPUYKIX IICH-
XO0JI0Ta BpeMeHOM IPOMeHMO. VcnuTanuuy 13 oBor
VICTpa)XMBalba CMaTpPajy Ja je YIyLITambe Y CeKCyal-
HYI OTHOC Ca QVBILIMM K/IMjeHTOM 0e3 CyMibe HeeT!d-
HO IIITO je y caIJIacHOCTH ca pesynTaruma Ilernrnaca
u capafiHuka (1994). OBy nctTpaxupadm Cy U3BeCTH-
7Y fia IpeKo 92.7% McnmTaHNKa OBO IIOHAIIAkhe CMa-
Tpa YBEeK HEeTUUKIM.

IloBep/BMBOCT y OFHOCY ICUXOJOT - CIIOPTUCTA
cMaTpa ce KaMeHOM TeMe/blieM e(duKacHe IIpaKce
(Moore, 2003). OduuHo je moTpedHO AyXe Bpeme
I TICMXOJIOT Ca KIMjeHTVMMa OCTBapy Hodap pajHU
caBes, QIMCKOCT 1 OffHOC IOBepema. YIIPaBo 3aTo ce
Ipenopydyje ga IICUXOIOT IPUXBaTU [ia JiIeO0 CBOje
npakce odaB/pa ,Ha TEPeHY', OHAA Kaja je CIIOpTH-
CTUMa HajmoTpedHuje. Y nuTepatypu ce UCTUYeE Ja
IPUCYCTBOBaME PA3/IMYUTIM COLVjaTHNUM forabhaju-
Ma He Mopa fia OyZie LITeTHO 3a HalpefoBarme K-
jeHTa HUTM 32 BJIXOB OGHOC. Y TAKBMM OKOJTHOCTUMA
0] eCeHIIMja/THe BAKHOCTH je [ia IICUXOJIOT CBe BpeMe
dyze cBecTaH CBOT ITOHAIIAA 1 /1A 3a/[PXKU Tpodecu-
OHasHe rpaHute y ogHocy (Brown, & Cogan, 1994).
VcniywaBajyhnu morpede TrMa Kao 1 HOjeIMHAYHUX
CIIOPTHCTA Yy TUMY, IIpef IICMXOJIOTa Ceé IOCTaB/bajy
3aXTeBM y B€3M Ca MOLITOBAambEM HadeNa IIOBEP/bUBO-
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ctu (Stapleton et al., 2010). Ykonuko mcmuxosnor pagu
ca MaJONIeTHUM CIIOPTUCTMMA 4MjUi CY PORUTE/bU
3a/[HTepecoBaHM 3a JeTa/be HaIpefioBama M TOKa
TpeTMaHa, IICMXOJIOT je MY>KaH Jja 3allTUTU I10Bepe-
He MHpoOpMaInyje. Y TOM IPOLeCy jefjaH Off K/bYYHMX
KOpaka jecTe fia mcuxosor Tpehy crpaHy y ogHOCy
(pommteba, TpeHepa, 3BAaHNYHMKA KITyda) MOAPKI Ja
HOIITYje Haye/Io0 MOBEP/BUBOCT 1 a UX Beh y Toky
IpBOT KOHTakTa odaBecTn o ToMe (Moore 2003). ¥
HallleM MICTPaKUBamby HOOMjeHN! Cy [IOHeKIIe Heode-
KMBaHM pesynrari. Hamme, mocroju penatuBHO BU-
COKa CaI7acHOCT MCIMTAHMKa Jja jé OTKpUBambe II0-
Bep/bUBIX ITOlaTaKa O crioptucty Tpehoj crpann He-
eTMYHO MoHaIame. JlodujeHn ogroBopu cy y ckinany
ca KofIeKCuMa y KojuMa je npensubeHo fa ncuxornor
Moxe Tpehoj cTpanu fja aje camo oHe nHGoOpManuje
Koje ce THYy noctusama oppeheHor npodecnonar-
Hor 1wba (AIIA, 2002, ATIC, 2000). Mebytum, mok
npudmokHO 80% MCHOUTAaHUKA NpoLewyje Aa je OT-
KpUBalbe IOflaTaka pojuTe/byiMa CIOPTUCTE HeKaJa
€TUYHO, a 0KO 40% MCTO MMC/IN 33 OTKPUBAIbE MH-
(dopmaIyja BTaCHUKY THMA, IaPaJOKCATTHO Matbe O
10% mcnuTaHMKa CMaTpa fa je OTKPMBam-e Iojara-
Ka TpeHepy (Koju je jeHM y yI03u MHCTPYKTOPA,
MEHTOpPa, JIeMOHCTPATOpa, CTPYYHOT CaBETHUKA)
IpUIIaJia KaTeropyjy eTUYHOr IIOHAIllafba Y HEKUM
cuTyanyjama. ¥ HelOCTaTKy eMIIMPUjCKUX II0faTaKa
3a TyMademe ToOUjeHNX pesynTara, MO>KeMO U3HeTH
IPEeTIIOCTABKY /ja je YIPaBo CrenyduyiHa yIora 1 ofi-
TOBOPHOCT KOjy MIMa TpeHep KOJi HallIMX VICIIUTaHNKa
JI0BEO /10 HEIIOBEP/BUBOCTH 1 doja3HM o Moryhe He-
HaMepHe 3710ynoTpede MojiaTaka.

