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UVODNE NAPOMENE

Dvadesetdeveti Okrugli sto u Vrscu, fokusiran na slozenost fenomena darovitosti,
pokrece istraZivaée iz nauénih i obrazovnih institucija Evrope (Nemacka, Engleska,
Rumunija, Slovenija, Severna Makedonija i Srbija) da se suorganizuju i u
neformalnoj istrazivackoj mrezi tragaju za odgovorima na brojna pitanja ka
razli¢itim aspektima fenomena, od konceptualnih i teorijskih do prakti¢nih dometa i
ograniCenja nalaza o stimulisanju razvoja darovitih u aktuelnim prilikama kulture
udenja. U apstraktima ovoga Zbornika impulsi za istrazivanja globalnih razvojnih
ciljeva nadeni su u proklamovanoj Agendi Obrazovanje 2030 EU, koja znacajnu
paznju poklanja nedostacima i izazovima u harmonizaciji globalnih i nacionalnih
strategija sa ciljem unapredenja kvaliteta obrazovanja. U ovoj strategiji koncept
kvaliteta obrazovanja koristi se kao instrument kreiranja globalne politike EU, a
time i za kreiranje globalne obrazovne politike u svim zemljama Evrope Kkoji isti
prihvataju. Tako se u globalizacijskim tokovima obrazovanje, a posebno fenomen
kvaliteta obrazovanja, nalazi na samom vrhu liste interesa. Karakteristika ovih
tokova je zapaZanje da se kvalitet obrazovanja istrazuje kroz jaz koji se stvara
izmedu ambicija globalnih ciljeva i lokalne realnosti, koja se u velikoj meri ignorise.
Ovo je pitanje koje se u apstraktima smatra kontekstom u kome se odvijaju dogadaji
na sceni obrazovanja darovitih, stoga je znaajno zapazanje da se u svetskim
okvirima ispituje ozbiljan rizik za implementaciju globalnog koncepta kvaliteta,
ukorenjenog u atributima globalne ekonomske arhitekture koja ograni¢ava ulaganja
u kvalitet obrazovanja, a ovo, svakako, pogada i darovite, ¢cime se pitanje konteksta
istie kao znacajno za diskurs na ovom skupu (Suhecki, T.).

Pomenuta Agenda 2030 ima zadatak da bude univerzalna agenda za sve zemlje EU,
¢ime se eksplicitno priznaje da razvojne ciljeve vise ne treba posmatrati samo kao
ciljeve koji se ti¢u razli¢itih zemalja, nego ,,Univerzalnost pokrivenosti zemlje”
(UNESCO, 2016: 10) podrazumeva da ¢e pristupi, koncepti i operativni alati
odrazavati raznolikost i ukljucivati iskustva i prakse iz razli¢itih regiona. Ali trenutni
koncept kvaliteta, izrazen u Obrazovanju 2030, dolazi od ,globalnih igraca
medunarodnih organizacija lociranih na severu i podrZanih, uglavnom, od strane
bogatih zemalja, koje direktno ili indirektno definiSu dnevni red. Nacionalne
obrazovne politike, posebno u zemljama u razvoju, suo¢avaju se sa izazovom Koji
bi, kratko receno, mogao da glasi: kako urediti obrazovanje izmedu globalnih ciljeva
i nacionalne prakse. Stoga je u ovom smislu, vezanom za tematiku skupa, zna¢ajno
S§to se u nalazima istraZiva¢a posmatra i mesto darovitih u pomenutoj Agendi 30,
odnosno njeno direktno ili indirektno reflektovanje na ostala pitanja vezana za ovu
temu. Dakle, razmislja se o teleoloskom aspektu kvaliteta obrazovanja, ¢iji su deo
daroviti, za koji se smatra da se uvek vezuje za odredenu vrednost, ispunjenje nekog
cilja u ¢emu je bitno uzeti u obzir razlike u stanovistima, koji obrazovne ciljeve
shvataju kao transcedentno dobro, ili ih definiSu unutar skupa sociokulturnih
pretpostavki, vezanih za drustvo, za individue, ili oba” (Mikanovi¢, B. i Budimir
Ninkovi¢, B.). U rezimeima se izrazava poziv na diskurs o kontekstu teme ovoga
skupa otvaranjem pitanja kvaliteta obrazovanja, koji nije univerzalno definisan i
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neupitan koncept, nego konsenzus, vrednosni skup kriterijuma o kome odluéuju oni
koji imaju mogucénost ili mo¢ da to urade. Impulsi za diskurs idu u pravcu
razmisljanja o pitanju paradigme, vrednosti i ciljeva onih koji definisu kvalitet, a, uz
to, i pitanja metoda definisanja, procene i evaluacije kvaliteta; i svrhe, prirode
koncepta i ¢emu sluzi, kakve rezultate treba da omogudi ili postigne (Lazarevié, D.
et al.; Prtljaga, S.).

Slozenost darovitosti istrazuje se iz aspekta sustine kvaliteta fenomena darovitosti,
uzimanjem u obzir sustinu veza i odnosa koji postoje izmedu obrazovanja i njegovih
ciljeva, shvatanja znanja, uenja i nastave, postupaka i odnosa izmedu aktera u
obrazovnom procesu, dakle, brojnosti ¢inilaca koji uti¢u na njega i njegove ishode,
kao i njihove interaktivnosti, promenljivosti i viSestruke uslovljenosti (Stankov, L.;
Stojanovi¢, A. i Gojkov, G.), §to je direktno vezano za tematiku slozenosti darovitih
u vreme koje se po svojim intencijama prepoznaje u sintagmi ,,kultura u¢enja”. A, u
odnosu na prethodni kontekst otvaraju se brojna pitanja vezana za teleolosku
orijentaciju i mesto darovitih u njoj, uvodenje standarda u vidu univerzalnih
vrednosti, pitanje svodenja kurikuluma na ono $to je moguce meriti, indikatore
postignuca, rezultate testova i ocene na ispitima; na institucionalnom i drustvenom
nivou (Kelemen, G.), nadmetanje na globalnom ekonomskom trzistu u kome je skor
testa svrha obrazovanja... Pitanje standarda iz ugla darovitih je pitanje smisla
sustine i znacaja istih, a procene idu u pravcu da su isti za sada vise forma, te su
primeri poput TIMSS-a i PISA, inauguriSu¢i ,.0brazovanje kao globalno
nadmetanje” postali sami sebi cilj, kojim je ,kultura kvaliteta” uvela svoj ,,opsti
monetarni metricki sistem” (Stronach, 2000, prema: Stanci¢, 2012), se te u nalazima
istrazivanja u ovom Zborniku nailazi na pitanje: Ima li smisla kada je re¢ o
darovitima postavljati standarde i $ta oni i kome u ovom slu€aju znace? A, ovo je
prostor za filozofiju obrazovanja i za pitanja pogleda na kompleksnost darovitosti iz
ugla zasnivanja obrazovanja na participativnim, aktivnim i kooperativnim metodama
nastave i aktivnim oblicima ucenja, zasnovanim na pretpostavci o teorijsko-
epistemoloskoj osnovi promena i o meri kojom se principi izvedeni iz sada$njih
trendova u postmodernoj didaktici (a pre nje i u pedagoskoj psihologiji), kao
sigurnim kriterijumima za prakti¢ne odluke u sistemu vaspitanja i obrazovanja. U
skladu sa ovim, interesantno je pitanje kompleksnosti darovitih u novoj kulturi
ucenja, zasnovanoj na konstruktivistickoj paradigmi posmatrano iz ugla pitanja: u
kojoj meri je dovoljan ,kontekstualni pristup, koji je pomerio fokus sa izu¢avanja
sposobnosti ucenja i rezultata na kapacitete ucenika da reguliSu svoje ucenje i na
sposobnosti nastavnika da stvori odgovaraju¢u sredinu za ucenje”; da li tolerisani
pokusaji, kao deo ucenja, i u kom smislu isti, doprinose razvoju autonomije
darovitih; u kojoj se meri didakti¢ki pogledi na modele uéenja u nastavi
konfrontiraju sa konstruktivizmom kao epistemoloskom osnovom didaktike i kakve
se konsekvence iza ovoga naziru za kurikulum; moze li se Sternbergova trijarhi¢na
teorija inteligencije smatrati dovoljnom da ,,pokrije” psiholosku supstancu
metakognicije, koja bi se dalje uzimala kao znacajan element metateorijske osnove
kurikuluma; da 1i konstruktivisti¢ka definicija ucenja kao procesa personalne
konstrukcije znacenja zna¢i ba§ ovo $to je do sada videno kao resenje ucenika, ili
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studenata; koliko koris¢enje kognitivnih i drugih strategija i samoregulacija ima
znacajnog uticaja na akademsko ucenje; u kojoj meri novi didakticki modeli, gradeni
na Kkonstruktivizmu, obecavaju vise od prethodnih tradicija za razumevanje
kompleksnosti darovitih i stimulisanje njihovog razvoja u novoj kulturi uéenja;
koliko se ucenje darovitih u svoj svojoj slozenosti moze ograniciti na jedan model;
Sta sa konstatacijama kriticara koji naglasavaju da se znanje ne stice refleksivnom
apstrakcijom, kao §to je Pijaze pretpostavio...? Sta sa misljenjem da ucenje
koncepata i procedura ne ide urezivanjem novih informacija u ste¢eno znanje, nego
prethodno znanje predstavlja prepreku na kognitivnom i emotivnom planu; $ta sa
konstatacijama da bi prethodna faza trebalo da bude dekonstrukcija studentovih
koncepata, Sto ne ide lako, jer se student, ili ucenik teSko odri¢e prethodno
proverene kompetencije, koja mu je i jedino sredstvo koje mu stoji na raspolaganju
(sluzi mu kao okvir za interpretaciju)? Iako su mnogi autori verovali, a mnogi i
danas gledaju na konstruktivisticke modele kao na vrlo obecavajuce, ipak im se
upucuje sve vise zamerki, koliko su one iz ugla prakti¢ara osvetljene, koliko se u
konstruktivizmu zanemaruje veza izmedu kognitivnog i afektivnog...? Na
razmi§ljanje o prethodnom upucuju nalazi istrazivanja u rezimeima ovoga Zbornika.
Tako nalazi o emocionalnim kompetencijama uditelja i direktora u Republici
Severnoj Makedoniji i Republici Sloveniji konstatuju znacajne razlike u nivou
emocionalnih kompetencija, koje se manifestuju u promatranju i razumevanju,
izrazavanju, kao i kontroli i regulaciji emocija. Konstatuje se da je empatija posebno
znacajna u licnom razvoju darovitih, a ovo se posebno manifestuje u procesu ucenja.
Nalazi konstatuju da ista nedostaje, te bi trebalo vise da se u personalnom razvoju
neguje kao deo , kulture” meduljudskih odnosa u obrazovanju darovitih, koji, kako
istrazivanja konstatuju, nisu zaStiCeni od ranjivosti (Kevereski, Lj. i Korez, I.;
Krnjai¢, Z. et al.). Nalazi istrazivanja o emocionalnim aspektima kompleksnosti
darovitosti iz ugla kompetencija nastavnika Slovenije i Severne Makedonije, takode,
otvaraju pitanje potreba reafirmacije znacenja emocija U svakodnevnom i
profesionalnom Zivotu, te pitanje veze emocionalnih kompetencija sa uspehom
darovitih osoba u njihovom profesionalnom i licnom razvoju (Kevereska
Sapkaroska, M.).

Na istom talasu su i nalazi istraZivanja nekognitivnih prediktora akademskih
postignuca, kojima se posmatra znac¢aj samoprocene i samopouzdanja (Stankov, L.),
koji ukazuju na vaZnost poznavanja i uvazavanja uloge istih u predvidanju
obrazovnih postignuca, jer nekognitivni konstrukti ukljucuju psiholoske procese
obuhvacene merama licnosti i kontekstualnih varijabli (kultura ucenja, nastavna
praksa, socio-ekonomski status...). Isto istraZivanje skre¢e paZnju na znacaj ocene
poverenja (samoefikasnosti) kao vazne komponente metakognicije, koja je
relevantna za samoregulisano uéenje darovitih. Nalazi konstatuju da mere poverenja
u sopstvene sposobnosti i znanja, iako razli¢ite u razli¢itim testovima (matematika,
jezik, nauke) definisu isti faktor, §to se smatra dokazom za postojanje opsteg faktora
poverenja u sopstvene sposobnosti. Tako da je znaCajan nalaz da se ove mere
tumace kao mere pracenja performansi i smatraju vaznom komponentom
metakognicije, $to ih ¢ini relevantnim za samoefikasnost.
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U sklopu prethodnog otvaraju se nova pitanja, diskutuju nalazi metaanaliza, dakle,
daju i 8iri pogledi na istrazivacke pristupe, nalaze, kao i puteve pretakanja nalaza u
didakticke postupke, $to upucuje na znacajne doprinose disputa o pitanjima
slozenosti fenomena darovitosti iz ugla druStvene stvarnosti, koja se darovitima
ograniceno predstavlja kao objektivni, nepomicni, individualni prostor za delovanje
i horizont mogucénosti, a ista je zapravo konstruisana tokom ponavljajuéih
interakcija u razli¢itim krugovima i kontekstima sa potrebom za redovnim
obnovama. Transfer informacija, nauénih i kulturnih dobara izmedu drustva i
pojedinaca se konstantno odvija u oba pravca, od pojedinca ka drustvu i obratno.
Fenomenoloska sociologija znanja istrazuje ove kompleksne veze individualne i
kolektivne stvarnosti pomoc¢u analize transmisionih mehanizama izmedu
svakodnevnih, nediskutabilnih, posreduju¢ih institucija i zajednickog znanja
pojedinca, $to dalje otvara pitanje: u kojoj meri je za aktivnu upotrebu interneta kod
darovitih prisutno podrazumevano znanje, rutine, $ablon tipiziranja, kao i strukture
vaznosti, koji su delimi¢no preuzeti iz zivota van interneta, a delimi¢no su nastali u
participaciji sa drugim aktivnim korisnicima, ali funkcioni$u i u svetu van interneta
(Andevski, M. et al.).

U diskursima se tako posmatraju digitalni mediji kao faktori nove kulture ucenja
darovitih i u okviru toga razmatraju pitanja mogucnosti neposredne primene i
dosega savremenih digitalnih medija kao nuznih, ali ne i sasvim dovoljnih faktora
kreiranja i u pedagoskoj praksi podrzavanja optimalnog vaspitno-obrazovnog
ambijenta (uslovno nazvanog ,,novom kulturom ucenja”), dragocenog u procesu
odvijanja delikatnog stvaralackog i autonomnog ucenja, odnosno efikasnog razvoja,
sazrevanja i afirmisanja ukupnog psihofizi¢kog potencijala darovitih pojedinaca
(Mijanovié, N.). IstraZivanje o izazovima uenja darovitih u vreme Covida 19
diskutuje o mogucénosti da se lo$a situacija iskoristi na dobro. Nalazi konstatuju da
su daroviti ucenici bili svesni da je online nastava umanjila kvalitet njihovog ucenja
i druzenja sa Skolskim drugovima, ali su koristili dodatno oslobodeno vreme za
razvoj svojih interesovanja i samostalno uéenje. Diskutuju se i svojstva darovitih
adolescenata i njihovog okruzenja koja su pomogla donoSenju zrelih odluka i
konstruktivnih ponasanja radi prevazilazenja prepreka (Gojkov Raji¢, A. i Paprié,
M.). Zaklju€eno je da vanredne okolnosti podsti¢u pojavu talenta za prezivljavanje
koji vodi pojedinca ka ostvarenju Zeljene buduénosti (Maksi¢, S. et al.). Takode su
interesantni nalazi kvalitativne studije o efektima pandemije Covid-19 na
obrazovanje u Hrvatskoj, Srbiji i Sloveniji koja je posebno obuhvatila i darovite
ucenike (osnovne i srednje Skole). Kao specifi¢ni kontekst uéenja u organizacionom
smislu razmatraju se organizacione promene u vanrednim okolnostima tokom
pandemije. Pokazalo se da se, pored sli¢nosti i razlika u pristupu, u sve tri zemlje
regiona daroviti uéenici mogu smatrati ranjivom grupom (Krnjai¢, Z. et al.). A,
istrazivanje kompleksnosti fenomena darovitosti i kreativnosti iz ugla medijske
pismenosti mladih iznosi zahteve za sofisticiranim pristupom u percepciji dece,
mladih i odraslih. U ovom smislu ¢e se u diskursu analizirati fenomeni medijskog
posredovanja, psihologije medija i fenomena darovitosti iz ugla ,,ruzicastih naocara”
— percepcije. Nalazi ukazuju na potrebe opazanja drugacijeg pristupa (holistickog) u
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posredovanju medijskih sadrzaja, fenomena darovitosti i psihologije mladih (Krneta,
Lj.; Joksimovi¢, 1.). Ideje za nove tehnike podsticanja manifestovanja darovitosti
daju NTC tehnike; nelogi¢ne price i zagonetna pitanja, su podsticajno okruzenje za
ispoljavanje kreativnosti, dubine razumevanja i zakljudivanja. Kao takve,
omogucavaju identifikaciju darovitih, podrzavaju i razvijaju darovitost, a tada su
prisutne emocije razli¢ite i po kvalitetu i po intenzitetu, koje dodatno pospeSuju
udenje, dugotrajnost i kvalitet nau¢enog (Rajovi¢, R. i Davidovi¢ Raki¢ J.).

Pitanja medijatizacije obrazovanja, uklju¢uju¢i i obrazovanje darovitih, danas se
isticu kao klju¢na. Prelazak na nove nastavne metode, kao i stvaranje novog
okruzenja za ucenje, zahteva znaCajne organizacione i intelektualne napore da se
razviju i unaprede nadini deklarisane medijske tranzicije. Pritom, nije besmisleno
pitanje: Koja je svrha ovih dogadanja? Nalazi idu u prilog konstatacijama da se
mozemo sloZiti sa istrazivaCima u oblasti obrazovanja koji predlazu da se izbliza
sagledaju vec postojeci rezultati medijske tranzicije i uzmu u obzir u daljem kretanju
u ovom pravcu (Silantjeva, M.). Dodatni naglasak u razvoju problema stavlja
ljudska interakcija sa ve§tatkom inteligencijom koja se sama u¢i. Pitanje za diskurs
je: Koliko ima osnova za tvrdnju da neuronska mreza u ovom slucaju deluje kao
analog nadarenog ucenika, koji ima inicijativu u uéenju kroz razvoj velike koli¢ine
informacija i sposobnost/potrebu da primecuje nestandardne veze i reSenja koristeci
svoju sistemsku obradu? A, iza ovoga slede pitanja: Moze li se razmisljati u pravcu
konstatacija da vestacka inteligencija deluje kao mladi nau¢nik koji stice iskustvo, i
radije radi prema idiografskoj metodi, posmatrajuci iskustvo; koliko se alati za
ucenje kao §to je ChatGPT mogu smatrati ekvivalentima u dijalogu, ima li osnova da
takve interakcije ne treba smatrati ograniCenom: do sada su neuronske mreZe
pokazivale ogroman kreativni potencijal, ali mogué¢e samo uz posredovanje ¢oveka.
Za sada ostaje oprez da se vidi za $ta e biti veStacka inteligencija sposobna u
buduénosti (Silantjeva, M.; Petrovi¢, R.).

Znacaju podrske u novoj kulturi uéenja posveéuju se nalazi vise istraZivanja. A,
nalazi ukazuju da se izostanak pedagoske intervencije moze reflektovati na
izostanak uspesnosti darovitih, §to ne retko ima negativne posledice na socio-
emocionalni razvoj darovitih, a iza ovoga otvara se pitanje usmeravanja energije na
prikrivanje sopstvenih slabosti i nedostataka, a ne na razvoj potencijala koji imaju.
Nalazi istraZivanja potvrduju da se kod darovitih ucenika javlja i nizak nivo
samopoS§tovanja i sumnja u vlastite sposobnosti, a za to se vezuju i nalazi o
nesnalazenju roditelja u smislu podrske unutar $kolskog sistema i trazenje pomoci
spolja (Kolak, A. i Marki¢, 1.). Istrazivaéi su fokusirani na roditeljsku perspektivu, a
pitanja su usmerena na iskustvo roditelja vezano uz otkrivanje i identifikaciju
darovitosti njihove dece i na izazove i prepreke koje se javljaju u Skolskom sistemu.
Nalazi ovoga istrazivanja ukazuju na &injenicu da iako je fenomen darovitosti
specifican, kompleksan i jedinstven, ipak mogu da se izdvoje neke zajednicke
karakteristike vezane uz darovitost, vezano za roditeljsku perspektivu. Uvazavajuéi
iskustva roditelja, autori zaklju¢uju da su od posebne vaznosti saradnicki odnosi
skole i porodice, kako bi se prepoznale jedinstvene potrebe koje imaju daroviti i
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kako bi im se pruzila adekvatna podrska. A, iza prethodnog otvara se i pitanje koliko
su Skolski sistemi stvarno otvoreni za Sistemsku brigu za najsposobnije pojedince;
misli se na kompetencije nastavnika za podrsku darovitima (Nisavi¢, N. et. al).
Diskurs se podrzava opozivnim nalazima istrazivanja o prethodnom (Nedimovi¢, T.
i Pordev, 1.). Za ovaj aspekt posmatranja tematike naslova ovoga skupa interesantan
je diskurs o didakti¢koj kulturi ucitelja i predmetnih nastavnika kao preduslova za
razvoj kulture u€enja darovitih i drugih uc¢enika u procesu nastave. U rezimeima se
istie nekoliko bitnih elemenata didakti¢ke kulture s’ posebnim osvrtom na uzroke i
posledice njihovog prisustva i/ili odsustva u didaktickom postupanju ucitelja i
nastavnika: razumevanje dijalekti¢kog jedinstva ucenja i pouavanja u procesu
nastave i u kontekstu rada sa darovitim uéenicima, upoznavanje i razumevanje
didaktickih strategija kojima je moguée u svakodnevnim nastavnim aktivnostima
izaéi u susret potrebama darovite dece. Na osnovu analize izvedene su implikacije za
inicijalno obrazovanje ucitelja i predmetnih nastavnika. Pored uzeg metodickog,
neophodno je brinuti i o Sirem pedagoskom osposobljavanju ucitelja i predmetnih
nastavnika i razvoju didakti¢kih kompetencija koje obezbeduju razumevanje
konkretnog nastavnog procesa kao dela celokupnog vaspitnog i obrazovnog
delovanja na razvoj darovite i druge dece u $koli (Radovi¢, V.).

Eksplorativna studija, koja traga za odgovorom na pitanje: koliko su u savremenoj
kulturi ucenja daroviti studenti partneri u kolaborativnom procesu ucenja i
istrazivanja i koliko se ovo reflektuje na efekte ucenja izrazene u kompetenciji
kritickog misljenja darovitih, daje nalaze za diskurs o efikasnosti perspektive u
visokoskolskoj didaktici, istaknutoj u promenama talasa sa reformom Bolonjskog
procesa. Osnovno obelezje ovih promena naznaéeno je kao promena kulture ucenja
u smislu usmerenosti predavanja prema studentu, tj. prema njihovoj perspektivi u
ucenju. Tako da umesto ,,inputa uéenja” treba da se specificira ,,output” (Kruse,
2006), re¢ je o kritickoj (Horkheimar) i emancipatornoj pedagogiji i didaktici
(Schleiermacher). Pojam ,,kompetentnost” je cilj ka kome se tezi, a podrazumeva ne
samo znanje, nego i kompleksne sposobnosti formirane postupcima ciljanog
treninga. Problem koji pokrece diskurs o nalazima ovoga istrazivanja je pitanje:
koliko ima osnova za diskurs kojim se tvrdi da emancipatorni pristup postoji jo§ u
Humboltovoj tradiciji, orijentisanoj ka kompetentnosti, koja studiranje posmatra kao
polje treniranja i obrazovanja intelektualnih i metodoloskih sposobnosti vise nego
Sto se to ¢ini u novoj kulturi u¢enja danas, kao i za konstatacije da je samo pojam
»kompetentnost” nov i pokrece intenzivniju didaktizaciju akademskog ucenja, a
nestaje ono, $to je kod Humboldta ¢inilo srZ: da se studenti posmatraju kao partneri
u kolaborativnom procesu uéenja i istraZivanja. Studenti postaju objekat didaktike i
nestaju kao akteri i li€nosti iz aranZmana ucenja, a ostaje samo retoricka figura
»promene perspektive od nastavnika do studenata i kompetentnosti, koje treba
ste¢i”? Nalazi, takode, otvaraju pitanje opravdanosti konstatacije da je iza kritickog
misljenja kao centralne tacke, formulisane u Evropskom deskriptoru obrazovnih
kompetencija, kao najuo¢ljivija tacka ostala tendencija za nominacijom nastave
standardima obrazovanja? Takode, nalazi istrazivanja provokativan su odgovor na
pitanje: koliko su ove tendencije primetne u visokoskolskoj didakti¢koj kulturi, ili
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kulturi uéenja danas na studijama u Republici Srbiji, nakon dve decenije reformskih
koraka iz ugla darovitih za koje se smatra da bi trebalo da imaju visoko kriticko
misljenje, kako bi mogli samostalno da uée, istrazuju i kriticki misle (Stojanovié, A.
i Gojkov, G.)

Tako iza prethodnog stoji konstatacija da nastanak nove kulture u¢enja ide paralelno
sa promenama na svetskoj drustvenoj sceni, dakle, kretanja savremenih potreba
drustva izraZena u sintagmi ,,druStvo znanja”, potpomognuta digitalnim medijima
uslovila su novu kulturu ucenja, zasnovanu na konstruktivisti¢koj paradigmi ucenja,
koje se dalje odrazavaju na organizaciju ucenja i nastave, ulogu nastavnika u tim
procesima i dr. Dakle, posmatrano iz ovoga ugla tradicionalna kultura ucenja
postupno se transformi$e u novu kulturu uéenja koju, kao glavna odrednica,
karakteriSe samoodredenje, samoregulisanje, samoupravljanje. U Sirem kontekstu
govori se o drustvenoj pluralnosti (postmoderni diskurs), a u ocbrazovnom kontekstu
pominju se razliiti modeli kulture ucenja: konstruktivisticki, sistemsko-
konstruktivisti¢ki, model ucenja usmeren na delovanje, model uéenja usmeren ka
uteniku, model usmeren na razvoj kompetencija i sl. Cinjenica da je sa
konstruktivisti¢kim pristupom ucenje stavljeno u prvi plan obrazovanja, ali je dobro
imati na umu da ideja o prednosti uéenja nad poucavanjem nije potpuno nova.
Sre¢emo je kod reformskih pedagoga, a i mnogo ranije. Dok je tradicionalni pojam
nastave pretezno usmeren na vodeno ucenje koje se realizuje poucavanjem, za novi
pojam ucenja, navode autori, vodenje i poucavanje bitno je samo utoliko, koliko je u
funkciji samostalnog ucenja, odnosno ,ucenja ucenja”. Nova kultura ucenja ne
potire znacenje poucavanja, nego isti¢e da u kompleksnom savremenom zivotu, sa
manifestnim sve ve¢im i brzim promenama i diskontinuitetom, nestabilnos¢u sve
viSe znadenje treba dati inovativnom i anticipacijskom ucenju koje se zasniva na
prestrukturisanju, redefinisanju i transformaciji. Tako da se anticipacija isti¢e kao
osnovna karakteristika nove kulture uCenja, nasuprot pojmu adaptacije u klasi¢noj
paradigmi ucenja. Za anticipacijsko ucenje karakteristi¢no je da se koristi tehnikama
prognoze, simulacijskim modelima, scenarijima i modelima, koristi se imaginacijom
zasnovanom na ¢injenicama. A, iza prethodnog ostaje otvoreno pitanje za diskurs na
ovom skupu: koliko se u novom pristupu uenju poklanja paznja vaspitanju, ili
koliko se u kvalitetu ucenja darovitih medu ciljevima nalaze vrednosti i koliko
kultura znanja okrenuta ka Zivotu, sa naglasenim egzistencijalnim smislom i
anticipacijom nosi u sebi humanisti¢ku notu i blagostanje darovitima?

Za pojam kulture ucenja vezuje se konstatacija o vise vrsta iste, koje se razlikuju po
vrstama znanja, podrSke za ucenje i stilovima usvajanja, a procesi uc¢enja odvijaju se
razli¢itim medijima ($ire: Siebert, 1999), a znadajno je imati u vidu i refleksivno
(kriti¢ki) se odnositi prema kvalifikaciji ,,nova”, za koju se otvara pitanje koliko je
nova i koliko dobrobiti donosi darovitima, imaju¢i u vidu da su mnoge od ideja
nastale u tzv. reformskoj pedagogiji, dakle, pre jednog veka, te su dobrim delom
ugradene u tradicionalnu kulturu u€enja. Bitna promena, koja umesto nastavnika u
srediste procesa ucenja stavlja ucenika, umesto adaptacije naglaSava participaciju,
odgovornost sa institucije prenosi na subjekat, umesto kvalifikacija Kkoristi
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kompetencije, umesto uticaja spolja u fokusu je samoregulacija, nastoji da od
»drustva koje poucava” ide u susret ,,drustvu koje uéi”, a za dobro darovitih i opste
dobro. Prethodno otvara teleoloska pitanja smisla, svrhe uéenja, a u ista se po
nalazima i idejama uklapa, direktno ili indirektno vise rezimea.

Prethodne konstatacije iz ugla definisanja pojma nove kulture u¢enja samo su deo u
odnosu na veliki broj drugih shvatanja ovoga pojma, koji ima direktni odraz i na
ucenje i poucavanje darovitih (Bozin, A.). Njegovo definisanje je jo§ uvek otvoreno
u pedagoskoj literaturi, ali se kao osnovne Karakteristike prime¢uju: naglasavanje
samoregulacije u uredenom sistemu podrske i primena raznih metoda, kako bi se
razvijali potencijali pojedinca i spremnost za ucenje sa izrazenom autonomijom u
procesu ucenja, umrezavanje sadrzaja i sticanje kompetencija (Sire o novim oblicima
ucenja: Simons, et. al., 2000). Broj oblika ucenja u novoj kulturi uéenja jo§ nije
definitivan, a za temu ovoga skupa znacajno je pitanje iskustvenog i informalnog
ucéenja i separatnog (Skolskog, fakultetskog) u samoregulisanom uéenju darovitih, a
za 0vo se vezuje i pitanje odnosa odredivanja ciljeva institucionalnog ucenja. Pitanje
je, dakle, u kojoj meri se moze prihvatiti konstatacija da maksimum samoregulacije
ne predstavlja uvek i optimum? A, uz prethodno ide i konstatacija: daroviti i
talentovani ucenici zahtevaju promene u Skolskoj kulturi, kao §to su promene
kurikuluma i ponaSanja ucitelja. Uspeh i postignuéa poucavanja darovitih ucenika
postaje vazan problem stoga se moze postaviti sledece pitanje: Treba li izuzetan
ucitelj darovitih ucenika takode biti darovit i u kom smislu (Hudek, M i Kelemen,
R.; Milanovié, A. et al.; Nisavié, N. et. al.; Veselinov, D. et al.; Stoli¢ Pivnicki, J. i
Colakov, N.)?

Naglasavanje potreba za uvazavanjem specificnih individualnih pretpostavki i
uslova, oblikovanje specifiénih aranzmana za ucenje i odredivanje strategija
intervencije koje uceniku ¢ine polaziSte orijentacije u njegovoj individualnoj
aktivnosti, pretpostavka je koja se podrazumeva u omoguéavanju procesa uéenja, ali
ta didakti¢ko-metodi¢ka orijentacija tek omoguéuje proces ucenja, a ostaje pitanje
Sta je sa uCenjem za koje se oCekuje da se dalje odvija u velikoj meri kao
samoorganzovano ucenje; Sta ako nestane motivacija, u neuspehu i drugim
situacijama prihvati se negativan obrazac odnosa prema uenju, negativne atribucije
neuspeha...? Gde se u tim situacijama nalaze granice institucionalnog obrazovanja
darovitih i koja je uloga informalnog obrazovanja u kom ih vidu vidimo kao korisne
i na koji ih nacin treba organizovati (ostvarivanje u kontekstu slobodnog
vremena)...? Ovo posebno treba imati na umu ako uzmemo u obzir konstataciju da
uprkos ovolikoj konjukturi osnovni pojmovi konstruktivisti¢kog ucenja i nastave ni
danas nisu u dovoljnoj meri izo$treni, a na tragovima konstruktivizma danas su u
obrazovnoj praksi nekih zemalja nastali brojni koncepti za ucenje, poput
problemskog ucenja (problem-based-learning), ucenje putem otkrivanja (inquiry
learning), kognitivno naukovanje (cognitive apprenticeship), usidrena nastava
(anchored instruction), ucenje zasnovano na teoriji kognitivne fleksibilnosti
(cognitive flexibility theory), participacija u ,knowledge building” zajednicama
(knowledge building communities) itd. Premda se pozivaju na konstruktivizam,
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navedeni koncepti se ipak medusobno dosta razlikuju, ve¢ i zbog toga Sto u njima
dolaze do izrazaja razliCite konstruktivisticke ideje — sistemsko-teorijske,
kognitivno-psiholoske, razvojno-psiholoske, socijalno-konstruktivisticke. Mogli
bismo, takode, re¢i da u njima dolaze do izraZaja i razli¢iti aspekti pedagoskog
aranzmana. U novijim raspravama o konstruktivizmu u ucenju i nastavi odbacene su
ideje radikalnog konstruktivizma i sve se viSe ukazuje na nerealna ocekivanja
vezana uz neke oblike ucenja. S tim u vezi opet se raspravlja i o potrebnom udelu
instrukcije, odnosno poucavanja u procesu uéenja (Tobias i Duffy, 2009). Za ovaj
skup su pitanja dometa konstruktivizma u poucavanju, ili dovoljnost istog za potrebe
podsticanja razvoja darovitosti zna¢ajan izazov za prakti¢na iskustva u diskursu,
kojima bi se dalo osnova za nove testove ovoga metateorijskog koncepta u didaktici
darovitih.

