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IPEJII'OBOP

HacrosimusaTt cO0pHHUK BKIIIOUBA JOKIATUTE OT MEKIYHAPOIHATA HAYYHA KOH-
tepenmus ,,Kinacuueckoro o0pa3oBaHHE B KOHTEKCT, MpoBejcHa Ha 4 W 5 Mad
2006 r. 8 Coduiickus yausepcureT ,,CB. Kmument Oxpugcku™. ITo cTUI U ChABD-
XKaHWE TS CE OTIUYABAIIE OT TPAJUITMOHHMA OONMK Ha IIOBEUCTO TEMATHYHU (o-
PYMHU, TBY KaTo IPEACTABIABAIIE YaCT OT IIUKBJIa HAa TPUTOAHIIEH MEXIYHAPOIEH
npoext! Ha kareapa ,,Kimacudecka GHIONOrUA*, CHOHCOPUPAH OT HOBOCH3/AJIC-
HaTa rporpama ,,PernoHaeH ceMUHap 3a OTIUYHO KauyeCTBO Ha IIPErojiaBaHeTo"
Ha WucruryT ,,OTBOpeHO 0bOmecTBo’. KakTo moackasea caMOTO HAUMCHOBAHUE
Ha Tporpamara, GopMaTa Ha y4acTHe, BBPXY KOSTO O€Ile MOCTaBeH OCHOBHUST
akmenT, Oele He HAyIHUAT JOKIAJ, PECIICKTUBHO HAYYHOTO CHOOIICHHE, a TIPH-
HOCHT Ha BCEKH JIEKTOp — C TCOPETHYHA pa3paboTKa WIH ¢ AEMOHCTpanys Ha 00-
pasoBareieH MoJen — KbM akaJleMU4HHA gebat 3a pedopMure, Ipe3 KOUTO Tipe-
MHHAaBa B Ha4anotTo Ha XXI B. 00y4YSHHUETO 110 KIIACUYECKA aHTHYHOCT. :

IIpoekTsT ,,KOHTEeKCTyanu3alysa Ha KIACHYeCKUTe u3caeasanus. OOHOBIBA-
He Ha oOpasoBaTenHuTe MpakTuku U uaeu (2005-2008) mmarme 3a uen pedop-
Ma Ha YHHBEPCUTETCKOTO MPET0aBaHe MO KIACHIECKHU €3UIM M aHTUYHOCT Upe3
CBH3IaBaHeTO Ha MEXKIYyHAPOAHA aKaJeMUYHA OOIITHOCT OT MIIAIH IIPETIOIaBaTeIIH
ot Mztouna u FOroustouna Espona u nexropu ot benrapus, I'spius, I'epmanns,
Benuxobpuranusa u CAIL, n3bpanu He caMmo 3apagu HAYJHUS UM aBTOPHTET, HO U
3apaiy MpeKus UM aHTaKUMEHT B pa3paboTBaHETO Ha KOHIICIIINA 32 0OHOBIBAHE-
TO Ha TPAUIUOHHUTE 00Pa30BaTEIHN MoJeNnH. ETo 3a110 OCHOBHY aKIEHTH OIle
B IIBPBUTE CECHU Ha TIPOEKTA 0fxa: KPUTUUICCKUAT aHANIH3 HAa WHCTUTYLHOHAM-
HaTa OCHOBAa M Ha mpobnemure Ha Kiacudecka (UIONOTUS KaTto JTUCIUIUIMHA;
CPaBHUTEIHUAT Tipersies Ha yuebuure mnanose B IOroustouna Erpomna, Pycus,
I'epius, Tepmanng u BenukoOpuTanust; OTBapsSHETO Ha CIICIMANHOCTTA KbM HH-~
(opManTMOHHNUTE TEXHOIOTUH M aKTYJIH3UPaHETO Ha 00YIEHHETO TI0 KIIACHYeCcKa
AHTUYHOCT.