Pag ca mpodmemmma 3a Koje IICMXOJIOT HIUje
0Ccrocod/beH KOCK Ce Ca Hadye/IoM KOMIIeTEHTHOCTIL.
OctBapuBame kKoMmrereHTHOCTA Y oKBUpY IIIIC 3a-
XTeBa IOCefoBambe CIelMjaTn30BaHNX 3Hamba U Be-
mruHa (Brown, & Cogan, 1994) kxoja npepcrapbajy
VHTETPallMjy PpasinuuTuX OodIacT ICUXOIOTHje,
CIIOPTCKe MENUIVHE M Hayka O CIopry. 3a eduka-
CHY IIPAKCY, HEOIIXOJHO j€ 1 IICMXOJIOT IT03Haje Clie-
IUQPUYHOCTY CBaKe CIIOPTCKe I'paHe, TAKMUYIAPCKI
HIUBO, KaO U KapaKTepUCTUKE CBAKOT CIIOPTHCTE.
PasHoBpcHOCT muTama ¥ mpodreMa ca Kojuma ce
npakTu4apu cycpehy, nosena je o pasBoja ogpebe-
HUX cyd-crennjamaoctu (Stapleton, Hanks, Hayes
& Parham, 2010). HaxoHn 3aBpiueHe gopmaiHe eny-
Kaluje, KOHTUHYMPAHO YCaBpIIABabe U Pa3IndnTu
odmuy cynepBusuje MOTy 3HAyajHO Ha HOIPYHO-
Cy Ja/beM Pa3BOjy M Ofip>KaBaiby KOMIIETEHTHOCTHU
(Barney et al.,, 1996). V HameMm MCTpaXMBamwy OKO
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85% mcnuTaHMKa IPOLIEHNIO je la CABETOBAbE K/IN-
jeHTa 3a IMpodJieM 3a KOju IICUXOJIOT HYje KOMIIeTeH-
TaH IpUIIAZia KaTeropyjaMa HeeTUUKOr IIOHAILIama
(0e3 cymme u y peTkuMm cutyanyjama). CarmacHu
UCTPaKMBAYKI HA/TA3M Cy HOOUjeHN Y UCTPaKUBAY
ITerutnaca u capagHuka (1994) mpema Kojuma OKo
87% mcnuTaHMKa cMaTpa fia je paj ca nmpodiemMmuma
3a KOje IICUXOJIOT HeMa (pOpMaTHM TPEHUHT HeeTnd-
HO, a ICTOBPEMEHO OKO 73% McnuTaHMKa cMaTpa fa
je caBeTOBame CIOPTUCTE de3 efyKaluje U3 0dmacTn
CaBeTOBama N/WIN IICUXOTepanuje HeeTUIHO WJIN
PETKO eTMYHO MOHAIlIambe.

Y mpaxcu CopTcKu TpeHepy, S1Io fa Marbe Wn
BUIIIe aKTUBHO capal)yjy ca CIOpTCKUM IICHXOJIOroM,
CBOjUM aHTa)KOBambeM U 3aXTeBMMa KOje IOCTaB/ba-
jy CHOpTHUCTMMA M IICUXONIO3MMa MOTY Jla YTUYy Ha
Y4eCcTasioCT jaB/bamba eTUIKUX aunema. Ilocmarpano
U3 TOT yI7Ia, duIo OM 3HAYAjHO MCIIUTATY MUIUbEHA
cTyfeHaTa (pM3MYKOr BacIMTama ¥ CIOPTa O TOMe
KOJIMKO CY ITOHAlllaha CHOPTCKUX IICUXO/IO0Ta eTMYHA
nny HeeTndHa. Jlodmjenn pesynraryu Oy Oumm noma-
3Ha OCHOBA 3a Kpeuparbe IMporpaMa eTUdYKe emyKa-
nyje dyayhmux cmoprckux TpeHepa (a He caMo IICH-
XOJIOTa), @ Pe3y/ITaTy OBOT MCTPaKMBamba Ou JoOM/IN
BULIIE €TUYKE BaTMJHOCTH.