U skladu sa prethodnim su i nalazi i ideje koje iniciraju misao da nova kultura
uéenja podrazumeva i promenjenu ulogu nastavnika, koja se zashiva na
konstruktivistickom pristupu uéenju, po kome se ucenje ne moze pokrenuti
automatski spolja, nego se moze samo omoguciti, a ovo postavlja nove didakticke
zahteve nastavniku, koji se, uglavnom, odnose na stvaranje i oblikovanje adekvatne
okoline za ucenje. Tako je njegova uloga usmerena na pomoé¢ uceniku u
konstruisanju znanja, dakle, viSe animirajuéa, savetodavna, usmerena na
kompleksne uslove ucenja i to ne samo na spoljne, nego i na unutarnje, koji se
odnose na samog ucenika, a fokusirana je na metakognitivne strategije, crte licnosti,
motivaciju, strategije ucenja, afektivne stilove, kognitivne stilove... Pitanje za
diskurs, koje iza prethodnog sledi je: kakva su iskustva o dometima nastavnika da
podstaknu kod ucenika ili studenata, svesnu individualnu refleksiju procesa ucenja
koja im pomaze u razvoju sposobnosti samoprocene postignutih rezultata i licne
odgovornosti za postignute rezultate, dakle, za definisanje vlastitih ciljeva uéenja;
koliko ucenici, ili studenti vladaju razliCitim strategijama ucenja i koliko su svesni
kriterijuma kvaliteta uspesnog uéenja, a iznad svih prethodnih koliko su motivisani
za ucenje i kako im u svakom od ovih kompetencija pomoc¢i ako nisu ovladali
istom? Koliko su kompetencije nastavnika u skladu sa ovim ocekivanjima i kako
na¢i naCin da se isto usaglasi? Koliko u svemu ovome pomaze kriticka
samorefleksija i akciona istrazivanja nastavnika (Stojanovié, A. i Gojkov, G.)?

Nakon prethodnih pitanja, ilustracije dometa u dizajniranju hipermedija za ucenje,
kod viSe autora postavlja se sledece: mozemo li se saglasiti sa misljenjem Foltza i
Landauera (1998) da sisteme prvo treba empirijski testirati, da bi se utvrdilo da li su
korisni i upotrebljivi? U skladu sa tim, dizajniranja hipermedija za stimulisanje
ucenja darovitih, koji se, prema nalazima istrazivanja (Gojkov Raji¢, A. i Papri¢, M.;
Safranj, J. et al.) u kulturi uGenja danas sve vise namecu kao znaGajna sredstva
uCenja i pucavanja, optere¢eno je neuhvativo$¢u, a dodatno opeterecenje ¢ine i
poznate Cinjenice idiosinkrati¢nih razlika u sposobnostima, jer, iako daroviti ¢ine
poseban klaster, istrazivanja su potvrdila da oni nisu homogena grupa (Grandi¢, R.;
Turudié, J.). Dakle, pitanje mentorstva kao najefikasnije metode u vodenju darovitih
ka samoostvarenju zahteva posebne nadine upoznavanja svojstava kojima se mogu

19



najbolje definisati suStinske karakteristike pojedinca neophodne za sadrzaje i
didakticke postupke, bez kojih su saznajne moguénosti hipermedija ogranicene.
Ipak, integrisano ucenje sa moguc¢nostima umrezavanja putem interneta, povezano
sa ,.klasicnim” oblicima i metodama pruza moguénosti za uspesnu komunikaciju,
mogucénosti interpersonalnih  oblika ucenja, personalne oblike ucenja, koji
omoguéuju pracenje, savetovanje, pomo¢, kriticku refleksiju i evaluaciju
zajedni¢kog procesa ucenja uz dobro mentorstvo (Leti¢ Lungulov, M.). Prethodno
zahteva novu organizaciju nastavnog procesa, koja se zasniva na drugadijim
standardima (broj ¢asova nastavnika u nastavi, vreme za mentorski rad, za pripreme
ucenika i studenata za takmicenja, kao dobro motivaciono sredstvo za napredovanje
darovitih, adekvatno vrednovanje rada nastavnika, pomo¢ elektronskih sadrzaja,
dakle medijatetsku pomo¢ u primeni materijala za adekvatnu ponudu uéenicima ili
studentima i sl.). Nova organizacija nastave moze naci inspiraciju u poznatim
iskustvima ranih reformskih pokreta sa pocetka prosloga veka u kojima se posebna
paznja posvecuje upravo samostalnom individualnom radu ucenika (Claparédeova
»Skola po meri”, Ferriéreova ,aktivna skola”, Decroly-eva ,8kola za Zivot putem
zivota”, Dalton-plan H. Parkhurst itd.). Za one koji se nisu bavili istorijom
pedagogije, treba pomenuti da su naCela radne Skole manuelnog smera
(Kerschesteiner) i duhovnog (Gaudig), koje su bile fokusirane na samostalno
kriticko misljenje kao cilj vaspitanja bile usmerene ka podsticanju duhovnog razvoja
licnosti ucenika, a osnovno sredstvo vaspitanja bila je samoradnja, kojom ucenje
nije bilo proces pasivnog usvajanja znanja, nego svestan proces aktivnog usvajanja,
koga danas oznaavamo terminom samoregulacija.

Prethodne konstatacije ukazuju na potrebu dubljeg sagledavanja kompleksnosti
darovitosti u kulturi ucenja, koja i sama nije jo§ dovoljno izrasla do nivoa kojim bi
mogla da odgovara na izazove kompleksnosti darovitih i ocekivanja savremenog
sveta od njihovih sposobnosti. Digitalni mediji nude mogucénosti i prostor koji moze
bitno odrediti ukupnu komunikaciju i interakciju pojedinca, ali internet ne¢e moéi u
novoj kulturi u¢enja da se posmatra i da nudi samo saradnju, komunikaciju i sl.,
nego ¢e morati da dostigne nivo upotrebe u smislu proSirene mogucnosti za
ostvarivanje participacije, saradnje, komentarisanja, socijalne konstrukcije znanja, a
time i samoartikulacije pojedinca putem ucenja. Za ulogu medija u novoj kulturi
ucenja postoje mogucnosti da ima §iru upotrebnu mo¢ u kojoj glavna karakteristika
moze biti interaktivnost za saradnju ucenika i mentora, u¢enika medusobno i to u
Sirokom okruZenju, ali uz ostvarenje osnovnog principa da poseduju velike
motivacione mogucénosti. A, u svemu ovome bi¢e mesta i za tradicionalne oblike
uCenja, tehnike i medije ucenja, te ¢e se s’pravom Koristiti i dalje — knjige,
udzbenici, Casopisi i drugi tekstualni materijali, i dalje ¢e se morati Citati, znanje ¢e
se i dalje ucvrs¢ivati ponavljanjem, a veStine ¢e se razvijati veZbanjem. Kako
primec¢uje Rodek (2007), mogli smo se uveriti da svi novi oblici u¢enja ponekad i
nisu sasvim novi. Nov je aranzman u kojem se oni primenjuju, nove su i
kombinacije u kojima se oni pojavljuju. To znaci da se nova kultura uéenja sluzi i
tradicionalnim oblicima ucenja, ali se u prvi plan postavljaju oni oblici ucenja koji
osiguravaju participaciju i aktivnost subjekta koji u¢i, za koji isti, nazalost, jo§ uvek
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ne nude ispunjenost uslova. Ovo pomeranje od tradicionalne ka novoj kulturi u¢enja
ohrabruje one koji rade na podsticanju darovitih ka ve¢im samoostvarenjima,
zagovaranjem vise participacije u izboru ciljeva, sadrzaja i metoda ucenja i saradnje
sa drugima, ali ostaje pitanje za diskurs na ovom skupu: koliko ¢e stvarnost sa
standardima i obrazovnom politikom uopSte pratiti ove vizije, jer utisak je da se
moze za sada zakljuciti da primena digitalnih medija, kako je prethodno ve¢
primeceno, ne dovodi sama po sebi bolje ishode u obrazovanju, nego je ista tek
otskrinut prozor, stvoren prostor, ili pomo¢no sredstvo za razvoj nove kulture
ucenja. Nadajmo se da ¢e ovi obecavajuci koraci imati viSe sre¢e od onih sa pocetka
prosloga veka, na ¢ijim su se idejama stacionirali.

Iz rezimea se nazire i pitanje za diskurs: §ta konkretno treba Einiti za bolju
didakti¢ku i pedagoski promisljeniju primenu digitalnih medija u obrazovanju, a tu
spadaju i promi$ljanja o pitanju odnosa didaktike posredovanja i poucéavanja,
usmerene na nastavnika, prema didaktici omoguéavanja i uenja, usmerene na
ucenika, ili studenta, uz svest o koracima, ili kontekstu koji mozZe sve 0VO
zanemariti, ili, samo uzeti ponesto od ovoga §to se uklapa u ciljeve Sireg drustvenog
konteksta, imaju¢i na umu prethodno pomenuta iskustva, da bi se stvari u novoj
kulturi ucenja usmerile ka stvaranju prostora (Mirkovié, J.) za pruZanje adekvatne
podrske razvoju darovitosti u novoj kulturi uéenja, na zadovoljstvo onih koji ulazu
trud podrsci uzrastanja darovitih i njihovoj sreé¢i u razvoju potencijala za li¢no i
opste dobro.

Grozdanka Gojkov
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INTRODUCTORY REMARKS

The 29" Round Table in Vrsac, focusing on the complexity of giftedness
phenomenon, drives the researchers from scientific and educational institutions in
Europe (Germany, England, Romania, Slovenia, Macedonia and Serbia) to
cooragnize themselves and in an informal research network search for answers to
numerous questions regarding various aspects of the phenomena, ranging from
conceptual and theoretical to practical reaches and limitations of the findings on
stimulating giftedness development in the current state of affairs in learning culture.
In the abstracts in this collection the impulses for research on global developmental
aims were found in the proclaimed Education 2030 Agenda, paying significant
attention to the imperfections and challenges in the harmonization of global and
national strategies, aiming at improving the quality of education. As a consequence,
viewed from the angle of the Agenda, the concept of education quality has been
used as an instrument for creating global EU policy; taking a broader view, the same
is used for creating global educational policy. Therefore, education, and especially
the phenomenon of education quality has in globalisation currencies been on the
very top of the list of interests. The characteristic of these currents and trends is an
observation that quality of education has been researched as a gap emerging between
the ambitions of global aims and local reality, which has been to a great extent
ignored. For all of us who have been dealing with the ways the development of the
gifted and their potentials is stimulated, which is relevant for the conference topic
and discussion impulses, what was said above is a context where certain events take
place on the scene of the gifted education. Thus, an observation is significant that at
the world level a significant risk of implementation of the global concept of quality
has been re-examined, enrooted in the attributes of global economic architecture,
making severe limitations in investments in education quality, indisputably affecting
the gifted; thus, the issue of context is relevant for the discussion to be developed
during the conference (Suhecki, T.).

The above-mentioned Agenda 2030 has for its task to be a universal agenda for all
EU countries, explicitly acknowledging that developmental aims should no longer
be seen solely as the aims concerning different countries, but ,,Universality of
country coverage” (UNESCO 2016: 10) assumes that the approaches, concepts and
operational tools will reflect diversity and involve experiences and practices from
different regions. But the current concept of quality, expressed in Education 2030
Agenda comes from “global players” and international organizations located in the
north and supported mostly by the rich countries, which, directly or indirectly,
define the agenda. National educational policies, especially in developing countries,
have been facing the challenge which could be briefly described in the following
way: how to arrange education in the gap between global aims and national practice.
In this package and from the angle of the conference topic it would be important to
consider the place of the gifted in the mentioned Agenda 2030, having in mind that
it significantly influences other closely related issues. And this means thinking about
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teleological aspect of education quality considered to be always associated with
certain value, fulfilment of an aim, while it is important to take into consideration
the differences in standpoints within which educational aims are understood as
transcendent good, or defined in the group of sociocultural assumptions related to
society or individuals or both (Mikanovic, & Budimir Ninkovic). The abstracts
express the invitation to discuss on the context of the topic of the gathering through
opening of the questions of quality of education, which is not universally defined
and undisputable concept, but a concesus, a value set of criteria decided by those
who have the possibility or power to do so. The discourse impulses go in direction
of reflections on the questions of paradigm, values and aims of those who define
quality, coupled by the issues of the methods of defining and assessing quality,
purpose, nature of the concept, what kind of results it should reach (Lazarevi¢, D. et
al.; Prtljaga, S.).

The complexity of giftedness has been researched according to the essence of the
very phenomena met in the given context and the substance of connections and
relations existing among these phenomena: the essence of education itself and its
aims, understanding of knowledge, learning and teaching, acts and relationships
between actors in educational process, etc; the problem of unambiguous definition
of quality in education is, among other things, the consequence of the complexity of
educational process and numerous factors influencing it and its outcomes, coupled
with its interactivity, changeability and multiple conditioning (Stankov, L.;
Stojanovi¢, A., & Gojkov, G.), which is directly linked with the topic of complexity
of giftedness in the time which according to its intentions recognized in the syntagm
»learning culture”. Following the prior context, other numerous questions are raised
related to teleological orientation and the place of the gifted within it, introduction of
standards in the form of universal values, the question of boiling a curriculum down
to what is possible to measure, indicators of achievement, test results and marks on
exams; at institutional and social level (Kelemen, G.), competition at global
economic market according to which the score at a test is a purpose of education...

The question of standard from the angle of the gifted is the issue of their essence and
importance, and evaluations head in the direction that they are for now more form
than essence, so that the examples like TIMSS or PISA which inaugurated
»education as a global competition” (Stronach 2000, as cited by Stancic 2012),
according to which ,,quality culture” has introduced its ,,general monetary metrical
system” (Stronach 2000, as cited by Stancic 2012), so that in the research findings
represented in this Book of Abstract we are faced with the question: is there any
sense to set standards when gifted are in question and what do standards mean and
to whom in this case? And this is the arena for philosophy of education and for the
issues of the viewpoint on complexity of the gifted from the angle of establishing
education according to participatory, active and cooperative methods of teaching and
active forms of learning, based on the assumption of theoretical-epistemological
ground of change and on the measure according to which the principles are derived
from contemporary trends in postmodern didactics (and before it in pedagogical
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psychology), as certain criteria for practical decisions in the system of upbringing
and education. Accordingly, the issue of complexity of the gifted in the new learning
culture would also be interesting: to what an extent is ,,contextual approach”
sufficient, which has shifted the focus from the research on the ability to learn and
results to the capacities of a learner to regulate one’s own learning and the ability of
a teacher to create suitable learning environment; do tolerated attempts, as part of
learning, and in what sense contribute to the development of the autonomy of the
gifted; to what an extent are didactic views on the models of learning in teaching
confronted with constructivism as epistemological frame of didactics and what are
the consequences for the curriculum; can Sternberg’s triarchic theory of intelligence
be considered sufficient to ,,cover” psychological substance of metacognition, which
could be further considered an important element of metatheoretical ground of a
curriculum; does the constructivist definition of learning as a process of personal
construction of meaning mean exactly this what has up to now been seen as a
solution of a learner, or student; how much do the use of cognitive and other
strategies and self-regulation influence academic learning; to what an extent new
didactic models, built on constructivism promise more than previous traditions for
the understanding of the complexity of the gifted and stimulating their development
in the new learning culture; to what an extent can learning of the gifted in all its
complexity be limited to a single model; what about statements of the critics
emphasizing that knowledge is not acquired through reflexive abstraction, as
assumed by Piaget...? What about the standpoint that learning of concepts and
procedures does not take place through engraving or embedding new information
into prior knowledge, but prior knowledge actually is an obstacle on the cognitive
and emotional plan; what about the statements that the previous phase should be
deconstruction of a learner’s concept, which does not happen easily, having in mind
that the student or the learning finds it difficult to abandon previously validated
competence, which is her/his only available means (serving as a frame for
interpretation). In spite of the fact that many authors used to believe and many even
today see constructivist models as rather promising, there are increasingly more and
more criticisms — to what in extent have they from the angle of practitioners been
enlightened and how much is the link between cognitive and affective neglected in
constructivism...? Research findings represented in this Book of Abstract encourage
thinking about the previously mentioned issues. Thus, the findings on emotional
competencies of teachers and headmasters in the Republic of Macedonia and the
Republic of Slovenia point to significant differences regarding the level of
emotional competencies manifested in observation and understanding, expression as
well as control and regulation of emotions. It is stated that empathy is especially
important for personal development of the gifted, and this is especially manifested in
learning process. The findings show that there is a lack of empathy and that it should
be more nurtured in personal development as a part of ,,culture” of relations between
people in gifted education, which as it was found by the research, are not protected
from vulnerability (Kevereski, Lj., & Korez, 1.; Krnjai¢, Z., et al.). Research findings
on emotional aspects of complexity of giftedness from the angle of competencies of
teachers in Slovenia and Macedonia also open the issue of the need for reaffirmation

25



of the meaning of emotions in everyday and professional life, as well as the issue of
link between emotional competencies and the success of gifted persons in their
professional and personal development (Kevereska Sapkaroska, M.).

Research findings on non-cognitive predictors of academic achievements are at the
same wave, observing the importance of self-assessment and selfconfidence
(Stankov, L.). They point to the importance of being familiar with and reslect their
role in anticipating achivements in education, having in mind that non-cognitive
constructs include psychological processes captured by the measures of personality
and contextual variables (socio-economic status, school characteristics and teaching
practices...). The same research emphasizes the importance of the assessment of
confidence (self-efficacy) as an important component of metacognition, which is
relevant for self-regualted learning of the gifted. The findings are that confidence
measures from different tests like, for example, mathematics, language, and science,
define the same factor and thus, there is evidence for the existence of a general
factor of confidence. Also, confidence ratings on the items from the same test have
been interpreted as measures of performance monitoring which is seen as an
important component of metacognition and therefore relevant for self-regulated
learning.

New questions have been raised, the findings of metanalyses were discussed, giving
broader views on research approaches, findings as well as ways of transforming
findings in didactic procedures, pointing to significant contributions of the dispute
on the questions of complexity of giftedness phenomena from the angle of social
reality which is presented itself to the gifted as an objective, immovable, individual
space for action and a horizon of possibilities, is actually constructed during
regularly recurring interactions in different circles and contexts and is constantly in
need of renewal. The transfer of information, scientific and cultural goods between
society and individuals takes place constantly in both directions, from individual to
society and from society to individual. Phenomenological sociology of knowledge
investigates these complex connections of individual and collective reality by
analyzing the transmission mechanisms between everyday, non-disputable,
mediating institutions and the shared knowledge of the individual. The active use of
the Internet by the gifted requires knowledge, routines, typing patterns, as well as
structures of importance, which are partly taken from life outside the Internet, and
partly created in participation with other active users, but also function in the world
outside the Internet (Andevski, M. et al.).

The discourse also views digital media as a factor of new learning culture of the
gifted, considering the issues of possibility of immediate application and
achievement of modern digital media as necessary, but not sufficient factors of
creating and in pedagogical practice supporting optimal upbringing-educational
ambient (conditionally called ,,new learning culture”, precious in the process of
delicate creative and autonomous learning, i.e., efficient development, maturation
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and affirmation of comprehensive psychophysical potential of gifted individuals
(Mijanovi¢, N.).

The research on challenges of learning of the gifted in the period of Covid 19
discusses the possibility for a bad situation to be used for something good. The
findings show that gifted pupils were aware that the online teaching decreased the
quality of their learning and socializing with their school mates, but they used
additional liberated time for development of their interest and independent learning.
The characteristics of gifted adolescents are also discussed, as well as their
environment facilitating mature decisions making and constructive behaviours in
order to overcome obstacles (Gojkov Rajic, A., & Papric, M.). It has been concluded
that extraordinary circumstances encourage the emergence of talent for surviving
leading an individual towards realization of desired future (Maksic, et. al). Findings
of a qualitative study on the effects of pandemics Covid 19 on education in Croatia,
Serbia and Slovenia are also interesting, having in mind that the study included
gifted students (primary and secondary school). Organizational changes in
emergency situations during pandemics are considered as a specific learning
context. It turned out that, apart from similarities and differences in approach, in all
three countries of the region gifted students can be considered a vulnerable group
(Krnjai¢, Z. et al.).

The research on complexity of giftedness phenomenon and creativity from the angle
of media literacy of young people brings demands for a sophisticated approach in
the perception of children, young people and adults. In this sense the phenomena of
media mediation will be discussed, as well as media psychology and giftedness
phenomenon from the angle of ,,pink glasses” — perception. The findings point to the
need of perceiving a different approach (holistic) in mediation of media contents,
giftedness phenomenon and psychology of young people (Krneta, Lj.; Joksimovi¢,
1.). Ideas for new techniques of encouraging giftedness manifestation are offered by
the NTC techniques; illogical stories and enigmatic questions are encouraging
setting for giftedness manifestation, for deep understanding and conclusion making.
As such, they enable identification of the gifted, support giftedness development,
arising emotions different in both in quality and intensity, additionally improving
learning, longevity and quality of what has been learnt (Rajovi¢, R., & Davidovi¢
Rakié, J.).

The issues of mediatization of education, including education of the gifted, have
nowadays been stressed as crucial. The transition to new teaching methods and
creation of new learning environment requires significant organizational and
intellectual efforts to develop and improve the ways of declared media transition. At
the same time a question is not meaningless: what is the purpose of these events.
Findings are in favour of the statement that we can disagree with the researchers in
the field of education who suggest to closer consider already exiting results of media
transition and take them in consideration in our further work. (Silantjeva, M.).
Another aspect of the issue is the interaction of a human being with a self-learning
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artificial intelligence. A question for discussion: how reasonable is the statement that
Al in this case is analogous to a gifted student, who has learning initiative through
development of a vast amounts of information and ability/need to notice non-
standard relations and solutions using their own systematic procession. After this,
another question is raised: can we think in the direction of the statements that Al
acts as a fledgling scientist acquiring experience, and it rather works according to
the ideographic method, watching experience. Such learning tools as ChatGPT are
counterparts in a dialogue. Such interaction should not be regarded as limited: so far
neural networks have displayed an enormous creative potential, yet possible only
with human mediation. What remains is caution and to be seen what it would be
capable of in the future (Silantjeva, M.; Petrovié, R.).

Findings of a number of studies are dedicated to the importance of support in new
learning culture. They point to the lack of pedagogical intervention and that it can be
reflected don the absence of success of the gifted, and not rarely negative
consequences on social-emotional development of the gifted. A new question is
opened of directing energy to hiding one’s own weaknesses and shortcomings,
rather than to development of potentials. Research findings confirm that in the case
of gifted students there is a low level of self-respect and doubt in one’s own abilities,
and this is associated with disability of parents to find their way in the sense of
providing support within a school system and searching for help from others (Kolak,
A., & Marki¢, 1.). Researchers are focused on parental perspective dealing with their
experience with identification and revealing of giftedness of their children and
challenges and barriers they face in school system. Research findings point to the
fact that in spite of the fact that the phenomenon of giftedness is specific, complex
and unique, there are certain common characteristics associated with giftedness, and
in regard to parental perspective. Respecting the experiences of parents, the authors
conclude that what is of greatest importance is shared and cooperative relation
between school and family, in order to recognize unique needs of the gifted and to
provide them with adequate support. What is behind this is a question to what an
extent school systems are really open for systematic care for the most able
individuals and what we have in mind refers to the competencies of teachers to
support the gifted (NiSavi¢, N, et. al). The discourse is supported by the opposite
findings of another research on the previously mentioned one (Nedimovié, T., &
Pordev, 1.). For this aspect of considering the topic a discourse on didactic culture of
elementary school teachers and subject teachers as a prerequisite for developing the
culture of learning gifted and other students is also interesting. Several important
elements are highlighted with special reference to the causes and consequences of
their presence and/or absence in didactical approaches of teachers: the understanding
of dialectical unity of upbringing and education in process of teaching and learning,
the understanding of dialectical unity of learning and teaching during the classes and
in the context of working with gifted students, knowing and understanding of
didactic strategies which enable respect of needs of gifted children during the
everyday school activities. According to analysis some implications were made for
the initial education of teachers. In addition to methodical, it is necessary to care
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about pedagogical education of elementary school teachers and subject teachers and
developing their didactic competencies which provide the understanding the one
specific process of teaching and learning during the class as a part of holistic process
of upbringing and education of gifted and other children in school (Radovi¢, V.).

The exploratory study searching for an answer to the question: to what extent gifted
students are partners in the collaborative learning and research process in the
modern culture of learning and how much this reflects on the effects of learning
expressed in the competence of critical thinking offers findings significant for the
discourse on the efficacy of perspective in higher education didactics, emphasized in
the waves of changes brought by the Bologna reformThe main feature of these
changes is indicated as a change in the culture of learning in terms of the orientation
of lectures towards the student, i.e. according to their perspective in learning. So that
instead of ,,learning input” one should specify ,,output” (Kruse, 2006), therefore, it is
about critical (Horkheimar) and emancipatory pedagogy and didactics
(Schleiermacher). The term ,,competence” is a goal to be pursued, and it implies not
only knowledge, but also complex abilities formed by targeted training procedures.
The problem that drives this research is the discourse that directs more critical
considerations to this approach. One of them is that the emancipatory approach
already exists in Humboldt's competence-oriented tradition, which views studying as
a field of training and education of intellectual and methodological abilities more
than it does in the new culture of learning today. In the discourse, it is stated that
only the term ,,competence” is new and initiates a more intensive didacticization of
academic learning, while what was the core of Humboldt's work is disappearing:
that students are viewed as partners in a collaborative learning and research process.
Students become the object of didactics and disappear as actors and personalities
from the learning arrangement, and only the rhetorical figure of ,the change of
perspective from teachers to students and competencies to be acquired” remains.
Critical voices state that behind critical thinking as a central point, formulated in the
European descriptor of educational competences, the most noticeable point is the
tendency to determine teaching through educational standards. Also, the research
findings are a provocative answer to the question: how noticeable are these
tendencies in the didactic culture of higher education, or the culture of learning
today at studies in the Republic of Serbia, after two decades of reform steps from the
point of view of the gifted, who are considered to have a high critical opinion, so
that they can independently study, research and think critically (Stojanovi¢, A., &
Gojkov, G.)?

Emergence of new culture of learning goes in parallel with the changes at the world
social scene. The trends of modern social needs expressed in the syntagm
,,knowledge society” supported by digital media have conditioned a new culture of
learning, based on the constructivist paradigm of learning, further reflected on the
organization of learning and teaching, the role of a teacher in these processes, etc.
So, viewed from this angle, traditional learning culture has been gradually
transformed into a new learning culture characterized by self-determination, self-
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regulation, self-management. In the broader context, it has been talked about social
pluralism (postmodern discourse) and in educational context different models of
learning culture have been mentioned: constructivistic, system-constructivistic,
action oriented learning model, learner oriented learning model, competence
development oriented learning model, etc. It is a fact that with constructivistic
approach learning has been put in the centre of education, but it should be also born
in mind that the idea of advantages of learning over teaching is not completely new.
It can be found in reformistic pedagogues, or even earlier. While the traditional
notion of teaching is predominantly oriented towards guided learning realized
through teaching, for the new notion of learning, as it has been stated by certain
authors, guidance and teaching is relevantly only if it is in the function of
independent learning, i.e. ,,learning of learning”. The new culture of learning does
not negate the meaning of teaching, but it emphasizes that in the complex modern
life characterised with increasingly greater and faster changes and discontinuity as
well as instability, more and more meaning should be attributed to innovative and
anticipatory learning based on restructuring, redefining and transformation. As a
consequence, anticipation is emphasized as a basic feature of the new culture of
learning, as opposed to the notion of adaptation in the classical learning paradigm. It
is characteristic for anticipation learning that it uses the techniques of prognosis,
simulation models, scenarios and models, i.e. imagination based on facts. A question
for discussion on the conference is raised: how much attention is paid to upbringing
within this new approach, or: to what an extent there are values within aims in the
quality of learning of the gifted; or: how much is knowledge culture oriented
towards life, with emphasized existential sense and anticipation, carrying a
humanistic notion and wellbeing of the gifted?

Many kinds of learning cultures are associated with the notion of culture of learning
and they differ according to type of knowledge, support to learning and styles of
knowledge acquisition, while learning processes take place in various media (see
more in: Siebert 1999). It should also be born in mind that it is important to refer to
the qualification ,,new” in a reflexive manner (critically), since a question is raised
to what an extent it is actually new and how much wellbeing in brings to the gifted,
having in mind that many of the ideas emerged from the so-called Reform
pedagogy, i.e., a whole century ago, and they were for the most part built into the
traditional learning culture. So that the significant change shifting the focus in
learning process from a teacher to a learner, instead of adaptation emphasizes
participation, responsibility of an institution has been transferred to a subject,
instead of qualifications competencies are used, instead of external factors self-
regulation is in focus, with efforts to moving from ,teaching society” to meet
,learning society” and for the common good and good of the gifted. Thus, we are
facing teleological questions of sense, purpose of learning and a number of abstracts,
according to their ideas and findings, deal with these.

Previous statements from the angle of defining the notion of a new learning culture
are only one aspect as related to a great number of other understandings of the term,
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directly reflecting on the learning and teaching of the gifted (Bozin, A.). Its
definition is still open in pedagogical literature, but what can be noticed as basic
characteristics is as follows: stress on self-regulation in an arranged system of
support and application of a variety of methods, in order to develop potentials of an
individual and readiness for learning with expressed autonomy in the learning
process, networking of contents and competencies acquisition (see more in: Simons
et al., 2000). The number of forms of learning in the new learning culture is still not
final, and it is important for the topic of the conference to deal with experiential and
informal learning and separate (school, faculty) in self-regulated learning of the
gifted. There is another question here — the one regarding the attitude towards
determination of the aims of institutional learning. In other words, the question is to
what an extent can a statement be accepted that the maximum of self-regulation is
not always the optimum? This is followed by the statement: gifted and talented
students demand changes in school culture, like curricular changes and changes of
the ways teachers behave. Success and achivements of teaching of gifted students
become significant problem, imposing the following question: should an exceptional
teacher of gifted students also be gifted and in which sense (Hudek, M., & Kelemen,
R.; Milanovié, A. et al.; Nisavi¢, N, et al.; Veselinov, D. et al.; Stoli¢ Pivni¢ki, J., &
Colakov, N.)?

The stress on the need to respect specific individual assumptions and conditions,
shaping of specific arrangements for learning and determination of strategies of
intervention, being a learner’s starting point in orientation in one’s individual
activity, is an assumption implied in enabling of the learning process, but this
didactic-methodological orientation does not do more but merely enables learning.
What remains is the question — what about learning expected to take place
predominantly as self-organized learning; what if motivation disappears and a
negative pattern of attitude towards learning, i.e. negative attributions to failure are
adopted...? Where are in these situations borderlines of institutional education of the
gifted and what is the role of informal learning and in which form we see them as
useful and how they should be organized (realization in the context of free time...).
This should be born in mind especially if we take into consideration the statement
that in spite of such a great conjecture, fundamental notions of constructivistic
learning and teaching have not even nowadays been significantly developed and
sharpened. At the same time, relying on track of constructivism, numerous learning
concepts have been created in the educational practice of certain countries today:
problem-based-learning, inquiry learning, cognitive apprenticeship, anchored
instruction, cognitive flexibility theory, knowledge building communities, etc.
Although calling upon to constructivism, the mentioned concept differ significantly,
if not for other reason then because there are different constructivist ideas expressed
in them — systematic-theoretical, cognitive-psychological, developmental-
psychological, social-constructivistic. We could also say that there are different
aspects of pedagogic arrangement build into them. In the recent disputes on
constructivism in learning and teaching the ideas of radical constructivism have
been rejected, pointing to unrealistic expectations related to certain forms of
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learning. Furthermore, there are again discussions on the required share of
instruction, i.e. teaching in the process of learning (Tobias, & Duffy, 2009).
Questions of reaches of constructivism in teaching are important for this conference,
as well as the sufficiency of constructivism for meeting the needs of encouragement
of giftedness development, significant as a challenge for practical experiences in a
discourse, providing grounds for new tests of this metatheoretical concept in the
didactics of the gifted.