BraromapeHue Ha MHTEPUCIUTUIMHAPHIS OONUK Ha IPOEKTA, B KOUTO y4acT-
BaXa MPETOAABATENN TIO KJIACUYCCKH €3UIH, CTAPOTPHIIKA U PUMCKA JIUTePaTypa
U KyITYpa, aHTHYHA UCTOPUA U 1IPABO, Teonorus 1 Guuocodus, benle NOCTUTHATA

U Contextualizing Classics. Renewal of Teaching Practices and Concepts (2005-2008).
Regional Seminar for Excellence in Teaching. Higher Education Support Program, Open Society
Institute. TIpoexTsT, HEIHHpPaH OT Kateapa Kiacwdecka bunonorns, Selne cnoHcopupan ot HH-
crutyT ,,OTBOpeno obmecteo — [Iporpama 3a moAmoMaraHe Ha BHCIIETO oOpa3oBarue — Peruona-
TeH CeMHHAp 32 OTIMYHO KAYECTBO B IIPEIIONaBaneTe”, ¢ MOAKpeaTa H IOMakHHCTBoTO Ha Codui-
CKUS YHIBEPCHUTET,




TIPO3PCHUEC KaKBa UMEHHO CMIHA 1 KaKBO 1IC 6T:II€ MACTOTO 1 B FJIO6aHI/I3HpaHI/IH
cBgT. ToBa enpa M e 6’bIL€ BB3MOJKHO B HENIOCPEACTBEHO OJIM3KO BpCMC. Hoc
KaKBaro ¥ Harmnaca Ja TpbrieM KbM Ta3u HPOMIIHA, C porpaMHusd 11aToc Ha XYM-
O0oIITOBHS XyMaHH3bM, ¢ TOTOBHOCTTA 34 TIpCMaxBaHe Ha OTCTOABAHN TpaHuIN U
CTanJapTd B UMETO Ha HHTEPIAUCHUIIIMHAPHOCTTA UK C IparMaTuvHoOTo pe(bop-
MaTOpCTBO HAa HOBUSA BCK, KOMTO BKapa BCUYKHA HAYKH B CIHO CKOPOCTHO 11J1aTHO,
He 6uBa HOKpafI TCKCTa na 3a6paB>1Me KOHTEKCTA: IIPOMAHATA B OTHOIICHUCTO KbM
AHTUYHOCTTA € YacT ¥ OT IpOMAHATA B WHTCICKTYyalHaTa UCTOPUA.
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COULD CICERO’S CONCEPTION OF
HUMANITAS BE APPLIED TO THE CURRENT REFORMS
OF UNIVERSITY COURSES IN HUMANITIES?

Dragana Dimitrijevié
University of Belgrade

Nowadays too often Classics tend to be regarded as a remote and abstruse dis-
cipline that can only be studied by the brilliant few. It is unfortunate, for Classics
and related disciplines are less difficult and more important than it is generally
supposed. -

This paper has two aims. The first is to assemble some evidences about Ci-

cero’s conception of humanitas. The second is to draw a rough outline of a pos-
sible application of Cicero’s, and thus Roman concept of humanitas to the current

reforms at European universities. It means to lay stress on a method for looking

at studies in humanities not piecemeal, so that every discipline would stand alone,
but as a system, similar to ancient Greek and Roman educational systems. Studies
in humanities should not just improve students’ basic knowledge and intellectual
skills, but also endow students with the means to lead fuller lives, to enjoy the
‘humanistic’ aspect of education as an end in itself and to be better citizens!.
From Homer through the classical Greek authors the word &v9QwTog signi-
fied a creature that, although having some characteristics of the lower animals,
nevertheless possessed powers and faculties above them. The Romans, likewise,
in their most common usage of the word homo, identified thereby a creature su-
perior to animals. According to Cicero, a homo, although an animal, is distin-
guished by being clear-sighted, keen, complex and many-sided?. Man was found
to possess within himself the power to be of the greatest help or of the greatest
harm to himself, either a god or a wolf, as Plautus said, lupus est homo homini®.
The Greeks were familiar with this two-fold nature of man, and yet the word
dvSowmog seldom in classical times signified the ‘noble’ or ‘humane’ aspect of
man. The Romans, however, early attached a positive meaning of ‘humane’ to the
word homo, as it is shown by its use in the plays of Plautus and Terence?. The dra-
matist Terence, being close to the Scipionic Circle, expressed ideas that departed
from the strictness of the old Roman virtus. In his dramas the words humanus,
humane, and humanitas have reference to kindliness and a forgiving spirit as op-

! See Coombs 1968: 17ff,

2 Cic. Leg. 1, 22.

¥ Plaut. Asin. 495.