3AK/bYYAK

3a npodecroHanHo u eprUKacCHO 0daB/batbe CIIO-
xeHe npakce [ITIC Hy>XHO je ja ICUXOJIOT Y MOTITy-
HOCTIU pasdyMe CBOjy IpodeCHOHaNHy YIOTy 1 fia y
CKIany ca crennUYHMM 3axTeBMMa M IOTpedama
jemMHCTBEeHe ,K/IMjeHTese CBOjy MPaKCy acuMMIyje
y CHOPTCKY KyITypy. Yropeno ca pactyhum nnrepe-
coBameM 1 cBe BehoM momynaprourhy oBe MHTEpAM-
CLMIZIMHAPHE 08/1acTy, OTBapajy ce OpojHa MuTama
OKO TOra Kako INPYXWUTu Hajdome Moryhe ycmyre
nowryjyhu eTuky. JegHO Off HajHOBUjMX je U paj ca
CIIOPTUCTUMA [IPEKO MHTEPHETA, HIIP. ITyTeM CKajIIa,
€ 003MpOM Ja CIIOPTUCTY YeCTO Iy TYjy y MHOCTPaH-
CTBO Ha TAKMMY€Ha, a JJa UX IICUXO0/I03M HE MOTY yBEK
npatut. Kako y Hamoj cpegunu IIIIC jom ysek
CTU4e CBOj YIJIeNl, MOXKe ce TOTOUTH Ja HeeduKacHa
Ipakca He IUCKpenTYyje camo ncuxosnora Beh u mpo-
decnjy. Ilopen Tora, 0BU IpBY eMITMPUjCKY TTOJALIN O
eTUYKMM yBepemlIMa y Be3) Ca IIOHAIIAbeM CIIOPT-
CKIX IICHXOJ/IOTa YKa3yjy Ha IoTpedy 3a pasBojeM
criennuyHMX nporpama TpeHuHra u3 ertuke I1IIC
y Hamoj cpefuuu. ITonasHa Tauka 1 y3op 3a pasBoj
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OBAKBUX IIPOTrpaMa MOTY OUTY IpPOTpaMy TPEeHUHTa
U ICKYCTBa CHOPTCKUX IICUXO/IOTa U3 APyKaBa y KOju-
Ma Cy TaKBU Iporpamu Beh pasBujeHum.
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ETHISCHE BILDUNG IN ANGEWANDTER SPORTPSYCHOLOGIE

Zusammenfassung

In der angewandten Sportpsychologie wird von Psychologen oft erwartet, ihre Arbeit auflerhalb des Rahmnes der traditionellen klinischen
Praxis zu machen, was Vorteile, aber auch Begrenzungen hat. Praktiker sind oft mit spezifischen Dilemmas konfrontiert und kénnen nicht
alle Antworten im Ethikkodex finden. Empirisch wurde dokumentiert, dass ethische Bildung ein wichtiges Instrument im Kampf gegen
den Bruch von ethischen Prinzipien darstellt. Sie bekommt an Kraft, unter anderem auch wegen der Tatsache, dass in den letzten Jahren
die Anzahl von Psychologen in diesem Bereich angestiegen ist. Aus diesem Grunde befindet sich der Schwerpunkt dieser Arbeit auf dem
ersten Ziel — der Beschreibung des Spezifikums der Ethik in der angewandten Sportpsychologie. Auf Grund einer Revision von relevanter
Literatur wurden die drei hdufigsten Fragen ausgesondert: die Festlegung von Grenzen, Vetraulichkeit und Kompetenz. Im zweiten, kleine-
ren empirischen Teil wurden Ergebnisse einer Pilotstudie iiber ethische Uberzeugungen in Bezug auf das Verhalten von Sportpsychologen
vorgestellt. Die Informationen wurden an einem Muster von Psychologiestudenten (N=92) gesichert, von denen manche vielleicht den
Beruf des Sportpsychologen aussuchen werden. Manche der Verhaltensweisen, die fiir effiziente praktische Arbeit unumganglich, aber
untypisch fiir die traditionelle klinische Praxis sind (z.B. Anwesenheit eines Psychologen bei einem Wettbewerb) wurden fast von der
Hilfte der Priiflinge als unethisch eingeschitzt. Die grofite Ubereinstimmung der Priiflinge wurde bei der Frage tiber die Enthiillung von
vetraulichen Informationen dem Trainer gegeniiber erzielt. Auf Grund dieser Arbeit wurde eine Empfehlung formuliert, die sich auf das
Bediirfnis nach Entwicklung von spezifischen Trainingsprogramms fiir Ethik in angewandter Sportpsychologie bezieht.

Schliisselworter: KLINISCHE SPORTPSYCHOLOGIE / ETHISCHE DILEMMAS / GRENZEN / VETRAULICHKEIT / KOMPETENZ
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