New learning culture assumes a changed role of a teacher, and it is based on the
constructivistic approach to learning, according to which learning cannot be initiated
automatically extrinsically, but can only be enabled. This imposes new didactic
demands to the teacher and they mostly refer to creating and shaping of adequate
learning environment. Thus, his/her role is directed to the help provided for the
learning in knowledge construction. In other words, the role is more animating,
councelling oriented to complex conditions of learning, not only extrinsic, but also
intrinsic, related to the learner him/herself, focused on metacognitive strategies,
personality traits, motivation, learning strategies, affective styles, cognitive styles...
The question that follows is: what are the experiences of a teacher like regarding
their success in encouraging a learner or a student to reach conscious individual
reflection of the learning process helping them in the development of self-evaluation
of the achieved results and personal responsibility for the achieved results, i.e. for
defining their own aims of learning; to what an extent learners or students rule
different learning strategies and how much they are aware of the criteria of quality
of successful learning; most importantly, how much are they motivated for learning
and how to help them if they have not mastered these competencies? To what an
extent are the competencies of teachers in line with these expectations and how to
find a way to harmonize them? Are critical self-reflection and action research of
teachers of any help in all this (Stojanovi¢, A., & Gojkov, G.)?

Another question is raised after the previous illustrations of the reaches in the design
of hypermedia: can be agree with the opinion of Foltz and Landauer (1998) that the
systems should first be empirically tested in order to see whether they are useful and
usable? In accordance with this, the design of hypermedia for stimulating learning of
the gifted which, according to research findings (Gojkov Raji¢, A., & Papri¢, M.;
Safranj, J. et al.) have nowadays in the learning culture been imposed as significant
means for learning and teaching, is burdened by illusiveness. Additional burden
refers to the known facts of idiosyncratic differences in abilities, having in mind that
even though the gifted make a special cluster, research have confirmed that they are
not a homogenous group (Grandi¢, R.; Turudié, J.). So, the issue of mentorship, as
one of the most efficient methods in guidance of the gifted towards self-realization
requires special ways of getting to know the features which best define essential
characteristics of an individual, necessary for contents and didactic procedures,
without which cognitive abilities of hypermedia are limited. Nevertheless, integrated
learning with the possibilities for networking via the Internet, coupled with the
»classical” forms and methods opens up possibilities for successful communication,
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possibilities for interpersonal forms of learning, personal forms of learning, enabling
monitoring, counselling, support, critical reflection and evaluation of shared process
of learning along with good mentorship (Leti¢ Lungulov, M.). What has been said
requires new organization of the learning process, based on different standards (the
number of classes a teacher should have in teaching, time for mentoring work, for
preparation of learners and students for competitions, as good motivational means
for advancement of the gifted, adequate evaluation of the work of teachers, support
of electronic contents, i.e. mediating help in application of materials for adequate
offer to learners or students, etc). And the new organization of teaching can find
inspiration in the known experiences of the early reform movements from the
beginning of the last century in which special attention is paid to independent
individual work of learners (Claparéd’s ,,school by measure”, Ferriér’s ,active
school”, Decroly’s ,,school for education for life”, Dalton-plan H. Parkhurst etc.).
For those who have not dealt with the history of pedagogy, it should be mentioned
that the principles of the working school of manual orientation (Kerschesteiner) and
spiritual (Gaudig), focused on independent critical thinking as an aim of upbringing
were oriented towards encouragement of the spiritual development of learner’s
personality, and the basic means of upbringing and education was independent
work, according to which learning was not a process of passive knowledge
acquisition, but a conscious process of active acquisition, nowadays known as self-
regulation.

Previous statements point to the need for deeper consideration of the complexity of
giftedness in learning culture, which itself has not reached the level which could be
suitable for the challenges of the complexity of the gifted and expectations the
modern world has from their abilities. Digital media offer possibilities and space
which can significantly determine the whole communication and interaction of an
individual, but it will not be possible to consider the Internet in this new learning
culture as offering only cooperation, communication etc, but it will have to reach the
level of usage in the sense of broadened possibility for fulfilment of participation,
cooperation, commenting, social knowledge construction, and thus self-articulation
of an individual through learning. There are possibilities for the role of media in the
new learning cultures to have broader usage power in which main characteristic can
be interaction for cooperation between a learner and a mentor, among learners and in
a broader environment, but only with the fulfilment of the basic principle for them to
have great motivational abilities. And in all this there will be space for traditional
forms of learning, techniques and media of learning, and they will be used with right
in the future — books, textbooks, magazines, journals and other textual materials,
learners will have to read, knowledge will be strengthened by repetition and skills
will be developed through exercises and rehearsals. And, as suggested by Rodek
(2007) we are witnesses that not all new forms of learning are completely new.
What is new is the arrangement within which they are implemented and
combinations in which they appear. This means that the new learning culture still
uses and relies on traditional forms of learning, but what is in the centre of attention
are those forms of learning providing participation and activity of the learning

33



subject. The shift from traditional to the new learning culture encourages those who
work on the incitement of the gifted to reach higher achievements, advocating for
more participation in the choice of aims, contents and methods of learning and
cooperation with others. The question remains for the discussion on the conference:
to what an extent will reality with standards and educational policy be able to go in
hand with this vision, having in mind that there is an impression that it can be
concluded now that the application of digital media, as it was already realized, does
not itself lead to a better outcome in education. It is only a little open window,
created space or auxiliary means for the development of new learning culture. Let us
hope that these promising steps will be luckier than those from the beginning of the
last century, on whose ideas we have stationed ourselves.

The abstracts inspire another question for discussion: what concretely should be
done for better didactic and pedagogically examined application of digital media in
education, referring to reflections on the question of the relation between the
didactics of mediation and teaching, oriented to a teacher, according to didactics of
enabling and learning, oriented to a learner, or a student, along with the awareness
of the steps or the context which can neglect all this. And a dilemma is also whether
we should take something fitting into the aims of broader social context, having in
mind previously mentioned experiences, for the things in the new learning culture to
be directed towards creating space (Mirkovi¢, J.) for providing adequate support to
giftedness development in the new learning culture, to the satisfaction of those who
invest efforts into support to growing up of the gifted and their happiness in
development of potentials for personal and general good.

Grozdanka Gojkov
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Milena Leti¢ Lungulov
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Filozofski fakultet Univerziteta u Novom Sadu, Srbija

OBRAZOVANJE KAO CENTRALNI PUT RAZVOJA | AKTUALIZACIJE
DAROVITOSTI

U fokusu rada je nastojanje da se koncept ,,obrazovanja darovitih” obrazlozi kao
relevantan i relativno samosvojan predmet pedagoskih istrazivanja i prakse. Cilj je
da se ukaze na znacaj i potrebu za obezbedivanjem posebnih mera obrazovne
podrske darovitim ucenicima. Kao antiteza stavovima da je darovitost
»hevaspitljiva” i da se izvesne specifi¢nosti darovitih uvazavaju i uobi¢ajenom
pedagoskom praksom, u radu se navode savremene teorije i nalazi koji
nedvosmisleno upucuju na to da je darovitim ucenicima neophodno obezbediti
posebnu obrazovnu podr§ku. S tim u vezi, istie se da sistematsko ucenje i
obrazovanje imaju kljuénu ulogu u razvoju odnosno aktualizaciji darovitosti, da
daroviti imaju izvesne specificnosti iz kojih proistiu i potrebe za posebnom
obrazovnom podrskom, te da bez posebnih obrazovnih mera daroviti ucenici nemaju
optimalne uslove za aktualizaciju svojih sposobnosti. ZakljuCuje se da ucenje i
obrazovanje, kao bitni faktori aktualizacije darovitosti, mogu pospesiti taj proces
samo ako izadu u susret posebnim obrazovnim potrebama darovitih ucenika, koje, u
najkra¢em, podrazumevaju vise izazova, izbora i samostalnosti u Skolskom ucenju.
U suprotnom, lako mogu postati uzrok njihovog akademskog podbacivanja. Uz
konstataciju da je na Skoli velika odgovornost da podrzi aktualizaciju darovitosti,
preporucuje se da to uradi tako $to ¢e izac¢i u susret specifi¢nostima i obrazovnim
potrebama darovitih ugenika i preduzeti izvesne mere prilagodavanja metoda i/ili
sadrzaja rada ovoj kategoriji u¢enika. To svakako ukljucuje raspolozivost nastavnika
koji ¢e kursirati taj proces, te razraden sistem podsticaja koji ¢e uceniku pomoéi da
istraje na putu ka visokim postignu¢ima.

Kljuéne refi: ucenje, obrazovanje, obrazovne potrebe, obrazovne mere,
aktualizacija darovitosti.

Milena Leti¢ Lungulov
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EDUCATION AS A CENTRAL PATH OF DEVELOPMENT AND
GIFTEDNESS ACTUALIZATION

The focus of the work is the effort to explain the concept of ,,gifted education” as a
relevant and relatively independent subject of pedagogical research and practice.
The goal is to point out the importance and need for providing special measures of
educational support for gifted students. As an antithesis to the views that giftedness
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is ,,uneducable” and that certain specificities of the gifted are respected in the usual
pedagogical practice, in the paper where stated modern theories and findings that
unequivocally indicate that it is necessary to provide special educational support to
gifted students. In this regard, it is emphasized that systematic learning and
education play a key role in the development or actualization of giftedness, that the
gifted have certain specificities from which arise the need for special educational
support, and that without special educational measures, gifted students do not have
optimal conditions for the actualization of their abilities. It is concluded that learning
and education, as important factors in the actualization of giftedness, can enhance
that process only if they meet the special educational needs of gifted students,
which, in short, imply more challenges, choices and independence in school
learning. Otherwise, they can easily become the cause of their academic failure.
With the conclusion that the school has a great responsibility to support the
actualization of giftedness, it is recommended to do so by meeting the specificities
and educational needs of gifted students and taking certain measures to adapt
methods and/or content of work to this category of students. This certainly includes
the availability of teachers who will guide the process, and an elaborate system of
incentives that will help the student to persevere on the way to high achievements.
Keywords: learning, education, educational needs, educational measures, giftedness
actualization.

Sandra Kadum

skadum@unipu.hr

Sveuciliste Jurja Dobrile u Puli

Fakultet za odgojne i obrazovne znanosti, Hrvatska

UCITELJI DAROVITIH UCENIKA: RAZUMIJEVANJE, POUCAVANJE I
USAVRSAVANJE

Uz roditelje, ucitelj je najznacajniji Cinitelj u prepoznavanju darovitosti kod uéenika
— u prepoznavanju podrucja darovitosti i stjecanju znanja nezamjenjiva je njegova
uloga. Zbog slozenosti fenomena darovitosti, ucitelj, koji se bavi darovito$¢u, nece
uvijek biti u moguénosti pratiti izazove u radu s takvim ucenicima. Ucitelj
prvenstveno treba znati prepoznati darovitog ucenika, razumijeti ga, mora dobro
poznavati svoj predmet i biti dobar metodicar. S druge strane, darovit ucenik treba
podrsku okoline, i okolinu koja ¢e podrZati njegove interese. Svakako da uz dobru
organizaciju odgojno-obrazovnog rada i podrsku, svaki potencijalno darovit u¢enik
moze razviti svoju darovitost. U radu se prikazuju rezultati istrazivanja provedenog
na uzorku od 175 ispitanika, kojeg je cilj bio utvrditi stavove i promisljanja ucitelja
osnovnih skola u Republici Hrvatskoj vezano uz darovitost i darovite ucenike, te
razumijevanje, poucavanje i njihovo usavrSavanje. U istrazivanju je koriSten mjerni
instrument konstruiran za potrebe ovog istrazivanja. Rezultati istrazivanja kazuju da
se 53.2% ispitanika savjetuje sa strucnim suradnikom vezano uz rad s darovitim
ucenicima; 76.0% ispitanika savjete o radu s darovitima traze i od kolega ucitelja.
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Pritom, 31.4% svih ispitanika navodi da od stru¢nih suradnika dobivaju trazenu
pomo¢. Pri sustavnom prac¢enju darovitih 22.8% ispitanika navodi da se u njihovim
Skolama sustavno prate daroviti. 26.8% ispitanika navodi da se na stru¢nim
skupovima raspravljalo o temama o darovitosti i darovitim ucenicima. Zbog
kompleksnosti fenomena darovitosti 85.7% ispitanika navode da imaju potrebu za
struénim usavr$avanjem na podrucju darovitosti i rada s darovitim ucenicima, dok je
9.7% po postavljenoj Cestici bilo neodluéno. Ovo istrazivanje pokazuje Zelju uéitelja
za dodatnom edukacijom i suradnjom kako sa struénom sluzbom, tako i sa
kolegama. Svakako treba to ponuditi kako bi mogli uspjeSnije prepoznati i raditi s
darovitim ucenicima. Ucitelj koji ima znanja i metode poticaj je i motivator
darovitim ucenicima za poludivanje iznadprosje¢nih rezultata u pojedinim
aktivnostima.

Kljuéne rije€i: daroviti ucenici, darovitost, osnovna skola, ucitelji.

Sandra Kadum
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TEACHERS OF GIFTED STUDENTS: UNDERSTANDING, TEACHING,
AND IMPROVING

Along with parents, the teacher is the most important factor in recognizing
giftedness in pupils- his role is irreplaceable in recognizing areas of giftedness and
acquiring knowledge. Due to the complexity of the phenomenon of giftedness, a
teacher dealing with giftedness will not always be able to follow the challenges of
working with such pupils. The teacher should primarily know how to recognize a
gifted pupil, understand him, he must know his subject well and be a good
methodologist. On the other hand, a gifted pupil needs the support of his
environment, and an environment that will support his interests. | hope that with a
good organization of educational work and support, every potentially gifted pupil
can develop his giftedness. The paper presents the results of a survey conducted on a
sample of 175 respondents, the aim of which was to determine the attitudes and
reflections of primary school teachers in the Republic of Croatia regarding
giftedness and gifted pupils, as well as understanding, teaching and their
improvement. The research used a measuring instrument constructed for the
purposes of this research. The results of the research show that 53.2% of
respondents consult with a professional associate regarding work with gifted pupil;
76.0% of respondents seek advice on working with the gifted from fellow teachers.
At the same time, 31.4% of all respondent state that they receive the requested help
from professional associates. Regarding the systematic monitoring of the gifted,
22.8% of respondents stated that the gifted are systematically monitored in their
schools. 26.8% of the respondents stated that topics about giftedness and gifted pupil
were discussed at expert meetings. Due to the complexity of the phenomenon of
giftedness, 85.7% of respondents state that they need professional training in the
field of giftedness and work with gifted pupil, while 9.7% were undecided. This
research shows the desire of teachers for additional education and cooperation both
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with the professional service and with colleagues. It should definitely be offered so
that they can identify and work with gifted pupil more successfully. A teacher who
has knowledge and methods is an incentive and motivator for gifted pupil to achieve
above-average results in certain activities.

Keywords: gifted pupil, giftedness, primary school, teachers.
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SPODBUDNO UCNO OKOLJE ZA NADARJENE UCENCE

Oblikovanje spodbudnega u¢nega okolja za nadarjene ucence je kompleksen proces
ter vkljucuje tako fizi¢no, socialno, kurikuralno in didakti¢no ucno okolje. Vse
preve¢ se pri izobraZevanju nadarjenih ukvarjamo s kurikuralnim (kurikuralni
modeli, koncepti ipd.), didakticnim (individualizacija in diferenciacija ipd.) vse
manj se pa ukvarjamo ali fizino in socialno uéno okolje podpirata razvoj
nadarjenosti in talentiranosti nadarjenih ucencev v u¢nem okolju. V prispevku
predstavljam vidik fizicnega ucnega okolja za nadarjene ucence. Razli¢ne teorije
ucenja opredeljujejo razlicne vidike fiziénega spodbudnega ucnega okolja. Tako so
behavioristicne Sole obicajno v posameznih stavbah z ve¢ nadstropji, ucilnice so
razporejene glede na razred, znacilen je dolg hodnik z dvema stranskima uéilnicama
(Cleveland in Fisher, 2014), konstruktivisticno naravnane Sole je celotna Sola
namenjena u¢ni izkusnji, tako so tudi hodniki ucni prostor ter tudi prostor za
socialno interakcijo, u€ilnice pa so raz¢lenjene na nacin, da se lahko uéenci ucijo
sami, v parih ali v skupini (Cleveland in Fisher, 2014). Izkustveno uéno razredno
okolje, kot ga je opisal Kolb (1984), je lahko priloznost za razmi$ljanje o mislih,
Custvih in vedenjskih dejanjih ter moznosti njihovega preoblikovanja, ucilnica
(lahko poteka tudi zunaj) je prilagodljiva ter omogoca ve¢ moznosti poucevanja in
ucenja (Beard in Wilson, 2006). Humanisti¢na teorija ucenja v ospredje postavlja
Cloveske potrebe in interese ter ¢loveka kot celoto (Huitt, 2018; Kurtz, 2000).
UCilnice naj bi omogodile najvecjo mero neodvisnosti, tako, da ucenci lahko delajo
na razli¢nih vsebinah, v razli¢nih skupinah hkrati ter opazujejo, kaj pocnejo drugi, se
u¢ijo od drugih ter vzpostavljajo medosebne odnose. Clark (2002: 383) je za
izobrazevanje nadarjenih ucencev oblikoval kriterije za odzivno fizi¢no uc¢no okolje:
moznost premikanja pohistva, oblazinjena tla, uporaba zidov, oken, kabinetov v
ucnem procesu, vkljuCevanje mobilnega pohistva, uporaba barv za podporo ucenju,
uporaba razli¢nih materialov z razli¢énimi nivoji zahtevnosti ter prostor v ucilnici za
oblikovanje manjsih prostorov za samostojno in skupinsko ucenje. Odzivno fizi¢no
ucno okolje za nadarjene ucence bo omogocalo nadarjenim ucencem priloznosti za
sodelovanje v razliénih aktivnostih, jim bo omogocalo dostop do razlicnih
materialov na razlicnih nivojih in z razlicnimi vsebinami, omogocalo prostor za
sodelovanje v razlicnih ucnih skupinah, da omogoca prostor za podporo
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nadarjenemu ucencu za samostojno ucenje, mize niso individualne in da razred
predstavlja udoben, podporni prostor za raziskovanje, uporabo znanja in
personaliziranega poucéevanja. Uporaba novih tehnologij povzro¢a prepletanje
formalnega in neformalnega ucenja, pri ¢emer se od ucencev pri¢akuje aktivno
vlogo pri uporabi informacijsko-komunikacijskih tehnologij (IKT) za ucenje
(Lebenicnik, Pitt in Isteni¢ Star¢i¢ 2015). Tako se fizino uc¢no okolje iz Solskih
prostorov razsirja tudi na spletno okolje in uporabo razli¢nih spletnih aplikacij in
modelov, kjer poteka e-uCenje. Kot navajajo Lebeni¢nik idr. (2015) lahko e-uéenje
prispeva k personalizaciji u€enja in individualnem izobrazevalnim potrebam
razli¢nim uc¢encem.

Kljuéne besede: nadarjeni, spodbudno okolje.
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ENRICHMENT LEARNING ENVIRONMENT FOR GIFTED STUDENTS

Creating a enrichment learning environment for gifted students is a complex process
and includes the physical, social, curricular and didactic learning environment.
When educating the gifted, we deal too much with curricular (curriculum models,
concepts, etc.), didactic (individualization and differentiation, etc.), but less we
concerned about physical and social learning environment which important supports
the development of the giftedness and talent of gifted students. In the paper, |
present the aspect of the physical learning environment for gifted students. Different
theories of learning define different aspects of the physical enrichment of the
learning environment. Thus, behaviorist schools are usually in individual buildings
with several floors, classrooms are arranged according to class, a long corridor with
two side classrooms is characteristic (Cleveland and Fisher, 2014), a constructivist
natural school is the whole school dedicated to the learning experience, so are the
corridors the learning space and also a space for social interaction, and teachers are
divided in such a way that students can learn alone, in pairs or in groups (Cleveland
and Fisher, 2014). An experiential learning classroom environment, as described by
Kolb (1984), can be an opportunity to think about thoughts, emotional and
behavioral actions and the possibilities of their transformation, the classroom (can
also take place outside) is flexible and allows more opportunities for teaching while
learning (Beard and Wilson, 2006). The humanistic theory of learning places human
needs and interests and the person as a whole in the foreground (Huitt, 2018; Kurtz,
2000). Classrooms are supposed to allow the maximum degree of independence, so
that students can work on different content, in different groups at the same time,
observe what others start, learn from others and establish interpersonal relationships.
Clark (2002: 383) formulated criteria for a responsive physical learning environment
for the education of gifted students: moving furniture options, upholstered floors,
use of walls, windows, cabinets in the learning process, inclusion of mobile
furniture, use of colors to support learning, use of different materials with different
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levels of difficulty and space in the classroom for creating smaller spaces for
independent and group learning. A responsive physical learning environment for
gifted students will provide opportunities for gifted students to participate in various
activities, will allow them access to different materials at different levels and with
different contents, will provide room for participation in different learning groups,
will provide room for support for the gifted student for independent learning, desks
are not individual and that the classroom represents a comfortable, supportive space
for exploration, application of knowledge and personalized teaching. The use of new
technologies causes an interweaving of formal and informal learning, whereby
students are expected to play an active role in the use of information and
communication technologies (ICT) for learning (Lebeni¢nik, Pitt and Isteni¢ Star¢i¢
2015). Thus, the physical learning environment from the school premises also
extends to the online environment and the use of various online applications and
models where e-learning takes place. According to Lebeni¢nik et al. (2015) e-
learning can contribute to the personalization of learning and the individual
educational needs of different learners.

Keywords: gifted, stimulating environment.
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BUKVARI NA ROMSKOM JEZIKU - STANDARD PISMA KAO
PREDUSLOV ZA KVALITETNO OBRAZOVANJE DAROVITIH

U Srbiji se romski jezik sa elementima nacionalne kulture izu¢avao u osnovnim
Skolama s kraja devedesetih godina XX veka kroz fakultativni predmet. Za potrebe
realizacije nastave, romolog Trifun Dimi¢ je osmislio romsko ¢iriliéno pismo i
ortografiju sa 37 slova. Jlun epaghemenzo — Iano anenyno knaco ¢pynoocke wikonaxe
[Bukvar — za prvi razred osnovne $kole], Stampao je Zavod za izdavanje uZzbenika,
Beograd 2000. godine. Drugi Bukvar izdavaéa Zavoda za izdavanje udZzbenika
Beograd, 2018. godine: Grafemari — Rromani c¢hib e elementjenca nacionalno
kulturake vas dujto klasake [Bukvar — Romski jezik sa elementima nacionalne
kulture za drugi razred] stampan je za potrebe realizacije izbornog predmeta Romski
jezik sa elementima nacionalne kulture na teritoriji centralne i juzne Srbije. Autori
bukvara su Rajko Puri¢ i Ljuan Koko. Kada se sagledaju oba bukvara mozemo
zakljuciti da se u Vojvodni koristi ¢iriliéno pismo sa 37 slova, dok se u centralnoj i
juznoj Srbiji koristi bukvar sa latiniénim pismom i 38 slova. U ovom radu bavi¢emo
se istrazivanjem sa ciljem da ustanovimo na koji nacin se prati kvalitet nastave u dve
regije (Vojvodina i centralna Srbija) s obzirom na evidentne razlike u Bukvarima i
koje dalekosezne posledice mozemo ocekivati u skorijoj buducnosti kako za
upotrebu standardnog romskog pisma, tako i za kvalitet nastave na romskom jeziku,
a time i za darovite u romskoj populaciji. Istrazivanje ¢e se sprovesti sa uciteljima
romskog jezika u Cetiri osnovne $kole (dve u Vojvodini i dve u centralnoj Srbiji)
metodom intervjua.

Kljuéne rec¢i: romski jezik sa elementima nacionalne kulture, kvalitetna nastava na
jezicima manjina, bukvari.

Marija Aleksandrovi¢
Preschool Teacher Training and Medical College in Vrsac

PRIMERS IN THE ROMA LANGUAGE - STANDARD OF LETTERS AS A
PREREQUISITE FOR QUALITY EDUCATION OF THE GIFTED

In Serbia, the Romani language with elements of national culture was studied in
primary schools from the end of the 1990s through an optional subject. For the
purposes of teaching, Romanologist Trifun Dimi¢ designed the Romani Cyrillic
alphabet and orthography with 37 letters. Lil graphemengo — Palo angluno klaso of
Fundo schoolgirls [Primary - for the first grade of elementary school], printed by the
Institute for Publishing Textbooks, Belgrade in 2000. The second Primer published
by the Institute for Publishing Textbooks in Belgrade, 2018: Grafemari — Rromani
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Chib e elementjenca nationally kulturake vas dujto klasake [Primer — Romani
language with elements of national culture for the second grade] was printed for the
needs of the implementation of the optional subject Romani language with elements
of national culture in the territory of central and southern Serbia. The authors of the
primer are Rajko Puri¢ and Ljuan Koko. When looking at both primers, we can
conclude that in Vojvodina, the Cyrillic alphabet with 37 letters is used, while in
central and southern Serbia, the alphabet with the Latin alphabet and 38 letters is
used. In this paper, we will engage in research with the aim of establishing how the
quality of teaching is monitored in two regions (Vojvodina and central Serbia) given
the evident differences in the primers and what far-reaching consequences we can
expect in the near future both for the use of the standard Romani script and for the
quality of teaching in the Roma language, as well as for the gifted in the Roma
population. The research will be conducted with Roma language teachers in four
primary schools (two in Vojvodina and two in central Serbia) using the interview
method.

Keywords: Romani language with elements of national culture, quality teaching in
minority languages, primers.
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DAROVITI U DIGITALNOJ PARTICIPATIVNOJ KULTURI UCENJA

TeoretiCar medija, Jenkins, govori o znaCaju participacipativnih medija,
participativne kulture i uéenja koje pretpostavlja da se znanja zajednicki stvaraju,
prosiruju, preraduju, organizuju, ocenjuju, oblikuju u razliite tipove, §to dalje
implikuje potrebu jacanja zajednistva, timskog duha, poverenja, radno-eufori¢nog
raspoloZenja, prevazilazenje individualizma i egocentrizma. Saznanja ovog autora
povezana su sa fenomenoloskom sociologijom znanja (Schiitz, Luckmann, Berger,
2003), teorijom diskursa Habermasove teorije komunikativnog delovana (1981) kao
i prakseoloskim pristupom upotrebi social software. U radu ¢e se analizirati osnovne
medijske kompetencije koje predstavljaju glavni preduslov za uspe$no ucesée u
participativnim procesima ucenja i prevazilaZzenju mogucih barijera vezanih za
podelu znanja. Drustvena stvarnost koja se darovitima ograni¢eno predstavlja kao
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objektivni, nepomicni, individualni prostor za delovanje i horizont moguénosti,
zapravo je konstruisana tokom redovno ponavljajuc¢ih interakcija u razliCitim
krugovima i kontekstima i stalno joj je potrebna obnova. Transfer informacija,
naué¢nih i kulturnih dobara izmedu drustva i pojedinaca se odvija stalno u oba
pravca, od pojedinca ka drustvu i od drustva ka pojedincu. Fenomenoloska
sociologija znanja istrazuje ove kompleksne veze individualne 1 kolektivne
stvarnosti pomocu analize transmisionih mehanizama izmedu svakodnevnih,
nediskutabilnih, posredujuéih institucija i zajedni¢kog znanja pojedinca. Aktivna
upotreba interneta kod darovitih zahteva znanje, rutine, $ablon tipiziranja, kao i
strukture vaznosti, koji su delimi¢no preuzeti iz zivota van interneta, a delimi¢no su
nastali u participaciji sa drugim aktivnim korisnicima, ali funkcionisu i u svetu van
interneta.

Kljuéne redi: participacija, participativna kultura, medijske kompetencije, ucenje.
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GIFT IN ADIGITAL PARTICIPATIVE CULTURE OF LEARNING

A media theorist, Jenkins talks about the importance of participatory media,
participatory culture and learning, which assumes that knowledge is jointly created,
expanded, processed, organized, evaluated, shaped into different types, which
further implies the need to strengthen togetherness, team spirit, trust, work-euphoric
moods, overcoming individualism and egocentrism. The knowledge of this author is
related to the phenomenological sociology of knowledge (Schiitz, Luckmann,
Berger, 2003), the discourse theory of Habermas' theory of communicative action
(1981), as well as the praxeological approach to the use of social software. The
paper will analyze the basic media competencies that are the main prerequisite for
successful participation in participatory learning processes and overcoming possible
barriers related to knowledge sharing. The social reality that presents itself to the
gifted as an objective, immovable, individual space for action and a horizon of
possibilities, is actually constructed during regularly recurring interactions in
different circles and contexts and is constantly in need of renewal. The transfer of
information, scientific and cultural goods between society and individuals takes
place constantly in both directions, from individual to society and from society to
individual. Phenomenological sociology of knowledge investigates these complex
connections of individual and collective reality by analyzing the transmission
mechanisms between everyday, non-disputable, mediating institutions and the
shared knowledge of the individual. The active use of the Internet by the gifted
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requires knowledge, routines, typing patterns, as well as structures of importance,
which are partly taken from life outside the Internet, and partly created in
participation with other active users, but also function in the world outside the
Internet.

Keywords: participation, participatory culture, media competences, learning.
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OIIIITATA HHTEJIEKTYAJIHA CIHOCOBHOCT 1 MOTUBALIMJATA
KAJ HAJJAPEHUTE U TAJIEHTUPAHUTE YYEHUIIN

OBOj TpyZ ro HCTpaXKyBa OJHOCOT IOMely OIIITaTa WHTEJIEKTyalHa CIOCOOHOCT
(Deniels, 1977) u Tpute MOTHUBAINICKH BapHjabiar (MOTHB Ha TMOCTHTHYBame - OP,
eMoIroHanHa caMokoHTpoia — PE u emormonanna naxubunuja — NE), (Havelka i
Lazarevi¢, 1981) kaj HamapeHWTe W TaJCHTHPAHHUTE W MPOCEYHHTE ydeHWIH. Ha
HaMmepeH npuMepok ox 230 yuenurw (115 HagapeHu U TaneHTHpaHU ydeHA u 115
MPOCEYHH YYEHMIM) OJ TPETHUOT KJIACH(UKAIIMOHEH NEPUOJ OF MOBEKE OCHOBHH
mkonm Bo Pemybnuka Ceepna Maxkenonuja Oea mnpumenern: Tecror 3a
pesonnpame Ha yukoBu (TRL) — Tect 3a Mepeme Ha omnara WHTEIEKTyallHa
crocoOHOCT — 1 TecToT 3a Mepeme Ha OMIITHOT MOTHB Ha MOCTUrHyBame — (MOP).
Pesyarature 10 KoM ce 0jAe BO OBa HCTPaXyBame IOKa)KyBaaT CTATHCTHYKU
3Ha4ajHa MO3WTHBHA IMOBP3aHOCT MOMEly OIINTaTa WUHTENIEKTyaJlHa CIIOCOOHOCT U
ONIITHOT MOTHB Ha IOCTHIHyBame. VICTOBpEeMEHO, CTaTUCTHYKHM 3Ha4ajHa
MOBP3aHOCT MMa U MoMely ONIITaTa MHTEJIEKTyaHa CIIOCOOHOCT ¥ eMOLMOHATHATA
CaMOKOHTpOJIa W CTaOWJIHOCT. Pe3ynratuTe He NOKakaa CTATHCTHUKH 3HAYajHA
MOBP3aHOCT TIOMely OIITaTa HHTEJNeKTyaJHa CHOCOOHOCT M eMOIMOHalIHATa
MHXHONIMja 1 HectabmimHOCT. OBa UCTpaXyBame Ke NMPHIOHECE KOH 3Tr0JIEeMyBambe
Ha eMITMPUCKHTE CO3HaHHMja oJ] o0nacTa Ha HaJapeHocTa W TajeHTupaHocta. OcBeH
TOa, BAKHOCTA € BO NPUMEHATa Ha HAOAUTE O/l HCTPAXKYBambETO 3a 3r0JIEMyBamke Ha
e(eKTUBHOCTa Ha HAacTaBaTa OJl COJPKUHCKHM, METOJOJIOIIKH M OpPraHH3alUCKH
ACIIeKT, OHOCHO NPHJIOHEC KOH OPTaHM3MPaH e€AyKaTHBEH TPETMaH Ha HaJapeHUTe
yuenunu. Wnm, xako Moxke aa ce mojo0pu o0pa30BaHMETO Ha WHTEIIEKTYaTHO
Ha/lapeHUTE YYEHHIIX 1 JIa C€ CIPeYr HUBHOTO aKaJeMCKO HOT(PIyBambe.