4 Plaut. Asin. 495; Bacch. 1169; Trin. 447; Ter. Ad. 107-110; 734-736: 934; Heaut. 77




posed to severitas and vis’. Furthermore, the two elements constant in Cicero’s
presentation of character are, on the one hand, those qualities expressed by con-
stantia, gravitas, severitas and, on the other, those expressed by humanitas, suavi-
tas, lepos and benevolentia®. This ideal, combining as it did the qualities of human
excellence developed both by the Greeks and the Romans, was comprehensive
and many-sided. Thus, the word humanitas often signified that characteristic of a
human being, which marks him as a possessor of mores compositos’.

It was in the second century BC, after Rome had become mistress of the Hel-
lenized world, that Greek culture had a stronger impact on Roman civilization.
After Scipio had increased his fame as a political and military leader, he continued
his study of Greek culture by becoming a pupil of the Stoic philosopher, Panae-
tius. In his message to the Scipionic Circle Panaetius put the chief emphasis on the
importance of homo as such®.

Cicero, who has been called the most brilliant mental descendant of the Scipi-
onic Circle, expressed in the best way the ideals of that group and the concept of
Roman humanitas, and gave his own contribution to it. He described Scipio and
Laelius as ‘reformed’ types of Romans, who adhered to a middle course and who
became not stermer men, but gentler, wiser, more cheerful and agreeable (mod-
eratissimus, lenissimus, sapientior, comior, iucundior, aequabilitas in omni vita,
multa hilaritas)°.

The character of Scipio Aemilianus was representative of the humanizing and
refining influence of Greek culture on the stern and practical qualities of Roman
character. In the second speech In Verrem, Cicero calls Scipio a homo doctissimus
atque humanissimus in contrast to Verres who was sine ulla bona arte, sine hu-
manitate, sine ingenio, sine litteris'®. Culture and learning are among man’s most
important achievements and the word humanitas was often used by the Romans
with special reference to this animi cultura®.

Cicero’s vir illa humanitate praeditus was expected to display by his actions,
speech, and bearing that he united in true harmony the highest intellectual and
moral qualities of man and that he was motivated by an imperative moral duty
(honestum) and an inner sense of propriety (decorum)'?. Man possesses certain
elementary human feelings which make him considerate of his fellow-man and
willing to help him, no matter who or where he may be. Although Laelius had

5Ter. Ad. 141-145; And. 107-116; Heaut. 97-112; Hec. 549-556.
6 Cic. Att. 4,6,1;6, 1, 1.

7 Cic. Div. 1, 2.

8 Nybakken 1939: 400.

9 Cic. Arch. 16; Mur. 65; Off. 1.90, 108.

10 Cic. Verr. 2, 4, 98.

Ayl Gel. 13, 17.

2 Cic. Fin. 2, 4547, Off. 1, 93-141.
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attained the Stoic amdOelx, that affection for a fellow-man (humanitas) would
not allow him to be calm and unaffected by Scipio’s death!'®. In defending Roscius
against the charge of a brutal crime, the murder of his own father, Cicero states
that the same universal human feeling is strong enough to have prevented the de-
fendant from committing such a deed against any fellow-man, for, as Cicero says,
magna est enim vis humanitatis'*. The word humanitas, used by Cicero, in its
broad sense includes, and often in a more restricted sense denotes qualities such
as clementia, mansuetudo, benignitas', and the associated human refinements of
courtesy, good taste and humor (comitas, facilitas, lepos)'®.

Cicero would deny the name of human being to one who does not share in
the societas humanitatis and who does not make his main interest the welfare of
individual and humanity!”. All virtues are in harmony with this universal brother-
hood of men, and even law has its foundations in the fact that a man should love
aman'®. Stoicism also promoted that meaning of humanitas which dealt with the
universal brotherhood of men and the associated idea of kindness. In stoic writers
the word Aumanitas often denoted the qualities of kindness, geniality and forgive-
ness. For example, Seneca, by quoting Terence’s words, homo sum, humani nihil
a me alienum puto, pleads for a universal sympathy and fellow-feeling among all
men'?,

A few Romans, only those of the upper class, could understand and appreci-
ate a picture of ideal humanity. All the sterner qualities of the old Roman virtus
and the high sense of duty to the state had not faded, but there was placed beside
and above them a universal and higher duty, the content of which was called
humanitas. Men like Scipio, or Cicero, as well as others in later times, invited
foreign teachers to their home and were tolerant and sympathetic toward others’,
i.e. Greek ideals. It is useful even today to repeat that an intelligent view of the
whole humanity demands an experience wider than that of one individual or of
one nation.