Kayuynu 300poBH: oOmINTa WHTEIEKTyallHA CIIOCOOHOCT, OMIIT MOTHUB Ha
MOCTUTHYBamke;  EMOLMOHAJHAa CAaMOKOHTPOJIa, E€MOLMOHAJIHA  WHXUOUWIHja,
HaJlapeH! M TAJICHTUPAaH! YUCHHIH, IPOCEUYHH YUECHUIIH.
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GENERAL INTELLECTUAL ABILITY AND MOTIVATION IN
GIFTED AND TALENTED STUDENTS

This study researches the relationship between the general intellectual ability
(Daniels, 1977) and three motivational variables (achievement motive — OP,
emotional self-control — PE and emotional inhibition - NE), (Havelka i Lazarevic,
1981) in gifted and talented and average students. On purposive sample of 230
students (115 gifted and talented students and 115 average students) from the third
classification period from several primary schools in the Republic of North
Macedonia were applied: The Character Reasoning Test (TRL) — a test for
measuring general intellectual ability and The test to measure the general
achievement motive — (MOP). The results obtained in this research show a
statistically significant positive relationship between general intellectual ability and
general achievement motivation. At the same time, there is a statistically significant
relationship between general intellectual ability and emotional self-control and
stability. The results showed no statistically significant association between general
intellectual ability and emotional inhibition and instability. This research will
contribute to the increase of empirical knowledge in the area of giftedness and
talent. In addition, it is important to apply the research findings to increase the
effectiveness of teaching from a content, methodological and organizational point of
view, ie to contribute to organized educational treatment of gifted students. Or, how
can the education of the intellectually gifted students be improved and their
academic failure prevented.

Keywords: general intellectual ability, general motive of achievement, emotional
self-control, emotional inhibition, gifted and talented students, average students.
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UdruZenje STVARALAC U NAMA

KOMPLEKSNOST DAROVITOSTI U KULTURI UCENJA GLEDANA
OCIMA TEHNOLOGIJE STVARALACKE INTELIGENCIJE

Sta je u kulturi uéenja zrelo za promene? Sta bi se desilo kao posledica ukoliko bi
se ugao posmatranja darovitosti sagledavao iz ire vrednosne orijentacije? Sta bi se
postiglo u proaktivnosti, voljnoj prisutnosti ucenika? Koje resurse imamo koji su
nam potrebni kako bismo podrzali aktiviranje darovitosti ma u kom polju i stepenu
postojanja? Umetnost trajanja  podrazumeva podesavanja, prepakivanja,
provetravanja, spremnost na hrabrija menjanja u sistemu rada i pristupa ucenju.
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Darovitost, talenat, njihov razvoj, nega i delanje kroz vreme sa rastom i razvojem u
vise nivoe direktno je zavisan i povezan sa uéenjem koje na dalje mora negovati
inovativnijim pristupima. Talenat i dar zive i razvijaju se daleko bolje, stabilnije i
perspektivnije u ambijentu individue u kojoj vlada balans. Ova vrsta teZnje i ciljanja
u istrazivanju i predloga funkcionisanja podrazumeva relaksiran i posveéen rad na
emotivnoj slobodi, razumevaju emocija, ukljuéivanje podrske detektovanju svih faza
samospoznaje, nege i rada sa logickim i nadlogi¢kim pristupima sagledavanja.
Ovakav model rada podrazumeva negu ozbiljne igre i razigranog istrazivanja,
podrazumeva treniranje gipkosti leve i desne strane mozga kao i posmatranje naseg
bi¢a u punom multidimenzionalnom psihofizickom i eteri¢nom prostoru i kapacitetu.
Cilj ovoga rada je da se studijom sluc¢aja proveri: u kojoj meri dostojanstveno
davanje na znacaju daru i darovitosti, ma u kom vidu, direktno uti¢e ne samo na
razvoj dara u talenat i trajanje u istom, ve¢ koliko ova vrsta samospoznaje direktno
podrzava zivot individue ukupno, kao i njenu otvorenost i pristup svemu S§to zivot
jeste. Kroz dijalog i interaktivni radionic¢ki rad doslo se do odgovora, refleksija,
osvrta na prethodno postavljena pitanja, kao i do skice modela rada kroz
Tehnologiju stvaralacke inteligencije. Osnovni nalazi istrazivanja odnose se na
slede¢e konstatacije: nadahnuée, volja i poletnost koje dolazi iz ove vrste izvora ne
mogu se meriti i porediti. Energija, pokrenuta ovakvim pristupom usmerava
ukupnost individue ka jacem osecéaju svrhe i Zelje za pomeranjem granica. Ova vrsta
nagrade pokazala se kao neprocenjiva u pogledu uticaja na slede¢e korake iste
matrice. Tehnologija stvaralacke inteligencije nosi predlog i nudi alate, veStine i
tehnologije, nosi inspiraciju kako mozemo kvalitetnije trajati i kako mozemo nasu
originalnost, autenti¢nost, primeniti na lini zivot, uéenje, rad, na svakodnevne teme
kojima zelimo da se bavimo, na sve segmente, kljuéne vrednosti i polja razvoja.
Kljuéne reci: originalnost, trajanje, kultura ucenja.

Jelena Bleci¢
Association CREATOR INSIDE OF US

THE COMPLEXITY OF GIFTEDNESS IN LEARNING CULTURE
VIEWED THROUGH THE EYES OF TECHNOLOGY OF CREATORS
INTELLIGENCE

What is ready for change in the learning culture? What would happen as a
consequence if the angle of observation of giftedness was viewed from a broader
value orientation? What would be achieved in terms of proactivity, willing presence
of students? What resources do we have, that are needed as support for activation of
giftedness in any field and level existence? The art of duration implies adjustments,
repackaging, airing, readiness for the braver changes in the system of work and
access to learning. Giftedness, talent, their development, care and activity over the
time with growth and development to much higher levels. It is directly dependent
and connected to learning, which must further be cherished in a more innovative
approaches. Talent and gift live and develop far better, more stable and more
promising in the environment of the individual in which balance is rulling. This kind
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of aspiration and targeting in research and proposal of functioning, implies relaxed
and dedicated work on emotional freedom, understanding emotions, including
support for detection of all stages of self-awareness, care and work with logical and
supra-logical approaches of perception. This model of work implies the care of a
serious game and playful research. It involves training the flexibility of the left and
right sides of the brain as well as an observation of our being in full
mulitdimensional psycho physical and etheric space and capacity. The aim of this
work with a case study is to verify following things: to what extent dignified giving
gives importance to gift and giftedness, in whatever form directly influences not
only the development of the gift into a talent and the duration of the same. How
much this kind of self-knowledge directly supports the life of the individual as a
whole, as well as his frankness and access to all that life is. Through the dialogue
and interactive activities we reached answears, reflections and reviews of previously
posed questions, as well as to the sketch of the model of work through the
Technology of Creators Intelligence. The main discovery of the research refer to the
following findings: Inspiration, will and enthusiasm that comes from this kind of
sources cannot be measured and compared. The energy, triggered by this approach,
directs the totality of the individual towards a stronger feeling of purpose and strong
desire to push the boundaries. This type of reward has proven to be priceless in
terms of impact on the next steps of the same mold. Creators Intelligence technology
gives the proposition and offers tools, skills and technologies, it gives an inspiration
of how we can last more qualitatively and how we can apply our originality,
authenticity to our personal life, learning, work, to everyday topics that we want to
deal with, to all segments, key values and fields of development.

Keywords: originality, duration, learning culture.
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Bucoka cTpykoBHa BaCIIMTauKa U MEAMLIMHCKA HIKoJa y Bpny

JAPOBUTOCT, YYEILE U KYJITYPA

Pa3smatpame nojaBe NapoOBHTOCTH y KyJITYpH y4Yera HM3UCKyje, 1a Ou ce u3beriu
Moryhu HecropasyMH, MPETXOAHO MOjallbehe M0jMa JAPOBUTOCTH KA0 LIEHTPATHOT
W JBa BeoMa INHPOKAa W 3HAYajHA TOjMa Ha Koje ymyhyje CHHTarma ,,KynTypa
yuema’”: KyaTypa u yuewme. M3 Tor pasjora ce y 0BOM pay Hajipe nojceha Ha Heka
ol Hajno3HaTWjux oxapehema THUX MOjMOBa, yKadyje Ha HUXOBE MPEAHOCTH W
€BEHTYaJIHe HEMOTITYHOCTH M HEJAOPEUEHOCTH Y3 MOKYIaj H300pa WK ONpe/iesbebha
3a OHE Koje OM, 0 HaIlleM MHIUbEHY, Onla HajIpUXBaT/bUBHja Y OBOM KOHTEKCTY.
3aTtuM ce, YKpaTko, pa3mMaTpajy OJHOCH n3Mely ydema M KyJnType U3 MepCIeKTHBE
colujain3almje ca HoceOHUM OCBPTOM Ha collMjanu3anujy naposutux. Mmajyhu cse
TO Ha yMy, y IPEOCTAJIOM ey pajia ce pa3Marpa CHHTarMa ,,KyJlTypa ydema”, leHa
yobu4ajeHa oapehema u npuMeHe, OJHOCHO 3Hauaj U CBPCHUCXOAHOCT Y 00pa3oBamy
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Jere M aJoNieclieHaTa YOINITe W JAapOBUTHX Kao IOoceOHE KaTeropuje MIiIamor
MOKOJICHHA.
KibyuHe peun: TapoBUTOCT, yYCHE, COIMjaTH3allHja, KYITYpa, KYyATypa yucHma.
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GIFTEDNESS, LEARNING, AND CULTURE

Consideration of the phenomenon of giftedness in the culture of learning requires, in
order to avoid possible misunderstandings, a preliminary clarification of the concept
of giftedness as central and two very broad and significant terms to which the phrase
,learning culture” refers: culture and learning. For this reason, this paper first recalls
some of the most well-known definitions of those terms, points out their advantages
and possible incompleteness and vagueness with an attempt to choose or decide on
those that, in our opinion, would be the most acceptable in this context. Then,
briefly, the relationship between learning and culture is discussed from the
perspective of socialization with special reference to the socialization of the gifted.
Bearing all this in mind, the remaining part of the paper examines the phrase
»learning culture”, its usual definitions and applications, i.e. the importance and
expediency in the education of children and adolescents in general and the gifted as
a special category of the young generation.

Keywords: giftedness, learning, socialization, culture, learning culture.
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PARADIGMA POZRTVOVANJA U UMETNICKOM STVARANJU I
AKTUELNI KONTEKST (NE)KULTURE UCENJA

Pozrtvovanost kao univerzalna, nadvremenska, filozofska, teoloska, umetnicka i
jedina istina u dostizanju uzvisenih ciljeva, pa samim tim i u umetnickom podvigu
paradigma je koja najvise strada u dana$njem vremenu tzv. progresivizma u kojem
je kompaktnost, odsustvo sposobnosti da se da Zzrtva ili ucini bilo kakav veci
intelektualni, fizicki, emocionalni napor, nacin zivota. Jo$ od perioda humanizma,
Covecanstvo stvara sebi iluziju da je covek merilo intelektualne i emocionalne moc¢i i
razvoj Covecanstva zasniva se na zelji za pojedostavljivanjem svakodnevnog
¢injenja. Da li je taj pravac zaista pravac napredovanja, veliko je pitanje u
danasnjem vremenu. Umetnik koji nije sposoban da ucini napor i da zivi u
pozrtvovanosti, osuden je na osrednjost iz koje slede kompleksi, psiholoska
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osetljivost i mnoge druge nezeljene konsekvence. Da li je moguée nesto ispraviti,
veliko je pitanje.
Kljuéne reéi: pozrtvovanost, umetnik, istina, razvoj.
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THE PARADIGM OF SACRIFICE IN ARTISTIC CREATION AND THE
CURRENT CONTEXT OF THE (NON)CULTURE OF LEARNING

Sacrifice as universal, timeless, philosophical, theological, artistic and the only truth
in reaching lofty goals, and therefore in artistic achievement, is the paradigm that
suffers the most in today's time of so-called progressivism in which complacency,
the absence of the ability to sacrifice or do anything what greater intellectual,
physical, emotional effort, way of life. Ever since the period of humanism, humanity
has created the illusion that man is the measure of intellectual and emotional power
and directs its development mostly towards the simplification and commotion of
life. The entire technological development of mankind is based on the desire to
simplify everyday activities. Whether that direction is really the direction of
progress is a big question in today's time. An artist who is not capable of making an
effort and living in self-sacrifice is condemned to mediocrity, from which
complexes, psychological sensitivity and many other unwanted consequences
follow. Whether it is possible to correct something is a big question.

Keywords: sacrifice, artist, truth, development.
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JEZICKI DAROVITI STUDENTI U NOVOJ KULTURI UCENJA

Nasavs§i se u vremenu pandemije i neophodnosti izvodenja nastave na daljinu,
profesori stranih jezika i njihovi studenti su se suodili sa mnos§tvom izazova. Jedan
od njih bio je i odabrati sadrzaje, nastavne oblike i metode adekvatne za ovakav vid
nastave. U ovoj situaciji nasli su se i jezicki daroviti studenti, kojima je bilo
neophodno ponuditi nesto drugacije i izazovno. U radu se Kkoristi deo rezultata
jednog Sireg istrazivanja sprovedenog sa ciljem da se utvrdi koje nastavne oblike,
sadrzaje 1 metode nastave na daljinu smatraju posebno pogodnima za ucenje stranog
jezika, a koje dozivljavaju kao nepogodne i otezavajuc¢e. Pomenutim delom rezultata
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obuhvaceni su jezicki daroviti studenti, ¢iji su odgovori ovde posebno sagledavani i
analizirani. PoSavsi od hipoteza da studenti generalno, pa i jezicki daroviti studenti
ne koriste dovoljno IKT moguénosti za ucenje drugih stranih jezika (nemackog i
ruskog) van nastave i da jezicki daroviti studenti cene i preferiraju rad na stvarnom
jezickom materijalu, te da ¢e kao zanimljive i korisne izabrati primenu video
materijala, virtuelne ekskurzije, istrazivanje internet izvora i prezentovanje
prikupljenog sadrzaja i ukljucivanje u onlajn pri¢aonice na jeziku koji se uci,
metodom sistematskog neeksperimentalnog posmatranja, uz upotrebu upitnika
Likertovog tipa, izvedeno je istrazivanje na prigodnom uzorku studenata U¢iteljskog
fakulteta u Beogradu i Visoke strukovne vaspitacke i medicinske Skole u Vrscu.
Rezultati istrazivanja potvrdili su postavljene hipoteze da studenti van nastave ne
koriste IKT mogucénosti za ucenje nemackog i ruskog jezika, kao i da u radu na
realnom jezickom materijalu vide ne$to smisleno, te to za njih predstavlja ,,pravu
stvar”. U radu se analiziraju dobijeni odgovori i razlike u videnju istih zadataka u
zavisnosti od toga da li je re¢ o jezicki darovitim studentima i nude ideje i sugestije
za dodatni i personalizovani rad sa ovim studentima.

Kljuéne reci: jezicki daroviti studenti, strani jezik, IKT.
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LINGUISTICALLY GIFTED STUDENTS IN A NEW LEARNING
CULTURE

Finding themselves in the time of the pandemic and the necessity of distance
teaching, professors of foreign languages and their students have faced many
challenges. One of them was to choose contents, teaching forms and methods
adequate for this type of teaching. Also linguistically gifted students found
themselves in this situation, and it was necessary to offer them something different
and challenging. The paper uses part of the results of a wider research conducted
with the aim of determining which teaching forms, contents and methods of distance
learning are considered particularly suitable for learning a foreign language, and
which they perceive as unsuitable and difficult. The aforementioned part of the
results includes linguistically gifted students, whose answers have been specially
reviewed and analyzed here. Starting from the hypothesis that students in general,
even linguistically gifted students, do not use enough ICT opportunities to learn
other foreign languages (German and Russian) outside of class and that
linguistically gifted students value and prefer working on real language material, and
find that interesting and useful, choose the application of video materials, virtual
excursions, research of Internet sources and presentation of the collected content and
participating in online chat rooms in the language being learned, the research was
carried out on a convenient sample of students of Faculty of Teacher Education in

54



Belgrade and Preschool Teacher Training and Medical College in Vr$ac using the
method of systematic non-experimental observation, and Likert-type questionnaires.
The results of the research confirmed the hypothesis that students do not use ICT
opportunities to learn German and Russian outside of class, as well as that they see
working on real language material as something meaningful, and that it is the ,,right
thing” for them. The paper analyzes the answers received and the differences in the
perception of the same tasks depending on whether the students are linguistically
gifted or not and offers ideas and suggestions for additional and personalized work
with linguistically gifted students.

Keywords: linguistically gifted students, foreign language teaching, ICT.
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KOMPLEKSNOST DAROVITOSTI U KULTURI UCENJA

Savremeno drustvo svojim razvitkom postaje sve slozenije, samim tim i
organizovanje nastave predstavlja kompleksan zadatak, narocito kad je re¢ o
darovitim ucenicima. Nastavu je potrebno organizovati tako da se bazira na
principima koji ¢e podrzavati rast i razvoj darovitosti kod ucenika. Taj zadatak
svakako da nije lak i jednostavan, jer je potrebno fokusirati se na jedinstveni obrazac
snaga, grupisanje uCenika prema interesovanjima ili sposobnostima, brz razvoj
osnovnih vestina, obogacivanje individualnih interesovanja itd. U radu se
sagledavaju aspekti kompleksnosti darovitih u savremenoj kulturi ucenja i ukazuje
na potrebu dubljeg sagledavanja kompleksnosti darovitosti u kulturi uéenja, koja i
sama nije jo$ dovoljno izrasla do nivoa kojim bi mogla da odgovara na izazove
kompleksnosti darovitih i o¢ekivanja savremenog sveta od njihovih sposobnosti. U
ovom smislu posmatra se aspekt digitalnih medija iz ugla moguénosti kojima mogu
bitno da odrede ukupnu komunikaciju i interakciju pojedinca, jer internet u novoj
kulturi ucenja nije dovoljno posmatrati samo kao izvor informacija, ili kao
mogucnost saradnje, komunikaciju i sl., nego bi trebalo da dostigne nivo upotrebe u
smislu proSirene mogucénosti za ostvarivanje participacije, saradnje, komentarisanja,
socijalne konstrukcije znanja, a time i samoartikulacije pojedinca putem ucenja. Za
ulogu medija u novoj kulturi u¢enja traze se mogucnosti da ima Siru upotrebnu mo¢
u kojoj glavna karakteristika moze biti interaktivnost za saradnju ucenika i mentora,
ucenika medusobno i to u Sirokom okruzenju, ali uz ostvarenje osnovnog principa da
poseduju velike motivacione mogucénosti. Uz prethodno diskutuju se i moguénosti
za tradicionalne oblike ucenja, tehnike i medije ucenja; knjige, udzbenici, ¢asopisi i
drugi tekstualni materijali i dalje ¢e se Citati, jer ¢e se znanje i dalje ucvrséivati
ponavljanjem, a vestine e se razvijati vezbanjem. Zakljucuje se da svi novi oblici
ucenja Cesto i nisu sasvim novi. Nov je aranzman u kojem se oni primenjuju, nove
su i kombinacije u kojima se oni pojavljuju. Dakle, nova kultura ucenja sluzi se i
tradicionalnim oblicima ucenja, ali se u prvi plan postavljaju novi oblici ucenja koji
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osiguravaju participaciju i aktivnost subjekta koji uéi, za koji isti, jo§ uvek ne nude
ispunjenost uslova. Ovo pomeranje od tradicionalne ka novoj kulturi ucenja
ohrabruje one koji rade na podsticanju darovitih ka veéim samoostvarenjima,
zagovaranjem vise participacije u izboru ciljeva, sadrzaja i metoda ucenja i saradnje
sa drugima, ali ostaje pitanje: koliko ¢e stvarnost sa standardima i obrazovnom
politikom uopste pratiti ove vizije, jer primena digitalnih medija ne dovodi sama po
sebi bolje ishode u obrazovanju, nego je ista tek otSkrinut prozor, stvoren prostor, ili
pomocéno sredstvo za razvoj nove kulture ucenja. Nadajmo se da ¢e ovi obecavajuci
koraci imati viSe sre¢e od onih sa pocetka proSloga veka, na ¢ijim su se idejama
stacionirali.

Kljuéne reéi: kompleksnost darovitosti, obrazovanje, kultura uéenja.
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THE COMPLEXITY OF GIFTEDNESS IN A LEARNING CULTURE

With its development, modern society is becoming more and more complex,
therefore organizing classes is a complex task, especially when it comes to gifted
students. Teaching needs to be organized so that it is based on principles that will
support the growth and development of giftedness in students. This task is certainly
not easy and simple because it is necessary to focus on a unique pattern of strengths,
grouping students according to interests or abilities, rapid development of basic
skills, enrichment of individual interests, etc. The paper examines the aspects of the
complexity of the gifted in the modern learning culture and points to the need for a
closer look at the complexity of the gifted in the learning culture, which itself has
not yet grown to the level where it could respond to the challenges of the complexity
of the gifted and the expectations the modern world has for their abilities. In this
sense, the aspect of digital media is viewed from the point of view of the
possibilities that can significantly determine the overall communication and
interaction of an individual, because in the new learning culture it is not enough to
see Internet only as a source of information, or as an opportunity for cooperation,
communication, etc., but it should reach the level of use in the sense of expanded
opportunities for participation, cooperation, commenting, social construction of
knowledge, and thus self-articulation of the individual through learning. For the role
of the media in the new learning culture, opportunities are sought to have a wider
useful power in which the main characteristic can be interactivity for the cooperation
of students and mentors, students among themselves and in a wide environment, but
with the realization of the basic principle to possess great motivational possibilities.
In addition to the mentioned, possibilities for traditional learning habits, techniques
and learning media are discussed; books, textbooks, magazines and other textual
materials will continue to be read, as knowledge will continue to be consolidated
through repetition and skills will continue to be developed through practice. It is
concluded that all new forms of learning are often not entirely new. New are the
arrangement in which they are applied and the combinations in which they appear.
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Therefore, the new learning culture also uses traditional forms of learning, but new
forms of learning that ensure the participation and activity of the learning subject are
placed in the foreground, for whom they still do not offer the fulfillment of the
conditions. This shift from the traditional to the new learning culture encourages
those who work to encourage the gifted towards greater self-realization, by
advocating more participation in the choosing of goals, content and methods of
learning and cooperation with others, but the question remains: how far will the
reality with standards and educational policy in general vision follow this, because
the application of digital media in itself does not lead to better outcomes in
education, it is rather a newly opened window, a created space, or an auxiliary mean
for the development of a new learning culture. Let's hope that these promising steps
will have better luck than those from the beginning of the last century, on which
ideas they were stationed.

Keywords: complexity of giftedness, education, learning culture.
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TREBA LI UCINKOVIT UCITELJ DAROVITIH UCENIKA TAKODER
BITI DAROVIT?

Daroviti i talentirani uéenici zahtijevaju promjene u Skolskoj okolini, kao §to su
promjene kurikuluma i ponaSanja ucitelja. Uspjeh i ulinkovitost poudavanja
darovitih ucenika postaje vazan problem, stoga se moze postaviti slijedeée pitanje:
Treba 1i ucinkovit ucitelj darovitih ucenika takoder biti darovit? Na temelju
znanstvenih istrazivanja, moze se dati prili¢no jednostavan odgovor: Ne. Medutim,
ucitelji trebaju imati mentalne sposobnosti i sposobnost razumijevanja svijeta — tj.
domensko znanje, socijalne karakteristike — empatiju, humor, strast, entuzijazam (za
uspostavljanje povezanosti s ucenicima) i poznavati pedagoske strategije. Kako bi
unaprijedili vjestine i pedagoske strategije ucitelja, ETC Hrvatska pruza tri nivoa
usavr§avanja: za odgajatelje u vrti¢ima, nastavnike osnovnih i srednjih Skola te
medunarodno usavr$avanje Radboud International Training on High Ability
(RITHA). U protekle Cetiri godine, skolovano je 5 trenera, 24 RITHA specijalista i
53 prakticara.

Kljucne rije¢i: daroviti, poucavanje, centri izvrsnosti.
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IN ORDER TO BE AN EFFECTIVE TEACHER FOR GIFTED STUDENTS,
SHOULD TEACHER ALSO BE GIFTED?

Gifted and talented students require changes in the school environment, such as the
instructional curriculum and teacher behaviours. Success and effectiveness in
teaching gifted students becomes an important issue so following question can be
raised: In order to be an effective teacher for gifted students, should teacher also be
gifted? Based on the scientific research, answer to the question is simple: no.
However, teacher should have mental abilities and understandings of the world —
domain knowledge, social characteristics — empathy, humour, passion, enthusiasm
(to establish relationship with students) and knowledge of pedagogical strategies. To
improve skills and pedagogical strategies, ETC Croatia provides three levels of
education, for kindergarten teachers, for primary and secondary school teachers and
Radboud International Training on High Ability (RITHA) with Radboud University.
In last four years, Centre trained 5 RITHA trainers, 24 RITHA Specialists, 53
RITHA Practitioners.

Keywords: gifted students, teachers, education, gifted education.
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IZAZOVI U PODSTICANJU DAROVITOSTI DECE PREDSKOLSKOG
UZRASTA

Rad se bavi nacinima kojima se mogu holistickim pristupom procenjivati nivoi
razvoja dece predskolske dobi, tj. identifikovati nivoi postignuéa u oblastima u
kojima pojedinci pokazuju izvanredna postignuéa. U metaanalitickom pristupu
koristi se metod kriticke analize nalaza istrazivanja o pomenutoj oblasti na osnovu
koga se daju primeri iz prakse kojima se personalizuju postupci podsticaja razvoja
metakognitivnih  sposobnosti na predskolskom wuzrastu, kao prvom koraku
samoregulisanja ucenja. Praktiénim primerima ukazuje se na nacine intervenisanja u
ucenju sa ciljem Sirenja razmaka u postignuéima u radu sa decom koja pokazuju
visoka postignuéa, kako bi se podsticale prednosti darovite dece i ucenjem
unapredivale njihove sposobnosti za ucCenje. Daju se primeri strategija i tehnika
podsticanja vestina uc¢enja kojima se radi na razvoju uo¢enih potencijala darovitosti
kod dece predskolskog uzrasta. Kvalitativnim istrazivanjem posmatrano je Kako
vaspitaci vide izazove u mogucnostima koje pruza sredina za kulturu ucenja u
smislu podrske razvoja potencijala darovite dece na predskolskom uzrastu. Nalazi
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konstatuju da se izazovi vide u nadinima podrSke za razvoj socio-emocionalnih
faktora darovite dece stvaranjem podsticajnog okruZenja sinergijom uticaja roditelja,
vaspitaca i $ire drustvene zajednice.

Kljuéne reéi: daroviti, predskolski uzrast, holisti¢ki pristup, kultura uéenja.
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CHALLENGES IN ENCOURAGING GIFTEDNESS OF PRESCHOOL
CHILDREN

This paper deals with the ways in which the levels of development of preschool
children can be assessed with a holistic approach, i.e. identify levels of achievement
in areas where individuals demonstrate outstanding achievement. In the meta-
analytical approach, the method of critical analysis of research findings on the
mentioned area is used, on the basis of which examples from practice are given that
personalize the procedures for encouraging the development of metacognitive
abilities at preschool age, as the first step of self-regulation of learning. Practical
examples indicate ways of intervening in learning with the aim of widening the gap
in achievements in working with children who show high achievements, in order to
encourage the advantages of gifted children and improve their learning abilities
through learning. Examples of strategies and techniques for encouraging learning
skills are given, which are used to develop the perceived potential of giftedness in
preschool children. Through qualitative research, it was observed how educators see
challenges in the opportunities provided by the environment for a culture of learning
in terms of supporting the development of the potential of gifted children at
preschool age. The findings state that the challenges are seen in ways of supporting
the development of socio-emotional factors of gifted children by creating a
stimulating environment through the synergy of the influence of parents, educators
and the wider social community.

Keywords: gifted, preschool age, holistic approach, learning culture.
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YTUHAJ YMETHHUYKE JAPOBUTOCTHU HA KPEATUBHOCT 1
E®EKTE XPUIIIRAHCKOI OBPA3OBABA

{ib excruiopaTHBHOT MCTPaXKMBakbha, YMjH Ce HaJla3u y pajy NpelCcTaBibajy, jecTe
Jla ce YTBP/U KaKo YMETHUYKA M/WIIM aKaJIeMCKa JIapOBHTOCT yTHYE Ha KPEaTHBHOCT
u edekre xpuirhaHckor oOpa3oBama. Y pajiy ce TecTHpa Te3a M0 K0joj YMETHHYKH
W/WIH aKaJeMCKU JapOBUTH BEPOYUMTEJbH, HA KPEATUBHUJU U KBAINTETHUjU HAUYUH
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W3BOJIC BEPCKY HACTaBy, Kao caBpeMeHH oOJuK xpurmrhaHckor oOpasoBama. Y30pak
yuHU 112 MOTEeHLMjaTHO YMETHUYKH W/WMIM aKaJleMCKH JapOBHTHX BEpOyUYUTEIha
(oHM kOju cy mnoxahanm yMETHHYKO IIKOJIOBaK€ H/WIM OCTBapwiu ojpehena
YMETHHYKa MocTUrHyha / OHM KOju Cy OCTBapuJId BHCOKA akajaeMcka mocturayha —
npoceuHe oneHe ycmexa usHaa 9,00). [IpemuktuBHe Bapujabne cy: 1. mom, 2.
noxahame/Henoxaljartbe OCHOBHE W/WIM Cpelbe YMETHHUYKE IIKoje (My3WuKa,
JMKOBHA, rpaduka/nuzajH), 3. OCTBapeHE/HEOCTBApPEHE YMETHHYKUX IMOCTHrHyha
(yuemrhe/narpame Ha (ecTuBamIMMa/TaKMUYCHIMAa WHCTPYMEHTATHHUM, XOPCKHM,
(honmkIOpHAM, WK H3NI0KOaMa CIHMKa/MKOHA), 4. MpocedyaH ycleX Ha CTyAHjama.
Bapujabe kpurepmjyma omgHOCE ce Ha 3Hadaj ofpeheHMX BpCTa YMETHOCTH 3a
xpumhancko oOpa3oBame. Y OBOM HCTpakWBamky KopuimheHa je wmeronaa
CHCTEMATCKOI' HEEeKCIIEPUMEHTAJHOT IIOCMaTpama, a Kao HHCTPYMEHTH CKaje
JIukepToOBOr THIA KOHCTPYHCaHe 3a MOTpebe OBOT HcTpakuBamba. OCHOBHY Halazu
oJlHOCE ce Ha ciesiche: YMETHUYKY U aKaJJeMCKH JIApOBUTH BEPOYUYUTEIbH, Y OJTHOCY
Ha ocTale, Ha KPEaTWBHHJU W KBAJIUTETHHUJU HAUYWH M3BOAE BEPCKY HACTaBy,
pa3Bujajyhu xoJ ydeHuKa, nopea XxpuirhaHCKUX 3Hamba U BpIIMHA, ocebaH cMucao
3a y3BHIIIEHE, YHHUBEP3aJIHE €CTETCKE BPETHOCTH.

Kibyune peun: xpumthancko o6pa3zoBame, yMETHUUKA TAPOBHUTOCT.
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THE INFLUENCE OF ARTISTIC GIFTEDNESS ON
CREATIVITY AND EFFECTS OF CHRISTIAN EDUCATION

The aim of the exploratory research, the findings of which are presented in the
paper, is to determine how artistic and/or academic giftedness affects creativity and
the effects of Christian education. The paper tests the thesis that artistic and/or
academically gifted religious teachers, perform religious education in a more
creative and high-quality way, as a modern form of Christian education. The sample
consists of 112 potentially artistically and/or academically gifted religious teachers
(those who attended artistic schooling and/or achieved certain artistic achievements /
those who achieved high academic achievements - average grades above 9.00).
Predictive variables are: 1. gender, 2. attendance/non-attendance of primary and/or
secondary art school (music, art, graphics/design), 3. accomplishment/failure of
artistic achievements (participation/prizes at festivals/competitions (instrumental,
choral, folklore), or exhibitions of paintings/icons), 4. average success in studies.
Criterion variables refer to the importance of certain types of art for Christian
education. The method of systematic non-experimental observation was used in this
research, and Likert-type scales constructed for the purposes of this research were
used as instruments. The main findings refer to the following: Artistic and
academically gifted religious teachers, in comparison to others, perform religious
education in a more creative and high-quality way, developing in students, in
addition to Christian knowledge and virtues, a special sense for sublime, universal
aesthetic values.
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STRATEGII DIDACTICE ESENTIALE IN EDUCAREA COPIILOR
SUPRADOTATI PROVENITI DIN DIFERITE MEDII SOCIO-CULTURALE

in prezenta lucrare dorim si accentuiam importanta valorizarii copiilor supradotati, ei
reprezentand motorul care pune in miscare evolutia socio-culturald si economica a
umanitatii. Este dovedit ca supradotatii provin din diferite medii sociale si din
diferite zone geografice, insd ceea ce este deosebit de important de abordat este
identificarea timpurie a acestora in ideea interventiei educationale adecvate dotarii
native. Problema care intervine este modul in care fiecare societate valorizeaza
talentele si copiii supradotati. Fara indoiald exista o mare diferentd intre diferitele
culturi in modul n care percep supradotarea, dar si in ceea ce priveste atitudinea fata
de supradotati. Diferentele sunt evident marcate de dezvoltarea socio-economica, de
culturd, de orientdrile politice, de lupta intre elitism si egalitarism. Specialistii
studiind fenomenul supradotarii si modul in care aceastd problema este abordata de
diferitele politici educationale din diferite zone geografice se constatd o diferenta
foarte mare doar daca ne referim la extreme, de la conceptia vestica cum ca doar o
parte dintre copii se nasc cu inalt potential si euducatia specializatd este necesara,
pana la cel extrem estic care prolifereaza ideea ca toti copiii se nasc cu potential nalt
si depinde doar de implicarea lor in invatare pentru a-1 dezvolta. De aici si
diferentele in modul de interventie educationala si de elaborare a politicilor privind
educatia copiilor supraotati.

Cuvinte cheie: supradotare, diferente culturale, valorizari, scopuri, interventii
educationale.
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THE ESSENCE OF STRATEGIC METHODS FOR INCREASING THE
QUALITY OF GIFTED EDUCATION
INADIFFERENT CULTURAL AND SOCIAL BACKGROUND

In this paper, we want to emphasize the importance of valuing gifted children, as
they represent the engine that sets in motion the socio-cultural and economic
evolution of humanity. It is proven that the gifted come from different social
backgrounds and from different geographical areas, but what is particularly
important to address is their early identification so as to offer them educational
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intervention appropriate to the native endowment. The issue that comes in is how
each society values talents and gifted children. Undoubtedly there is a great
difference between different cultures in the way they perceive giftedness, but also in
terms of the attitude towards the gifted. The differences are obviously marked by
socio-economic development, culture, political orientations, the struggle between
elitism and egalitarianism. Specialists studying the phenomenon of giftedness and
the way in which this problem is approached by the different educational policies in
different geographical areas notice a very big difference only when referring to
extremes. The western conception that only a part of the children are born with high
potential and thus specialized education is necessary, to the extreme east that
proliferates the idea that all children are born with high potential and it is only about
their involvement in learning to develop it. Hence the differences in educational
intervention and the development of policies regarding the education for the gifted.

Keywords: giftedness, cultural differences, values, goals, educational interventions.
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EMPATIJA KAO ,,KULTURA” PERSONALNOG RAZVOJA I UCENJE
DAROVITIH

Kada govorimo o empatiji, gotovo uvek se tvrdi da svi znamo $ta ona znaci, kao i
kako se empatijski ponaSati. Predmet istrazivanja je bilo utvrdivanje razlika u
emocionalnim kompetencijama ucitelja i direktora u Republici Severnoj Makedoniji
i Republici Sloveniji. Osnovni problem u radu bio je ispitati emocionalne
kompetencije ucitelja i direktora i njihovu ulogu u procesu ucenja u osnovnim
Skolama. U radu smo posli od generalne teze da postoje razlike u emocionalnoj
kompetenciji izmedu nastavnika i direktora. Uzorak ¢ini 100 ucitelja i direktora iz R.
S. Makedonije i Republike Slovenije. Za dobijanje empirijskih rezultata koristili
smo upitnik emocionalne kompetencije (UEK-45 Vladimira Taksi$a). Upitnik
ispituje nivo emocionalnih kompetencija koji se manifestuju preko promatranja i
razumevanja emocija, izrazavanja emocija, kao i kontrole i regulacije emocija.
Krajnji cilj nam je bio uporediti rezultate ove dijagnosticke studije i predloziti
pedagoske mere kako da emocionalna kompetencija, posebno empatija bude deo
kulture ucenja darovitih. Preliminarni nalazi nam omogucuju da sagledamo kako je
empatija znacajna u licnom razvoju darovitih, a posebno u procesu ucenja. Tako da
bi ista trebala da se u personalnom razvoju neguje kao deo ,.kulture” meduljudskih
odnosa u obrazovanju svih, a posebno darovitih, koji, kako istrazivanja konstatuju
nisu zasticeni od ranjivosti.

Kljuéne refi: empatija, uenje empatije, personalni razvoj darovitih.
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EMPATHY AS A ,,CULTURE” OF PERSONAL DEVELOPMENT AND
LEARNING OF THE GIFTED

When we talk about empathy, it is almost always claimed that we all know what it
means and how to behave empathically. The main intention of this research was to
examine the emotional competencies of teachers and principals and their role in the
learning process in elementary schools. The research task was to determin the
differences in the emotional competencies of teachers and principals in the Republic
of North Macedonia and the Republic of Slovenia. In this paper, we have started
from the general thesis that there are differences in emotional competence between
teachers and principals. The sample consists of 100 teachers and principals from R.
N. Macedonia and the Republic of Slovenia. To obtain empirical results, we have
used the emotional competence questionnaire (UEK-45 by Prof. Dr. Vladimir
Taksi§). The questionnaire examines the level of emotional competencies that are
manifested through observation and understanding of emotions, expression of
emotions, as well as control and regulation of emotions. Our ultimate goal was to
compare the results of this diagnostic study and to propose pedagogical measures to
make emotional competence, especially empathy, part of the learning culture of the
gifted. Preliminary findings allow us to see how empathy is particularly important in
the personal development of the gifted, and especially in the learning process. Thus,
it should be nurtured in personal development as part of the ,culture” of
interpersonal relations in the education of everyone, especially the gifted, who,
according to research, are not protected from vulnerability.

Keywords: empathy, learning empathy, personal development of the gifted.
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PA3JIMKH BO EMOIIAOHAJTHUTE KOMIIETEHIIMU ITIOMEI'Y
HACTABHUIIUTE O] P. CIOBEHHJA U P. C. MAKEJJOHHNJA "
HAJAPEHU

Bo nocnenaute nenennn OJ1 YOBCKOBOTO XHUBCCHEC 3a0€JICKUTEITHO € JICKa IrpuKaTta
34 CMOLMOHAJIHUOT KMBOT 3HAYUTCIIHO 3a0CTaHYyBa. O,H TUC NPUINHNU HCONXOAHO €
Ja C€ CTaBH mnocebeH AaKIICHT Ha pea(bI/IpMaunja Ha 3HA4YCHCTO Ha CMOIMHUTE BO
CGKOjHHGBHI/IOT u HpO(i)eCI/IOHaJ'IHI/IOT JKUBOT. OTTyKa MOpa aa Cc€ CJIOXUME CO
KOHCTATaAlUUTEC AC€Ka EMOIIMOHATHUTC KOMIICTCHIIUN C€ TECHO MOBP3aHU CO YCIEXOT
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Ha YOBEKOT BO HETOBHOT Mpo(decHoHaleH W JINYeH pa3Boj. Kako ocHOBeH mpobieMm
BO TPYJOT C€ jaByBaaT €MOLMOHAJIHUTE KOMIIETEHIIMU ITOMely HacTaBHUIIUTE of P.
CrnoBennja u P. C. MakenoHnuja Bo OCHOBHUTE y4miHIuTa. [IpuToa Kako mpeamer
Ha HCTpPaXXyBame C€ pa3JIMKUTE BO EMOIMOHAIHHUTE KOMIETEHIUUTE IIOMery
HaCTaBHHUIUTE 0J1 OCHOBHUTE yumnuiuTta Bo P. Ciosennja u P. C. Makenonuja. 3a
Jla ce YTBPAAT Pa3IUKUTE BO EMOLMOHAIHUTE KOMIIETCHIH ITOMEl'y HaCTaBHUIUTE
T'O CIIPOBEIOBME WHTEPLMOHATHHUOT TpalIaHAK 32 eMOLMOHATHA HHTEIUTCHIN]a O]
eMHHEHTHHOT Tpod.n-p Takmmk, Bo koj 6ea mHBONMBHpaHM 120 HACTaBHUIHM O]
ocHoBHHTe yuminmmTa on P. Crmosenmja m P. C. Makenonuja, mo 60 ox maBere
IpxaBH. PesynTaTuTe oXl HCTpaKyBaamkeTO HHAWLMPAAT JeKa [OCTOjaT 3HAUUTEIHH
Pa3IMKH BO €MOLMOHAJIHUTE KOMIICTCHIMH IIOMely HACTaBHHIUTE O] OCHOBHHTE
yamwumra Bo P. Cnosennja u P. C. Makenonnja. Haonute ce riemaar ox rienHa
TOYKa Ha 3HAUCHETO Ha HajapeHocta. CMeTaMe JieKa OBOj TPYA Ke Jaje elHa jacHa
ClIMKa 3a COCTOjO0aTa BO OCHOBHHMTE YUYWJIMINTA 32 CTEIEHOT WM Pas3jIMKUTE BO
CMOIMOHAJTHUTC KOMIICTCHII WU HOMefy HAaCTaBHUOT Kaaap, Kako U €JICH MOTHUB 3a
noJ00pyBame Ha HCTHUTE.

K.]'Iy‘l]-[]/l 360p0BI/I: C€MOIMOHAJIHU KOMIICTCHIIUN, HACTaBHUIIM, OCHOBHU YYMUJIMIITA.
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DIFFERENCES IN EMOTIONAL COMPETENCES BETWEEN
TEACHERS FROM THE REPUBLIC OF SLOVENIA AND THE REPUBLIC
OF NORTH MACEDONIA

In the last decades of human existence, it has become noticeable that the care for the
emotional life lags significantly behind. For those reasons, it is necessary to put a
special emphasis on reaffirming the meaning of emotions in everyday and
professional life. Hence, we must agree with the findings that emotional competence
is closely related to a person's success in his professional and personal development.
As a basic problem in the paper, the emotional competences between the teachers
from the Republic of Slovenia and the Republic of North Macedonia in primary
schools appear. The subject of research is the difference in emotional competence
between primary school teachers in the Republic of Slovenia and the Republic of
North Macedonia. The findings are viewed from the point of view of the meaning of
giftedness. We believe that this paper will give a clear picture of the situation in
elementary schools regarding the degree and differences in emotional competencies
between the teaching staff, as well as a motive for their improvement.

Keywords: emational competence, teachers, primary schools.
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POTENCIJAL DVOSTRUKE POSEBNOSTI U PODRUCJU
OBRAZOVANJA DAROVITIH

U podrugju obrazovanja darovitih posebno mjesto zauzimaju uéenici s dvostrukom
iznimno$¢u. Ova skupina darovitih ucenika ima slozene obrazovne potrebe, a
istrazivanja pokazuju da su u pedagoSkoj praksi Cesto marginalizirani ili ostaju
neidentificirani. Ako se ne identificiraju kao dvostruko iznimni, mogu pro¢i potpuno
nezamijeceni po pitanju darovitosti, teskoca ili oboje te mogu ostati bez potrebne
podrske. Izostanak pedagoske intervencije moze se reflektirati na izostanak njihove
uspjesnosti te moZe imati negativne posljedice na njihov socio-emocionalni razvoj.
Dvostruko posebni ucenici u tom slu¢aju najveéi dio svoje energije usmjeravaju na
prikrivanje svojih slabosti i nedostataka a ne na razvoj potencijala koji imaju.
Dosadasnja istrazivanja potvrduju da je Skolovanje djece s dvostrukom posebnoscu
vrlo frustrirajuce te da je popraceno neugodnim emocionalnim reakcijama ucenika i
njihovih roditelja. Nalazi istraZivanja potvrduju da se kod uéenika javlja niska razina
samopoStovanja te sumnja u vlastite sposobnosti, a roditelji najées¢e ne nalaze
dostatnu podrsku unutar $kolskog sustava veé je traze izvan. Autori ovoga rada
usmjerili su se u empirijskom dijelu istrazivanja na roditeljsku perspektivu.
Instrument istrazivanja ¢ini polustrukturirani intervju a glavna istraZivacka pitanja
su usmjerena na iskustvo roditelja vezano uz otkrivanje i identifikaciju dvostruke
posebnosti njihove djece te izazove i prepreke koje se javljaju u §kolskom sustavu.
Premda je fenomen dvostruke posebnosti vrlo specifi¢an, kompleksan i jedinstven,
autori su postavili za cilj empirijskoga dijela rada izdvojiti neke zajednicke
karakteristike vezane uz dvostruku posebnost vodeci se roditeljskom perspektivom.
Uvazavaju¢i iskustva roditelja autori zakljuuju da su od iznimne vaznosti
suradni¢ki odnosi Skole i obitelji kako bi se prepoznale jedinstvene potrebe koje
imaju dvostruko izuzetni uéenici i kako bi im se pruzila adekvatna podrska.

Kljuéne rijec¢i: dvostruka posebnost, roditelji, uéenici s teSkocama, obrazovanje
darovitih.
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THE POTENTIAL OF A 2E STUDENTS IN THE FIELD OF GIFTED
EDUCATION

In the field of gifted education, a special place is occupied by students with twice-
exceptionality (2E). This group of gifted students has complex educational needs,
and research shows that they are often marginalized or remain unidentified in
pedagogical practice. If they are not identified as dually exceptional, they may go
completely unnoticed in terms of giftedness, disability, or both, and may be left
without the support they need. The absence of pedagogical intervention can reflect
on their lack of success and can have negative consequences on their socio-
emotional development.Ttwice exceptional students in that case focus most of their
energy on covering up their weaknesses and shortcomings and not on developing
their potential. Previous research confirms that the education of children with 2E is
very frustrating and that it is accompanied by unpleasant emotional reactions of
students and their parents. Research findings confirm that they have a low level of
self-esteem and doubt their own abilities, and parents most often do not find
sufficient support within the school system, but seek it outside. The authors of this
paper are focused on the parental perspective in the empirical part of the research.
The research instrument consists of a semi-structured interview, and the main
research questions are focused on the experience of parents related to the discovery
and identification of the double exceptionality of their children and the challenges
and obstacles that arise in the school system. Although the phenomenon of double
exceptionality is very specific, complex and unique, the authors set the objective of
the empirical part of the paper to single out some common characteristics related to
double exceptionality, guided by the parental perspective. Respecting the
experiences of the parents, the authors conclude that it is extremely important to
have cooperative relations between the school and the family in order to recognize
the unique needs of twicw exceptional students and to provide them with adequate
support.

Keywords: double exceptionality, parents, students with special needs, gifted
education.
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,RUZICASTE NAOCALE” - FENOMENI MEDIJSKOG POSREDOVANJA
U PERCEPCIJI FENOMENA DAROVITOSTI | KREATIVNOSTI

Kompleksnost fenomena darovitosti i kreativnosti, zahtijeva sofisticiran pristup u
percepciji djece, mladih i odraslih. U radu ¢ée biti analizirani fenomeni medijskog
posredovanja, psihologije medija i fenomena darovitosti iz ugla ,,ruzicastih naocala”
— percepcije djece i mladih. U sklopu medijske pismenosti mladih, putem medijskih
sadrzaja, na originaln nacin ¢emo ukazati na fenomene medija, koji (ne)mogu
doprinijeti razumijevanju fenomena darovitosti i kreativnog ponaSanja mladih.
Primjeri kreativne produkcije su filmovi: Prozor u zid, Ruzi¢aste naocale, Zarobljeni
— u sklopu medijskog posredovanja i emocija. U okviru holistickog pristupa
obrazovanju darovitih, analiziratemo psiholoski program ,Da rastemo zajedno-
komunikaciju zasnovanu na ljubavi, slobodi i radoznalosti” (Krneta, Lj., 2021)
online. Percepcije mladih u opaZanju savremenih medija, ukazuju na nevjerovatan
fenomen razumijevanja medija, emocionalnosti, medijske pismenosti i kreativnog
ponasanja. Dijalog sa medijima, izrazava snazne poruke djece i mladih.
Istovremeno, ukazuje na kritiCan odnos i percepciju posredovanih sadrzaja:
neverbalne komunikacije, neodvojivosti i napetosti koju ispoljava unutra$nje bice
mladih... i(ili) §ta roditelji ne bi trebali znati, duboku udubljenost i osjecjanost,
nadahnutost, originalnost.Sve ukazuje na opazanje drugadijeg pristupa (holistickog)
u posredovanju medijskih sadrzaja, fenomena darovitosti i psihologije mladog bica.
Kljuéne rijeci: ruzicaste naocale, holisticki pristup, daroviti.

Ljiljana Krneta
Association Together in Europe
Banja Luka, Bosnia and Herzegovina

»ROSED GLASSES” - PHENOMENA OF MEDIA MEDIATION
IN THE PERCEPTION OF THE PHENOMENA OF GIFT AND
CREATIVITY

The complexity of the phenomenon of giftedness and creativity requires a
sophisticated approach in the perception of children, young people and adults. The
paper will analyze the phenomena of media mediation, media psychology and the
phenomenon of giftedness from the perspective of ,rose-colored glasses” — the
perception of children and young people. As part of the media literacy of young
people, through media content, we will point out in an original way the phenomena
of the media, which (cannot) contribute to the understanding of the phenomenon of
giftedness and creative behavior of young people. Examples of creative production
are the films: Window in the Wall, Pink Glasses, Trapped — as part of media
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mediation and emotions. Within the framework of a holistic approach to gifted
education, we will analyze the psychological program ,.To grow together —
communication based on love, freedom and curiosity” (Krneta, Lj., 2021) online.
Perceptions of young people in observing contemporary media indicate an incredible
phenomenon of media understanding, emotionality, media literacy and creative
behavior. Dialogue with the media expresses strong messages from children and
young people. At the same time, it indicates a critical relationship and perception of
mediated content: non-verbal communication, inseparability and tension manifested
by the inner being of young people... and/or what parents should not know, deep
depth and sensibility, inspiration, originality. Everything points to the perception of
a different approach (holistic) in mediating media content, the phenomenon of
giftedness and the psychology of a young being.

Keywords: rosed glasses, holistic approach, gifted.
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KONTEKST | ORGANIZACIONE PROMENE U OBRAZOVANJU
DAROVITIH TOKOM PANDEMIJE COVID-19 U HRVATSKOJ, SRBIJI |
SLOVENIJI?

lako su postojale studije koje su istrazivale neke aspekte obrazovanja na daljinu i
obrazovno iskustvo razli¢itih ucesnika obrazovnog procesa tokom pandemije Covid-
19, nedostaju podaci i studije koje su istrazivale kontekst i efekte organizacionih
promena u obrazovanju tokom pandemije na darovite uc¢enike. Ovaj rad je deo Sire
kvalitativne studije o efektima pandemije Covid-19 na obrazovanje u Hrvatskoj,
Srbiji i Sloveniji koja je posebno obuhvatila i darovite ucenike (osnovne i srednje
Skole). U prvom delu rada razmatraju se neke osnovne Karakteristike pristupa
darovitim ucenicima, postupci identifikacije i podr§ka za darovite uéenike u tri
zemlje. U drugom delu rada razmatraju se organizacione promene u vanrednim
okolnostima tokom pandemije. Pokazalo se da se, pored sli¢nosti i razlika u
pristupu, u sve tri zemlje regiona daroviti uenici mogu smatrati ranjivom grupom.

! Ovaj rad je nastao uz podrsku Hrvatske zaklade za nauku (Grant No. IP-CORONA-2020-12-5131);
UNICEF-a (Grant No. BG/PGM/DK/TR/2022-592) i Ministarstva nauke, tehnoloskog razvoja i inovacija
Republike Srbije (Grant No. 451-03-47/2023-01/ 200163); Ministarstva prosvete, nauke i sporta
Republike Slovenije.
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Kljuéne redi: daroviti ucenici, pandemija Covid-19, podrska darovitim ucenicima,
komparativna studija.
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CONTEXT AND ORGANIZATIONAL CHANGES IN GIFTED
EDUCATION DURING THE COVID-19 PANDEMIC IN CROATIA, SERBIA
AND SLOVENIA?

Although there were studies that investigated some aspects of remote education and
educational experience of different stakeholders during the Covid-19 pandemic,
there is lack of data and studies that explored context and effects of organizational
changes in education during the pandemic on gifted students. This work is part of
the wider qualitative study about the effects of the Covid-19 pandemic on schooling
in Croatia, Serbia and Slovenia that specifically included gifted students (both from
elementary and secondary schools). In the first part of the work, some basic
characteristics of access to the gifted, identification procedures and support for
gifted students in three countries are discussed. In the second part of the work,
organizational changes in emergency circumstances during the pandemic are
considered. It is shown that, besides similarities and differences in approach, gifted
students can be considered a vulnerable group in all three countries of the region.
Keywords: gifted students, Covid-19 pandemic, provisions for gifted students,
comparative study.

2This study was supported by the Croatian Science Foundation (Grant No. IP-CORONA-
2020-12-5131); the UNICEF (Grant No. BG/PGM/DK/TR/2022-592) and the Ministry of
Science, Technological Development and Innovation of the Republic of Serbia (Grant No.
451-03-47/2023-01/ 200163); the Ministry of Education, Science and Sport of the Republic of
Slovenia.
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JOS JEDNOM O REFLEKSIJI KAO NASTAVNOM I EVALUATIVNOM
METODU

Autorka ¢e govoriti o refleksiji kao nastavnom i evaluativnom metodu i ista¢i njene
prednosti u nastavi na univerzitetskom nivou, primerima iz licne pedagoske prakse.
Izlaganje je zamiSljeno kao nastavak proSlogodisnjeg, u kojem je bilo reci o
refleksiji kao nastavhom i evaluativnom metodu u nastavi interkulturne
komunikacije koja se tokom proteklih akademskih godina odvijala na Univerzitetu
Madeira u Portugaliji. Interkulturna komunikacija je bila ponudena kao izborni
predmet, koji je bio veoma popularan medu studentima na Erazmus razmeni.
Studenti su bili u prilici da se putem refleksivnog izvestaja na kraju kursa osvrnu na
iskustvo ste¢eno tokom pohadanja kursa i idenfikuju vestine i kompetencije koje su,
po sopstvenom uverenju, stekli i razvili. Trebalo je nesto reci i o tome da li o¢ekuju
da ¢e te novosteCene vestine biti od koristi u buducéoj profesionalnoj afirmaciji.
Ocekivan dijapazon odgovora kretao se u domenu interkulturnih i interpersonalnih
vestina, za koje se pretpostavljalo da ¢e ih studenti izdvojiti. Preliminarna analiza
rezultata, medutim, pokazuje i ¢itav niz dodatnih tema koje su studenti otvarali,
istiCuéi prednosti nastave interkulturalnosti. Tako su se studenti u svojim
refleksivnim izve$tajima osvrtali na pitanja tolerantnosti, empatije, tehnika aktivnog
sluSanja sagovornika itd., dok su se medu izdvojenim veStinama nasle liderske i
organizacione sposobnosti, bolje vremensko organizovanje, timski rad, kriticko
misljenje, medu mnogim drugim. Autorka ¢e ovog puta ukratko prokomentarisati
dodatne rezultate istrazivanja i izneti prednosti refleksije kao nastavnog i
evaluativnog metoda, zaloZivsi se za njenu Siru primenu na univerzitetskom nivou.
Kljuéne reci: refleksija kao nastavni i edukativni metod.
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ONCE AGAIN ABOUT REFLECTION AS A TEACHING AND
EVALUATIVE METHOD

The author will talk about reflection as a teaching and evaluative method and point
out its advantages in teaching at the university level, taking examples from her
personal pedagogical practice. Specifically, reflection as a teaching and evaluative
method used during the teaching of the course in intercultural communication that
took place during the past two academic years at the University of Madeira in
Portugal. Intercultural communication was offered as an elective subject, which was
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rather popular among Erasmus exchange students. The students had the opportunity
to reflect on the learning experience gained during the course and present it in a
reflective report at the end of the course. They were asked to identify the skills and
competencies that they believe they had acquired and developed. They were also
expected to say whether they expect these newly acquired skills to be useful in their
future professional orientation. The expected range of responses revolved around
intercultural and interpersonal skills, which we thought the students would primarily
single out. However, preliminary results of the analysis show a number of additional
topics that the students opened up, highlighting the benefits of teaching
interculturality. Thus, the students spoke about issues such as tolerance, empathy,
techniques of active listening, etc. Among the identified skills were leadership and
organizational skills, time management skills, teamwork, critical thinking, among
many others. The author will briefly comment on the preliminary results of the
research and present the advantages of reflection as a teaching and evaluative
method, advocating for its wider application at the university level.

Keywords: reflection as a teaching and educational method.
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KOMPLEKSNOST DAROVITOSTI U FIZICKOM VASPITANJU 1Z
PERSPEKTIVE NASTAVNIKA - PILOT ISTRAZIVANJE

Cilj istrazivanja je da se, polaze¢i od multidimenzionalnog modela razvoja
darovitosti (Bailey, & Morley, 2006) ispita kako nastavnici procenjuju vaznost
pojedinih karakteristika ucenika kao znacajnih pokazatelja darovitosti u nastavi
fizickog vaspitanja (FV). U istrazivanju je primenjen Upitnik od 20 stavki kao
indikatora ispoljavanja darovitosti u pet domena (psihomotorne karakteristike,
kreativnost, kognitivne, socijalne i karakteristike li¢nosti). Na petostepenoj skali
Likertovog tipa 45 nastavnika FV iz 34 skole u Srbiji je procenjivalo koliko je svaki
od indikatora znacajan pokazatelj darovitosti ucenika u nastavi FV. Rezultati su
pokazali da je najveca proseéna vrednost dobijena za psihomotorne karakteristike, a
slede kreativnost, socijalne, li¢ne i kognitivne karakteristike. Nastavnici, bez obzira
na pol i radni staz, visoko vrednuju indikatore darovitosti u svih pet domena, §to je u
skladu sa shvatanjem darovitosti kao slozenog visedimenzionalnog fenomena.

Kljucne rec¢i: darovitost, dimenzije darovitosti, fizicko vaspitanje, nastavnici.
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THE COMPLEXITY OF GIFTEDNESS IN PHYSICAL EDUCATION
FROM A TEACHER'S PERSPECTIVE - APILOT STUDY

The aim of the study is to examine, starting from multidimensional model of
giftedness development (Bailey, & Morley, 2006), how teachers evaluate the
importance of individual characteristics of students as significant indicators of
giftedness in physical education (PE). A questionnaire of 20 items was used in the
research as indicators of giftedness in five domains (psychomotor characteristics,
creativity, cognitive, social and personality characteristics. On a five-point Likert-
type scale, 45 PE teachers from 34 schools in Serbia assessed how important each of
the indicators is in identifying student giftedness in PE. The results showed that the
highest average value was obtained for psychomotor characteristics, followed by
creativity, social, personal and cognitive characteristics. The teachers, regardless of
gender and length of service, highly value the indicators of giftedness in all five
domains, which is in line with the understanding of giftedness as a complex
multidimensional phenomenon.

Keywords: giftedness, dimensions of giftedness, physical education, teachers.
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KREATIVNOST INDIVIDUALNOG RAZVOJA: KAKO LOSE MOZE BITI
DOBRO

Pandemija Kovid-19 donela je znaCajne promene u obrazovanju koje su
predstavljale veliki izazov za ucenike i nastavnike. Uradena je kvalitativna studija o
tome kako su ove izazove doziveli daroviti u€enici, imajuci u vidu njihove visoke
sposobnosti i potrebu za ovladavanjem znanjem u oblasti njihovog talenta.
Ispitivanjem su obuhvaceni srednjoskolci talentovani za IT (N=8; uzrast 16-17
godina) koji su ucestvovali u grupnoj diskusiji, a prikupljeni materijal je obraden
tematskom analizom. Ucesnici su bili svesni da je onlajn nastava umanjila kvalitet
njihovog ucenja i1 druZenja sa Skolskim drugovima, ali su koristili dodatno
oslobodeno vreme za razvoj svojih interesovanja i samostalno ucenje. Diskutovana
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su svojstva darovitih adolescenata i njihovog okruzenja koja su pomogla donoSenje
zrelih odluka i konstruktivna ponasanja radi prevazilazenja prepreka. Zakljuceno je
da vanredne okolnosti podsti¢u pojavu talenta za prezivljavanje koji vodi pojedinca
ka ostvarenju Zeljene buduénosti.
Kljuéne reéi: pandemija Kovid 19, daroviti adolescenti, orijentacija na buduénost,
interesovanja, samostalno ucenje.
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CREATIVITY OF INDIVIDUAL DEVELOPMENT:
HOW BAD CAN BE GOOD

The Covid-19 pandemic has brought significant changes in education that have
posed a great challenge for students and teachers. A qualitative study was conducted
on how these challenges were experienced by gifted students, considering their high
abilities and the need to master knowledge in the field of their talent. The research
included high school students talented in IT (N=8; age 16-17 years) who
participated in a group discussion, and the collected material was processed by
thematic analysis. The participants were aware that online teaching reduced the
quality of their learning and socializing with schoolmates, but they used the
additional freed time to develop their interests and self-study. The characteristics of
gifted adolescents and their environment that helped them to make mature decisions
and constructive behave in order to overcome obstacles were discussed. It is
concluded that extraordinary circumstances encourage the emergence of a talent for
survival that guides the individual towards the realization of the desired future.
Keywords: Covid-19 pandemic, gifted adolescents, future orientation, interests,
self-study.
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DIGITALNI MEDIJI KAO FAKTORI NOVE KULTURE UCENJA
DAROVITIH

Gotovo nevjerovatna dostignuc¢a savremene kibernetike, informatike, elektronike i
telekomunikacija, omogucila su projektovanje, dizajniranje, produkciju i efikasnu
primjenu digitalnih medija koji su, izmedu ostalog, izazvali znacajne promjene u
organizaciji, ciljevima, sadrzajima, didakti¢ko-metodickim strategijama obrazovanja
i ucenja, svih subjekata koji u tom procesu participiraju. Zbog zadivljujuce
efikaksnosti oni se danas sve masovnije koriste, ne samo u vaspitno-obrazovnim veé
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i u svim drugim meduljudskim komunikacijama. Rije¢ je zapravo o oblikovanju,
modelovanju i uspostavljanju, sasvim novog digitalnog, odnosno medijskog i
multimedijskog okruzenja. Njegovu okosnicu sacinjavaju satelitske i kablovske
televizije, kompjuteri novije generacije, tablet racunari, elektronski udzbenici,
kompakt diskovi, CD-romovi, ,,pametni” mobilni telefoni, internet i svi vidovi
mreznih komunikacija (Topolovéan, i Kekez, 2013.). Ovakva informaciono-
tehnoloska infrastruktura omogucéuje odvijanje izuzetno brzih i uginkovitih
poslovnih, obrazovnih, kulturnih kao i mnogih drugih lokalnih, regionalnih i
planetarnih personalnih i apersonalnih komunikacija. Usljed toga, danas je na sceni
zaista zapanjujuéi ,,svjetski komunikacioni bum”, iznjedren primjenom najnovijih
nauc¢no-tehnoloskih, prvenstveno informaciono-komunikacionih, dostignuca, s
jedne, i sinergetski ostvarenog drustveno-ekonomskog, prosvjetnog, kulturnog,
socijalnog i politickog razvoja, s druge strane. Rije¢ je, zapravo, o zakonomjernom i
objektivno datom opstecivilizacijskom razvoju koji je, izmedu ostalog, determinisao
potrebu za koncipiranjem i u vaspitno-obrazovnu praksu implementisanjem nove
kulture ucenja, namijenjene prvenstveno darovitim, ali i svim drugim ucenicima.
Ovo tim prije i nuznije, ako imamo u vidu ¢injenicu da se daroviti pojedinci ozbiljno
razlikuju od svojih vrsnjaka po kognitivnim, emocionalnim, psihomotornim,
motivacionim, socijalnim i mnogim drugim osobinama; kompleksnim crtama
licnosti, obrazovnim potrebama i personalnim Kkarijerno-razvojnim pretenzijama.
Zbog ovih i drugih individualnih osobenosti nadarenih, kompetentni stru¢njaci
pokusali su da spasonosnije pribjeziste za njihovo efikasnije obrazovanje pronadu u
relativno novoj kulturi ucéenja. Ona implicira primjenu savremenih modela i
starategija organizacije nastave i ucenja, utemeljenih na fleksiblno shvacenim
konstruktivistickim  teorijama, koje bezrezervno podrzavaju maksimalnu
angazovanost, individualizovane pristupe, stvaralacki i autonomni razvoj svekolikog
psihofizickog potencijala nadarenih, ali i svih drugih u¢enika Kkoji to nisu. Prema
tome, iz etimoloske osnove, strukture i sustine sintagme ,,nova kultura ucéenja”
proizilaze zahtjevi i potrebe da se: umjesto nastavnika u centar sveukupne vaspitno-
obrazovne zbilje postavi ucenik; umjesto tradicionalne adaptacije pojedinca u
procesu ucenja insistira na njegovoj personalnoj participaciji, odnosno anticipaciji;
teziste odgovornosti za individualno postignuce s institucije pomjera na subjekta
koji u¢i; u vaspitno-obrazovnom procesu vise ne sticu strukovne kvalifikacije, ve¢
profesionalne  kompetencije; spoljasnje  upravljanje  ucenjem  supstituise
samoregulacionim ucenjem; ,,drustvo koje poucava”, u sirem kontekstu shvaceno
znacenje ove sintagme, postepeno transformise u ,,drustvo koje u¢i” (Siebert, 1999).
Respektujuéi prethodno apostrofirana inovativna stremljenja, a pritom ne dovodeci u
pitanje zaista siroke mogucnosti i pogodnosti koje nude savremeni digitalni mediji i
na toj hardverskoj infrastrukturi programirani obrazovni softveri, njihova
neposredna primjena u obrazovnom procesu nece niti moze, sama po sebi, rezultirati
ve¢im i kvalitetnijim obrazovnim postignu¢em. Drugim rije¢ima, visoke ciljeve i
zapazenije obrazovne rezultate moguce je dosegnuti samo racionalnim izborom i
kombinacijom  medusobno  funkconalno-kompatibilnih  digitalnih  medija,
neophodnih za dizajniranje optimalnog i cjelishodnog pedagosko-psiholoskog i
didakticko-metodickog aranzmana. Uvazavajuéi ovaj nau¢no nesporan stav, teziste
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naseg rada fokusirano je na teorijsku analizu i objektivno sagledavanje moguénosti
neposredne primjene i dosege savremenih digitalnih medija kao nuznih, ali,
nazalost, ne i sasvim dovoljnih faktora kreiranja i u pedagoskoj praksi podrzavanja
optimalnog vaspitno-obrazovnog ambijenta (uslovno nazvanog ,,novom kulturom
uc¢enja”), dragocjenog u procesu odvijanja delikatnog stvaralackog i autonomnog
uc¢enja, odnosno efikasnog razvoja, sazrijevanja i afirmisanja svekolikog
psihofizi¢kog potencijala darovitih pojedinaca.