The meaning of Cicero’s humanitas 1s, therefore, of a large scope. The con-
ception comprised broad universal human duties, extensive feelings of love and
sympathy, refinement of living including beauty of social outward form, a rational
application of virtuous modes of bearing and conduct, and enjoyment in literature,
art and scholarship. Mere ‘learning and training in the liberal arts’ give a man the
balanced development and those traits of character and conduct which made him

13 Cic. Lael. 8.

t4 Cic. Rosc. Amer. 63.

'3 Cic. Manil. 42; Sull. 92; Mur. 65; Rep. 2, 27; Att. 12, 44, 1; 15, 1, 1; Fam. 11, 22.
16 Cic. Mur. 66; Brut. 83-85; Off. 1, 145; Att. 1, 13, 1; Fam. 16, 21, 3.

7 Cic. Rep. 2, 48; Fin. 5, 65-66.

18 Cic. Leg. 1,43,

9 Sen. Ep. 5, 4; 95, 52-53,
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truly Aumanus, as Vitruvius argues?’. In the sum of its meanings Cicero’s concep-
tion of humanitas signified a modus vivendi. As Sihler says?!, “Cicero was a cy-
clopedic nature, his ingenium had a certain universality... In a way he was the first
of the Humanists”. After Cicero’s death no vigorous advocate of his conception
of humanitas appeared. Later writers, partly due to Christian influence, used the
word in making a contrast between the human and the divine, and m pointing out
the moral faultiness and helplessness of man. Cicero’s conception of humanitas
faded and did not begin to show its light again until the time of the Renaissance.

Quintilian approached the broader Roman humanism, when he set forth his
doctrine about the potential goodness of man, when he designed the vir bonus as
one who earnestly tries to attain excellencies of iustitia, fortitudo, abstinentia and
pietas®, and when he attached supreme importance to doctrina and learning®. Yet
he was not interested in humanity and individual inner harmony, and for him the
word humanitas was not filled with such significance as it was for Cicero. This
seems to have been true in general regarding the use of the word at his time?*.

In Quintilian’s day the word humanitas was also applied to the excessive
freedom which pupils enjoyed in a classroom. Should we regard it as an opposite
meaning of an earlier signification of good manners and self-control? Not nec-
essarily, especially if we have in mind the further development of pedagogical
theory and practice, from the Renaissance till nowadays.

In Erasmus’ concept of humanitas, incorporating the ideals of philanthropia,
mores hominis natura digni, and litterae humaniores, has already been seen its
Roman ancestral pattern?®. In his educational principles aimed at creating ‘a com-
plete citizen’, Vittorino — who gave to Cicero the highest place as a philosopher
useful in actual life — is in remarkable agreement with Cicero’s and Quintilian’s
ideals of a man who is not only a self-sufficient scholar but also an active partici-
pant in the affairs of men?®. Cicero’s attempt to discover the konestum of morality
had a particular relevance and appeal for philosophers of the eighteenth century
who were seeking to establish what they called the foundation of morality. One of
those philosophers was Hume. He did some attempts to reconcile the foundation
of morality, as he understood it, the sentiment of humanity, with the principles of
uﬁlity and agreement. Mather’s definition of twentieth century Humanism as “an
attitude of a cultured, curious person versed in humane letters and tolerantly studi-
ous of his fellow men” almost adequately expresses Cicero’s humanitas®’.

20 %it. Praef. 9, 3.

2l Sinler 1914: 464,

22 Quint. Inst. Prooem. 12; 12, 17.
23 Quint. Inst. 12, 1-10.

24 Nybakken 1939: 412.

23 Tbid.

26 Woodward 1912: 36 1.

27 Mather 1930: 742.

=]
o)

Although the Greeks created and developed most of the ideals associated
with the concept of idealistic mankind, it was the Romans, Cicero in the first
place, who formulated a broad idea of ‘“Humanity’ and expressed it in one word,
humanitas®. It was not revived until the Renaissance and now it contains many of
the maxims of Erasmus, Hume etc., and also of some living twentieth and twenty
first century humanists. '

Thus Cicero’s conception of sumanitas could be taken as one of the starting
points in currently popular discussions about improving student rights, their role
in a classroom and relations with teachers. To implement this concept in university
programs should not require far-reaching changes in the system’s academic struic-
ture, in-the curriculum and teaching methods. It could be implemented as a first
part of a course in the first year of studies or even as a one-semester course®’.