Kljuéne rije¢i: digitalni mediji, daroviti u¢enici, nova kultura ucenja.
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DIGITAL MEDIA AS FACTOR IN THE NEW LEARNING CULTURE OF
THE GIFTED

The almost incredible achievements of modern cybernetics, informatics, electronics,
and telecommunications have enabled the planning, design, production, and efficient
use of digital media, which, among other things, have caused significant changes in
the organization, goals, content, didactic-methodical strategies of education, and
learning of all entities that participate in the process. Due to their outstanding
efficiency, they are increasingly being used today, not only in education but also in
all other interpersonal communications. It is about shaping, modeling, and
establishing a new digital media and multimedia environment. Its backbone consists
of satellite and cable television, newer generation computers, tablet computers,
electronic textbooks, compact discs, CD-ROMs, ,smart” mobile phones, the
Internet, and all forms of network communications (Topolovéan and Kekez, 2013).
This kind of information technology infrastructure enables speedy and efficient
business, educational, cultural, as well as many other local, regional and planetary,
personal and impersonal communications. As a result, today, there is an astonishing
,world communication boom” on the scene, born from the application of the latest
scientific and technological, primarily information and communication,
achievements, on the one, and synergistically realized socio-economic, educational,
cultural, social, and political development, on the other hand. It is a law-abiding and
objectively given general-civilizational development which, among other things,
determined the need to conceive and implement a new learning culture in
educational practice, intended primarily for gifted students but also for all other
students. This is all the more necessary if we consider that talented individuals are
seriously different from their peers in terms of cognitive, emotional, psychomotor,
motivational, social, and many other traits, complex personality traits, educational
needs, and personal career development aspirations. Due to these and other
individual characteristics of the gifted, competent experts tried to find a more
salutary refuge for their more efficient education in a relatively new culture of
learning. It implies the application of modern models and strategies of the
organization of teaching and learning based on flexibly understood constructivist

75



theories, which unreservedly support maximum engagement, individualized
approaches, creative and autonomous development of all psychophysical potential of
gifted students, as well as all other students who are not. Therefore, from the
etymological basis, structure, and essence of the phrase ,,new learning culture” arise
the demands and needs to: place the student, instead of the teacher, at the center of
the overall educational reality; instead of the traditional adaptation of the individual
in the learning process, this insists on student's personal participation, that is
anticipation; the focus of responsibility for individual achievement shifts from the
institution to the learning subject; in the educational process, they no longer acquire
professional qualifications but professional competences; external management of
learning replaces self-regulatory learning; ,,society that teaches,” understood in a
broader context, gradually transforms into ,society that learns” (Siebert, 1999).
Respecting the previously apostrophized innovative aspirations while not
questioning the vast possibilities and benefits offered by modern digital media and
educational software programmed on that hardware infrastructure, their immediate
application in the educational process will not and cannot, by itself, result in more
significant and better educational achievement. In other words, high goals and more
notable educational results can only be achieved by a rational choice and
combination of mutually functional and compatible digital media necessary for
designing an optimal and effective pedagogical-psychological and didactic-
methodical arrangement. Respecting this scientifically indisputable position, the
focus of our work is focused on the theoretical analysis and objective assessment of
the possibility of immediate application and reach of contemporary digital media as
necessary, but unfortunately not quite sufficient factors in the creation and in the
pedagogical practice of supporting an optimal educational environment
(conditionally called ,,new learning culture”), valuable in the process of developing
delicate creative and autonomous learning, i.e., efficient development, maturation,
and affirmation of all psychophysical potential of gifted individuals.

Keywords: digital media, gifted students, new learning culture.
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DAROVITI UCENICI - KAKO IH PREPOZNATI | KAKO SA NJIMA
RADITI U RAZREDNOJ NASTAVI

Pitanjima kako prepoznati i kako raditi sa darovitim uc¢enicima posveéeni su brojni
struéni i naucni radovi, okrugli stolovi i naucni skupovi. Dosadasnja istrazivanja
pokazuju da daroviti u€enici postizu bolje rezultate u celokupnom vaspitanju i
obrazovanju i da je uciteljima potrebno vise obuke za unapredivanje nastavnog rada
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sa darovitima. Cilj rada je da se na osnovu kvalitativne analize zajednicki uobli¢enih
odgovora na postavljena otvorena pitanja izdvoje: pedagoski postupci pomocu kojih
ucitelji identifikuju i strategije, metode i postupci koje primenjuju u radu sa
darovitim uéenicima. Za potrebe istraZivanja formirane su tri heterogene fokus grupe
sa po deset ucitelja iz tri razlicite $kole sa podrucja grada Banja Luka. Fokus grupe,
odnosno grupni intervju je efikasna kvalitativna tehnika istrazivanja. Uloga
istrazivada je da postavi pitanja otvorenog tipa, da razvije grupnu interakciju i da
obezbedi evidentiranje usaglasenih odgovora. Rezultati istrazivanja pokazuju da
ucitelji mogu identifikovati darovite ucenike i da se u nastavnom radu sa njima vise
treba oslanjati na individualno planirane aktivnosti, na savremene tehnike ucenja i
poducavanja, potrebno je postavljati kompleksnije ciljeve nastave, odnosno potrebno
je definisati ishode ucenja na viS§im nivoima. U nastavi se viSe treba oslanjati na
otkrivanje, stvaranje, istrazivanje i vezbanje, na metode koje doprinose ucenju o
tome kako se uci i viSe se treba usmeriti na istrazivacki rad ucenika. Prepreke za
unapredenje rada sa darovitim ucenicima proizilaze iz nedovoljne posvecenosti
drustvenog okruzenja, porodice i Skole direktnoj pomo¢i uciteljima. U obrazovnim
politikama na na$im prostorima obuka ucitelja za rad sa darovitim ucenicima nije
dovoljno vidljiva pedagoska aktivnost.

Klju¢ne reci: darovitost, daroviti ucenici, fokus grupe, identifikacija darovitih,
individualizovani pristup darovitim u¢enicima u razrednoj nastavi.

Brane Mikanovi¢

University of Banja Luka, Faculty of Philosophy Banja Luka
Gordana Budimir Ninkovié

Alfa BK University Belgrade

GIFTED STUDENTS - HOW TO RECOGNIZE THEM AND HOW TO
WORK WITH THEM IN THE CLASSROOM

Numerous professional and scientific papers, round tables and scientific gatherings
have been devoted to the questions of how to recognize and work with gifted
students. Research so far shows that gifted students achieve better results in the
whole upbringing and education and that teachers need more training to improve
teaching work with the gifted. The aim of the paper is to highlight: pedagogical
procedures by means of which teachers identify the strategies, methods and
procedures they apply in working with gifted students, based on the qualitative
analysis of the jointly formed answers to the open questions. For the purpose of the
research, three heterogeneous focus groups were formed with ten teachers each from
three different schools from the area of the city of Banja Luka. Focus groups, or
group interviews, are an effective qualitative research technique. The role of the
researcher is to ask open-ended questions, to develop group interaction and to ensure
that agreed responses are recorded. The results of the research show that teachers
can identify gifted students and that teaching work with them should rely more on
individually planned activities, on modern learning and teaching techniques, it is
necessary to set more complex teaching goals, that is, it is necessary to define
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learning outcomes at higher levels. In teaching, there should be more reliance on
discovery, creation, research and practice, on methods that contribute to learning
about how to learn, and more focus should be placed on student research work.
Obstacles to improving work with gifted students arise from the insufficient
commitment of the social environment, family and school to direct help to teachers.
In educational policies in our region, teacher training for working with gifted
students is not a sufficiently visible pedagogical activity.

Keywords: giftedness, gifted students, focus groups, identification of the gifted,
individualized approach to gifted students in classroom teaching.
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JUT'NTATHA KOMIIETEHTHOCT HACTABHUKA 3A PAJI CA
JAPOBUTHUM YYEHHUIIUMA

KomruiekcHocT ()eHOMEHa [apOBUTOCTH Y CaBpEeMEHOM OOpa3OBHOM CHUCTEMY
MHTEH3MBHpa yJOry M 3Ha4ya] HacraBHMKa. OcuM II03HaBama KapaKTEPUCTHKA
JIApOBUTOCTH palil BHXOBOT MIACHTH()MKOBama U MpHiarohasama pana JapoBUTUM
YUEHHIMMa, HACTaBHUK Y MOCJIEAKBUX Nap TOJUHA Mpel coOOM MMa U HM3a30B Y
NOTJIely OBJaJlaBama JUTUTAJIHAM KOMIeTeHuujama. Jlururanusaimja ce y CBUM
CerMEHTHMA JKHBOTAa M paJia NPOBJAaYM Kao 3HAayajaH 4YHMHWIALL, U YIPaBO y TOME
HaJa3uMO HEjy 32 YKa3HBambeM Ha 3Ha4aj TUTHTAaJHE KOMIICTEHTHOCTH HACTABHUKA
3a paj ca JapOBHTHM YYCHHIMMa Kpo3 3 McTpakuBauka 3anzatka: 1. Jedunucatu
10jaM M 3Hayaj AUTUTAIHE KOMIICTEHTHOCTH HACTaBHHUKA; 2. AHAIN30M pelieBaHTHE
JHUTEPaType HAYMHUTH OKBHP JUTHTAHAX KOMIIETCHIMja HACTABHUKA U Y HbHMa
MPENO3HATH Haj3HAYajHHUje KOMIICTCHIMje 32 pajJ ca JapoOBUTHM YUYCHHIUMA; 3.
VYkazaTtu Ha 3Hauaj ymorpeOe AWTHTATHUX TEXHOJIOTHja y OOpa30BHO] MpaKCH 3a
NOACTHLAKBE M IpYXKamke IOAPIIKE IapOBUTUM Yy4YeHUIMMa. Pan npencrasiba
pe3ynirar CHUCTEeMaTHYHOT Mperjeia JuTepaType HOBHjer JaTyma, O JMIHTAIIHO]
KOMIIETEHTHOCTH HacTaBHHKa M HEHOM 3HA4ajy 3a paj ca JapOBUTUM YYCHHIHMA,
noctynHux y Google Academic i ResearchGate nayuynum 6a3ama.

Kibyune peuyd: HACTaBHUK, JAWTHUTAIHE KOMIIETCHIHjE, IAPOBUTH YYCHHUIIH,
JUTUTAIHE TEXHOJIOTH]€, aCHCTUBHA TEXHOJIOTH]a.
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TEACHERS’ DIGITAL COMPETENCIES IN WORK WITH GIFTED
STUDENTS

The function and significance of teachers are increased by the complex nature of the
giftedness phenomena in the contemporary education system. Teachers have
recently faced the challenge of mastering digital competencies in addition to
knowing the signs of giftedness in order to recognize them and adapt the work for
gifted children. All facets of life and work have been significantly impacted by
digitization, and it is in this context that we came up with the following three
research tasks to highlight the significance of teachers' digital skills while working
with gifted students: 1. Explain the meaning of the term and the significance of a
teacher's digital competencies; 2. Create a framework for teachers' digital
competencies based on an analysis of the pertinent literature, and identify the key
skills required for working with gifted students; 3. Highlight the value of integrating
digital resources into classroom instruction to motivate and assist gifted students.
This paper is the product of a thorough analysis of recent studies on teachers' digital
competencies and their significance for working with gifted students, which were
found in the academic databases ResearchGate and Google Academic.

Keywords: teacher, digital competencies, gifted students, digital technology,
assistive technology.
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HPOCTOP KAO ACIHIEKT KYJITYPE YUEIbLA JAPOBUTE JIELIE
MNPEJIIKOJIKOI Y3PACTA

VY pany ce carnefaBa IpocTop BpTuha kao HOKpeTad Jedjer yuema U pa3Boja. Kaga
CTBapaMO HMHCIHMPATHBAH IIPOCTOP Y TOME Y4YECTBYjy Ielia, BacIUTAa4d H JIPYTH
OJIpaciii, a MPOCTOp HaM Ha HAJKOHKPETHHWJU HAYMH IIaJbe MOPYKE O CXBaTamby
JiereTa, Kao U ciauky o Bpruhy. [Ipema akryennum OcHoBama nporpama ,,['oanHe
y31eTa” 3a MpocTop KaxkeMo Ja je Tpehu Bacrurad. 3ajelHHYKH MIPOCTOP je MECTO
rae nena MehycoOHo capaljyjy M yde jemHH oX APYIHX, Ia IpeMa TOMe YHyTap
srpaze M BaH Bprtuha Tpeba na Oyne ypeleH Tako na nobylhyje mamry, moapkasa
KpPEaTMBHOCT M OpPUTHHAIHOCT, NpYyXa IMOJPIIKY Ppa3IMdYuTHM BpcTaMa paHe
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nucMeHoctd. Kao Tpehm Bacmurau mpocrop ce pasBuja M Mema. [lema cy
UCTpaXMBa4M KojuMa Tpeda MPUYLITUTH pa3sHe MaTepHjalie — HeCTPYyKTypUpaHe U
MOJNYyCTPYKTypupaHne, koju he moxcrunarum naposute nortenuujaie. Ilpoctop Huje
caMO TEXHUYKO OKpyXeme, Beh Moxke OWTH BeoMma IUIOOHOCaH, eduKacaH
MOJCTHIA] HWHCTIUpalMje nedjer crBapaiamrTsa. [IpupomHoMm crnoHrtaHomhy, Kpo3
Urpy, Jena MpeAlIKOICKOT y3pacTa UCTUYY CBOjy IMOTEHLHjajdHy JApPOBHTOCT O
[pTeXa Ha Manupy, Mo 3uJA0BHMA, MOJY, HAMEUITajy Kao IMPOCTOpUMa y KOjuMa ce
onBWja peasHu mporpaMm. [IpocTop omnemMemyjy 3WIOBH NPHjaTHHX 00ja, TOMAao
BumIe00jaH HAMEITaj, UTpadKe Kao aramu 3a Wrpy Koja ce O/BHja Ha JBAa HHUBOA:
MMaruHapHOM M OHOM CTBapHOM (cax W oBae). Ako je Bptuh xmanmaH, Helie Hac
NPHUBIAYUTH Ja OOpaBHMO Yy HEMY, ald ako Ia YpemuMo, OIUVIEMEHHMO U aKo
oIpakaBa 3ajeIHHUYKO ydemhe [ere W oIpaciux, Hall OgHOC mpema BpTuhy he ce
NPOMEHHUTH. YJiora Baclmraya je y ToMe HezaMmemuBa. [Ipoctop TpebGa na crBopH
ocehaj CUrypHOCTH, MPUNATHOCTH, NMPUXBaheHOCTH, YBa)KEHOCTH W NPHjaTHOCTH.
Wmajyhu y BUOy Aa je CBako JeTe pa3jiM4YUTO, Tpeba YKJbYUYHMBATH CBY [CIy Y
ypehuBame 1enoKynHor IpocTopa, onpeMe, OCIMKaBakhe 3UI0Ba BECEIHM U TOILIINM
0ojaMa, MpaBJbECHE Pa3HUX Urpavyaka v NperIMeTa.

Kibyune peum: uHCIMpaTHBaH MPOCTOP, MOJICTHIAKE MOTCHIUjaIHE TaPOBUTOCTH,
3ajeqHUYKO yuerhe ere U oOApaciux, KyITypa yucwma.

Jasmina Mirkovi¢
The Preschool Teacher Training and Medical College in Vrsac

SPACE AS AN ASPECT OF GIFTED PRESCHOOL CHILDREN’S
LEARNING CULTURE

The paper explores the role of the kindergarten space as a driver for children’s
learning and development. Preschool children, preschool teachers and other adults
are involved in the creation of inspirational space, while the space gives us a
concrete message on how the children are understood, as well as an image of the
kindergarten. According to the current Foundations program ,,Years of Ascent”
space is said to be the third preschool teacher. The common space is a place where
children collaborate and learn from each other, so the interior and exterior of the
kindergarten should be arranged in such a way that it stimulates imagination,
supports creativity and originality, but also provides support for different types of
early literacy. As the third preschool teacher the space develops and changes.
Children are explorers who should be offered various materials - unstructured and
semi-structured that will encourage potentials of the gifted. The space is not only a
technical environment, but can be a very fruitful, effective stimulus for the
inspiration of children's creativity. With natural spontaneity, through play, children
of preschool age highlight their potential giftedness by drawing on paper, on the
walls, floor, furniture as spaces where the real program takes place. The space is
refined by walls of pleasant colors, warm multi-colored furniture, toys as tools for
play that takes place on two levels: imaginary and real (here and now). If the
kindergarten is cold and unwelcoming, we will not be attracted to stay in it, but if we
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arrange it, refine it and if it reflects the joint participation of children and adults, our
attitude towards the kindergarten will change. The role of the preschool teacher is
irreplaceable in this endeavor. The space should create a sense of security,
belonging, acceptance, appreciation and comfort. Having in mind that every child is
different, all children should be involved in arranging the entire space, equipment,
painting the walls with cheerful and warm colors, making various toys and objects.
Keywords: inspirational space, encouraging potential giftedness, joint participation
of children and adults, culture of learning.
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Visoka strukovna vaspitacka i medicinska Skola u Vrscu

MOTIVISANOST VASPITACA ZA PRIMENU PRENOSIVIH VESTINA U
PREPOZNAVANJU | PODSTICANJU DAROVITOSTI NA RANOM
UZRASTU?

Jedan od indikatora kulture u€enja i kljuéni pokreta¢ ucenja, kao i mnogih drugih
procesa jeste motivacija. S obzirom na kompleksnost fenomena darovitosti i znacaj
njegovog prepoznavanja i podsticanja jo§ na ranom uzrastu, izazovno je ispitati
motivaciju vaspitac¢a da u ovom polju kreiraju i sprovode raznorodne aktivnosti, kao
i da se dalje usavrSavaju. Polazeéi od toga da su prenosive vestine kao Sto su timski
rad, komunikacijske i istrazivacke vestine, vesStine organizovanja, digitalne vestine,
samoregulacija, pouzdanost i dr., njihovo osnazivanje i efikasna primena, vazan deo
kulture ucenja, li€nog i profesionalnog razvoja vaspitata, posebno je izazovno
ispitati motivisanost vaspitaca da kreiraju i sprovode aktivnosti u vezi sa primenom
ovih ve$tina za prepoznavanje i podsticanje darovitosti na ranom uzrastu, kao i
njihovu motivaciju da se dalje osnazuju u ovoj oblasti. S ovim ciljem, a u okviru
Sireg istrazivanja sprovedenog 2022. godine, razmatrana je motivisanost 154
vaspitata koji vaspitno-obrazovnu delatnost ostvaruju ve¢inom na teritoriji AP
Vojvodine da: (a) kreiraju i sprovode aktivnosti koje se zasnivaju na primeni
prenosivih vestina za li¢ni i profesionalni razvoj, (b) kreiraju i sprovode aktivnosti
koje se zasnivaju na primeni prenosivih vestina u prepoznavanju i podsticanju
darovitosti na ranom uzrastu, (¢) da se profesionalno osnazuju i usavrSavaju u
domenu primene prenosivih vestina za li¢ni i profesionalni razvoj, (¢) da se
profesionalno osnazuju i usavrSavaju U domenu primene prenosivih vestina za
prepoznavanje i podsticanje darovitosti na ranom uzrastu. Komparativni pogled na

3 Prezentovani rezultati sastavni su deo Sireg istrazivanja koje je sprovedeno U oKviru
razvojnoistrazivackog projekta Znacaj prenosivih (komunikacijskih, licnih, digitalnih) vestina za
profesionalni razvoj vaspitaca u AP Vojvodini (2022/2023), podrzanog od strane Pokrajinskog
sekretarijata za visoko obrazovanje i nau¢noistrazivacku delatnost (br. projekta 142-451-2183/2022-02).
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dobijene rezultate pokazao je da najviSe ispitanika izrazava da su u potpunosti
motivisani da kreiraju i sprovode aktivnosti koje se zasnivaju na primeni prenosivih
vestina za licni (79,9%) 1 profesionalni razvoj (74%). Medu ispitanicima je najmanje
vaspitaca (71,4%) koji su u potpunosti motivisani da kreiraju i sprovode aktivnosti
koje se zasnivaju na primeni prenosivih veStina za prepoznavanje i podsticanje
darovitosti na ranom uzrastu. Vaspita¢i su u najveéem broju potpuno motivisani da
se profesionalno osnazuju i usavrsavaju u domenu li¢nog (83,8%) i profesionalnog
razvoja (83,1%), a najmanje je vaspitata sa potpunom motivisanos¢u da se
profesionalno osnazuju i usavrSavaju u primeni prenosivih veStina za rad sa
darovitima (75,3%). Navedeno je ekspliciralo slede¢i zakljucak: jedno od polja
buduéeg rada i razvoja jeste podsticanje motivisanosti vaspitaca da kreiraju,
sprovode aktivnosti i dalje se profesionalno usavr$avaju da primenjuju prenosive
vestine za prepoznavanje i podsticanje darovitosti na ranom uzrastu.

Kljuéne reci: motivacija, prenosive vestine, prepoznavanje i podsticanje darovitosti
na ranom uzrastu, vaspitaci, profesionalni razvoj.
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MOTIVATION OF PRESCHOOL TEACHERS FOR THE APPLICATION
OF TRANSFERABLE SKILLS IN RECOGNITION AND
ENCOURAGEMENT OF GIFTEDNESS AT AN EARLY AGE*

One of the indicators of learning culture and the key driver of learning, as well as
many other processes, is motivation. Considering the complexity of the phenomenon
of giftedness and the importance of its identification and encouragement at an early
age, it is challenging to examine the motivation of preschool teachers to create and
implement various activities in this field, as well as their motivation to further
improve themselves. Transferable skills such as teamwork, communication and
research skills, organizational skills, digital skills, self-regulation, reliability, etc.,
their strengthening and effective application, are an important part of the learning
culture, personal and professional development of preschool teachers. Because of
that it is especially challenging to examine the motivation of preschool teachers to
create and implement activities related to the application of these skills to identify
and encourage giftedness at an early age, as well as preschool teachers’ motivation
to further strengthen themselves in this area. With this aim, and as part of a wider
research conducted in 2022, the motivation of 154 preschool teachers, who carry out
educational activities mostly in the territory of AP Vojvodina, was considered. It

4 The presented results are an integral part of a wider research that was carried out within the development
research project The importance of transversal [transferable] (communication, personal, digital) skills
for professional development of preschool teachers in the Autonomous Province of Vojvodina
(2022/2023), supported by the Provincial Secretariat for Higher Education and Scientific Research (No.
of the project 142-451-2183/2022-02).

82



was observed how the preschool teachers are motivated to: (a) create and implement
activities based on the application of transferable skills for personal and professional
development, (b) create and implement activities that are based on the application of
transferable skills in identifying and encouraging giftedness at an early age, (c) to
strengthen themselves professionally and improve in the field of application of
transferable skills for personal and professional development, (d) to professionally
strengthen and improve in the field of application of transferable skills for
identifying and encouraging giftedness at an early age. A comparative view of the
obtained results showed that most respondents expressed that they are fully
motivated to create and implement activities based on the application of transferable
skills for personal (79.9%) and professional development (74%). Among the
respondents, there are the fewest preschool teachers (71.4%) who are fully
motivated to create and implement activities based on the application of transferable
skills for recognizing and encouraging giftedness at an early age. The largest
number of preschool teachers are fully motivated to strengthen themselves
professionally and improve themselves in the domain of personal (83.8%) and
professional development (83.1%), and the fewest preschool teachers are fully
motivated to strengthen themselves professionally and improve themselves in the
application of transferable skills for work with the gifted (75.3%). The text above
explains the following conclusion: one of the fields of future work and development
is encouraging the motivation of preschool teachers to create, implement activities
and continue to improve professionally to apply transferable skills for identifying
and encouraging giftedness at an early age.

Keywords: motivation, transferable skills, identification and encouragement of
giftedness at an early age, preschool teachers, professional development.
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KOMIIETEHIIMJE HACTABHUKA Y ITIPENO3HABAIY JIAPOBUTHUX
YUYEHUKA - KJbYUHU ®AKTOPH 3A UJEHTUOUKALUIY U
MOJIPIIKY JAPOBUTHX

Hanpenak cBakor ApyIiTBa y BEIMKO] MEPH 3aBHCH OJ1 TOra KakaB je OJHOC IpeMa
HBErOBUM HajCIIOCOOHWjUM YJIaHOBMMA, Kao W 0jJ Opure 3a NpUMepeH pa3Boj
BUXOBHUX ToTeHrjana. Ctora caBpeMeHne neuHUIUje TapOBUTOCTH, KPEATHBHOCT
TPEeTUpajy Kao jeJHY O]l CBOJUX OCHOBHHUX OJJIHKA, Y3 CIIOCOOHOCT IMOjeJMHIA U
0ocoOMHE HeroBe JMYHOCTH. MeljyTuM, y HamieMm IIKOJICKOM CHCTEMY HE MOXKEMO
TOBOPHUTH O TIOCTOjalby CHCTEMCKe Opure 3a HajCIOCOOHHWje II0jeJUHIE.
TaneHTOBaHMM MJIaIUM JbYAMMA je HEOIXOIHO CTBOPUTH IIAHCY JIa MCKAaXy CBOje
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CIIOCOOHOCTH, TEXIE M JHYHE pa3iihKe, a HACTABHUK j€ Taj KOjU W3 JaHAa y JaH
HEIOCPEeJHO IIOJCTUYE Pa3Boj AApOBUTOCTU y OKBHPY (opManHOr oOpa3oBama. Y
paxy hemo ce ocBpHYTH Ha HEKOJHMKO BaKHUX IMTamba KOja Ce THUY HHXOBE yJIOTe Y
npouecy WISHTU(HKaNyje NapoBUTHX yueHuka. Mmajyhu y Bugy HaBeaeHo,
npobyieM Ha koju he OWUTH ycMepeHa Hallla NaXKkba y OBOM paly, OJHOCH Ce Ha
Nperno3HaBamke JapOBUTHUX YYEHHUKA, Ka0 M Ha TO KaKO HACTAaBHHIM BUJE JapOBUTE
YUCHHKE, KaKaB CTaB 3ay3UMajy peMa HbHMa, KOje KapaKTepHCTHKE U KOMIIETECHIH]je
Cy UM IOTpeOHEe 3a yCIeIlaH paj ca JapoBUTUMAa M Ja JIM ce oHe Mory crehu
O0yKOM ¥ CTPYy4YHUM YycCaBpluaBameM. Hamepa HaM je Oa Ha OCHOBY aHaiM3e
PACIIONIOKUBE JIHTEpaType, NMPUKAXKEMO 3Hayaj, TOK M HAYHH HICHTH()UKOBambA
JApOBHTHX y4YCHHMKa, Ka0 M yJIOTy HACTaBHHMKA y TOM IIpolecy, UMajyhu y Bumy
YHICHUILY 11a CaMO yJlarambeM Y JbYACKH TalleHaT APYIITBO MOXKE OJATOBOPUTH Ha
U3pasuTo Op3e CBETCKE NPOMEHE Y HayLH, TEXHOJIOTHjH, IIPUBPEAN U MOJTUTHIIH.
Kibyune peuM: [apoBHTOCT, HACTaBHHK, KOMIETEHLHUje, HICHTU(UKaIM]ja
JIApOBUTHX.

Nata$a NiSavic¢

Marija Sekulié¢

Tamara Dobric¢

University of Pristina, Faculty of Philosophy in Kosovska Mitrovica

TEACHER'S COMPETENCES IN IDENTIFYING GIFTED
STUDENTS - KEY FACTORS FOR THE IDENTIFICATION AND
SUPPORT OF THE GIFTED

The progress of any society depends to a large extent on the attitude towards its
most capable members, as well as on the concern for the appropriate development of
their potential. Therefore, modern definitions of giftedness treat creativity as one of
its basic characteristics, along with the individual's ability and personality traits.
However, in our school system, we cannot talk about the existence of systemic care
for the most capable individuals. It is necessary to create a chance for talented young
people to express their abilities, aspirations and personal differences, and it is the
teacher who, day by day, directly encourages the development of giftedness within
the framework of formal education. Therefore, in this paper, we will look at several
important issues concerning its role in the process of identifying gifted students.
Bearing in mind the above, the problem to which our attention will be directed in
this work, refers to the recognition of gifted students, as well as how teachers see
gifted students, what attitude they take towards them, what characteristics and
competencies they need for successful work with the gifted and whether they can be
acquired through training and professional development. Our intention is to, based
on the analysis of the available literature, show the importance, flow and method of
identifying gifted students as well as the role of teachers in that process, bearing in
mind the fact that only by investing in human talent can society respond to
extremely rapid world changes in science, technology, economy and politics.
Keywords: giftedness, a teacher, competences, identification of the gifted.
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STVARANJE OKRUZENJA KOJE PODSTICE UCENJE STRANOG
JEZIKA KOD DAROVITIH

Znanje stranih jezika je jedan od preduslova uspesnog funkcionisanja u savremenom
drustvu. Ono je posebno znaajno za darovite koji pri Sirenju svojih sposobnosti
sezu dalje, a vrednost njihovih ideja i potencijala ne prepoznaje granice razlicitih
drzava i kulturoloskih konteksta. U ovom radu je, stoga, fokus stavljen na razlicite
aspekte stvaranja podstiCuceg okruzenja za ucenje stranog jezika kod darovitih.
Istrazuju se, teorijskom analizom, nacini formiranja podsticuceg okruzenja kako za
lingvisti¢ki darovite tako i za ucenike koji su daroviti u drugim oblastima. Neki od
faktora koji uti¢u na podsti¢uce okruZenje, a koji se obraduju u ovom radu, su:
aktivnosti u toku nastave, metode poducavanja, dodatne aktivnosti, individulani
oblici rada van nastave, anksioznost u komunikaciji na stranom jeziku, uverenja
nastavnog osoblja o konceptu darovitosti itd. Rad moze koristiti praktiCarima za
unapredenje njihovog svakodnevnog rada sa darovitim pojedincima ili grupama, a
moze posluziti i istraziva¢ima kao impuls za dalja istrazivanja date tematike.
Kljuéne redi: ucenje stranog jezika, darovitost, lingvistiCka darovitost, podsticajno
okruzenje.

Radmila PalinkaSevi¢
Preschool Teacher Training and Medical College in Vrsac

CREATING ENVIRONMENTS FOR THE ENCOURAGEMENT OF
FOREIGN LANGUAGE LEARNING IN GIFTED LEARNERS

Foreign language knowledge is one of the preconditions for successful functioning
in contemporary society. It is especially significant for the gifted, who in the process
of improving their abilities reach further, while the value of their ideas knows not of
various country and cultural borders. The paper, therefore, focuses on different
aspects for creating an encouraging environment for foreign language learning of the
gifted. We research, through theoretical analysis, ways of forming an encouraging
environment for both linguistically gifted learners and those who are gifted in other
areas. Some of the factors which influence the formation of an encouraging
environment, and which will be explored in this paper, are: classroom activities,
teaching methods, extracurricular activities, individual forms of work outside of the
classroom, foreign language anxiety, teachers’ beliefs about the concept of
giftedness etc. The paper can be used by practitioners in their everyday work with
gifted individuals or groups. It can also be used by researchers as an impulse for
further exploration of the presented topic.

Keywords: foreign language learning, giftedness, linguistically gifted, encouraging
environment.
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Yuusepauter y Kparyjesity

CDaKyJ'ITeT neJaromKkux Hayka y Jal"OI{I/IHI/I
KaTez[pa 3a IpYIITBCHO-XYMAaHHUCTUYKE HAYKE

YJOT'A JAPOBUTHUX Y KPEUPAILY MAILIMHCKOTI YUYEIBA —
ETHYKHU NPUCTYII: KAO EJIEMEHTH KYJITYPE YUEIA
JAPOBUTHX

TemespHM TIPOOIEM paja OAHOCH CE€ HA HCIMTHBAKE YIIOTE IAPOBUTHX y MOryhHOCT
MIPOM3BO/IE-C BEIITAYKE MHTEIUTCHIIN]E KOja Ou Omia y cTamy J1a CHMYJIHpPA JbYACKO
MHIUBEHC Ha OCHOBY ITO3HAaBamba Ha4dMHA (PYHKIMOHHCAma JbYJCKOT MO3ra U Ja
CaMOCTaJIHO y4M M e(HKacHO M3BpIIaBa IOCTaBJbeHe 3aaaTke. [losmasumre 3a
UCIIUTHBake THX MoryhHocTn ymnHe aBe xunotese. [IpBa, Koja mosasu ol TBpIHE
Ja OM TakBe MallMHE MOTJIE CaMO M3IJeJaTH Kao MHTEJIUIeHTHE M JApyra, Koja
T0JIa3u Off TBP/IhE Ja OHE CTBAPHO MHCJIE. Y TOM KOHTEKCTY UCTpaXkuBawbe hie Outu
YCMEpEeHO Ka WCNUTHBaky MAallMHE Kao MMIUIMIMTHOI ETHYKOI areHca
NpOrpaMHUpaHOr Ja M30eraBa HEETUUYKO MOHANIalke M MalIMHE IHM3ajHHpaHe Kao
eKCIUTMITUTHN €THYKH areHC Koja je y CTamy Ja u3padyHa Hajoosse meppopmance y
eTHYKMM JWjeMaMa W YKJbYyYd 3alITHTHE Mepe NPOTHB HECTHYKOT IOHANIama.
UctpaxuBame he oCTBapuTH M TNHUTAKkE KpPEHpama CYNEPUHTENUTCHIHjE Kao
MHOTOCTPYKO CIIOCOOHMj€ Of JbYJCKE M Pa3BUTU KPUTHUKY IO3HUIH]Y TpeMa CTaBy
TPaHCXyMaHHCTA KOjH Ha Kpaj JbYACKE epe M IMOYeTaK MOCT-JbYACKE Tiea Kao Ha
Kpajibe adupmaruBan goraljaj y HMCTOPHjU UOBEYAHCTBA. 3aCTYNHHIMU OBOT
TJICIMIITA TI0J1a3€ O MPEMHCE J1a je pa3B0j TEXHOJIOTHje eKCIIOHCHIIMjalIaH, T¢ 1a Ou
KOHCTPYHCAle YNTPAMHTEIMICHTHE MAalllMHEe [IOBEJIO [0 eKCIUIO3Hje HhCHE
uHTeaureHnuje. Taj cucrteM OM XHIOTETHYKH O0yxBarao a3y aHaimm3e mporeca
MPOU3BO/bE HWHTCIUTCHIIM]e, 3aTHM yHampeheme TOr mporeca W Kpeupame CBe
CIOCOOHUjUX MallMHa N0 HecinyheHux HMBOa MHTenureHuuje. Taga Ou HacTymuiia
TEXHOJIONIKA CHHTYJapHOCT KOjoM OM JpyZcka epa Omna okoHuana. C 003upom Ha
MoryhHOCT pasnmuuuTux oOOJIMKa 370ynoTpede  BelmTayke HHTEIMICHIIH]E,
ucTpaxuBame he OUTH yCMEpPEeHO W Ha TpaKemhe HauMHA 32 yCIOCTaBIbamhe BUCOKOT
HHBOA KOHTpOJIE H-CHE MIPOU3BOAIE, HAMEHE M NPUMEHE y Pa3IMYUTHM 00JIacTHMa
JKMBOTA M Paja.

Kbyune peum: 1apoBHTOCT, MAIIMHCKO YyUYC€HE, ETHYKH areHc, BeITadka
MHTEJIMTeHIINja, TPAHCXyMaHH3aM, CyTIepUHTEINT eHIINja.
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THE ROLE OF THE GIFTED IN CREATING MACHINE LEARNING - AN
ETHICAL APPROACH: AS ELEMENTS OF THE LEARNING CULTURE
OF THE GIFTED

The fundamental problem of the work refers to the examination of the role of the
gifted in the possibility of producing artificial intelligence that would be able to
simulate human thinking based on the knowledge of the way the human brain
functions and to independently learn and efficiently perform set tasks. The starting
point for examining those possibilities is two hypotheses. The first, which starts
from the claim that such machines could only appear to be intelligent, and the
second, which starts from the claim that they really think. In this context, research
will be directed towards examining a machine as an implicit ethical agent
programmed to avoid unethical behavior and a machine designed as an explicit
ethical agent that is able to calculate the best performance in ethical dilemmas and
include safeguards against unethical behavior. The research will also open up the
issue of creating superintelligence as many times more capable than humans and
develop a critical position towards the position of transhumanists who see the end of
the human era and the beginning of the post-human era as an extremely affirmative
event in the history of mankind. Representatives of this point of view start from the
premise that the development of technology is exponential, and that constructing an
ultra-intelligent machine would lead to an explosion of its intelligence. That system
would hypothetically include the analysis phase of the intelligence production
process, then the improvement of that process and the creation of increasingly
capable machines to unimagined levels of intelligence. Then there would be a
technological singularity that would end the human era. Considering the possibility
of different forms of abuse of artificial intelligence, the research will also focus on
finding ways to establish a high level of control over its production, purpose and
application in various areas of life and work.

Keywords: giftedness, machine learning, ethical agent, artificial intelligence,
transhumanism, superintelligence.
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LAZNE VESTI KAO PREPREKA ZA DIDAKTICKU I PEDAGOSKU
PRIMENU DIGITALNIH MEDIJA U OBRAZOVANJU

Zivot u hibridnom okruZenju podrazumeva i novu kulturu ucenja, podrzanu
elektronskim medijima. Razumevanje kompleksnosti darovitosti u novoj kulturi
udenja zahteva kontinualno upoznavanje sa teorijskim i dizajnerskim pitanjima
povezanim sa upotrebom hipermedija kao okruZenja za u€enje. Hipermediji, kao
nastavna sredstva u kontrolisanim uslovima nesumnjivo daju pozitivne impulse u
sticanju opstih, ali i znanja koja dovode do visokih postignuca. Medutim, generacije
ucenika i studenata za koje smatramo da su odrasle u virtuelnom svetu i da se u
njemu odli¢no snalaze lako postaju Zrtve i tzv. ,,laznih vesti”. Konvencionalni na¢in
saznavanja sveta zahteva vise vremena i ostavlja prostor da se primljene informacije
adekvatno obrade, digitalni svet je mnogo brzi, informacije su mnogobrojne,
umnozavaju se i jo§ brze Sire tako da ih je tesko racionalno posmatrati i na osnovu
njih donositi promi§ljene odluke. Pomak iz virtuelnog u realni svet najveci broj
mladih je doziveo tokom pandemije 2020. godine. Mada je pandemija imala za
posledicu prelazak na onlajn rad i nastavu, Cinjenica je da je ona kroz tzv.
»zatvaranje” inicirala potpuno novi nacin zivota u krugu porodice ili u okruzenju
bliskih osoba. Ovo je period kada je i pojam ,laznih vesti” maksimalno
aktualizovan. Mada su dezinformacije, u medijima, vrlo Cesto postavljene kao
sporedne vesti, one svojim naslovima i sadrzajem privlate paznju, poSto su uvek
bliske trendu tj. temi koja je interesantna najveem broju ¢italaca. Upravo u
razdoblju dramati¢nog porasta broja slucajeva oboljenja (Covid 19), mediji su
maksimalno koristili pandemiju kao temu, ali su se i ,lazne vesti” takode
usredsredile gotovo isklju¢ivo na ovu temu. Sa pojavom vakcine ,,otvorena” su vrata
velikoj globalnoj podeli, bilo je neophodno jasno se svrstati na jednu stranu; za ili
protiv vakcinisanja. Ubrzo zatim, nakon neSto viSe od trideset godina od pada
Berlinskog zida usledila je najveéa globalna podela koja se svodi na novo ,,za i
protiv”’ u Ukrajinskom sukobu. Broj dezinformacija u vezi sa ovim ratom prevazi$ao
je prethodne podele, a teme kao S§to su migranti (posebno muslimanske
veroispovesti), etnicke manjine, LGBTQ+ =zajednice konstantno su u fokusu
»proizvodaca laznih vesti”. Uzimajuéi u obzir prethodno i ¢injenicu da daroviti ¢esto
poseduju ,,drugaéiji pogled na svet” naziru se opasnosti i prepreke sa kojima se
daroviti pojedinac moze suociti u ovakvom konceptu sagledavanja sveta. Nova
kultura ucenja moze imati direktan, pozitivan odraz na ucenje i poucavanje
darovitih, ali istovremeno krije i ,,zamke” kojima su izloZeni mladi ljudi uopste, a
daroviti pojedinci, mozda, ¢ak i vise.

Kljuéne reéi: dezinformacija, globalizacija, mediji, obrazovanje, daroviti.
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FAKE NEWS AS AN OBSTACLE FOR DIDACTIC AND PEDAGOGIC
APPLICATION OF DIGITAL MEDIA IN EDUCATION

Life in a hybrid setting assumes new learning culture, supported by electronic
media. Understanding of the complexity of giftedness in a new culture of learning
demands persistent familiarizing with theoretical and design issues related to the use
of hypermedia as learning environment. Hypermedia, as teaching tools in controlled
conditions indisputably offer positive impulses in acquisition of not only general but
also such knowledge leading to high achievement. However, generations of pupils
and students considered to be raised in the virtual world where they can find their
way perfectly can easily become victims of the so called ,,fake news”. Conventional
ways of learning about the world requires more time and leaves space for the
acquired information to be adequately processed. Digital world is much faster,
pieces of information are numerous, multiplied fast and disseminated even faster, so
that it is difficult to rationally consider them and make informed decisions
accordingly. The shift from virtual to real world was experienced by the greatest
number of young people during the pandemics in 2020. Even though it had for its
consequence a transfer to online work and teaching, the fact remains that the
pandemics through the so called ,,closing down” initiated completely new lifestyle
within a family or a surrounding of close persons. This is a also a period when the
notion of ,fake news” was maximally actualized. In spite of the fact that
misinformation in the media were often placed as secondary news, with their titles
and contents they attract attention, having in mind that they are close to the trend,
i.e. topic interesting to the greatest number of readers. In the period of dramatic
growth of the number of infected cases (Covid 19), the media used pandemics as a
topic as much as possible. At the same time, the so called ,,fake news” were also
focused almost exclusively on this subject. With the availability of the vaccine, the
door to a great global division was opened. It was necessary to take sides and
declare whether you are for against vaccination. Soon afterwards, more than thirty
years after the fall of the wall in Berlin, we faced the greatest global division boiling
down to a new ,for and against” in the conflict in Ukraine. The number of
misinforming news in regard to this war has overcome previous divisions, and the
topics like migrants (especially of Muslim religion), ethical minorities, LGBTQ+
communities have constantly been in the focus of ,,fake news producers”. Having in
mind the above, coupled with the fact that the gifted often have ,a different
worldview”, it is possible to perceive dangers and obstacles a gifted individual can
face in such a concept of considering the world. New learning culture can have a
direct, positive reflection on learning and teaching of the gifted, but it
simultaneously hides ,,traps” young people in general are exposed to and gifted
individuals maybe even more.

Keywords: misinformation, globalization, media, education, the gifted.
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NOVA KULTURA UCENJA KAO PODSTICAJ DAROVITIMA KA VECIM
SAMOOSTVARENJIMA

Nova kultura ucenja predstavlja trend u savremenom obrazovanju koji se fokusira na
razvijanje kreativnosti, kritiCkog misljenja i samostalnosti ucenika. Ovaj pristup
ucenju moze biti posebno koristan za darovite ucenike, koji Cesto imaju posebne
potrebe i talente koji se ne mogu adekvatno razviti u tradicionalnom obrazovnom
sistemu. Nova kultura uc¢enja podstic¢e darovite u¢enike da preuzmu aktivnu ulogu u
svom obrazovanju, $to im omogucéava da se fokusiraju na svoje interesovanje,
razvijaju svoje talente i postizu veée nivoe samoostvarenja. Ovaj pristup takode
moze pomoc¢i da se prevazidu izazovi kao $to su dosada, nedostatak izazova i
nedovoljna motivacija, koji Cesto predstavljaju prepreke za napredak darovitih
ucenika u tradicionalnom obrazovnom sistemu. Kao takav, nova kultura ucenja
moze biti kljuéni faktor u osnazivanju darovitih ucenika da postignu svoj puni
potencijal i postanu uspesni u svojim obrazovnim i zivotnim poduhvatima.

Kljuéne redi: kultura ucenja, daroviti, savremeno obrazovanje.

Prtljaga SneZana
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A NEW LEARNING CULTURE AS A STIMULUS FOR THE GIFTED
TOWARDS GREATER SELF-FULFILLMENT

New learning culture represents a trend in modern education that focuses on
developing creativity, critical thinking, and student autonomy. This approach to
learning can be particularly beneficial for gifted students, who often have special
needs and talents that cannot be adequately developed in a traditional educational
system. The new learning culture encourages gifted students to take an active role in
their education, allowing them to focus on their interests, develop their talents, and
achieve higher levels of self-fulfillment. This approach can also help overcome
challenges such as boredom, lack of challenges, and insufficient motivation, which
often hinder the progress of gifted students in a traditional educational system. As
such, the new learning culture can be a key factor in empowering gifted students to
reach their full potential and become successful in their educational and life
endeavors.

Keywords: learning culture, gifted, modern education.
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JUIJAKTHYKA KYJITYPA YUUTE/bA 1 HACTABHUKA Y PAZLY CA
JAPOBUTHUM YYEHUIIUMA

VY panmy cy IpencTaB/beHHM pPe3yJiTaTd KPUTHYKE aHAIM3e NUIAKTHYKE KyIType
yuuTeJba M MPEIMETHHX HAaCTaBHHKA Kao IPeoyclioBa 3a pas3Boj KyJIType ydema
JAapOBHTHX M IPYTMX yYEHHKA y Mpolecy HacTaBe. MICTaKHyTO je HeKOJMKO OMTHHX
elleMeHaTa JUIAKTHYKe KYJIType ¢ HOCeOHHM OCBPTOM Ha Y3pOKe W IOCICIHMIe
BHXOBOI NPUCYCTBA W/WIM OACYCTBA y HHMAAKTHYKOM IIOCTYHAlBy YYUTEIhad H
HacTtaBHUKA: (1) pazymMeBame AMjaJeKTHIKOT jeINHCTBA BaCITUTamka U 00pa3oBama y
npolLecy HacTaBe, (2) pasyMeBame JHjaleKTHYKOT jJeJUHCTBA yueHka U M0y4aBamba y
mpolecy HacTtaBe u (3) y KOHTEKCTY pajia ca JapOBUTHM YUCHHUIIMMA, YIIO3HABAKE U
pasyMeBame JWJAKTHYKUX CTpaTeruja kojuma je wmoryhe y cBakoJHEBHUM
HAacTaBHUM aKTUBHOCTUMa m3ahu y cycper morpebdama maposure nene. Ha ocHoBy
aHaIM3e M3BEJCHE Cy HUMIUIMKAaIMje 32 WHHULUjaJHO o0pa3oBame yuyuTeshba |
NpeJMETHUX HacTaBHUKA. [lopen yXer MeTOJUYKOr, HEONXOJHO je OPHMHYTH H O
IIMpeM MEIaromKoM OCIOCO0JbaBakby YYUTEha W INPEAMETHHX HACTaBHHKA |
pa3Bojy IOUIAKTHYKHX KOMIICTEHIMja Koje 00e30ehyjy pazymeBame KOHKPETHOT
HACTaBHOT Ipolieca Kao Jiejia LEeJOKYITHOT BaCIHMTHOT M 0Opa30BHOT AENOBama Ha
Pa3Boj AAPOBUTE U IpPYre JIele Y MIKOJIH.

Kiby4yHe peus: TUIaKTHKa, THjAJICKTUKA, HACTABA, JAPOBUTH YICHHIIH.

Vera Z. Radovi¢
University of Belgrade, Techer Education Faculty

DIDACTIC CULTURE OF TEACHERS IN WORKING WITH GIFTED
STUDENTS

The paper presents results of the critical analysis of didactic culture of elementary
school teachers and subject teachers as a prerequisite for developing the culture of
learning gifted and other students. Several important elements are highlighted with
special reference to the causes and consequences of their presence and/or absence in
didactical approaches of teachers: (1) the understanding of dialectical unity of
upbringing and education in process of teaching and learning, (2) the understanding
of dialectical unity of learning and teaching during the classes and (3) in the context
of working with gifted students, knowing and understanding of didactic strategies
which enable respect of needs of gifted children during the everyday school
activities. According to analysis some implications were made for the initial
education of teachers. In addition to methodical, it is necessary to care about
pedagogical education of elementary school teachers and subject teachers and
developing their didactic competencies which provide the understanding the one
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specific process of teaching and learning during the class as a part of holistic process
of upbringing and education of gifted and other children in school.
Keywords: didactics, dialectic, teaching and learning, gifted students.
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ZNACAJ UDUBLJENOSTI U KULTURI UCENJA — FLOW OSECAJ

UcCenje je vazno za psiholosko oblikovanje pojedinca. Pored nasleda i okoline,
uéenjem usvajamo i sadrzaje koji ¢ine liénost u uZzem smislu: emocionalno
reagovanje, socijalne relacije, vrednosti, stavove i sl. Sve vie je zahteva da se
tokom obrazovanja razvijaju socijalne vestine, empatija i timski rad. To je posebno
vazno u radu sa darovitima, jer oni donose nove vrednosti, otkri¢a, patente, Sto
povla¢i licnu i druStvenu dobrobit. Ovaj cilj zahteva kreiranje dodatnih
karakteristika situacije ucenja: interdisciplinarnost, individualno i socijalno iskustvo,
primenljivost nauc¢enog, itd. NTC tehnike, nelogi¢ne price i zagonetna pitanja, su
podsticajno  okruZenje =za ispoljavanje kreativnosti, dubine razumevanja i
zaklju¢ivanja. Kao takve, omogucavaju identifikaciju darovitih, podrzavaju i
razvijaju darovitost, a ne zahtevaju individualizaciju nastavnog plana. Tada su
prisutne emocije razliite i po kvalitetu i po intenzitetu, koje dodatno pospesuju
ucenje, dugotrajnost i kvalitet nau¢enog. Povratne informacije uc¢eniku daju se na
podrzavajuéi i motivisué¢i nacin, $to pomaze nastavku traganja za odgovorom,
uvodeci ucenike u flow. U flow osecaju kategorija vreme ne postoji i visoka je
posvecenost.

Kljuéne redi: darovitost, kultura u¢enja, NTC, flow.
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THE IMPORTANCE OF IMMERSION IN THE CULTURE OF LEARNING
- THE FLOW STATE

Learning is important for the psychological development of an individual. In
addition to genetics and the environment, through learning, we acquire contents that
constitute personality in a narrower sense: emotional reactions, social relationships,
values, attitudes, and so on. There is an increasing demand for the development of
social skills, empathy, and teamwork throughout the education of children. This is
particularly important in working with gifted individuals, as they bring new values,
discoveries, patents, which result in personal and social well-being. This goal
requires the creation of additional characteristics of the learning situation:
interdisciplinarity, individual and social experience, applicability of what is learned,
etc. NTC techniques - illogical stories and puzzling questions provide a stimulating
environment for the expression of creativity, depth of understanding, and reasoning.
As such, they enable the identification of gifted individuals, support and develop
giftedness, without requiring individualization of the curriculum. In such cases,
emotions different in quality and intensity are present, which further enhance
learning, durability, and quality of what is learned. Feedback to the student is
provided in a supportive and motivating manner, which helps in the continuation of
the search for an answer, introducing students to the state of flow. In the state of
flow, the sense of time disappears, and there is a high level of dedication.

Keywords: giftedness, culture of learning, NTC, flow.
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INTERAKTIVNI PRISTUP | SARADNJA U NASTAVI STRANOG JEZIKA
ZA DAROVITE

Cilj ovog istrazivanja bio je da se ispita povezanost interaktivnog pristupa i
saradljivost darovitih studenata u nastavi stranog jezika. U istrazivanju su
ucéestvovali daroviti studenti (ocena iznad 9) Fakulteta tehni¢kih nauka u Novom
Sadu, njih ukupno 184. Studenti su bili uzrasta izmedu 18 i 25 godina (M = 22.13,
SD = 5.462). Ispitane su &etiri osobine kolaborativnosti: naklonjenost timskom radu,
spremnost za komunikaciju, saradljivost i kreativnost. Svaku od navedenih osobina
studenti su procenjivali na petostepenoj skali Likertovog tipa (1 = osobina nije
nimalo izraZena 5 = osobina je izrazena u velikoj meri). Pored kolaborativnosti
ispitivano je u kojoj meri je sledeéih 8 interaktivnih tehnika zastupljeno u nastavnom
procesu: rad u paru, rad u grupi, brejnstorming, diskusija (postavljanje pitanja i
komentarisanje), PowerPoint prezentacija studenata, pisanje eseja, seminarski rad, i
pravljenje video prezentacija. Svaku od navedenih tehnika studenti su procenjivali
na petostepenoj skali Likertovog tipa. Rezultati su pokazali da su procene
kolaborativnosti visoke (M = 3.70, SD = .901) Od interaktivnih tehnika u ve¢oj meri
zastupljeni su PowerPoint prezentacije studenata (M = 3.96, SD = 1.370), diskusija
(M = 3.89, SD = 1.310) i video prezentacija (M = 3.81, SD = 1.159). Ostale
interaktivne tehnike zastupljene su prose¢no. Sve procene zastupljenosti
interaktivnih tehnika su u statisti¢ki znacajnoj i pozitivnoj korelaciji sa procenama
kolaborativnosti. Najvise pozitivne korelacije sa kolaboracijom imaju brejnstorming
(r = .784, p < .001) i rad u grupi (r = .656, p < .001), dok su ostale procene
interaktivnih tehika znacajne ali niZze od r = .50. Dobijeni rezultati su u skladu sa
prethodnim studijama koje ukazuju na visoku povezanost kolaborativnosti i
brejnstorminga i rada u grupi. U zakljucku rada, pored isticanja vaznosti
interaktivnih tehnika koje se trenutno koriste, takode su razmatrane i smernice za
uvodenje drugih interaktivnih tehnika okviru nastavnog procesa §to bi imalo za cilj i
povecanje celokupne efektivnosti edukacije.

Kljuéne re¢i: kolaborativnost, interaktivne tehnike, nastavni proces, procene
studenata.
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INTERACTIVE APPROACH AND COLLABORATION IN FOREIGN
LANGUAGE TEACHING OF GIFTED STUDENTS

The aim of this research was to examine the relationship between an interactive
approach to foreign language teaching and the collaboration of gifted students. The
sample consisted of 184 gifted students (grades above 9) at the Faculty of Technical
Sciences in Novi Sad. The students were between the ages of 18 and 25 (M = 22.13,
SD = 5.462). Four qualities of collaboration were examined: teamwork, willingness
to communicate, cooperation, and creativity. The students rated each of the
aforementioned traits on a five-point Likert-type scale (1 = being the least expressed
and 5 = being the most expressed). In addition to collaboration, it was examined to
what extent the following 8 interactive techniques were represented in the teaching
process: pair work, group work, brainstorming, discussion (asking questions and
commenting), PowerPoint presentations of students, essay writing, seminar papers,
and making video presentations. Students evaluated each of the mentioned
techniques on a five-point Likert-type scale. The results showed that the assessments
of collaboration are high (M = 3.70, SD = .901). PowerPoint presentations (M =
3.96, SD = 1.370), discussion (M = 3.89, SD = 1.310), and video presentations (M =
3.81, SD = 1.159) are the most represented interactive techniques. Other interactive
techniques are represented on average. All assessments of the representation of
interactive techniques have a statistically significant and positive correlation with
assessments of collaboration. Brainstorming (r =.784, p < .001) and group work (r =
.656, p < .001) have the most positive correlations with collaboration, while other
evaluations of interactive techniques are significant but lower than r = .50. The
obtained results are in accordance with previous studies that indicate a high
correlation between collaboration, brainstorming, and working in a group. It is
concluded that in addition to emphasizing the importance of interactive techniques
that are currently used, guidelines for the introduction of other interactive techniques
within the teaching process were also considered, which would also aim to increase
the overall effectiveness of education.

Keywords: collaboration, interactive techniques, teaching process, student
evaluations.
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HEMPOCETHU B OBYYEHUMU JIIOJIEN: KTO OJIAPKEHHEE?

Bompocsl Meanarnzanuu o0pa3oBaHMs, B TOM YHCJE, 00pa3oBaHMS OIApEHHBIX,
CEeTOJHS BBIJCICHBI KaK KIIIOYEBbIC. [lepexon K HOBBIM MeToAaM OOydeHHMs, Kak U
CO3JJaHME HOBOW cpeabl OO0ydeHHs, TpeOyeT 3HAUMTENBbHBIX OpPTaHM3ALHOHHBIX U
MHTEJUIEKTYalbHBIX YCHIMH TO pa3pabOTKE M COBEPUICHCTBOBAHHUIO ITyTeH
3afBIEHHOTO MeAMamepexoma. B To ke BpeMs He SBISIETCS OECCMBICICHHBIM
Bompoc: KakoBa 1ens npoBoANMBIX MeponpusTuii? Henb3st He cOTIacUThCS ¢ TEMU
HCCIEOBAaTeIIMU M TIE€AAaroraMy, KTO IpeAjaracT BHUMATEIbHO MPUCMOTPETHCS K
y’Ke UMEIOLIUM S pe3yIbTaTaM MeAHanepexoa 1 1o KpaifHel Mepe y4UTBIBAaTh UX B
XO07Ie JaTbHEHIIIeTo BIKEHUS B 3Ty CTOPOHY. JlOMONHUTENbHBIHN aKIIEHT B pa3BUTHE
npoOJieMbl BHOCUT B3aUMOJEHCTBHE 4deloBeka ¢ camooOyuwatommmes MU.
Heifpocets B 3TOM cilyyae BBICTyIAaeT aHAJIOrOM OIAPEHHOIO Yydallerocs,
o0J1alatoIero MHUNMATUBOW B OOYYEHMH 4Yepe3 OCBOCHHE OOJBLUIMX OOBEMOB
nH(opMaLUK 1 BO3MOKHOCTH/HEOOXOIUMOCTH MOAMEYaTh HECTAHAAPTHBIE CBSI3H U
pelIeHns ¢ TMOMOINBI0 ee CHCTeMHOH o0paborkm. Daktmyeckn MU Bemer cebs B
3TOM Cllydae KaK HaUWHAIONIMK yYCHBIH, HAOMPAFOLIUHCS OIBITa, — YTO MO3BOJISET
YHTH OT PacHo3HaBaHUs PacIpPOCTPAHCHHBIX AJITOPHUTMOB B CTOPOHY PabOTHI 1O
NpUHOUIY — upuorpaduueckoro  meroma  (,,HACMOTPEHHOCTH” B CIOBape
COBPEMEHHOTO CTyIcHTa). Takue mHCTpyMeHTH oOydeHms, kak ChatGPT, B atom
Cllydae CTaHOBATCS HapTHepamH Io jauanory. Crnop o0 OrpaHMYEHHOCTH TaKOTro
B3aUMOJICHICTBHSA BBINIAJUT MIPH 3TOM HAaWBHBIM: K HACTOSIIEMY BpPEMEHH
HEUPOCETH JIEMOHCTPUPYIOT OIpPOMHBIM  TBOpueckuil noreHuuan. Ilpasna,
packphIBaeTCsi OH IOKa TOJBKO B OOIMIEHHH ¢ uenoBekoM. OT ,,rOBOpAIIEro
MIOMCKOBHKA” HE CTOUT TPeOOBATh OOJNBIIIE; HO 3TO HE O3HAYAET, YTO OH B IIPHUHITUIIE
He Croco0OeH Ha OoJbliiee.

Karuesble coBa: nckycctBeHHBIH nHTeIIeKT, ChatGPT, 00yueHne omapeHHBIX.

Margarita Silantieva
MGIMO University

NEURAL NETWORKS IN EDUCATING PEOPLE: WHO IS MORE
GIFTED?

Mediatization of education is key today. The transfer to the new educational
methods and educational environment requires substantial organizational and
intellectual efforts to design and develop ways of the declared media transition. Yet,
what is the purpose? We suggest taking a closer look at the existing results of the
media transition and considering them in our further work in this direction. Another
aspect of the issue is the interaction of a human being with a self-learning artificial
intelligence. In this case Al is analogous to a gifted student with an initiative in
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learning through processing vast amounts of data and identifying irregularities via
systemic processing. Herein Al acts as a fledgling scientist acquiring experience,
and it rather works according to the ideographic method, watching experience. Such
learning tools as ChatGPT are counterparts in a dialogue. Such interaction should
not be regarded as limited: so far neural networks have displayed an enormous
creative potential, yet possible only with human mediation. The truth is, it remains
to be seen what it would be capable of in the future.

Keywords: artificial intelligence, ChatGPT, gifted education.
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HEKOI'HUTHUBHU INPEJUKTOPU AKAJEMCKOI IIOCTUT'HY'RA:
BAKHA YJIOTA CAMOIIPOIEHE U CAMOIIOY3ABA

OBaj paj mpeacTaBiba IMpeEryie] HAlIMX WCTPaKMBamba YJIOTe HEKOTHUTHBHHX
npoiieca y npensuljamy KMBOTHHX HCXOJa M, MOCEOHO, 00pa3oBHHMX MocTuUrHyha.
Hamr pap je 3acHOBaH Kako Ha aHaJM3aMa BEIMKHX CKyIOBa MOJATaKa, Kao MITO Cy
oan npocrynman w3 [IMCA um THUMC mpojekata, TakO M Ha HAIIAM COICTBEHUM
CTyZWjaMa CIPOBEACHHM y HEKOJIMKO 3eMajba IIMPOM CBETA. Ba’kHM HEKOTHUTHBHU
KOHCTPYKTH YKJbY4yjy IICHXOJOIIKE mpouece oOyxBaheHe Mepama JIMYHOCTH H
KOHTEKCTyaJTHHX Bapujabmm Kao mmTo cy conuo-ekoHoMcku crartyc (CEC),
KapaKTepHCTHKE IIKOJe W HacTaBHe mpakce. Paj he ce cacrojatu on Tpu nenuHe.
[TpBo he Outh natr kpatak omuc CTyAWja yKJbyueHHX y mpernea. Jpyru onesbak he
CyMHUpaTu KOHCTPYKIHMje M Mepe Koje nMajy Maye BeludyuHe edexta — Tj. uMajy
kopenanuje Hmwke og p = 0,20 ca mepama akanemckor nocrurayha. Tpehu neo he
yKa3aTu Ha KOHCTPYKTE KOjH MMajy 3HauyajHy Be3y ca pesyiratuma nocrurayha. On
noceOHOT 3Hayaja je OMO CKyIl OJf YeTHPH KOHCTPYKTa CaMONpOLeHe (WK LIHUPOKO
Ie(UHUCAaHUX BepoBama y cebe) KOju WMajy TEeHACHIHW]Yy Ja MMajy H3paKeHY
Kopenanujy ca mnocturHyhem. Y HammM J0cafalllbUM HCTPaKUBABUMA, jEeAaH
TICHIXOJIOIIKH KOHCTPYKT, TECT aHKCHO3HOCTH (3a0pumaBajyhe peakuuje ocode kama
OHAa/OHa Pa3MHUIBA O HEKOM 33JaTKy) je JOCIEAHO MOKa3ao 3HayajHe HeTaTHBHE
kopenanuje (m3mehy p = -0,30 u p = -0,40) ca MaTEeMaTHYKAM H je3UIKHM Mepama
nocturayha. Octane Tpu Bapujabie mMajy HO3WTHBHE Kopemamuje. OHH cy: a)
caMoIioMMame Koju oJpaxkaBa onmrtu ocehaj o Tome konrko 100po ocoda MHCIH J1a
¥“Ma ycrexa y MKOJCKOM mpeamMety (mpumep: ,,Jlobap cam y mareMartuiy.”); omncer
Kopenanyje u3Mel)y camonoumama M nocturayha je peraTMBHO HHM3aK W Bapupa
m3mehy p = 0,20 u p = 0,30; 6) caMmoepUKaCHOCT C€ OJTHOCH Ha yBepeHa MojeInHaIa
Jla MOTY YCIIEIIHO pEIINuTH mpobiieMe (HIp. PEIINTH jeJHAYMHy Kao INTO je
3k+5=17) xana ce ca muMa cycpehy; oncer kopenanuje usmely camoedpuxacHocTn
u nocturayha sapupa nzmely p = 0,30 u p = 0,50; 11) moy3ame y TaUHOCT OrOBOpPA
Ha J]aTy TECTHY CTaBKy — Tj. ,,Ja caMm % yBepeH J1a je Moj 0JIroBOp TayaH’’; OIcer
kopenanuje n3Mel)y mepa nosepema u nocrurayha Bapupa mamehy p = 0,45 u p =
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0,65. Mel)y HEeKOTHUTHBHHUM Mepama, KOjeé CMO IO cajia MCIHTAIIH, TIOBEpeHEe UMa
HajBehy Kopenanujy ca yduHKoM. Tpeba HalloMeHyTH Jia Cy CBE rope NOMEHYyTe
Mepe caMoolehHBaba crielin(pUYHE 3a MPEIMET, T HUBO CHEUU(PUIHOCTH Bapupa
0J1 IIMPOKOT (MaTeMaTHKa y CaMOIOMMamy) 10 cpeamer (mocebHa BpcTa mpobiema
y caMoeMKaCHOCTH) 0 YCKOT (TeK pellieHa cTaBKa y nosepewy). To uMImnmpa aa
He Tpeba O4YeKMBaTH BHCOKY Kopenaiujy nzmehy mojMoBa o ceOu y MaTeMaTuiy u
jesuky win usmely camoeHKacHOCTM y apuUTMETHLM W reoMmerpuju. MehyTtum,
Mepe TOoBepema ce NoHamajy Apyraduje. Hamr Hama3 je ma Mepe moBepema W3
pa3IMYUTHX TECTOBa Kao INTO Cy, Ha INPHMeEp, MaTeMaThka, je3sWK W Hayka,
neduHANTY UCTH (AaKTOp W CTOra IOCTOje JOKa3W 3a MOCTOjame OmmTer (hakropa
noBepema. Takole, olieHe moBepema Ha cTaBKaMa M3 UCTOT TeCTa TyMadeHe Cy Kao
Mepe mpahema mepdopMaHCH KOje c€ CMarpajy BaXHOM KOMIIOHEHTOM
METaKOTHHIIMjE M CTOTa PEJICBAaHTHHM 3a CaMOPETYJIHMCAaHO y4Yere. Y IMOCIeImheM
neny pama Ouhie pedn O MMIUTMKalMjamMa JOOUjEHHX Hana3a ca HEKOTHHTUBHUM
Mepama 3a 00pa30Bamke JapOBUTHX YUCHHKA.