Creative excitement about what could be achieved by the current reforms at
European universities arose to challenge old methods®®. However, in making new
instructional models, we should not forget what we have learnt by using old meth-
ods and tools®!. The majority of universities in Europe want to be competitive and
to take part in the Bologna process. Yet one should be aware of a risk of pressure
to make students complete worksheets rather than develop higher-order thinking
skills®2. As Bollinger argues: “While the last century witnessed a new demand
for specialized research, prizing the experts’ vertical mastery of a single field, the
emerging global reality calls for new specialists who can synthesize a diversity of
fields and draw quick connections among them?3.

To conclude, concerning its interdisciplinary nature, the importance and role
of classical education today seems to be as relevant as it was centuries ago. The
ideas of Cicero and many later humanists could be successfully applied to modem
tendencies of teaching and learning Classics and other disciplines in humanities>.

28 Nybakken 1939: 397.

29 A course could be titled ‘Roman Concepts of Humanitas and the Ideas of Humanism’, or
something similar.

30 As Coombs argues: “No more than a grown man can suitably wear the clothes that fitted him
as a child, can an educational system successfully resist the need to change itself when everything
around it is changing”. See Coombs 1968: 5ff.

3! In my opinion, it is even more important to bear it in mind in the post-communistic coun-
tries. See Butora 2007: 48.

32 Rapp discusses the problem in the realms of the USA educational system. See Rapp 2007:
24.

33 Bollinger 2007: 27.

34 The final version of this article is partly written within the scope of the project “The
Modernization of the Western Balkan”, no. 177009, financed by the Ministry of Education and
Science of the Republic of Serbia.
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CLASSICAL LANGUAGES AS A PART OF THE HUMANISTIC
EDUCATION IN THE REPUBLIC OF MACEDONIA

Vesna Dimovska
University of Skopje

The process of reforms in education, which is currently taking place in Mace-
donia, should also be an incentive for the re-examination of the current situa-
tion and strategy-building process for further development of specific disciplines.
These disciplines match the terminology ‘humanistic education’ within the frame-
work of the new model required by the University of St. Cyril and Methodius.

The arguments for the necessity of one well thought-out humanistic compo-
nent of the study programs of all institutions for higher education are numerous,
valid and indisputable!. It is for this reason that I believe it is unnecessary to re-
peat these arguments, and explain ‘why’ and ‘how many’ classical languages (e.g.

Ancient Greek and Latin) are essential parts of the study program or better said:

an indispensable element of that humanistic component.

It is more than clear that the languages of the Greek and Roman civilizations
are of exceptional and fundamental meaning to the development of many social
and natural sciences, on which today’s modern world is based. Latin and Ancient
Greek languages form the foundation of professional terminologies in almost all
scientific disciplines — social, natural and possibly even technical. In short, these
are the languages of science, politics and education, the languages on which Eu-
ropean scientific and professional literature was written until the middle of the
nineteenth century, languages which form a basis for universal values and mes-
sages. These are the languages which ensure a higher level of general education
and readiness of the student in accepting narrower professional knowledge and
skills. For this reason, the essential question is not, “Should classical languages
(and humanistic education in general) be included?” but “How intense and in what
way exactly should classical languages be integrated into the new study programs
of Macedonian universities?”

To be able to answer this question, attention should be focused on two as-
pects of the current situation of the frequency and intensity in which classical
languages are studied. The first aspect is one that comes naturally — insuring unity
or continuity with the reform of the secondary education. The second aspect is the
comparison and possible compatibility with occurrence of classical languages at
universities of other countries. ‘

' Just as a reminder: the term humanitas in Classical Latin means ‘humanity’, ‘human rights’,

‘refinement’, ‘nobility’, but it also means ‘human dignity’, ‘education’, “ability, readiness o be
mvolved in the sciences’, ‘readiness for higher knowledge and education’.
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