Kbyune  peum:  HEKOrHMTHBHE  Mepe,  CaMOIPOLIEHE,  CaMOIOMMame,
camoe(UKacHOCT, CaMOIIOY3/Ialhe, KOTHUTHUBHA MOHUTOPHHT, METAKOTHHILIU]ja.

Lazar Stankov
The University of Sydney, Department of Psychology, Sydney, Australia

NON-COGNITIVE PREDICTORS OF ACADEMIC ACHIEVEMENT: AN
IMPORTANT ROLE OF SELF-ASSESSMENTS AND CONFIDENCE

This paper is an overview of our studies of the role of non-cognitive processes in
predicting life outcomes and, in particular, educational achievement. Our work has
been based on both the analyses of large-scale datasets such as those available from
the PISA and TIMSS projects and on our own studies carried out in several
countries across the world. Important non-cognitive constructs include
psychological processes captured by measures of personality and contextual
variables such as socio-economic status (SES), school characteristics and teaching
practices. The paper will consist of three sections. First, a brief description of the
studies included in the review will be provided. The second section will summarize
constructs and measures that have low effect sizes — i.e., have correlations lower
than r = 0.20 with academic achievement measures. The third section will point to
the constructs that have noteworthy relationship with achievement scores. Of
particular significance has been a set of four self-assessment (or broadly defined
self-belief) constructs that tend to have pronounced correlations with achievement.
In our studies to date one psychological construct, test Anxiety (person's worrisome
reactions when she/he thinks about or performs a task), has consistently showed
significant negative correlations (between r = -0.30 and r = -0.40) with mathematics
and language measures of achievement. The other three variables have positive
correlations. They are: a) self-concept which reflects a general sense of how well a
person thinks she/he performs at a school subject (example item: ,I am good at
math.”); the range of correlations between self-concept and achievement is
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comparatively low and varies between r = 0.20 and r = 0.30; b) self-efficacy refers to
individuals’ convictions that they can successfully solve problems (e.g., solve an
equation like 3x+5=17) when they encounter them; the range of correlations
between self-efficacy and achievement varies between r = 0.30 and r = 0.50; c)
confidence in the accuracy of an answer to a given test item — i.e, ,l am __ %
confident that my answer is correct.”; the range of correlations between confidence
and achievement measures varies between r = 0.45 and r = 0.65. Among the non-
cognitive measures, we have examined to date, confidence has the highest
correlation with performance. It should be noted that all self-assessment measures
mentioned above are subject-specific, but the level of specificity varies from broad
(math in self-concept) to medium (particular type of problem in self-efficacy) to
narrow (just solved item in confidence). This implies that one should not expect high
correlation between self-concepts in math and language or between self-efficacy in
arithmetic and geometry. However, measures of confidence behave differently. Our
finding is that confidence measures from different tests like, for example,
mathematics, language, and science, define the same factor and thus, there is
evidence for the existence of a general factor of confidence. Also, confidence ratings
on the items from the same test have been interpreted as measures of performance
monitoring which is seen as an important component of metacognition and therefore
relevant for self-regulated learning. In the last section of the paper implications of
the obtained findings with non-cognitive measures for the education of gifted
students will be discussed.

Keywords: non-cognitive measures, self-assessments, self-concept, self-efficacy,
confidence, cognitive monitoring, metacognition.
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Univerzitet u Beogradu, Fakultet za obrazovanje uditelja i vaspitaca i
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Srpska akademija obrazovanja Beograd

DAROVITI U EMANCIPATORNOJ KULTURI UCENJA

Cilj ove eksplorativne studije je da traga za odgovorom na pitanje: koliko su u
savremenoj kulturi uéenja daroviti studenti partneri u kolaborativnom procesu
ucenja 1 istrazivanja i koliko se ovo reflektuje na efekte uclenja izrazene u
kompetenciji kritickog misljenja. Teorijski kontekst ¢ini diskurs o efikasnosti
perspektive u visokoskolskoj didaktici, istaknutoj u promenama talasa sa reformom
Bolonjskog procesa. Osnovno obelezje ovih promena naznaceno je kao promena
kulture u¢enja u smislu usmerenosti predavanja prema studentu, tj. prema njihovoj
perspektivi u uéenju. Tako da umesto ,.inputa ucenja” treba da se specifira ,,output”
(Kruse, 2006), re¢ je o kritickoj (Horkheimar) i emancipatornoj pedagogiji i
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didaktici (Schleiermacher). Pojam ,,kompetentnost” je cilj ka kome se tezi, a
podrazumeva ne samo znanje, nego i kompleksne sposobnosti formirane postupcima
ciljanog treninga. Problem koji pokre¢e ovo istrazivanje je diskurs kojim se
ovakvom pristupu upucuje viSe kritickih razmatranja. Jedno od njih je da
emancipatorni pristup postoji joS u Humboltovoj tradiciji, orijentisanoj ka
kompetentnosti, koja studiranje posmatra kao polje treniranja i obrazovanja
intelektualnih i metodoloskih sposobnosti vise nego $to se to ¢ini u novoj kulturi
ucenja danas. U diskursu se konstatuje da je samo pojam ,,kompetentnost” nov i
pokrece intenzivniju didaktizaciju akademskog ucenja, a nestaje ono, Sto je kod
Humboldta ¢inilo srz: da se studenti posmatraju kao partneri u kolaborativnom
procesu ucenja i istrazivanja. Studenti postaju objekat didaktike i nestaju kao akteri i
licnosti iz aranZmana uéenja, a ostaje samo retoricka figura ,,promene perspektive od
nastavnika do studenata i kompetentnosti, koje treba ste¢i” (Zervakis, & Wahler,
2007). Kriti¢ki tonovi konstatuju da je iza kritickog misljenja kao centralne tacke,
formulisane u Evropskom deskriptoru obrazovnih kompetencija, kao najuoéljivija
taCka ostala tendencija za nominacijom nastave standardima obrazovanja (Klieme et
al., 2007). Koliko su ove tendencije primetne u visokoskolskoj didaktickoj kulturi,
ili kulturi ucenja danas na studijama u Republici Srbiji, nakon dve decenije
reformskih koraka iz ugla darovitih za koje se smatra da bi trebalo da imaju visoko
kriticko misljenje, kako bi mogli samostalno da uce, istrazuju i kriticki misle,
posmatra se metodom sistematskog neeksperimentalnog istrazivanja. Ispitanici su
akademski daroviti studenti univerziteta u Novom Sadu, Beogradu i Nisu (N = 427,
od cega je 85 (10,9%) akademski darovitih (sa prose¢nim uspehom iznad 9,00).
Koris¢eni su instrumenti: Inventar primene strategija podsticanja kritickog misljenja
u visokosSkolskoj nastavi (ISPKM) i Kornelova baterija kritickog misljenja (THE
CORNELL CLASS — REASONING TEST, FORM X). Osnovni nalazi: Daroviti
studenti imaju jace izraZeno kriticko misljenje u odnosu na ostale. Takode, imaju
jace izrazeno kriticko misljenje u odnosu na emancipatornu kulturu uc¢enja, odnosno
na primenu strategija podsticanja kritickog misljenja u visokoskolskoj nastavi, koja
je u odnosu na njih nedovoljno izraZena.

Kljuéne reéi: daroviti, kultura ucenja, kriticko misljenje.
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THE GIFTED IN THE EMANCIPATORY LEARNING CULTURE

The goal of this exploratory study is to search for an answer to the question: to what
extent gifted students are partners in the collaborative learning and research process
in the modern culture of learning and how much this reflects on the effects of
learning expressed in the competence of critical thinking. The theoretical context
constitutes the discourse on the effectiveness of the perspective in higher education
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didactics, highlighted in the wave changes with the reform of the Bologna process.
The main feature of these changes is indicated as a change in the culture of learning
in terms of the orientation of lectures towards the student, i.e. according to their
perspective in learning. So that instead of ,learning input” one should specify
»output” (Kruse, 2006), therefore, it is about critical (Horkheimar) and emancipatory
pedagogy and didactics (Schleiermacher). The term ,,competence” is a goal to be
pursued, and it implies not only knowledge, but also complex abilities formed by
targeted training procedures. The problem that drives this research is the discourse
that directs more critical considerations to this approach. One of them is that the
emancipatory approach already exists in Humboldt's competence-oriented tradition,
which views studying as a field of training and education of intellectual and
methodological abilities more than it does in the new culture of learning today. In
the discourse, it is stated that only the term ,,competence” is new and initiates a more
intensive didacticization of academic learning, while what was the core of
Humboldt's work is disappearing: that students are viewed as partners in a
collaborative learning and research process. Students become the object of didactics
and disappear as actors and personalities from the learning arrangement, and only
the rhetorical figure of ,the change of perspective from teachers to students and
competencies to be acquired” remains (Zervakis, & Wahler, 2007). Critical voices
state that behind critical thinking as a central point, formulated in the European
descriptor of educational competences, the most noticeable point is the tendency to
determine teaching through educational standards (Klieme et al., 2007). The authors
have used the method of systematic non-experimental research to observe how
noticeable are these tendencies in the didactic culture of higher education, or the
culture of learning today at studies in the Republic of Serbia, after two decades of
reform steps from the point of view of the gifted, who are considered to have a high
critical opinion, so that they can independently study, research and think critically.
The respondents are academically gifted students of universities of Novi Sad,
Belgrade and Nis (N = 427, of which 85 (10.9%) are academically gifted (with an
average grade above 9.00). The instruments used are: Inventory of the application of
strategies for encouraging critical thinking in higher education (ISPKM) and the
Cornell battery of critical thinking (THE CORNELL CLASS — REASONING
TEST, FORM X). Basic findings: Gifted students have a more pronounced critical
opinion compared to others. Also, they have a more strongly expressed critical
opinion in relation to the emancipatory learning culture, i.e. to the application of
strategies to encourage critical thinking in higher education teaching, which is,
regarding them, insufficiently expressed.

Keywords: the gifted, learning culture, critical thinking.
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JAPOBUTOCT KAO ITIOTEHIINJAJI U MOT'YRA CMETIbA Y
KYJTYPHU YUYEIbA

JapoBurocT je yBek mobap MOTEHIHjall ako IMokpehe cTBapallauky OATOBOPHOCT
CBHX aKTepa Ipolleca BacllUTama M 00pa3oBama. AKO YMECTO TOra CBE OCTaHE Ha
MHCHCTHpaby MOCeOHOCTH TapoOBHTOT AETETa y OJHOCY Ha OCTajle y4eHHKe, 0e3
MOJCTHIIAFa TIOCTUTHYha y 3ajeHHYKO] MOENATHOCTH MHOTHX, IIOCTOjH BEIHKa
OIMacHOCT Of Heycmexa. JlapoBHTOM [eTeTy ocTaje Aa ce ropAau 300T CBOjHX
HEOCHOPHHUX TalieHaTa, a ,,0CpPeAmHM~ TMOjeAUHIMMA OCTaje 3aBHCT IpeMa
JapoBHTHMa Kao IpempeKka 3a Jajbe ycaBpluaBame. Jla OM ce u30erno cBe 0BO
HEOINXOJHO je CHAaroM ,,[eJJarouike TOJICpaHLUje U JUJAKTUYKe YHOPHOCTH Kpo3
,»3aXTeBame HajOoJber M IpUXBaTame Hajroper”’, kako To muciun dumun Mepuje,
yckiahBaTH CBE pa3iMYUTOCTH Y XKEJbH Ja JOOPH MOTEHIHMjald CBAKOT MOjelInHIA
MOCTaHy 3ajeJHUYKa MOCTUIHyha CBUX y4ecHHKa y MPOCBETHO] JenaTHOCTH. Ha oBaj
HAYMH KYJITypa ydera IMOCTaje MpOoIeC Yy CTalHO] Hajorpaamu. To moapasymena
NPOMHUIIJBEHE aKTHBHOCTH KOjeé HHCY CBEICHE caMO Ha jeJHOr IojeauHna, 0e3
o03Mpa Ha HEroBy IOCEOHOCT, HErO jeé CBE OCMHILBCHO 3ajeTHHIKOM
oJroBopHoIIhy Koja yyBa U ycMepaBa CTBapajladky c10001y CBAaKOT MOjeIUHIIA.
KibyyHe peuyu: [apoBHTOCT, OATOBOPHOCT, IIOTCHLMjald, MOCTUTHYyha,
ycknalyuBame.

Ljubivoje Stojanovi¢
Preschool Teacher Training and Medical College in Vrsac

GIFTEDNESS AS POTENTIAL AND AS A POSSIBLE HINDRENCE IN
THE LEARNING CULTURE

Giftedness is always good potential if it ignites the creative responsibility of all
actors in the educational process. If, instead, everything remains on the insistence of
the uniqueness of the gifted child in relation to other students, without encouraging
achievement in the joint activity of many, there is a great danger of failure. The
gifted child remains proud of his indisputable talents, and ,,mediocre” individuals
remain envious of the gifted as an obstacle to further improvement. In order to avoid
all this, it is necessary with the power of ,pedagogical tolerance and didactic
persistence” through ,,demanding the best and accepting the worst”, as Filip Merije
thinks, to harmonize all differences in the hopes of enabling the good potential of
each individual to become the common achievements of all participants in
educational activity. In this way, the culture of learning becomes a process which is
constantly being upgraded. This implies thoughtful activities that are not reduced to
just one individual, regardless of his/her exceptionality, but everything is designed
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with joint responsibility that preserves and directs the creative freedom of each
individual.
Keywords: giftedness, responsibility, potential, achievement, harmonization.
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STVARALACKA ,,MOC” POTENCIJALNE MUZICKE I LIKOVNE
DAROVITOSTI U GODINAMA UZLETA

Interakcija emocionalnih, estetskih, kulturnih 1 materijalnih ¢inilaca razvoja
odredene drustvene sredine struktuira socijalni kontekst razvoja zajednickog
muzic¢kog i likovnog stvaralastva. U skladu sa pomenutim, otvaraju se mogucénosti
da se kompleksnost potencijalno muzicki i likovno darovitih, sagleda u novoj kulturi
uéenja, zasnovanoj na Konstruktivistickoj paradigmi, odnosno u okviru nove
koncepcije Osnove programa predskolskog vaspitanja i obrazovanja, nazvane
Godine uzleta. Nove Osnove predskolskog programa podrazumevaju promenjene i
razli¢ite uloge vaspitaéa zasnovane na konstruktivistickom pristupu, koji postavlja
nove didakticke zahteve vaspitatu, a one se najviSe odnose na stvaranje i
oblikovanje adekvatne okoline za saznavanje, otkrivanje i ucenje, ali i podsticanje i
prepoznavanje spontanosti i slobode izrazavanja kao neophodnih uslova za
ispoljavanje stvaralastva i potencijalne muzicke i likovne darovitosti. U odnosu na
pomenuto, uloga vaspitaca viSe je animirajuca, savetodavna, podsticajna i fokusirana
na metakognitivne strategije, crte li¢nosti, motivaciju i razlilite strategije saznavanja
i uenja. U ovom radu, razmatraju se znacaj konstruktivistickog pristupa u radu i
njegov uticaj na razvoj potencijalne muzicke i likovne darovitosti, ali i moguénosti
podsticanja muzi¢kog i likovnog stvaralastva kod dece predSkolskog uzrasta. Pored
teorijskog pristupa istrazivanju, prikazani su brojni primeri organizovanja
pomenutog nacina rada, nazvanog zajednicki muzicki i likovni konstrukt, kao i
primeri dobre prakse koji su potvrdeni pozitivnim ishodima pomenutog pristupa u
radu sa decom predskolskog uzrasta. Stoga se moze zakljuciti da Godine uzleta,
pruzaju mogucénosti za podsticanjem muzickog i vizuelnog stvaralastva, ali 1 za
otkrivanjem i razvojem potencijalne muzicke i likovne darovitosti.

Kljuéne reéi: stvaralastvo, darovitost, Godine uzleta, muzi¢ka darovitost, vizuelno
stvaralaStvo.
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THE CREATIVE ,,POVER” OF POTENTIAL MUSICAL AND ARTISTIC
GIFTEDNESS IN THE YEARS OF ASCENT

The interaction of emotional, aesthetic, cultural and material factors in the
development of a specific social environment structures the social context of
collective musical and artistic creation. In line with this, opportunities arise to
understand the complexity of potentially musically and artistically gifted individuals
within a new learning culture based on a constructivist paradigm, specifically within
the framework of the new concept of the Foundation of Preschool Education
Program called the Years of Ascent. The new Foundation of the Preschool Program
implies changed and diverse roles for preschool teachers, based on a constructivist
approach that sets new didactic requirements for preschool teachers, primarily
concerning the creation and shaping of an appropriate environment for cognition and
discovery, which is focused on metagonitive strategies, personal characteristics,
motivation, and various cognitive and learning strategies. This paper examines the
significance of the constructivist approach in work and its impact on the
development of potential musical and artistic giftedness, as well as the possibilities
of fostering musical and artistic creation in preschool-age children. In addition to the
theoretical approach, this paper offers numerous examples of implementing the
aforementioned method, called the collective musical and artistic construct, along
with examples of good practice that have confirmed the positive outcomes of this
approach in work with preschool-age children. Therefore, it can be concluded that
the Years of Ascent provide opportunities for stimulating musical and visual
creativity, as well as for discovering and developing potential musical and artistic
giftedness.

Keywords: creativity, giftedness, Years of Ascent, mucical giftedness, visual
creativity.
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PRIVILEGIJA DAROVITOSTI U NIHILIZMU EVOLUCIJE

U najveéem vremenu ljudskog postojanja, udruzivanje, pomaganje, saradnja i
poverenje bili su klju¢ni za opstanak. Od vremena kada su dzungle i pustosi
zamenjene urbanim praSumama svih vrsta, ljudi su jedni drugima postajali
konkurencija, opasnost, pretnja svih vrsta kao pravi dokaz Darvinovoj nihilistickoj
teoriji evolucije. Podsticanje stvaralastva je Slag na tortu onima koji su ve¢ rodeni
privilegovani da imaju 1Q iznad proseka, razne profitabilne talente i da bi nadvisili
druge ljude oteli $to veci deo vrednosti svih vrsta potrebno je osvojiti sposobnosti
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samounapredivanja. Razlike postaju sve veée i dokazuju Darvinov postulat o
prezivljavanju najsposobnijih i da je covek coveku vuk. To je oberucke prihvaceno
kao apoteoza slobode novog modernog sveta poslednjih sto pedeset godina. Ipak,
neko se potrudio da previdimo da, ustvari, daroviti oduvek svoj dar, bar kao
umetnici, dele onim siromas$nim talentima, jer darovitost utkaju kao kreativni kod u
pesmu, sliku, muziku, film, igru i kao kartridz ili fle§ memorije. Danas ta aplikacija
nakratko se utisne u um konzumenta umetnosti koji eventualno oseti neobi¢no
iskustvo, neko unapredeno dublje saznanje, a, ustvari, na kratko poseduje, moze
opipati, okusiti kreativni duh umetnika ¢ije delo ispija. Sta mi znamo, koliko i kakve
sve umetnicke kodne informaticke isprepletenosti kolaju medu nama povezujuci nas
nizom nemustih jezika, signala, mimike, ukusa, mirisa, ponasanja i ko zna da to
uopste i nije temelj opSte povezanosti zivog sveta koji zahvaljujuéi tome i opstaje i
napreduje, a predatori raznih vrsta tek su anomalija koja kvari utisak o nekoj vi$oj
etici utkanoj u samu hemiju Zivota, onoj istoj koja se smiluje kroz veru ili iskustvo
sopstvene spontane kreativnosti. Pedagozi su uporno osvajali saznanja o pedagoskim
principima intuitivno i verenicki teZzeéi bezbolnom ucenju i vaspitanju i ¢ini se da su
se danas priblizili prosvetljenju koje nudi saznanja iz neurohemije, koja logikom
nauke potvrduje intenciju da se pedagogija priblizi umetnickoj praksi. I taman kad je
to osvojeno, postaju, ¢ini se, ta saznanja prozai¢na, jer metode podsticanja
stvaralastva licemerne su ako zalupe vrata jednakih Sansi onima koji nisu rodeni
daroviti, ali su osposobljeni da prime kreativne programe stvaralastva iskustvom
umetnosti. Zivimo u vremenu kada je planetarna bara sve manja, a globalni
krokodili sve gladniji, pa konkurenciju raznim smicalicama pretvaraju u gubitnike.
Nekada su ljudi, daroviti lovci delili plen sa onim manje darovitim, danas postajemo
jedni drugima lovac i lovina.

Kljuéne redi: privilegija darovitosti, umetnicki kod, nihilizam evolucije.
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THE PRIVILEGE OF GIFTEDNESS IN THE NIHILISM OF EVOLUTION

In the greatest time of human existence, associating, helping, cooperation and trust
were essential for survival. Since the time when jungles and wastelands were
replaced by urban rainforests of all kinds, people have become each other's
competition, danger, threat of all kinds as a real proof of Darwin's nihilistic theory of
evolution. Encouraging creativity is the icing on the cake for those who are already
born privileged to have 1Q above the average, various profitable talents and in order
to surpass other people to steal as much value as possible of all kinds it is necessary
to conquer the abilities of self-improvement. The differences are getting bigger and
prove Darwin's postulate about the survival of the fittest and that man is a wolf to
another man. It has been widely accepted as the apotheosis of freedom of the new
modern world for the last one hundred and fifty years. However, someone has tried
to overlook that, in fact, the gifted always share their gift, at least as artists, with
those poor talents because they weave giftedness as a creative code into a song,
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picture, music, film, game and as a cartridge or flash memory. Today, that
application is briefly imprinted in the mind of the art consumer, who eventually feels
an unusual experience, some improved deeper knowledge, and, in fact, briefly owns,
can feel, taste the creative spirit of the artist whose work he consumes. What do we
know, how much and what kind of artistic code informational entanglements
circulate among us, connecting us with a series of non-human languages, signals,
facial expressions, tastes, smells, behaviors and who knows that this is not at all the
basis of the general connection of the living world that survives and thrives thanks to
it, and predators of various species are just an anomaly that spoils the impression of
some higher ethics woven into the very chemistry of life, the same one that shows
mercy through faith or the experience of one's own spontaneous creativity.
Pedagogues persistently gained knowledge about pedagogical principles intuitively
and faithfully striving for painless learning and education, and it seems that today
they have come closer to the enlightenment offered by the knowledge of
neurochemistry, which, with the logic of science, confirms the intention to bring
pedagogy closer to artistic practice. And just when that is won, it seems, these
findings become prosaic, because the methods of encouraging creativity are
hypocritical if they slam the door of equal opportunities to those who were not born
gifted, but are trained to receive creative programs of creativity through the
experience of art. We live in a time when the planetary pool is getting smaller, and
the global crocodiles are getting hungrier, so they turn the competition into losers
with various shenanigans. Once upon a time, people, gifted hunters shared their prey
with less gifted ones, today we become each other's hunter and hunted.

Keywords: privilege of giftedness, artistic code, nihilism of evolution.
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OBRAZOVNA TEHNOLOGIJA U FUNKCIJI PODSTICANJA
DAROVITOSTI UCENIKA

Inspiracija za bavljenjem tematikom obrazovnih tehnologija u kontekstu podsticanja
darovitosti u¢enika uslovila je ekspanzija informaciono-komunikacionih tehnologija.
Usled konstantnog priliva informacija i neprekidnih promena javlja se potreba za
stalnim u¢enjem. S toga referentnu teorijsku osnovu rada ¢ini elektronsko ucenje ili
e-ucenje. Red je o metodologiji kojom se nastavni sadrzaji ili aktivnosti realizuju uz
pomo¢ elektronskih tehnologija. O e-ucenju moZemo govoriti i kao o obrazovnoj
interaktivnoj komunikaciji izmedu ucenika i profesora koja se ostvaruje putem
savremenih IKT-a. Predmet ovog teorijskog rada je ispitati funkciju alternativnih
metoda bloga, podkasta i obrazovnih aplikacija u podsticanju darovitosti ucenika.
Ukoliko darovite uéenike definiSemo iz ugla izuzetnih moguénosti, kapaciteta i
visokih performansi (Periathiruvadi, & Rinn), cilj naseg rada je pronaéi nacine kako
da se prevazidu postojeca ogranicenja tradicionalnih nastavnih planova i programa
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koja ometaju ostvarenje punih potencijala darovitih ucenika. Naime, upotreba
interneta, razli¢itih obrazovnih aplikacija i platformi za u¢enje nude brojne benefite
obrazovnom procesu (Stosi¢, 2015). Ukupni nalazi meta-analize ukazuju na to da
daroviti u€enici imaju pozitivnu percepciju o upotrebi tehnologija u njihovom
udéenju (Periathiruvadi, & Rinn, 2012), dok rezultati drugih istrazivanja ukazuju da
savremene obrazovne tehnologije doprinose razvoju darovitosti dece u raznim
oblastima (Rudenko et al., 2021). Iz svega navedenog neophodno je posvetiti buduca
istrazivanja darovitim ulenicima, kako bismo adekvatno reagovali na njihove
potencijale i bili podrska njihovom budu¢em razvoju.

Kljuéne reéi: daroviti, obrazovne tehnologije, e-u¢enje, web 2.0 alati.
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EDUCATIONAL TECHNOLOGY IN THE FUNCTION OF ENCOURAGING
STUDENT GIFTEDNESS

The inspiration for dealing with the topic of educational technologies in the context
of encouraging the giftedness of students was conditioned by the expansion of
information and communication technologies. Due to the constant flow of
information and continuous changes, there is a need for constant learning. Therefore,
it forms the reference theoretical basis of the work. electronic learning or e-learning.
It is about the methodology by which teaching contents or activities are realized
with the help of electronic technologies. We can also talk about e-learning as
educational interactive communication between students and teachers, which is
realized through modern ICT. The subject of this theoretical paper is to examine the
function of alternative methods of blogs, podcasts and educational applications in
encouraging student giftedness. If we define gifted students in terms of exceptional
opportunities, capacities and high performance (Periathiruvadi, & Rinn), the goal of
our work is to find ways to overcome the existing limitations of traditional
curriculum that hinder the realization of the full potential of gifted students. Namely,
the use of the Internet, various educational applications and learning platforms offer
numerous benefits to the educational process (Stosi¢, 2015). The overall findings of
the meta-analysis indicate that gifted students have a positive perception of the use
of technology in their learning (Periathiruvadi, & Rinn, 2012) and the results of
other research indicate that modern educational technologies contribute to the
development of giftedness in children in various areas (Rudenko et al., 2021). From
all of the above, it is necessary to devote future research to gifted students, in order
to adequately respond to their potential and support their future development.
Keywords: gifted students, educational technologies, e-learning, web 2.0 tools.
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PROLIFERACIJA HEURISTIKE U VISOKOSKOLSKOJ NASTAVI SA
DAROVITIM STUDENTIMA

Heuristika i heuristicka nastava je nekada bila rezervisana za uéenje prirodnih nauka
— matematike, hemije, fizike itd. Veliki iskorak nastao je upotrebom heuristika u
svakodnevnom zivotu i prakticnim situacijama, bez striktnog definisanja slozenih
operacija i odredenja, kao §to su one od kojih se Cesto plasimo: trigonometrija,
integrali i tome sli¢no. Recju, heuristika je druStvena i svuda oko nas. Savremena
pedagoska scena se raduje nizu heuristika koji su posebno znacajni u radu sa
darovitima, §to osobito podrazumeva Sarolike kreativne postupke i tehnike. U
visokoskolskoj nastavi se pruzaju viSestruke mogucnosti za proliferacijom
heuristike, u vise dimenzija: heuristiCko je u teorijskoj nastavi, a u prakti¢noj jos
viSe — istrazuje se, dvoumi, kriti¢ki promislja, divergentno razmislja, nema jednog
reSenja. Na uzorku od 164 vaspitaca, zaposlenih u predskolskim ustanovama i/ili
studenata Visoke Skole, istrazivali smo efektivnost i upotrebu heuristika u radu sa
decom predskolskog uzrasta. Rezultati su pokazali da vaspitadi imaju izuzetno
izrazenu senzibilnost za upotrebu heuristike u radu sa potencijalno darovitom
decom, iako nisu u potpunosti bili upoznati Sta heuristika znaci. Heuristici
podrazumevaju drugaciji pristup potencijalno darovitoj deci (uz mere
individualizacije) i postupke vaspitata: Sest Sesira, Mozes i drugacije, Napoleon
tehnika i tome sli¢no. Rezultati su ukazali da vaspitaéi i dalje tragaju za dobrom
realizacijom ovih tehnika, $to upuéuje na neophodnost implementacije sadrzaja u
obrazovne kurikulume, kao i u organizaciju struénih seminara. Direktiva se odnosi
na oplemenjivanje i osavremenjavanje kurikuluma u vezi sa sadrzajima iz oblasti
darovitosti, $to bi dalje generisalo nove predmete i ukljucivanje sadrzaja u postojece.
Darovitost je neophodnost!

Kljuéne re€i: daroviti, heuristika, heuristicke tehnike, kurikulum, visokoskolska
nastava.
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PROLIFERATION OF HEURISTICS IN HIGHER EDUCATION WITH
GIFTED STUDENTS

Heuristics and heuristic teaching were once reserved for the learning of natural
sciences — mathematics, chemistry, physics, etc. A great leap has been made in using
heuristics in everyday life and practical situations, without strict definition of
complex operations and determinations, such as those we often fear: trigonometry,
integrals, and the like. In short, heuristics are social and all around us. The modern
pedagogical scene welcomes a series of heuristics that are particularly significant in
working with the gifted, which especially involves diverse creative approaches and
techniques. Higher education provides multiple opportunities for the proliferation of
heuristics in multiple dimensions: it is heuristic in theoretical teaching, and even
more so in practical teaching — it explores, hesitates, thinks critically, thinks
divergently, and there is not one solution. Based on a sample of 164 educators
employed in preschool institutions and/or students of higher education, we
researched the effectiveness and use of heuristics in working with preschool
children. The results showed that educators have a pronounced sensitivity to the use
of heuristics in working with potentially gifted children, although they were not
fully familiar with what heuristics mean. Heuristics imply a different approach to
potentially gifted children (with measures of individualization) and educators'
procedures: Six hats, You can do it differently, Napoleon technique and the like. The
results indicated that educators are still striving for a successful implementation of
these techniques, which indicates the necessity of implementing the content into
educational curricula, as well as organizing professional seminars. The directive
refers to enriching and modernizing the curriculum in relation to giftedness, which
would further generating new subjects and incorporating content into existing ones.
Giftedness is a necessity!

Key words: gifted, heuristics, heuristic techniques, curriculum, higher education.
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